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Preface

he inspiration for this book grew out of an experience that I, Laura Levine, had
several years ago on my campus at Central Connecticut State University. I led a fac-
ulty discussion group that focused on a book by Dee Fink titled Creating Significant
Learning Experiences. That discussion inspired me and the other participants to revise our
courses in ways that would create long-lasting experiences for our students. I chose to change
my child development course using ideas from that discussion in my classroom. As I used
these ideas with my students, I realized that my new approach could be incorporated into a
textbook that would make learning about children and adolescents a more active and per-
sonal process for students. Fortunately, SAGE shared my excitement and introduced me to
Joyce Munsch, from California State University at Northridge, whose expertise in adolescent
development and passion for teaching was a perfect match. Both of us are strongly committed
to enhancing student learning in our courses by creating significant learning experiences.
Child Development: An Active Learning Approach is the result of our efforts to make this happen.
In this book, we take a zopical approach to child development that allows students to better see
the continuities and discontinuities in development without the necessity of reintroducing each
topic area with each new age group studied. Throughout the book, we encourage students to
take part in activities that will help them connect to the content in a relevant way so that they
are engaged in an active journey to discover the principles and to understand the findings from
the field of child development. The topical coverage and pedagogical features in this book have
been conceived and carefully executed to help students discover the excitement of studying child
development and to equip them with tools they can use long after they take this class.

Philosophical Approach

Challenging Misconceptions

One of the challenges in teaching this course is to help students give up some of the intui-
tive ideas or simplistic thinking that they have about child development. Many students
enter courses on child and adolescent development confident that they already know most
of what they need to know about development and that this is “all just common sense,” but
experienced instructors know that some of the most important information in their courses
is, in fact, counterintuitive. Unfortunately, students’ original ideas are often quite difficult to
change, and many of them complete courses in child development with their misconceptions
intact. To combat this tendency, we ask students to begin each chapter by testing their initial
knowledge of child development. Unexpected or surprising answers to these questions draw
the students into the chapter to find information related to their misconceptions. In addition,
the activities throughout the book encourage students to seek out further information and
to learn to evaluate that information rather than accepting what they hear without question.
Finally, we provide opportunities throughout the book for students to understand more about

XXi



xxii ® Child Development

how our understanding of child development has evolved through the scientific process to
reach our current state of knowledge.

Active Learning

This book actively engages students to provide them with a solid foundation in theories,
research, and the application of information related to child and adolescent development.
Features intended to engage students are often included in textbooks as “add-ons,” but our
active learning philosophy is at the heart of all of the pedagogy provided throughout this
book. As educators, we know that students must acf on the material presented in a course to
make it their own. We all try to do this in a number of ways in our classrooms, but for the
student, reading a textbook is a solitary and often passive process. To help guard against this
passivity, we use the key pedagogical features described below to capture students’ interest
and turn reading into an active process.

Focus on What Constitutes Evidence

We help students realize that although there is a place for “what I think” and for individual
examples, the strength of a social science rests on marshaling convincing evidence within an
agreed on framework. Basic concepts about research are introduced in a separate chapter, but
these ideas are also reinforced and developed throughout the book.

Emphasis on Learning How to Learn

Long after they leave the classroom, students who interact with children and adolescents
will need to find information to answer questions that arise. We want to encourage students’
independent pursuit of knowledge about child development so we provide them with tools
that will help them do that. They are introduced to the use of databases including PsycInfo,
as well as the Internet, as research tools and activities in the text suggest ways in which
they can conduct their own research and independently find information on topics that
interest them.

Critical Thinking Skills

When students look for information on their own, they need to critically evaluate the con-
tent of the information they find. In Chapter 1, we talk about how to be a good consumer of
information on development, and in Chapter 3, we talk about how to evaluate information
found on the Web. In addition, the true/false questions that appear throughout each chap-
ter continuously challenge students to thoughtfully reflect onwhat they believe about child
development and to evaluate the sources of those beliefs. The instructor teaching site and
student webpage provide access to research articles that students can explore independently
to add to their understanding of topics. This ability to critically evaluate ideas about children
and their development will be beneficial to students who plan to go on for graduate study,
those who will work directly with children and families in professional careers, and those
who will use these ideas when caring for their own children.

Graphics and Artwork

Because many individuals are visual learners and because child development is a field that is
rich in imagery, each chapter contains photos and graphics that illustrate important concepts
in 2 memorable way. Many of the photos in the text include questions embedded in their
captions that prompt the student to think about the topic.
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Key Topics

Neuroscience

To reflect the burgeoning interest in the field of neuroscience and its implications for child
development, we have devoted part of the chapter on Physical Development to recent
research on brain development and behavior. In addition, we have included information on
brain function where it is relevant throughout the book. This information is presented in
clear language that makes it appropriate for the student of child development who may not
have a strong background in biology.

Diversity and Culture

Issues of diversity and culture are introduced at the beginning of the text, but these concepts
are then integrated into each topic area to give the broader picture of how each aspect of
development is influenced by the many different circumstances that constitute children’s
lives around the world.

Psychopathology

Coverage of topics related to psychopathology or developmental differences gives students
a better understanding of the continuum of human behavior. However, rather than confine
information on psychopathology to a single chapter, we have integrated these topics where
they give students a deeper understanding of how these differences relate to the spectrum of
development of all children.

Key Features

Active Learning

A variety of active learning activities in the text complement and enhance the ideas pre-
sented in each chapter. Activities might involve asking students: (a) to reflect on their own
experiences while growing up (and perhaps compare those experiences to the experiences
of classmates), (b) to immediately test their understanding of a concept, (c) to conduct an
observation or interview related to text material, (d) to carry out a simple activity and reflect
on what they've learned, or (e) to seek out information that goes beyond the text through
the use of library resources or the Internet. Each of these activities is designed to consolidate
student learning through personal experiences that illustrate the ideas presented in the book.

Test Your Knowledge

To challenge misconceptions that students often bring with them to a course in child devel-
opment, each chapter begins with a true/false quiz that contains interesting and provoca-
tive questions related to the material in that chapter. The quizzes are designed to tap into
commonly held beliefs or ideas that have a strong intuitive sense of what should be “right.”
Students can immediately check whether their answers are correct. When they get a question
wrong, they can satisfy their own curiosity about the topic by finding that question with a
brief answer in the margins of the relevant section in the chapter. It is our intention to pique
their interest by challenging their assumptions. This plants a seed that is reinforced when
they again read about the topic in the context of the chapter.
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Journey of Research

It is not unusual for students of child and adolescent development to expect that by the
end of the semester, they will have simple answers to a number of very complex questions.
Of course we can seldom provide these simple answers. Instead, we need to help students
understand that the science of child development is an ongoing endeavor and that we con-
tinue to build and add to our understanding each day. Although it is important that students
learn about our current best knowledge, this information is more meaningful when students
understand it in the context of our evolving ideas about a given topic. To help students bet-
ter understand this material, we keep the focus of the text on the current state of knowledge
and use the Journey of Research feature to provide the historical contextual information on
the topic. This helps students understand that what they learn today in their class may be
information that changes—sometimes substantially—in the future as our body of knowl-
edge grows. This is, after all, how the scientific process works.

Self-Testing Review

Increasingly research has been demonstrating that the best way for students to retain infor-
mation they are learning and also to transfer that knowledge to new situations is by testing
themselves. Other study approaches such as rereading, highlighting, and even summarizing
have not been found to be as effective as self-testing (Carpenter, 2012). For example, stu-
dents who study chien = dog by repeating it over and over will not remember this new French
word as well as those who studied chien = 2. On the student webpage that accompanies the
text, we provide chapter quizzes as well as flash cards for students to test themselves. However,
we believe it is important to provide this opportunity within the book as well. Therefore, we have
designed our review at the end of each chapter in the form of questions with brief answers. Students
can test themselves in all these ways, promoting greater retention of what they are learning with

more likelihood that they will be able to apply this knowledge in useful ways.

What's New in the Second Edition

Chapter 1

e Updated information on later effects of early experience

o New Contexts of Development section, including subsections on Cu/ture (moved from Individual
Differences and Diversity) and Socioeconomic Status

o Good Consumer of Developmental Information section, now enhanced as a major heading

o Updated 7est Your Knowledge questions

Chapter 2

e Added coverage of Erikson’s epigenetic principle and expanded coverage and examples of devel-
opmental crises of infancy and toddlerhood

e Section on operant conditioning reorganized to clarify positive and negative reinforcement

e Updated example for Modern Applications of Operant Conditioning

o Updated example for Modern Applications of Vygotsky's Theory

o Updated Modern Applications of Evolutionary Theory

e Added new Figure 2.4—cognitive network map for the concept “obesity”

o Biological Approaches to Understanding Child Development replaced with New Approaches to Child
Development, which now includes section on neuropsychology and behavioral genomics and new
detail about dynamic systems theory



Chapter 3

Chapter title changed from How We Study Children and Adolescents to How We Study Development
Updated research examples throughout chapter

Changed Journey of Research: Standardized Testing to Journey of Research: Standardized Testing:
Bias in Testing (other topics regarding testing moved to other chapters)

Updated coverage of SAT/ACT test scores

Reduced coverage of the case study of Genie, and added coverage of two of Freud’s case
studies

Removed Table 3.3 and moved introductory material about looking for legitimate websites to
Active Learning: Evaluating Information on the Web

Added new material to Active Learning: Observation or Interpretation?

Added new example of statistical significance versus practical significance

Expanded info on websites that are fraudulent or hoaxes

Chapter 4

Reorganized section on canalization and epigenetics

Section on stereotyping removed and part of section on stereotyping incorporated into Difference
Versus Deficit

New coverage of generalist genes added in section One Behavior, Many Genes: One Gene, Many Effects
Added new coverage of the concept of cultural neuroscience

Added new coverage on the transmission of culture

Chapter 5

Updated and expanded coverage of infertility

Expanded coverage of sex differences in prenatal brain development

Updated coverage of prenatal exposure to cocaine

Reorganized section on birthing options

Expanded coverage of cesarean delivery

Updated coverage of infant mortality

Updated research on effect of childbirth on marital satisfaction

Updated Figure 5.6 (alcohol consumption during pregnancy) and Figure 5.11 (international
infant mortality rates)

New Figure 5.7 (maternal smoking during pregnancy) and Figure 5.9 (effectiveness of pain
mediation during labor)

Reorganized to consolidate information on the mother and father and couple and their experi-
ence becoming parents; moved from after 7he Birth Experience of the Baby to the end, to combine
with The Transition to Parenthood

Chapter 6

New figure illustrating the two hemispheres of the brain

New coverage of the removal of a brain hemisphere, brain development and infant language
perception, and synaptic proliferation and pruning in adolescence

New coverage of crawling and fear of heights and other effects, including the concept of the
visual cliff

Reworked coverage of cerebral palsy, including adding new research on regeneration of myelin
sheath in cases where asphyxia disrupts the production of this coating

Coverage of autism and autism spectrum disorders updated and expanded

o Discussion of the prevalence of autism and autism spectrum disorders

o Additional figure showing change over time

o New diagnostic techniques for autism

o New information on differences in mirror neurons in children with autism
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xxvi ® Child Development

New coverage of physical growth during middle childhood

Updated coverage on sexual activity during adolescence and adolescent pregnancy

New figure showing adolescent pregnancy trends in U.S.

Updated information on sexually transmitted infections during adolescence

Clarification of difference between STI and STD, with new glossary term for sexually trans-
mitted disease

Updated information on the HPV vaccine

Updated information on the effects of breastfeeding

Updated information on nutrition and development, including the addition of the new “My
Plate” logo from the U.S.D.A.

Updated information on food insecurity, childhood obesity and diabetes, and eating disorder
prevalence

New Active Learning feature Contagious Yawning — Mirror Neurons At Work

Chapter 7

New example of fears in the preoperational stage

New example of concrete thinking in the concrete operations stage

Updated coverage of imaginary audience and personal fable

Updated information on ADHD

In section on memory, added coverage of the fuzzy trace theory and false memories, plus a new
Active Learning feature: False Memories

In the section on memory, a new Active Learning feature: Working Memories
New section on Processing Speed and Encoding Processes

New section on Memory in Adolescents

New Active Learning feature: Executive Function

New topic: Planning Within Executive Function

Chapter 8

L]

New information about brain function and fluid versus crystallized intelligence

Added coverage of the cultural test bias hypothesis and the predictive validity of intelligence
tests

New section on Standardized Testing and Alternative Testing Methods

New coverage of the range of heritability of IQ between social class groups

Expanded discussion of the effects of poverty on intellectual development

New coverage of the secular trend of IQ increase (the Flynn effect) and the effects of school on IQ_
Updated information about the importance of well-trained teachers for student achievement
New discussion of research findings on girls and math

Addition of Pathways to Prosperity international report on students who graduate high school
but don’t go to college

New Figure 8.7: Vocational Education in European Secondary Schools

New Figure 8.3: Percent of U.S. Adults Ages 25-29 With a Bachelor’s Degree or Higher, 1969-2009
Infant Intelligence coverage has been updated and abridged

Reorganized section on Cognitive Deficits and Intellectual Gifts; material divided into new head-
ings for Intellectual Disabilities, Learning Disabilities, and Giftedness

Reorganized section on Promoting Learning in School; combines the two sections about teach-
ing, Classroom Environment and Expectancy Effects, and the sections about student achievement:
Ability Grouping and Grade Retention

Updated rates of childhood poverty and information on the nature of Head Start programs and
their effectiveness

Expanded and reorganized information on expectancy effects including more information on
the impact of negative perceptions of minority students on academic achievement

Figures 8.3 and 8.6 updated to 2009 and 2010 statistics, respectively



Chapter 9

Updated coverage of Cognitive Processing Theory

New section titled Preverbal Perception of Language

New Journey of Research feature: Is There a Critical Period for Language Learning?

Updated Written Language: Early Literacy section

New Figure 9.4 with updated reading achievement data

Updated coverage of Language Development in School-Age Children with new material on meta-
linguistic awareness.

Updated charts on reading proficiency in the U.S.

Updated coverage of Bilingualism and Bilingual Education and coverage of dyslexia

Moved section on language environments to the section on Child-Directed Speech from Language
Development of Preschoolers

Clarified and simplified the section on cognitive processing theory

Eliminated information on gender differences in language function based on new research
showing no consistent differences

Moved section on general learning disabilities to Chapter 8; renamed the section Language-
Based Learning Disabilities

Chapter 10

Major reorganization of this chapter

o Combined the two parts about emotional development from the beginning and end of the
chapter into one part at the beginning, followed by the section on attachment

o Integrated the information on self-control from Chapter 11 with material on self-regulation
of emotions in Chapter 10

o Information on oppositional defiant disorder and conduct disorder from Chapter 11 has been
added to the section on Anger and Aggression

New information about temperament in Active Learning feature: Temperament

Updated coverage of the occurrence of anxiety problems in children

New coverage of depression in young children

New coverage of the relationship between type of attachment and behavior problems

New coverage of the adaptive value of disinhibited reactive attachment disorder

Chapter 11

Expanded coverage of autobiographical memory and its relevance to the development of a
self-concept

Updated coverage of Marcia’s identity statuses

Updated and expanded coverage of identity formation during adolescence

Updated coverage of the self-esteem movement

New coverage of the development of self-esteem in adolescence

New Figure 11.3: Age-Related Changes in Adolescent Self~Esteem

New coverage of parents and cross-gender play choices

Updated coverage of gender intensification in adolescence

Updated coverage of the development of sexual orientation and the prevalence of same-sex orientation
New Figure 11.4: Estimates of the Percentage of Individuals who Identify as Gay, Lesbian or Bisexual
New discussion of LGBT youth and social acceptance

New coverage of the schema approach to moral development and the link between moral
thought and moral action

Chapter 12

Major reorganization of this chapter
o Section on interactions with parents moved to Chapter 13, Families
o Material on play reorganized and integrated into the section on preschool social development

Preface ® xxvii
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o Section on nonparental adults moved from this chapter to Chapter 14

o Section on school violence moved from Chapter 15 to the section on bullying in this chapter;
renamed Bullying and School Violence

o Section on dating violence moved from Chapter 15 to the section on romance in adolescence
in this chapter

New coverage of false belief understanding in very young children

New coverage of Parten’s stages of social play

New coverage of the role of the environment in determining popularity, teen friendships, and

bullying

New coverage of school violence, with new Figure 12.4 on victimization of children in and

outside of school

New coverage of teen romance and its prediction of adult romantic relationships

New coverage of dating violence

Chapter 13

Chapter 13 was previously Chapter 14 in the first edition

Section on Socialization moved from Chapter 12 to Chapter 13 in order to integrate parenting
techniques with parental styles

o Updated information on inductive discipline

New Figure 13.1: Children’s Household Living Arrangements

Updated information on single parenting with new Figure 13.2: Statistics on the Rise in Number
of Single Mothers and new Figure 13.3: The Economic Toll of Single Parenthood

Updated coverage of divorce with new Figure 13.4: Historical Changes in the Number of Divorces
in the U.S. and new Table 13.1: Characteristics That Lower a Couple’s Risk of Getting Divorced
Updated coverage of stepfamilies with new glossary term: boundary ambiguity

Updated coverage of grandparents raising grandchildren

Updated coverage of gay and lesbian parenting

Updated coverage of adoption and foster care

New Figure 13.6: Labor Force Participation by Mothers

Chapter 14

Chapter 14 was previously Chapter 13 in the first edition

Major reorganization of this chapter

o Sections on play moved to Chapter 12

o Section on nonparental adults relabeled Beyond Parents and Peers moved from Chapter 12 to
this chapter

New coverage of concussion and other sports injuries

New section on children in the natural world

New coverage of the effects of mentors and creative activities

New coverage of formal mentoring relationships

Updated coverage of media use: effects of video violence, infant media use, media use and atten-

tion problems, and smoking and the movies

Chapter 15

Chapter reorganization

o Section on violence moved to Chapter 12

0 Added section on homelessness

o Added section on trauma and its effects with information on PTSD moved to this section
o Reorganized and updated section on common illnesses

Coverage of stress updated to include toxic stress, with a new glossary term added

Updated coverage of neurological and other physical effects of stress and children’s response to
parental stress



