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FOREWORD

The autumn efflorescence of color annually admired in New England fo-
liage is no less visually exciting or aesthetically satislying because it is fa-
miliar and oft-observed. Neither is a new publication of Models of Teaching
less intellectually stimulating or professionally rewarding because one has
admired earlier editions of the work. Although T now live most of the year
in Florida, I never willingly miss an October in Vermont or up-state New
York. And while I'm now only an occasional teacher, I could never ignore a
fresh, while yet familiar, demonstration of the authors’ insights into the
mysteries and complexities of teaching.

The essential task of this realization of Models of Teaching, as, indeed,
of all earlier editions, is to describe a rich variety of approaches to teaching—
in sufficient detail and with sufficient illustration of their uses and purposes
in real learning situations as to make each model an active, or at least po-
tentially active, part of a teacher’s repertoire. No teacher, prospective, neo-
phyte, or veteran, could examine these models without a renewed sense of
the multiplicity of educational purposes, the range and diversity of useful
teaching behaviors, or the intellectual zest inherent in the craft.

No model is presented didactically. Each is discussed in terms of its
underlying theory and of the problematics intrinsic to its use. Research test-
ing the effectiveness of each model is nicely marshalled. Citing such theory
and research is clearly not intended to provide closed, static “proofs” of the
efficacy of individual models, but to encourage reflection and inquiry about
yet unknown aspects of teaching strategy. Readers of this book are never as-
sumed to be passive receptacles of the authors’ wisdom.

T am impressed, as I have long been, with the breadth of scholarship,
the command of psychological and pedagogical literature, and the sheer
professional enthusiasm that Models of Teaching exemplifies. It is true that
I have grown accustomed to such virtues and have duly noted them in ear-
lier editions of the book. But I still respond, also, to the familiar golds, the
reds, the browns, and the persistent greens of New England autumns. Each
manifestation, be it of book or foliage, is a uniquely exciting experience.

Robert J. Schaefer
Longboat Key, Florida
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RAME OF
REFERENCE

We move into the study of teaching as an inquiry by individuals, faculties,
and school districts. As practitioners we use the knowledge base as a mir-
ror for the study of our own practice and draw on the models of teaching
that are the products of disciplined inquiry into teaching to find tools we
can explore with our students. In these chapters we survey the available
models, examine them as models of learning for students, and take stock of
the research.

Perhaps the most important finding is that the purpose of teaching is to
increase capacity to learn—the multifaceted thing we call intelligence. We
find that education can greatly affect intelligence and that these tools we
call models of teaching are one way to organize intelligence-oriented edu-
cation.

Therefore, many of the differences that have often been said to inhibit
learning—differences in race, gender, culture, and socioeconomic back-
ground—are trivial in comparison to the power education has to give the
learners tools to educate themselves.







CHAPTER 1

BEGINNING THE
INQUIRY

Tooling Up the Community of
Learners

Every once in a while I think we should have called the book Models of
Learning. Then, I remember that real teaching is teaching kids how to learn.
So I guess the title is all right.

—Marsha Weil to Bruce Joyce, January 1974

Let’s begin by visiting two first-grade and two tenth-grade classrooms at
9:00 on the first day of school.

S C E N A R I O

In one first-grade classroom the children are gathered around a table on
which a candle and jar have been placed. The teacher, Jackie Wiseman,
lights the candle and, after it has burned brightly for a minute or two, cov-
ers it carefully with the jar. The candle grows dim, flickers, and goes out.
Then she produces another candle and a larger jar, and the exercise is re-
peated. The candle goes out, but more slowly. Jackie produces two more
candles and jars of different sizes, and the children light the candles, place
the jars over them, and the flames slowly go out. “Now we're going to de-
velop some ideas about what has just happened,” she says. “I want you to
ask me questions about those candles and jars and what you just observed.”
The students begin. She gently helps them rephrase their questions or plan
experiments. When one asks, “Would the candles burn longer with an even
bigger jar?,” Jackie responds, “How might we find out?” Periodically, she
will ask them to dictate to her what they know and questions they have and
will write what they say on newsprint paper. Their own words will be the
content of their first study of reading.




