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FOREWORD

FREE SPEECH WITH OUR
CHILDREN, THE QUINTESSENCE
OF PEACE

Once in a while a major publisher like McGraw-
Hill dares to publish a radically new text. Occa-
sionally such a text is the author’s research ve-
hicle for an inspired, galvanizing thesis. These
works are a U.S. tradition. Indeed, U.S. crimi-
nology established its distinctive identity in
1924 when Edwin Sutherland published the
first edition of his text, Criminology. Rarer yet, a
publisher gives the authors space to do an ex-
haustive survey of how the new synthesis
emerges from other intellectual and empirical
traditions. Sue Titus Reid, for instance, has
won considerable attention and respect for her
voluminous synthesis of criminology and crim-
inal justice. Here, McGraw-Hill has given
Regoli and Hewitt 400,000 words, which have
been well and fully used.

The people and the studies found in stan-
dard delinquency and juvenile justice texts to-
gether are all in this volume, allowed to speak
for themselves. Regoli and Hewitt also take us a
giant step further. It is a scientific revolution to
give children equal space to speak for them-
selves, not only about themselves, but about
the despotism they have to fear and abide by to
honor their parents and teachers and other
adult figures. Every theory of learning social
scientists believe points in one direction: chil-
dren who learn to respect and abide by the des-
potism of adults learn how to be despots when
they get their own turn at adulthood.

In Denmark it is a crime to lay a hand on
one’s child. The law requires anyone who sees
corporal punishment—even the other parent—

to turn the culprit in. Children enjoy a constitu-
tional right to free choice of schools. Schools re-
ceive only state funds, a per capita allotment
per pupil. Denmark led the Scandinavian tradi-
tion, from infant daycare through universities,
of students calling teachers by their first names.
When a teacher in a primary or secondary
school tries to order students around, the stu-
dent may reply with a quiet Nazi salute. Danes
are very conscious of learning lessons from
World War II; during the Nazi occupation they
put up remarkably effective nonviolent resis-
tance to the rounding up of Jews.

In Norway on Independence Day, May 17,
the parades are full of schoolchildren, some of
whom parade all day before the Royal Family at
the Oslo Palace. There are no guns. Police of-
ficers seldom carry guns. After the parades, the
families of the children gather first at school
and then in the neighborhood to pitch in and
eat and help the children play games, like
riding a bicycle once around a course and get-
ting a prize for finishing, or even for participat-
ing. On the day of the World Cup Ski Jumping
Competition at Holmenkollen outside Oslo,
families ski a course together. The army takes
souvenir photographs of people crossing the
finish line and gives out certificates for finishing
different distances. Age-graded medals are
given out to people of all ages who fill out cards
attesting to how far they have skied, generally
as families on weekend outings. Babies get
pulled snugly and securely on sleds carefully
regulated for safety behind parents on skis.

No one can lay out a plan for people in the
United States to become as charitable and atten-
tive to children as Danes and Norwegians. Nor
have Norwegians and Danes eliminated vio-
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lence and delinquency in their midst. City
dwellers still lock their doors there. But I think
it is safe to say that there is less violence, crime,
and delinquency there than here. The crucial
point is that there would be no less violence
there than here if not adults had learned to
make peace with their own children. It is Regoli
and Hewitt's genius to see that making peace
with our children quintessentially means listen-
ing to our children, and responding to the
world as they experience it instead of according
to blind vision as to what our children need and
require.

Unresponsiveness—a failure on any side of
an interaction to listen to and answer others in
their own terms—is the source of our violent
impulses. “Non-shareable problems,” in Don-
ald Cressey’s terms, lead us to become delin-
quent or intolerant of adolescent experimenta-
tion, which gives rise to suspicion, mistrust,
and violence among sharer and nonsharer
alike—the ‘“‘dynamics of exclusion” Edwin
Lemert uses to describe the onset of paranoia.
Our instincts don’t tell us what to do, but they
do give rise to alarm when information is not
freely shared in our families and among our na-
tions. Human survival for a single generation,
let alone for hundreds of thousands of genera-
tions, rests on our capacity to share and pool
what we learn and feel about a changing world.
People who cannot speak freely learn to fight.
People who dictate without listening continue
to fight. People who speak freely among others
who speak freely talk instead of fighting. When
they encounter conflict, peacemakers take the
time to hash it out and create an accommoda-
tion. In Nils Christie’s terms, when people
share ownership of their own disputes, they
exercise restraint about inflicting pain on one
another.

Justice Hugo Black of the U.S. Supreme
Court became famous for saying that the First
Amendment to the U.S. Constitution means ex-
actly what it says: Congress shall make no law
abridging freedom of speech. The virtues and

vices of the Constitution and its interpretation
aside, Black’s principle captures precisely what
nonviolence entails: to listen and respond to
those who are affected by what you do, you
have to hear people out, especially when
they're hurt and angry. You have to let them
speak freely in a forum where you can and will
hear them. You have to take turns speaking
and listening. If you are truly listening, you
have to be prepared to change course. In law-
yers’ language, peace means granting others
standing to be heard by you in their terms,
granting complainants jurisdiction to be heard
by you in their own terms.

It is well accepted in science and in common
sense that a child’s early years with adults are
crucial to the form of that child’s adulthood,
and to how generations of adults behave suc-
cessively. Regoli and Hewitt proceed from this
axiom to give students of delinquency and ju-
venile justice unprecedented opportunity to lis-
ten to our children. Regoli and Hewitt have
gone out of their way to encourage children to
speak freely and powerfully without fear of re-
crimination. This book is capable of teaching
readers how to hear children, so that readers
can go on listening and make peace rather than
war with youngsters.

This plainly written, clearly organized text is
destined to become a research classic. Not only
will it enlighten and contribute to the wisdom
of the many criminal justice students who year
after year aspire “‘to work with children,” but if
scholars of delinquency and juvenile justice
also read and digest Regoli and Hewitt’s data,
research in these fields will be much the richer
for it. And policymakers who learn from the
book to listen to children will be able to give us
a world where children are allowed to speak
more freely.

It is a rare pleasure to see this book appear.

Hal Pepinsky
Criminal Justice
Indiana University



PREFACE

Delinquency in Society is an interactive text. From
the book’s cover to the final pages, every effort
has been made to involve the reader in the
discussion. Our goal in this text has been to
present a story about children and the delin-
quency they are involved with. The text is writ-
ten in down-to-earth language with as little
sociological (or other discipline) jargon as is
possible. In those instances where jargon is
used, the terms are defined in simple-to-
understand language. We have written the
book in this way to create a text that is in every
sense of the term “‘user-friendly.” We also go
one step further. The reader is invited to ex-
plore a multitude of issues more fully by taking
advantage of the names and addresses pro-
vided for agencies and organizations that
specialize in children’s issues. All of these orga-
nizations and agencies provide useful informa-
tion free of any charge. We urge every student
of delinquency to take advantage of this unique
opportunity and write to these organizations
and agencies. We also hope that students will
write for the Action for Children publication
and have their name placed on the UNICEF
mailing list. A subscription to Action for Chil-
dren is free of charge. (The address is given in
the Research Guide for Chapter 6.)

A “NEW” THEORETICAL
PERSPECTIVE

This text introduces a “new” theory about de-
linquency causation. In Chapter 6 we develop
the theory of differential oppression. This is our
own original idea about why children become

involved in delinquency. We believe that how
children are treated begins with their appear-
ance. It is their appearance, as small persons,
that makes them special. ““Special” means
that they differ from others, thus, they can be
treated differently, and they are. From this
vantage point, our orientation emphasizes the
oppression and exploitation children suffer
worldwide, with special attention devoted to
the condition of children in the United States.
However, so as not to interrupt the flow of
the writing, our remarks about children in
other countries are confined to what is pre-
sented in a special series of boxed inserts
called “Focus on Children.” The content of
many of these boxed inserts will introduce the
reader to a wide range of issues that children
from around the world confront on a daily
basis.

THE BOOK’S ORGANIZATION

The text is organized into four sections. Each
section begins with a short introduction in
which previously discussed material is inte-
grated with what will be discussed. It is im-
portant that students read these introductions
as they help to set the stage for what will fol-
low in the chapters by identifying and ex-
plaining the common thread that integrates
the chapters. Section 1 (Chapters 1-2) intro-
duces the problem of juvenile delinquency; in
Section 2 (Chapters 3-6) old and new theories
of delinquency are explored; Section 3 (Chap-
ters 7-10) examines delinquency theories
within the context of the family, school, and

xvii
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peer groups in everyday life as well as the
problem of drug use and delinquency; and in
Section 4 (Chapters 11-15) we explain how
the juvenile justice system responds to chil-
dren identified as delinquent and offer spe-
cific recommendations for change.

TWELVE SIGNIFICANT
PEDAGOGICAL AIDS

Delinquency in Society contains no less than a
dozen pedagogical aids.

1. Chapter outlines Each chapter begins with
an easy-to-follow outline of the major top-
ics that will be discussed. Immediately, stu-
dents are alerted to the central issues of the
chapter as well as the order in which they
are presented.

2. Subheadings There has been a liberal use of
subheadings in each chapter. We believe
subheadings are important to the chapter
and that they serve at least two purposes.
First, they help make reading easier to com-
plete. Second, they assist the student in his
or her understanding and comprehension
of the many ideas included in each chapter.

3. Focus on Children series Throughout this
book readers will find short boxed inserts
that focus on a wide range of issues related
to children. Instructors will find the mate-
rial in the boxed inserts a valuable tool for
generating class discussion. Students will
find the Focus on Children series to be both
interesting and thought-provoking as they
will reveal many ideas not previously con-
sidered.

4. Theory in a Nutshell series Together, we have
more than thirty years of experience teach-
ing about juvenile delinquency. One dis-
covery we have made during that time is
that many students have trouble under-
standing theoretical explanations of delin-

quency. It almost is as if the word ““theory”
scares students. To make theories manage-
able and understandable, we have created a
feature called Theory in a Nutshell. There is a
nutshell for each of the major theorists
(over twenty in all) discussed in Section 2
(Chapters 3-6). The nutshells are not in-
tended as a substitute for reading about the
theory in the chapter. Rather, the nutshells
should serve already informed students by
providing them with a concise summary of
a theory’s key points.

. Focus on Law series Supreme Court cases

that focus on juvenile rights are discussed
in Chapter 12 and Chapter 13. As these
cases are presented, a great deal of informa-
tion is covered and a good many fine points
and matters are considered. Some students
may find portions of this discussion diffi-
cult to follow. To assist students in under-
standing the essence of each of the Su-
preme Court cases discussed, a special
feature called Focus on Law has been cre-
ated. This series follows the same format
as that developed for the Theory in a Nut-
shell series discussed above. By first read-
ing the text and then the Focus on Law box,
students may acquire a fuller appreciation of
the decision the Court reached and why.

. Chapter summaries Each chapter concludes

with a summary of the most important top-
ics and issues. The summaries give the stu-
dent an opportunity to review the chapter’s
content in brief form.

. Discussion questions Discussion questions have

been added at the end of each chapter.
These questions were selected from hun-
dreds that were reviewed. Each one was
pretested for its ability to stimulate class-
room discussion.

. Class activities There is a saying: “‘The

world is the sociologist’s laboratory.” We
strongly believe that, and therefore we
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10.

11.

12.

have developed for each chapter, three
class activities. The class activities are ideas
to involve students in the learning process
outside of the traditional reading and writ-
ing of notes from a professor’s lectures.
Some of these activities may work best in
the classroom setting, while others will di-
rect students to take their inquiries out of
the class and into the campus, their homes,
or the larger community.

. Research guides The research guide presented

at the end of each chapter is intended to
identify some of the more interesting and
useful works in the areas focused on in that
chapter. The guide will be most useful for
students who may be doing papers or talks
on a specific topic.

Appendix and Glossary Two useful sections
have been added at the end of the book.
The appendix contains selected amend-
ments from the U.S. Constitution that bear
on delinquency. It is followed by an ex-
tended glossary of commonly used terms
and concepts.

Bibliography At the end of the book, our ref-
erences are presented. Students will find
them to be among the most current and
comprehensive listings of references avail-
able anywhere. In writing this book we re-
viewed approximately 1,000 other works.
The bibliography provides students with
many interesting sources of information
should they be writing a term paper or re-
searching a topic included in the text.

Photographs There is a saying that “a pic-
ture is worth a thousand words.” Too of-
ten, however, photographs in textbooks
seem as though they are an afterthought.
This is not the case with the photographs in
Delinquency in Society. We have taken care
to include only photographs that help to il-
lustrate our story about children and delin-

quency.
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