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PREFACE

The eight case studies presented in this book are to be used to analyze race,
class, gender, and sexuality dynamics in the United States today. To facilitate
analysis, each case is accompanied by a set of questions addressing the five
themes in the conceptual framework presented in Lynn Weber’s text Under-
standing Race, Class, Gender, and Sexuality: A Conceptual Framework, which is
also published by McGraw-Hill. The Introduction to these cases provides a
summary of Weber’s conceptual framework.

These cases have been carefully selected to represent a wide range of
group experiences cross-cutting

— race, class, gender, and sexuality
— institutional arenas

— regional locations

— thematic foci.

In each case, the reader is asked to analyze both the foregrounded and the
less apparent dimensions of oppression and privilege. Questions help to guide
interrogations within the five themes of the framework. Questions also ask
students to consider the implications for social action and social justice em-
bedded in the stories and their analyses.

DISTINGUISHING FEATURES

* The cases are primary, unanalyzed narratives and first-person accounts—
not mere secondary analyses about oppression.

* The limited number of cases presented allows for greater depth of analysis
than is typically possible using a longer anthology.

* The cases highlight the complexities and interrelations of the dimensions
of oppression and privilege.

* Questions guide the reader toward complex and critical analysis; they do
not prescribe it for the reader.

1X



X Preface

e The stories presented involve a diverse group of people across race, class,
gender, sexuality, age, disability, region, and timeframe, as well as diverse
themes in criminal justice, education, family, work and economy, mas-
culinity and femininity, identity, the American Dream, collective action,
and the state.

e Each story addresses multiple intersections of inequalities and yet, taken
together, the stories weave a web that even more powerfully illustrates
complex interactions of race, class, gender, and sexuality.
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INTRODUCTION

From the time that Lynn Weber began to work on Understanding Race, Class,
Gender, and Sexuality: A Conceptual Framework, she knew that she wanted to use
real life vignettes—case studies—to convey the framework. Conducting re-
search and teaching about race, class, gender, and sexuality for many years
had taught her that analyses must be grounded in real life experience to reveal
the intersecting dynamic relationships of these hierarchies of inequality. Fur-
ther, as most of the anthologies on the topic demonstrate, beginning with per-
sonal experience is perhaps the best way to engage the reader in analyses of
these complex intersections. So throughout that text, extensive examples and
case studies are used to illustrate the themes of the conceptual framework for
analyzing the intersections of race, class, gender, and sexuality.

THE CONCEPTUAL FRAMEWORK

In this book of case studies, Heather Dillaway and Lynn Weber provide you
with an opportunity to conduct your own analyses of race, class, gender, and
sexuality systems—to think critically about the ways that these multiple sys-
tems simultaneously operate in every social relationship, in every social insti-
tution from the economy to the family, and in every person’s sense of who he
or she is. To help guide your analysis, we provide questions that are organ-
ized by the themes in the conceptual framework. These themes were culled
from many works published in the last 20 years that sought to analyze inter-
secting race, class, gender, and sexuality systems in ways that

* are complex—not superficial and simplistic—and incorporate multiple di-
mensions of inequality in the same analysis
1



2 Introduction

e do not seek to rank the dimensions of inequality according to which one
represents the greatest oppression, which group has suffered the most

» empower—further the cause of social and economic justice by providing
understanding and insights that lead to challenging injustice effectively.

The five themes are described in detail in Understanding Race, Class, Gender,
and Sexuality: A Conceptual Framework but are briefly summarized here. Some
general questions are also provided to serve as guides or starting places for ex-
ploring how each theme identifies a critical dimension of race, class, gender,
and sexuality systems of inequality and therefore of any analysis of them.

Theme 1: Historically and Geographically/
Globally Contextual

Race, class, gender, and sexuality can be understood only in their historical and
geographic/global contexts. So analyses focus on specific times and places and
avoid the search for common meanings of race, class, gender, and sexuality
that would apply in all times and places. When we examine situations, it is im-
portant to know the histories and global contexts of particular groups so that
we can come to understand their current situations and their interpretations of
events. Taking a broad historical and global view also enables us to see the
tremendous changes that have taken place in each of these systems over time
and the diversity across social geography and to recognize the potential for
change in situations we face every day. When analyzing the case studies and
events in your own life, ask:

* How have the relevant ideologies, the controlling images, developed over
time? In this location? In other locations?

* What political processes have shaped this situation over time? In this loca-
tion? In other locations?

¢ What historical economic conditions have affected the situation? What re-
gional economic conditions? What global economic conditions?

* How would this situation be understood at a different historical time? In
different regional and geographic locations?

Theme 2: Socially Constructed

Race, class, gender, and sexuality are social constructs whose meanings develop
out of group struggles over socially valued resources. While they may have bi-
ological or material referents, race, class, gender, and sexuality are not fixed
properties of individuals nor of materially defined groups. Their meaning can
and does change over time and in different social contexts. Ask:

* Arerace, class, gender, and sexuality taken to determine how people should
be—out of some notion of biological imperative or of inherent inferiority?

* Are race, class, gender, and sexuality seen as immutable “facts” of peo-
ple’s lives or of social situations?
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e Are people’s economic resources, power, prestige, education, health—their
total status—seen as something they earned through individual effort?

e How might the situation be viewed differently by people in different race,
class, gender, and sexuality social locations?

Theme 3: Power Relationships

Race, class, gender, and sexuality are power relationships of dominance and subor-
dination, not merely gradations along a scale of resources—who has more than
whom—or differences in cultural preferences or gender roles. They are based
in relationships of exploitation of subordinate groups by dominant groups for
a greater share of society’s valued resources. These relationships change be-
cause oppressed groups struggle to gain rights, opportunities, and resources
and to gain greater control over their lives from dominant groups that seek to
maintain their position of control over the political, ideological, and economic
social domains—over their own lives as well as over others’ lives.

Try not to confuse personal power with social power. Individuals can be
powerful by virtue of their insight, knowledge, personalities, and other traits.
They can persuade others to act in ways they want. And this personal power
can be achieved in spite of a lack of socially institutionalized power. It is the
social power that accrues from occupying a position of dominance in the race,
class, gender, and sexuality systems that we seek to understand here. Ask:

* What are the institutional arrangements that benefit the powerful and cost
others in this situation?

* Which group(s) gain and which group(s) lose in the institutional arrange-
ments we observe?

* Have the participants come to believe (internalized) that they lack power or
have power in the situation? How have their beliefs affected their actions?

Theme 4: Macro/Social Structural and Micro/Social
Psychological Levels

These power relationships between dominant and subordinate groups are em-
bedded in society’s macro social institutions and in the micro face-to-face inter-
actions that constitute the everyday lives of individuals. Specifying the link-
ages between these two levels is a key component of a race, class, gender, and
sexuality analysis. When you analyze a particular social event, seeing the in-
terpersonal and psychological manifestations of oppression is often easy. But
because the broad macro-level forces that shape events are more remote and
abstract, they are more difficult to see. Ask:

* Which group(s) are empowered and which group(s) are disempowered in
the macro institutional arrangements we observe?

* What are the ideological, political, and economic institutional arrange-
ments and practices that are shaping each actor’s actions and views in the
situation?
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e Imagine changes in key macro institutional conditions, such as the onset
of an economic recession or a change in laws. How would these changes
alter the situation?

e How does each of the actors view the situation? Is that view different for
people in different race, class, gender, and sexuality locations?

e Are oppressed group members aware of the race, class, gender, and sexu-
ality power structures in the situation? Is there evidence that they resist
controlling images in their views and their actions? Is there evidence that
they have accepted the controlling images, the limits on their lives? Why?

e Are dominant group members aware of their privilege in the situation?
What does it mean to them? What views do they hold of oppressed
groups? If they do not take oppressed groups into account, why not?

Theme 5: Simultaneously Expressed

Race, class, gender, and sexuality simultaneously operate in every social situa-
tion. At the societal level, these systems of social hierarchies are connected to
each other and are embedded in all social institutions. At the individual level,
we each experience our lives based on our location along all dimensions, so we
may occupy positions of dominance and subordination at the same time. Ask
yourself about all of the systems operating in every situation you examine. Al-
though one may appear to be in the foreground, go behind the obvious and
ask about the less visible dimensions:

¢ If we take account of only a single dimension of oppression (e.g., gender)
and ignore the others, how might we interpret the situation differently?

e What are the dimensions that are foregrounded, that are fairly obvious, in
this situation?

* What are the dimensions that are not as apparent? Why?

* How does the power of the individuals involved shape our perspective on
what dimensions are important?

Implications for Social Action and Social Justice

Finally, when conducting race, class, gender, and sexuality analyses, it is im-
portant to be explicit about what you hope to gain through such analyses. Ask
yourself about the implications for social justice of the perspective you have,
the questions you ask, and the answers you obtain:

* Do your analyses provide insights that in a political context would likely
serve to reinforce existing power relations?

* Do your analyses illuminate processes of resistance or avenues for self-
definition or self-valuation that could transform the race, class, gender,
and sexuality hierarchies?

* How might people in different social locations react to and employ your
analyses? To what ends?
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QUESTIONS FOR ANALYSIS

Accompanying each of the eight case studies presented here is a set of specific
questions associated with each of the five themes in the framework as well as
questions about the implications of the case for social action and social justice.
These questions are not intended to be comprehensive and to touch on every
possible avenue one could pursue in attempting to understand each thematic
aspect of race, class, gender, and sexuality systems. Furthermore, they are not
organized in a linear progression. Instead, they are intended as questions to
spur critical thought about the multiple dimensions of each of these systems
as well as of their intersecting dynamics. Because each of us brings to an
analysis the knowledge and perspectives that have been shaped by our own
social location in race, class, gender, and sexuality hierarchies, our analyses
will likely take many directions as different people are better situated to see
the dynamics of inequality in different aspects of stories or situations. Thus,
bringing multiple angles of vision to bear on any case will certainly enrich and
likely change any analysis.

Although the questions are organized by conceptual theme, you will also
find that there is considerable overlap in the themes that need to be addressed
to answer any specific question and that some of the questions might thus fit
into several of the themes. Just as race, class, gender, and sexuality as systems
intersect, so do the conceptual themes that undergird these systems connect
and overlap. For example, the fact that the meanings of race, class, gender, and
sexuality are historically, geographically, and globally contextual in many
ways implies that they are socially constructed and thus can and do change
over time and place. Likewise, that they are power relationships merely speci-
fies that the relationships are of dominance and subordination, yet these rela-
tionships take place at both the macro/social structural and micro/social psy-
chological levels. And the simultaneous expression of race, class, gender, and
sexuality inequalities is manifest as we explore all of the other themes. So use
the questions to spur your thinking to generate complex, dynamic, and useful
analyses of the intersections of race, class, gender, and sexuality in specific so-
cial situations and in specific lives.

ABOUT THE CASES

The eight case studies presented here were selected for several reasons. First,
we wanted to present a range of different experiences across multiple social
locations and yet to do so in only a few cases. Consequently, considerable
race, class, gender, and sexuality diversity is represented in these cases. But
they are by no means comprehensive or exhaustive. The stories involve

* native born and immigrant populations
* multiple racial groups including people of African, Asian, European, Mex-
ican, and Native descent
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e poor, working-class, and middle-class people
® gays, lesbians, bisexuals, and heterosexuals
e men and women.

They also include

rural, suburban, and urban dwellers

a wide age range

regional variation (Northeast, South, Southwest, and Midwest)
international variation.

Major political, economic, and ideological institutions are highlighted across
the eight studies

¢ federal and state government agencies and organizations
e the economy and workforce
e marriage and the family

e education

e law and criminal justice.

Likewise, the studies problematize dominant ideologies such as the American
Dream, heterosexuality, masculinity and femininity, and Whiteness.

RESOURCES

To facilitate your analyses of race, class, gender, and sexuality systems, we
provide a few references at the end of each case. And this introduction is fol-
lowed by a set of general references that might be useful in each of the cases.
You may also wish to refer to Lynn Weber’s (2001) Understanding Race, Class,
Gender, and Sexuality: A Conceptual Framework, New York: McGraw-Hill, which
provides not only a fuller discussion of the framework but also a detailed time
line of indicators of oppression and resistance in modern U.S. history. Finally,
this introduction is also followed by a list of current anthologies on race, class,
gender, and sexuality that can be resources as well as opportunities for con-
ducting further analyses.
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