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- Preface

Educational psychology is a growing, changing field, and we have written the fourth
edition of this text to reflect this dynamic growth. In preparing this edition we have
attempted to stay true to our original goals in writing the book: to introduce the excit-
ing field of educational psychology to you, our readers, and to show you how it applies
to your personal and professional lives.

The students and professors who have used our book tell us that the connection
to actual classrooms is what has made the content understandable, meaningful, relevant,
and, consequently, more motivating for them. The links between educational psychol-
ogy and the “real world,” and the implications these links have for learning and teach-
ing, are the core of our text and are reflected in its subtitle “Windows on Classrooms.”

In the fourth edition we expand on our original goals, strengthen the application
focus, and open our window even wider. We attempt to do so in three ways:

We have expanded the use and integration of written and video case
studies. We present case studies in a way that is unique in the field of
educational psychology. Instead of “layering” case studies onto the
content of the text, our case studies—both written and video—are truly
integrated with each topic presented. As topics are discussed, frequent
references to the cases are made, which help readers understand how
the content is applied in classrooms. In several instances actual
dialogue from the case is inserted into the discussion of a topic. This
integration capitalizes on research in important areas related to
learning, such as anchored instruction and situated cognition. The
number and integration of cases have been expanded in this edition.

We have broadened the learner-centered orientation of the text. This is
a book that focuses on learners and learning, and each chapter
examines influences on learning and ways that learning can be
increased.

» We have increased the application of prominent theories of learning,
motivation, and development. The theories and their application in
both classrooms and the outside world are presented in detailed, yet
clear and succinct ways. The same approach was used in presenting
research on instruction, assessment, and learner differences.

We believe this emphasis—an integrated, learner-centered focus grounded in
accurate frameworks of theory and research—will result in a thorough understanding of
educational psychology that you can apply in your growth as a professional.

In our attempt to provide you with coverage of educational psychology that is the most
up-to-date and applied in the field, we have added three new elements to this edition:

New chapters that reflect the most recent advances in theory and
research



New, learner-focused, integrated video cases

A new section on technology and learning

New Chapters

In our commitment to being the most up-to-date text on the market, we have added
four new chapters. They are:

Chapter 9: Cognition in the Content Areas. Research suggests that learning different
kinds of content presents unique challenges to both students and teachers. In this chap-
ter we examine learning in reading, writing, math, and science, first describing how cog-
nitive learning theories help us understand the unique aspects of learning in each of
these areas, and second, examining instructional strategies that support student growth
in each. We close the chapter by considering the aspects of learning that are common
to the four areas.

Chapter 11: Creating Productive Learning Environments. Emphasis in this chapter is
on the interdependence of effective instruction and orderly classrooms, and how this
interdependence increases learning. The chapter first examines the skills all teachers
must have to promote learning and then considers the role of classroom management
in developing learner responsibility. The chapter also describes ways that learning envi-
ronments can be adapted to accommodate diverse learner needs.

Chapter 12: Teacher-Centered Approaches to Instruction. This chapter considers
instruction from a teacher-centered perspective. It begins by examining content that is
most effectively taught from a teacher-centered orientation, considers planning and the
importance of instructional alignment, and then describes strategies in detail. The chap-
ter analyzes the advantages and disadvantages of lectures, lecture discussions, and direct
instruction, and describes ways that classroom interaction can be adapted to meet the
needs of diverse learners.

Chapter 13: Learner-Centered Approaches to Instruction. Using APA’s Learner-
Centered Psychological Principles as a foundation, this chapter describes a number of
different learner-centered instructional strategies. Guided discovery, inquiry, discussions,
cooperative learning, and individualization are analyzed in terms of their ability to pro-
mote learning.

Insights-into-Learning Video Cases

The success of the third edition’s integrated cases—classroom case studies that exist in
both video and written form—has prompted us to create a new generation of integrated
video cases that truly “get into learners’ heads.” By examining learners’ thinking in both
classroom learning activities and follow-up interviews, these videos provide insights
into learning by illustrating learners’ thinking and demonstrating the complexities of
learning and the sophistication of teaching that promotes that learning. The three, hour-
long videos include the actual lesson, an interview with four students, and an interview
with the teacher. The focus in each case is on learning and learners’ thinking.

The written transcripts of these lessons introduce Constructivism in Chapter 7,
Complex Cognitive Processes in Chapter 8, and Learner-Centered Approaches to Instruc-
tion in Chapter 13. For the first time in the history of the field, a text includes both video
and written classroom episodes that are truly learner-centered.
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New Section on Technology and Learning

This new section in Chapter 13 describes how technology can be used to promote stu-
dents’ learning. Different applications of technology, including simulations, spread-
sheets, databases, problem solving, and drill and practice are described and analyzed.

Increased Emphases

To reflect recent developments in educational psychology, emphasis on the following
topics has been increased in this edition:

Learner-centered instruction

Authentic assessment, including performance assessment, portfolios,
and grading rubrics

Constructivism, including situated cognition, sociocultural learning, and
cognitive apprenticeship

Cognitive views of learning

Bilingualism and English-as-a-second-language
Self-regulated learning

Character education and moral development
Language and learning

Learner diversity including language, culture and SES

Inclusion

Integrated Video Case Studies

To truly integrate topics presented in the text with real-world applications, seven class-
room case studies—the three new Insights-into-Learning cases that introduce topics in
Chapters 7, 8, and 13, plus the end-of-chapter cases in Chapters 2, 7, 8, and 13—exist
in both written and video formats. These cases illustrate actual classroom life—real
learners and real teachers involved in learning and teaching in authentic classroom con-
texts. No other text has this feature.

Additional Case Studies

In addition to the integrated video case studies described above, the text includes more
than 50 additional written cases—all taken from actual classroom experiences—that
illustrate the content of the chapters. Each chapter begins with a case study that pro-
vides a concrete anchor for the chapter. The case study is then woven into the chapter
to illustrate the topics being discussed.

Each chapter, except Chapter 9, also ends with a case. This feature, called Win-
dows on Classrooms, shows how you might apply your understanding of the chapter
content. The end-of-chapter case is followed by a series of “Questions for Discussion
and Analysis” that encourage you to observe and assess the learning and teaching in the
case and to reflect on your own knowledge and beliefs as your understanding of learn-
ing and teaching develops. The topics within each chapter are also liberally illustrated
with shorter cases taken from classrooms.
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Cognitive Views of Learning

Summary

Cognitive Views of Leaming

Behaviorism and cognitive learning theories differ fundamentally in that behaviorism
treats learners as passively responding to the environment, whereas cognitive theories
assume that learners are mentally active and construct their own understanding of the
topics they study.

Cognitive theories acknowledge the role of environmental influence but emphasize
internal, mental processes in ing to learning. theories con-
tend that mental processes are not necessary to explain learning; rather, one looks to
stimuli and reinforcers in the environment. Cognitive theories were developed, in part,
because iorism was unable to ad ly explain both research results and every-
day events, especially complex phenomena such as language learning and problem
solving,

sol

Information Processing
Information processing is  cognitive view of learning that compares human thinking to the
‘way computers process i ion. Infc y memory, working mem-
ory, and long: hold ion; cognitive p ses, such as attention, per-
ception, rehearsal, and encoding, move the information from one store to another.
Information received by sensory memory is moved to working memory through
the processes of attention and perception. Working memory, with its limited capacity,
can easily be overloaded and become a bottleneck to subsequent processing. The
capacity of working memory can, in effect, be increased through chunking and making
aspects of processing automatic,

Cognitive Views of Learning uq
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tise (Airasian & Walsh, 1997). Teachers need to use a variety of approaches, both
1 d and d to help students learn as much as possible. Chap-

ters 12 and 13, which focus on teacher- and learner-centered instruction, analyze the
strengths and weaknesses of different strategies.

Pss Chapter 7

Theory into Perspective

Teachers are faced with a variety of theories that attempt to describe learning. Assess-
ing the appropriateness of these theories for specific learning situations can be a daunt-
ing task. Theory into Perspective sections at the end of each major learning theory ana-
lyzes the strengths and weaknesses of these theories and their value in different learning
contexts.

Classroom Connections

As in earlier editions, we have included sections throughout each chapter that offer sug-
gestions for applying the content to specific learning and teaching situations. Classroom
Connections describe and illustrate successful teaching practices in classrooms, from all
grade levels and content areas, to provide a variety of effective applications.

Learner Diversity

To respond to the increasingly diverse student populations that we as teachers will
encounter, it is critical that we capitalize on the richness that this diversity can bring to
the learning and teaching environment. To reflect this emphasis, learner diversity is a
theme for this text. Each chapter contains a section on diversity, with its own set of
Classroom Connections, and Chapter 4 is devoted to this topic.



Adaptive Instruction: Dealing with Diversity in Students’ Thinking
Jody Curtis is a third-grade teacher in an ethnically diverse school. Of her 27 stu-
dents, more than a third are non-native English speakers. They come from a variety
of backgrounds and have widely varying experiences.

Jody is beginning a unit on reptiles. She prepared by gathering colored pictures
from magazines and other sources, She knew that her class had studied amphibians
in the second grade, and she planned 10 build on their knowledge by comparing
reptiles to amphibians.

As she showed each picture, she called on different students 1o describe and
discuss what they observed. Disagreements began to emerge almost immediately.

“They're sort of worms, except they have eyes,” Sarina suggested. “They wiggle
when they move.”

“No, they got bones,"” Miguel countered.

‘Yeah, I saw a skeleton once,” Bryan added. “It looked Funny, but it had

bones.”

When the discussion turned to n duction, there was more

“They lay eggs in a nest like birds,” Monica said.

“Uh huh," Jamille agreed. “In the water.”

“No, they have babies like dogs and cats,” Manuel retorted, arguing that the
young were born alive.

They even disagreed about basic features,

“They're yucky and slimy,” Sanra asserted.

“Gross," Lucia added. “All slippery and gross.”

“What makes you say that”” Jody wondered aloud.

and I felt it. It was dry,
e skeptical looks on

Many teachers also send packets of students' work home, requiring that parents
sign and return them. This maintains the link between home and school and gives par-
ents an ongoing record of their children’s learning.

As it continues to expand, technology will provide another channel for improving
communication. A voice mail system, for example, can result in improved quality and
quantity of teacher—parent communication (Cameron & Lee, 1997).

hirned to Lucia, uying to
what you said?”

luraged.
olding it up by its
. and it was all wet and

remainder of the sci-

pf the lesson. First, students’
had very different precon-

ftion in the lesson also var-
fortable, perhaps even con-
English speaker of Hispanic
Jain about how to respond.
that snakes are slippery and
called for. A similar thing
vhat Muhammed said?" and
es Muhammed's experience
ply asked Lucia to describe
ks understanding.

Complex Cognitive Processes :ov'

Creating Productive Learning Environments 49:,'

Margin Questions

Research indicates that learning is advanced when students are actively involved in the
learning process. To place you in an active learning role, we use margin questions that
ask you to do one or more of three things: explain a specific aspect of the content on
the basis of theory and/or research, relate the immediate topic to one you've studied in
an earlier chapter, or relate a topic to a real life experience. In this regard, the margin
questions are intended to help you reflect on the content, further apply your under-
standing of educational psychology to classrooms, integrate topics, and make the con-
tent more personal by applying it to your everyday experiences.

Preface



You likely saw that they came together at the bottom. Your blowing between the
two pieces of paper and seeing them come together is a representation of Bernoulli's
Principle. It is a single, concrete representation, illustrating the second element of the
model in Figure 9.7.

You probably can't construct a valid understanding of the principle based on this
single r however, so addif ones are necessary (Brenner, et al., 1997;
Spiro, Feltovich, Jacobson, & Coulson, 1992). For instance, take one of the papers, hold
it as shown in the following sketch, and blow vigorously over the top. This is a second,
concrete representation. In this case, the paper rose up as you blew.

Preféce

The two representations we just examined are concrete examples of Bernoulli's
Principle. While concrete representations are desirable beginning points—and should be
used if available—other alternatives exist. Models, sketches, mathematical formulas, and
verbal descriptions can serve as representations.

lon.  We saw earlier that involvement in an activity won't necessarily
iger will representations of content. But, as we saw in Chapter 7,
d by ¥scial interaction. Unfortunately, typical science instruction is
tered, lacking equate opportunities for teacher and student dialogue.
Social interaction promotes meahisgful science learning in at least five ways:

gsentations it allows teachers to
ass arers’ current understandings
« It helps create cognitive conflict
+ It promotes a community of learners,
It allows teachers to provide scaffolding for learners.
+ It helps learners develop an understanding of the nature of science.
Think again about the two pieces of paper and, before reading further, write a
brief description that explains why the papers came together at the bottom. Include a
sketch with your explanation. The explanation and sketch will reflect your current
understanding about Bernoulli’s Principle.
If your explanation is typical, you suggested that as you blew, the air curled
around the papers at the bottom and pushed the pieces of paper together, as shown in
the following sketch.

Cognition in the Content Areas 381'

Important Concepts

Important concepts in this book are identified in the body of the text with bold-faced
type followed by an italicized definition. This allows you to identify these in context as
you read and study the text. These important concepts also appear at the end of each
chapter, identified by page number.

Figures, Tables, and Outlines

Learning is more efficient when information is organized so that connections and rela-
tionships are apparent, rather than presented in isolated segments. Figures, tables, and
outlines are used frequently to summarize important information and give you addi-
tional examples of each chapter’s topics.

Chapter Endings

We know that learning is enhanced by summaries and reviews of important topics. For
this reason we close each chapter with a Summary that succinctly describes significant
ideas in the chapter. The summary for each chapter is organized using the major head-

ings and is intended to further help you integrate the ideas you've studied in earlier
chapters.



End of Text

A Reference list provides bibliographic information for all the sources we cite. Detailed
Name and Subject Indexes allow quick access to specific topics.

To further aid your learning and development as a teacher, several supplements have
been provided for you and your instructor’s use. To maximize the opportunities for
learning, the entire package—text, videocases, and supplements—are thoroughly inte-
grated. In our attempt to provide you and your instructor with the most complete edu-
cational psychology package that exists, we have written our own supplements, making
every effort to ensure that all the components complement each other.

Student Study Guide

Organized by chapter, the Student Study Guide includes chapter outlines, chapter
overviews, chapter objectives, and application exercises. These exercises put you in an
active role as you apply concepts to authentic classroom situations. Feedback is pro-
vided for the application exercises.

Each chapter also includes a self-help quiz, using the same format as the items in
the test bank that accompanies the text, answers to the self-help quiz, and suggested
responses to the margin questions in the chapters.

In addition to the chapter-by-chapter materials, the Student Study Guide includes
suggestions and guidelines to enable you to better understand the value of reading and
using case studies in your coursework.

Website for Students

New to this edition is a website which provides you with an interactive study guide and
tutorial. Hot links to a number of key educational psychology sites on the Web can facil-
itate your research efforts and thus support a more thorough understanding of course
concepts. Use www.prenhall.com/eggen to access the website.

Transparencies

A transparency package is available for your instructor’s use. As with the figures and
tables that appear throughout the text, the transparencies help organize the information
you're studying to deepen and broaden your understanding. Electronic versions of the
transparencies are also available on the CD-ROM for Instructors.

Video Tapes

In Chapter 1, we discuss the work of experts who suggest that teachers should think
critically, practically, and artistically. They believe that teachers should meticulously
examine research, their own work, and the work of other teachers. To help you develop
your critical thinking, you will have the opportunity to study videotaped segments that
focus on cognitive development, classroom management, cooperative learning,
metacognition, whole language, and diversity. Some episodes represent “slices of class-
room life” that can serve as focal points for analysis and discussion. Questions such as
“What are the major strengths and weaknesses of this lesson?” and “How could this have

Preface
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been taught more effectively?” encourage reflection. This process of analysis will help
cultivate your ability to critically examine your own work, complementing the written
and video Windows on Classrooms that we've already described.

Test Bank

Research consistently indicates that learning is enhanced when teachers have high
expectations for their students and when they ask them to think critically and analyti-
cally about the content they are learning. In line with these findings, many of the test
items you’ll encounter on quizzes will be case studies that require you to analyze infor-
mation taken from classrooms and to make decisions based on evidence. Instead of
memorizing strings of words, you'll apply what you have learned to new situations. This
is a challenging and rewarding experience and, with practice, your ability to think crit-
ically and analytically will improve.

The self-help quizzes in the Student Study Guide will help you develop your ana-
Iytical skills with practice items similar to those you'll encounter on quizzes and tests.

A printed test bank and computerized versions in Windows® or Macintosh soft-
ware are available to your professor.

Instructor’s Manual

In addition to the supplements we've already described, your instructor will be offered
suggestions for learning activities, groupwork, and out-of-class assignments. While you
won’t encounter the content of the Instructor’s Manual directly, it is an integral part of
this overall package.

CD-ROM for Instructors

A flexible and user-friendly CD-ROM is also available to your instructor. All features of
the printed supplements can be accessed on the CD-ROM and printed out. In addition,
for professors who teach using an LDS screen or some other electronic display, all print
materials including the transparencies will be accessible for editing and creating cus-
tomized presentations.

All of the components in this text and the supplements are designed to be con-
sistent with what we know about learning and motivation. We believe they reflect a real-
istic view of learning and teaching today and as we move into the new millennium. We
wish you the best of luck in your study. We hope that you find it both exciting and
meaningful.

Every book reflects the work of a team that includes the authors, the staff of editors,
and the reviewers. We appreciate the input we've received from professors and students
who have used previous editions of the book, and gratefully acknowledge the contri-
butions of the reviewers who offered us constructive feedback to guide us in this new
edition: Kay S. Bull, Oklahoma State University; Thomas G. Fetsco, Northern Arizona
University; Newell T. Gill, Florida Atlantic University; Dov Liberman, University of Hous-
ton; Hermine H. Marshall, San Francisco State University; Luanna H. Meyer, Massey Uni-
versity-New Zealand; Nancy Perry, University of British Columbia; Jay Samuels, Univer-
sity of Minnesota; Gregory Schraw, University of Nebraska-Lincoln; Dale H. Schunk,



Purdue University; Rozanne Sparks, Pittsburg State University; and Karen M. Zabrucky,
Georgia State University. In addition, we acknowledge with our thanks, the reviewers of
our previous editions. They are: Patricia Barbetta, Florida International University; David
Bergin, University of Toledo; Scott W. Brown, University of Connecticut; Kay S. Bull,
Oklahoma State University; Barbara Collamer, Western Washington University; Betty M.
Davenport, Campbell University; Charles W. Good, West Chester University; Hermine H.
Marshall, San Francisco State University; Tes Mehring, Emporia State University; Evan
Powell, University of Georgia; Dale H. Schunk, Purdue University; Rozanne Sparks, Pitts-
burg State University; Robert J. Stevens, Pennsylvania State University; and Julianne C.
Turner, Notre Dame University.

We also owe special thanks to three reviewers who made significant contributions
through their constructive suggestions. Patricia Barbetta of Florida International Univer-
sity helped shape and improve Chapter 5, “Learners with Exceptionalities.” In addition,
very special thanks go to Dale Schunk of Purdue University for his thoughtful reviews
of Chapter 7, “Cognitive Views of Learning”; Chapter 8, “Complex Cognitive Processes”;
Chapter 9, “Cognition in the Content Areas” and Chapter 10, “Increasing Learner Moti-
vation.” His expertise made an important contribution to our work. We further appreci-
ate the insightful reviews of Chapter 11, “Creating Productive Learning Environments”;
Chapter 12, “Teacher-Centered Approaches to Instruction”; and Chapter 13, “Learner-
Centered Approaches to Instruction,” carefully completed by Dr. Nancy Perry of the Uni-
versity of British Columbia.

In addition to the reviewers who guided our revisions, our team of editors gave us
support in many ways. Kevin Davis, our editor, brought zeal and enthusiasm to our revi-
sion and meshed insight with knowledge of both content and market. Linda Mont-
gomery and Linda Peterson, our developmental editors, again fulfilled their role of help-
ing us make the book more accessible to our readers, and supplying us with doses of
humor and encouragement when we needed it. A special thanks to Sheryl Langner for
her conscientiousness and diligence in producing the book, in spite of often being over-
worked. Through many phone conversations she was supportive, flexible, and positive
in every way. We want to acknowledge the professional quality of her work and her
commitment to excellence.

Our appreciation goes to all these fine people who have taken our words and
given them shape. We hope that their efforts—together with ours—will result in
enhanced learning for students and more meaningful and pleasurable teaching for the
instructor.

Finally, we would sincerely appreciate any comments or questions about any-
thing that appears in the book or any of its supplements. Please feel free to con-
tact either of us at any time. Our email addresses are: peggen@gw.unf.edu and
kauchak@gse.utah.edu.

Good luck.

Paul Eggen
Don Kauchak

Preface

xi




Brief Contents

Part |

Chapter 1
Chapter 2
Chapter 3
Chapter 4
Chapter 5

Part I

Chapter 6
Chapter 7
Chapter 8
Chapter 9

Part 1l

Chapter 10
Chapter 11
Chapter 12
Chapter 13
Chapter 14

The Student

Teaching in the Real World 1

The Development of Cognition and Language 24
Personal, Social, and Emotional Development 68
Learner Differences 100

Learners with Exceptionalities 150

Learning

Behaviorism and Social Cognitive Theory 194
Cognitive Views of Learning 238

Complex Cognitive Processes 292

Cognition in the Content Areas 346

Classroom Processes

Increasing Learner Motivation 394

Creating Productive Learning Environments 446
Teacher-Centered Approaches to Instruction 496
Learner-Centered Approaches to Instruction 530
Assessing Classroom Learning 578




| Cﬂntents

Part I: The Student
.~ Chapter 1
Teaching in the Real World 1
Educational Psychology. Teaching in
the Real World 3
Beginning Teachers and Learning to Teach 4
Misconceptions About Teaching
and Learning to Teach 4
Goals for This Book 6
Themes for This Book 7
Research on Learning and Teaching 7
Classroom Application 10
Teacher Decision Making 11
A Focus on Learners 16
Organization of This Book 20
Part I: The Learner 20

Part II: Learning 20
Part I1I: Classroom Processes 22
Using This Book 22

Plaget’s Theory of lntellectual Development 27
Development: A Definition 27
The Drive for Equilibrium 28
Organization and Adaptation: The Creation
of Schemes 28
Factors Influencing Development 30
Stages of Development 33
Piaget’s Theory: Classroom Application 44
Putting Piaget’s Theory into Perspective 45
A Sociocultural View of Development:
The Work of Lev Vygotsky 47
Language: A Vehicle for Development
and a Tool for Thinking 48
Language, Social Interaction, and Activity 48
Language: A Tool for Self-Regulation
and Reflection 49
Vygotsky’s Work: Instructional Applications 49

Constructivism: A Developmentally Based View
of Teaching and Learning 53

Piaget’s and Vygotsky’s Views

of Knowledge Construction 53

Applying Constructivist Ideas to Teaching 53
Language Development 57

Theories of Language Acquisition 57

Stages of Language Acquisition 60

Windows on Classrooms 63

Chapter 3

| Personal, and Emotional

?w’ 0oC AM
Development

Erikson’s Theory of Personal and Social
Development 70

Erikson’s Stages of Psychosocial

Development 71

Putting Erikson’s Work into Perspective 76
Self-Concept: Integrative Personal
Development 79

Self-Concept and Self-Esteem 79

Sources of Self-Concept 79

Self-Concept and Achievement 80

Ethnic Pride: Promoting Positive Self-

Esteem and Ethnic Identity 82
Development of Morality, Social Responsibility,
and Self-Control 85

Increased Interest in Moral Education and

Development 85

Piaget’s Description of Moral Development 86

Kohlberg’s Theory of Moral Development 87

The Moral Education versus

Character Education Debate 92

Moral Development and Classroom Structure 93

Windows on Classrooms 96

Contents

.



@ Chapter 4

Intelllgence 103
Intelligence: What Does It Mean? 103
Measuring Intelligence 103
Intelligence: One Trait or Many? 104
Intelligence: Nature versus Nurture 109
Ability Grouping 110

Socioeconomic Status (SES) 113
Influence of SES on Learning 114
SES: Some Cautions 116

Culture 116
Ethnicity 117
Culture and Schooling 117
Culturally Responsive Teaching 123
Culture and Language: English Dialects 124
Culture and Language: English
as a Second Language 126

Gender 131
Different Treatment of Boys and Girls 132
Gender Differences: Implications for
Teachers 134

At-Risk Students 135
At-Risk Students: A Definition 136
At-Risk Students: Promoting Resilience 138

Windows on Classrooms 144

@ Chapter 5

Students with Learnmg Problems 152
Mental Retardation 153
Learning Disabilities 155
Behavior Disorders 159
Communication, Visual,
and Hearing Disorders 162
Communication Disorders 162
Visual Disabilities 164
Hearing Impairments 165
Students Who Are Gifted and Talented 166
Creativity: What Is It? 167
Identifying Students Who Are Gifted and
Talented 169
Programs for the Gifted: More and Faster
or Deeper and Different? 170

ivi Contents

Changes in the Way Teachers Help Students
with Exceptionalities 172
Federal Laws Redefine Special Education 172
The Evolution Toward Inclusion 172
A Legal Framework for Working with Students
Who Have Exceptionalities 174
Due Process Through Parental Involvement 175
Protection Against Discrimination in Testing 175
Least Restrictive Environment (LRE) 176
Individualized Education Program (IEP) 177
The Teacher’s Role in Inclusive Classrooms 179
Identifying Students with Exceptionalities 179
Effective Teaching for Inclusive Classrooms 180
Strategies for Social Integration and Growth 184

Windows on Classrooms 188

Part Il: Learning

Eﬁ Chapter 6

Behaviorist Views of Learning 197
Contiguity 197
Classical Conditioning 198
Operant Conditioning 202
Putting Behaviorism into Perspective 213
Comparing Behaviorism and
Cognitive Learning Theory 216
Social Cognitive Theory 217
Differences Between Behaviorism
and Social Cognitive Theory 218
Modeling 220
Vicarious Learning 220
Effects of Modeling on Behavior 221
Learning from Models: The Processes Involved 222
Effectiveness of Models 224
Self-Regulation 225
Putting Social Cognitive Theory
into Perspective 227
Dealing with Diversity: Behaviorism and Social
Cognitive Theory 229
Classical Conditioning: Learning to Like
and Dislike School 230
Motivating Hesitant Learners 230

Windows on Classrooms 232



