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Foreword

JIM CUMMINS

It is a privilege to write a brief introduction to this timely and important
book that articulates such a clear vision of the central role that schools
are capable of playing in shaping our global society. Maurice Carder
speaks not only to the specific context of International Schools but also,
by extension, to all schools, public and private, in countries around the
world. Although by now Marshall McLuhan’s claim, made almost half
a century ago, that we live in a ‘global village” has become self-evident,
educators and policy-makers remain tentative and ambivalent about how
to integrate global education perspectives into school curricula. Schools
are given contradictory mandates: on the one hand, prepare students for
the reality of global interdependence that requires international coopera-
tion to solve urgent problems ranging from environmental degradation
to brutal conflicts between social and national groups; on the other hand,
prepare students for the new global capitalism within a highly com-
petitive knowledge-based economy where ‘globalisation” has become
synonymous with escalating divisions between rich and poor, both within
and between countries. Thus, within the same curriculum, students may
carry out projects aimed at increasing their awareness of critical global
issues while at the same time reading sanitised history texts that continue
to trumpet the bloated myths of national identity. Cooperation and com-
petition, altruism and chauvinism — strange curricular bedfellows that
accurately reflect the rifts in our global society.

It is within this context that we can assess the huge potential of
International Schools to play a leadership role in charting educational
directions that respond to the realities of the 21st century. Although the
origins of some of these schools are tied to particular countries (e.g. the
United Kingdom, the United States, etc.), their student populations come
from all over the world. It is not unreasonable to expect these schools to
see students’” linguistic and cultural diversity as a resource for develop-
ing international understanding and multilingual capabilities. We might
also hope for school-based language policies that articulate a clear vision
and imaginative pedagogical strategies for enabling students to become

Viii
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powerful users of language across diverse cultural contexts. History and
current events could be analysed and taught from multiple perspectives in
order to promote students” awareness of how social power is wielded, for
good and evil, through language. Additionally, most International Schools
have considerable autonomy and are not tied to hierarchical chains of
command to the same extent as public (i.e. state) schools in particular
jurisdictions. Thus, the potential for imaginative instructional innovation
in International Schools is immense.

Unfortunately, as Carder points out, to date this potential has not been
realised, for the most part. Many International Schools are struggling to find
their educational and social identities. Some are acutely aware of the need
to re-think their traditional identity as ‘British’ or “American’ schools and
to embrace a new vision of what it means to be an ‘International” School.
Vigorous debate is ongoing in these schools about what it means to be an
educator in an International School and what identity options are opened
up (or closed off) for students by instructional decisions made collectively
or individually. Educators in some other International Schools, however, are
only dimly aware of the cocoon within which they operate; they assume
that it is natural and appropriate to instruct exclusively through English
and to focus only on developing students’ proficiency in that language; stu-
dents’ cultural and linguistic capital is left at the schoolhouse door, a private
matter for the family, without educational relevance.

In short, too many International Schools continue to see students’ lin-
guistic diversity as a problem rather than as a resource. In some schools,
families are penalised with additional fees if their children require support
in acquiring English. Few International Schools have coherent programmes
for supporting the development of students’ mother tongues.

The ‘three-programme’ model that Maurice Carder elaborates provides
a useful framework for advancing debates on language policy that are
taking place in International Schools. First, he argues, there needs to be a
strong programme for teaching the primary language of instruction (i.e.
English in most cases) across the curriculum to students who do not speak
that language at home. This implies that all teachers are language teach-
ers. It is not sufficient to be a highly competent science or mathematics
teacher in a generalised sense-to be effective, a teacher must know how to
teach science or mathematics to the students who are in his or her class-
room, many of whom may still be catching up to their peers in academic
English, a process that typically takes at least five years.

This implies a second focus: the need to build linguistic and cultural
awareness training into the ongoing professional development of teach-
ers and administrators. I would interpret the notion of ‘training’ here in
a broad sense; it is not simply a matter of transmitting models of ‘best
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practice’ to teachers and administrators. While there is consensus regard-
ing some of the principles involved in teaching effectively in linguistically
diverse contexts, there are no ‘off-the-shelf” formulaic solutions that can be
applied across contexts. Effective language policies will evolve in schools
that encourage a climate of imaginative innovation and where there is
ongoing dialogue and sharing of perspectives among teachers and admin-
istrators, all of whom are seen as having something to contribute to the
improvement of practice.

Finally, Carder emphasises the importance of instituting a strong
mother tongue teaching programme that encourages students to develop
competent literacy skills in their home languages. He acknowledges the
complexity of teaching multiple mother tongues in highly diverse contexts
but, he argues, research on the benefits of mother tongue development
is so unequivocal that every effort should be made to enable students
to attain literacy skills in the language(s) of their parents as well as the
language(s) of the school.

Viewed individually, these three foci highlight important directions for
creating powerful learning environments within International Schools.
However, additional possibilities emerge when we fuse the pedagogi-
cal principles underlying these initiatives. Taken together, these principles
imply that students” home languages represent an important foundation
for learning both English and academic content across the curriculum.
Cognitive psychologists agree that students’ pre-existing knowledge is the
foundation upon which future learning is built. If this prior knowledge is
encoded in students” home languages when they start learning English,
then by definition, students’ home languages are relevant to their learning.
Thus, we should be teaching for transfer of concepts and experiences from
students” home languages to English (and from English to home languages)
across the curriculum rather than just ignoring the home language.

How can we do this in classrooms where many home languages are rep-
resented, none of which the teacher may know? One effective way is to
encourage students to write in their home languages in addition to English
in content areas across the curriculum. Thus, students might write books
or projects in both English and the home language, working either indi-
vidually or in groups; they could publish these books on the World Wide
Web so that they can be read by friends and relatives in their home coun-
tries as well as in English-speaking countries (see www.multiliteracies.ca
and http:/ / thornwood.peelschools.org /Dual/ for examples). They might
translate poems or stories they have written in English into their home
languages (or vice versa) and share them in both languages with their
classmates. An increasing number of ESL teachers in International Schools
(and public schools) are beginning to explore ways of enabling students
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to build on their home language conceptual foundation as they acquire
English but these instructional strategies have so far permeated only min-
imally into the ‘mainstream’ curriculum.

I recently (March 2006) had the opportunity to observe elementary (Grade
5) and secondary (Grades 8/9) students at La Chataigneraie campus of the
Geneva International School translate poems and stories that they had
initially written in English into their home languages. This was a new initia-
tive for the teachers and one that produced surprising results and reactions
among all involved. Students quickly overcame their initial ambivalence
at the suggestion that they bring their home languages into the English-
medium classroom. Despite some initial groans, most of them quickly
produced home language equivalents of the poems or passages they had
initially written in English. Other students (and their teachers) listened
intently, appreciating this new dimension of their friends who had previ-
ously presented themselves in the classroom only in English, their second
or third language. Some students had not developed literacy in their home
language and so could not write their poems in that language but they were
able to translate them orally from the English written version. Facets of iden-
tity, previously shrouded, flashed spontaneously onto the classroom stage.

I can only describe my own impressions of these events: for the teachers,
surprise and delight that something they had not tried before had worked
so well, a realisation that their students had talents and experiences beyond
what they might typically reveal through English. For the students, initial
shyness at revealing their private selves to their classmates and their teacher
gave way to quiet satisfaction that they could express complex ideas and
feelings through their home languages as well as through English; satis-
faction also that their identities as bilinguals and multilinguals had been
acknowledged and affirmed and that they had risen to the cognitive and
linguistic challenge of imaginatively linking their two languages.

This illustration highlights the fact that imaginative innovation is neither
costly nor complex; it is hardly a radical proposal to suggest that educa-
tors should encourage students to use the full range of their intellectual and
linguistic talents. The illustration also captures themes that run through-
out this book: the multilingual talents of students in International Schools
can be, and should be, acknowledged and affirmed across the curriculum;
students’ home languages represent intellectual resources that provide a
foundation for learning English and other academic content; and finally,
there is immense potential for instructional innovation in International
Schools that can open up dialogue among all educators about the powerful
impact that schools can, and must, exert in shaping our global village.

Jim Cummins
Toronto, April 2006
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This book has been written in response to a perceived need: in
International Schools many students are bilingual to a greater or lesser
extent. However, their bilingualism is often incidental and a model is nec-
essary for the development and enhancement of this skill.

The book is thus based on an important thesis: in International Schools
there are students from many nations, who speak many languages. Given the
mass of evidence, theoretical and practical, on the benefits of bilingualism,
International Schools may as a result be expected to provide comprehen-
sive, well-structured programmes to educate these students accordingly.
There would therefore be a programme for both the language of instruc-
tion, usually English, and the students’ mother tongue or best language.
Students would graduate proficient in English and their mother tongue.

The book aims to convince parents, school leaders and teachers of the
long-term benefits of putting into practice the type of programme pro-
posed in this book. For doubters, there is plentiful research that shows that
maintaining students’ mother tongues while adding a second language
produces positive linguistic and academic outcomes. Additive bilingual-
ism is a term that appears repeatedly in the text: this is when the second
language is learnt in addition to, and does not replace, the first language.
There are also cognitive and metalinguistic advantages. It is a more desir-
able outcome than subtractive bilingualism, when the second language
replaces the first language and there may be cognitive disadvantages and
also the danger of “anomie’. This is a feeling of disorientation and root-
lessness, or of uncertainty or dissatisfaction in relationships between an
individual learning a language and the language group with which they
are trying to integrate (Baker & Prys Jones, 1998).

The type of model recommended in this book has been put into practice
in some schools, and has been successful — not least because of the element
of care that goes hand in hand with a programme that is genuinely con-
cerned with students’ language and cultural backgrounds.

The book is also timely as:

the majority of students in international schools are non-native speak-
ers of English. In the 2004 European Council of International Schools
(ECIS) annual statistical survey, 297 schools with a total enrolment of

Xii
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161,863 students indicated that over half the student population (59%)
spoke English as an additional language (EAL). Of these, 198 schools
(67%) had 50% or more such students while only 21 schools had fewer
than 10% EAL speakers. In 18 schools none of the students spoke
English as first language. (Quoted in the ESL Gazette, August 2005)

Two informative books have already been written about second lan-
guage students in International Schools: in 1990 Edna Murphy’s ESL: A
Handbook for Teachers and Administrators in International Schools (Murphy,
1990) gave readers the opportunity to see how programme models could
be set up in different types of International Schools. In 1998 Coreen Sears,
in her comprehensive Second Language Students in Mainstream Classrooms:
A Handbook for Teachers in International Schools (Sears, 1998), went deeper
into the details of many aspects concerning second language students,
their teachers, parents and school management.

However, in many International Schools there is still often a reactive
policy rather than a programme model that provides the basic require-
ments for the language development of the current majority of second
language learners. This can be seen on a daily basis by those who are
signed up to the ECIS ESL and MT listserv (see Appendix 7: Websites):
ESL teachers are exchanging information on how to get a programme
together on an ad hoc basis and questionnaires are being sent around
on how to set up appropriate models. These questionnaires are almost
identical to those sent out over 15 years ago prior to the writing of Edna
Murphy’s book.

The current volume aims to encourage school leaders to put in place
structures that will give a firm base for programmes that provide an
enriched education for second language learners.

The book should be of interest to:

¢ International School leaders, who will find here a model that can be
implemented for the benefit of all students.

* Primary and secondary school leaders, who will welcome the solu-
tions offered.

* ESL and mother tongue teachers, who will be empowered by such a
model.

¢ Teachers of mainstream subjects, who will see how they can benefit
from the model given.

¢ All of those involved in any education system where there are non-
speakers of the school language: many national systems have similar
numbers of such students to International Schools and the model
offered in this book can be implemented in national schools, both
public and private.
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e Parents, who are often unsure about many aspects of education.
Internationally mobile parents’ main concern is to be sure of having
a respected institution in which to place their children. They like to
know that the school has a programme of instruction that will be
stimulating and caring, and that will enable their children to trans-
fer to other such schools around the world; this is the main reason
that English is predominantly the language of instruction in such
schools — it is the ‘lingua franca’ of global affairs (see Crystal, 1997).
However, many parents have not thought through the issue of their
children’s mother tongue. Should they speak it at home? Should
they speak English? Should they engage a teacher for the child for
the mother tongue? Will the child be confused by learning in two
languages? This book gives clear answers to these questions.

The book will also be useful to those aiming to encourage monolingual
English speakers to become bilingual. Having certain subjects, for example
social studies, taught in the host-country language, is clearly one way for-
ward. In addition the models presented here may be of use to those national
systems now facing large numbers of immigrants who are not literate in the
host-country language, mostly in inner city areas. The German education
system has recently come under criticism for failing to provide appropriate
programmes for the many immigrants who arrive in the country, and sit in
classrooms with no knowledge of German and no systems in place to facil-
itate learning (heard on the BBC world service, 21 February 2006).

Chapter Content Overview

In Chapter 1 there is an introduction to what is meant by an International
School, followed by a brief historical introduction of their development.
The type of clientele is described, along with insights into how both the
language background has changed from mainly English to multilingual,
and how parents’ expectations have changed: wishing to maintain their
children’s language and culture as well as becoming fluent speakers of
English. Over the same time period there has been much research evi-
dence that shows both the advantages of additive bilingualism and the
potential disadvantages of subtractive bilingualism, which occurs when
English is learnt as a second language but literacy in the mother tongue is
not maintained. A model is proposed for addressing the situation. It con-
tains three programmes:

* A second language programme, which provides an instruc-
tional model for acquiring appropriate skills in English across the
curriculum.
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* Appropriate training for staff, which provides pedagogical insights
about language for teachers in the best way to deliver their specific
curriculum area.

¢ A mother tongue programme, which emphasises the importance of
students maintaining their mother tongue, and advice on how to set
up a mother tongue programme.

There is a focus on the potential riches of International Schools as regards
bilingualism. At the end of each chapter there is a boxed summary of main
points, a list of ‘Further Reading’ and relevant websites.

Chapter 2 goes into detail about the initial programme in the model: the
second language programme, and also discusses related issues. Research
evidence is reviewed to justify the model and a standard model recom-
mended, K-12, i.e. including students in their graduating years.

Chapter 3 addresses the second programme in the model: linguistic
and cultural awareness training for staff. A published course, ESL in the
Mainstream, is recommended and the course is described. This covers the
four language skills and gives in-depth awareness and practical skills for
mainstream teachers working with second language and bilingual stu-
dents. There is also a description of the Language and Literacy course, which
describes a comprehensive methodology for teachers to use and develop
students’ literacy in all subject areas.

Chapter 4 provides clear guidelines on setting up a mother tongue pro-
gramme. It addresses the importance of this aspect of International School
students’ identity and skills, and how they can be reinforced and devel-
oped. Research findings are given to emphasise the strength of this area of
language asset and there is advice on finding teachers, developing curric-
ula and running the programme.

Chapter 5 focuses on the importance of communicating issues concern-
ing bilingualism to parents, especially ensuring that there will be staff
in a school who can present the matter to them, who can emphasise the
importance of maintaining their children’s mother tongue, and outline the
advantages of additive bilingualism. Issues of identity and culture are dis-
cussed with a review of some relevant publications.

Chapter 6 traces the development of the ESL and mother tongue pro-
gramme at a particular school, the Vienna International School, and is
thereby intended to give both tips on how to succeed and potential pitfalls;
by tracing the development of the second language, mother tongue and
teacher training programmes over many years it is hoped that the benefit
of experience can be built on by other schools. The usefulness of a language
policy, establishing a base for ESL and mother tongue staff, and maintain-
ing contacts with other schools and organisations are all described.
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The Epilogue aims to focus attention on the potential of bilingual talent
that exists in International Schools and how it can be developed, both in
current schools and in new ones.

Having read the book it is hoped that the reader will have a clear idea
about the needs and talents of second language learners in International
Schools, and further, of the linguistic and cultural richness they bring with
them, and of the benefits of additive bilingualism when carefully nurtured
in the types of programmes described.

At the end of the book there are Appendices containing a detailed
Glossary, a list of addresses of international educational institutions and
a list of websites among other things. The Bibliography brings together
works on bilingualism and related aspects from both international and
national sources.’ There is then an Index.

Note

1. For those who would like to read about bilingualism in the CIS — the Council
of International Schools — see Carder (2005a) in Bibliography. For bilingualism
in the IBO — International Baccalaureate Organisation — see Carder (2006) in
Bibliography.
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