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To Our Sons

Eric and Mark
Dauvid

A dragon lives forever, but not so little boys.

Painted wings and giant rings make way for other toys.
(from Puff, the Magic Dragon
by Peter Yarrow and Leonard Lipton)

“PUFF (THE MAGIC DRAGON)”
(Peter Yarrow, Leonard Lipton)
(c) 1963 PEPAMAR MUSIC CORP.
All Rights Reserved. Used by Permission.
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PREFACE

In many ways William James’s Principles of Psychol-
ogy (1890) has been the inspiration for this book.
James believed that high-level complex concepts
could be taught using concrete and interesting ex-
amples that even nonexperts could appreciate. At
the time, John Dewey predicted that James’s book
would break down the “superstition” that “‘every
scientific book ought to be a good corpse.”

WILLIAM JAMES AND THE THEMES
OF MODERN PSYCHOLOGY

The spirit of William James is honored in several
ways throughout this book. In Chapter 1, we use
the story of James and his brilliant and troubled
family to introduce the student to psychology’s ba-
sic issues. Describing how his brother Henry was
also a brilliant author, and how William and his
sister Alice shared problems with anxiety and de-
pression, for instance, provides a concrete way to
frame the nature/nurture issue. We go on to show
how James's training in physiology and philoso-
phy, like Wundt’'s, had an influence on the mod-
ern shape of the field, and how his pragmatic phi-
losophy fits with the modern interplay between
basic and applied psychological research. James
was also intellectual grandfather to several themes
that have lately generated increasing excitement.
The cognitive and neuropsychological revolutions,
and the increasing number of attempts to bridge
psychology and evolutionary biology, for instance,
both have roots in James's work. In this book, we
take an explicitly interactionist perspective that
connects the major theoretical perspectives. Rather
than adopting one perspective, or pitting different
perspectives against one another, we try to show
how different perspectives are complementary and
how together they provide a complete and com-
prehensive picture of psychological processes.

William James epitomized the breadth of hu-
man curiosity. He studied art, medicine, zoology,
philosophy, and literature. He was a part of the
great intellectual stream that encompassed New-
ton, Darwin, and Helmholtz, and that had its
headwaters in Plato’s Academy at Athens in 387
B.C. Since the beginning, humans have puzzled
over questions about human nature, about our
place in the universe, and about how the human
mind is connected to the outside world. Each of
the students in a general psychology class, includ-
ing the biology student interested in the genetics
of intelligence, the literature student interested in
the eccentricities of James Joyce, the philosophy
student interested in what is real and what is not,
and the business student interested in personnel
placement, shares some of the curiosity that moti-
vated great thinkers from Plato to James.

A COMMON CORE
OF INTELLECTUAL CURIOSITY

We wanted to tap into this common core of intel-
lectual curiosity that connects our students with
the great thinkers. We also wanted to show where
psychology fits into the stream of human knowl-
edge, and give the beginning psychology student a
solid foundation to support the wealth of empirical
findings that comprises the modern discipline. Fi-
nally, we wanted to show how the field of psychol-
ogy itself fits together into an integrated whole.

USING PSYCHOLOGY
TO TEACH PSYCHOLOGY

Two general principles from research on memory
guided our writing. First, and in line with William
James’s intuitions, modern research indicates that
new material is learned and remembered best
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when it is connected to existing memory structures
with concrete, vivid, and sensible examples. We
have tried to avoid fictional vignettes like “Jane
often wonders why she is very different from her
roommate Dick.” We have tried instead to use
real-world examples that might stimulate other in-
terests of the student. The personality chapter, for
instance, introduces the central issues in that area
by discussing the similarities and differences be-
tween Vincent van Gogh and Paul Gauguin, and
the chapter on child development introduces that
area by contrasting the family backgrounds of the
prodigy John Stuart Mill and the psychopath
Charles Manson.

The second principle that guided us is that new
material is learned and remembered best when it is
presented within clear and explicit organizational
schemas.

OFFERING STUDENTS A CONCEPTUAL MAP

Students in introductory psychology are often
swamped by the mass of specific research find-
ings and mini-explanations and miss the general
themes of the field. The student who must make
his or her own map of the field from such connec-
tions would be in a predicament analogous to that
of a foreign visitor asked to draw a map of the
United States after being permitted to listen to a
number of phone calls between Tucson, Jersey
City, Tuscaloosa, and Anchorage. Two special fea-
tures of this text are designed to give the students
conceptual maps that connect the different find-
ings, theories, and levels of analysis:

In Context. Chapter 1 shows how particular re-
search findings are nested within a general set of
methods, which are in turn nested within more
general theoretical perspectives. By showing fi-
nally how the theories are themselves nested
within a historical background, we again connect
psychology with the wider context of ideas. In later
chapters, instead of simply listing ideas at the end of each
chapter, we use this organizing scheme for each sum-

mary.

_

R e P o T B R R R B T, B

Historical
Background :
Theoretical
Perspectives Research
" Methods
General

Interactions. After presenting the major theoreti-
cal perspectives in Chapter 1, we show how these
perspectives interact to integrate psychology’s di-
verse theoretical perspectives and empirical find-
ings:

1. Microscopic/ Macroscopic: Students often wonder
what the structures of the brain could possibly
have to do with behavioral phenomena like de-
pression, or with the even more complex inter-
actions involved in love between two different
people or prejudice between two nations. We
try to show how the part processes discussed in
the separate chapters are connected into a
whole organism. For instance, Chapter 2 dis-
cusses how hormones and brain structures in-
teract to influence sexual behavior. Chapter 19
discusses how social problems such as overpop-
ulation and environmental destruction involve
a level of analysis that moves us beyond the
intra-individual focus of psychology and into
the domain of sociology.

2. Organism/Environment: The experience of seeing
yellow can be produced by looking at a field of
buttercups or by ingesting a drug that changes
the chemistry of the brain. Not only do internal
processes such as sensation and perception in-
teract with one another, they do so in the con-
text of continual interaction between the person
and his or her environment. For instance,
Chapters 10 and 17 both consider how emo-
tional states are reciprocally linked to the social
environment: other people not only elicit our
emotions, our emotions also influence the reac-
tions of other people.

3. Proximate/Ultimate: Why do certain kinds of
thoughts and experiences lead reliably to stress
or depression? Why are some individuals more
prone to the influences of such thoughts and
experiences? Why do humans have the capacity
for incapacitating depression in the first place?
Cognitions and behaviors occur in the present,
but are influenced by past learning experiences,

i P G REETRE A0  LLIE T

N o

Particular Research Findings

Specific
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which are themselves influenced by genetically
based differences between people. In turn, the
range of individual differences between hu-
mans has been constrained by the evolutionary
history of our particular species. We try to em-
phasize the interrelationship between these
different time frames. In Chapter 15, for in-
stance, we consider how disordered behaviors
like depression and psychopathy might be
linked not only to early learning experiences,
but also to an evolutionary history that would
have made less extreme versions of such behav-
iors pay off for our ancestors under certain cir-
cumstances. In this way, our book includes a
Jamesian evolutionary perspective, integrated
with different topics and theories of the field,
rather than segregated in the chapter on biclog-
ical processes.

FEATURES THAT FLOW
FROM THE TEXT NARRATIVE

In keeping with our goal of presenting psychology
as a seamless whole, all of the special features are
incorporated into the flow of the text, rather than
interjected as boxed distractions.

Historical Background. Most books relegate all
the history of psychology to the first chapter, un-
wittingly implying that modern psychology is dis-
tinct from its historical roots. We include a histor-
ical background section in every chapter. In these
sections, students will encounter Theophrastus
and his descriptions of the “character” types in
ancient Athens, Pierre Janet and his discovery that
hypnosis could cure a ““devil possession,” Charles
Darwin and his studies of his own child’s develop-
ment, and turn of the century sociologist E.O.
Ross and his speculations about mobs and crowds.
We use this feature to bring alive the questions
asked by the pioneers of each area, and to show
how they framed the important issues that we are
still grappling with today.

Two other features are designed, in the James-
ian pragmatic tradition, to connect practical prob-
lems with basic research. They, too, are part of the
text narrative.

Dysfunction. Psychology students are fascinated
with disorders. Rather than relegating all of this
inherently intriguing material to the clinical chap-
ters, we show how an understanding of the range
of psychological processes can help elucidate prob-
lems of thought and behavior. In the chapter on

interpersonal relations, for instance, we describe
the phenomenon of suicide imitation, and in the
chapter on intelligence, we discuss gifted retard-
ates.

Research and Application. This feature provides
an in-depth focus on the connection between re-
search and real world problems, and simulta-
neously exposes students to the critical thinking
processes of actual researchers. In the chapter on
treatment, for instance, we cover research that
raises questions about the popular “self-help”
therapies that many students accept uncritically.
In the chapter on language and thought, we dis-
cuss artificial intelligence.

CURRENT RESEARCH
AND AN EMPHASIS ON
HUMAN DIVERSITY

In addition to the main themes and integrative fea-
tures, we focus on a number of current issues that
bridge specific areas. For example, connectionism
is a hot topic in cognitive psychology. We show
in Chapter 4 how current work on connectionism
provides an up-to-date model of how we recognize
pattern and form. In Chapter 7 we show how a
connectionist model can help us understand ev-
eryday memory phenomena. Cognitive approaches
to the self and social cognition link basic experi-
mental research in Chapters 4, 5, 7, and 8 with
research on motivation and personality (Chapters
10 and 13), disorder and treatment (Chapters 15
and 16) and social behaviors such as prejudice and
group conflict (Chapters 17 and 19). In the same
way, we discuss gender differences across a variety
of chapters. In Chapter 2 we discuss possible gen-
der differences in cerebral laterality and brain dam-
age. In Chapter 9 we review gender differences in
cognitive ability and suggest that the differences
are actually quite small. In Chapters 10, 11, 12, 13,
and 18 we discuss gender differences in sexuality,
socialization, moral development, marital conflict,
personality, aggression, and attraction. Cultural
differences and similarities in behavior are dis-
cussed in Chapter 9 (cross-cultural differences in
defining intelligence), Chapter 11 (child-rearing
practices), Chapter 13 (personality traits), and
Chapter 19 (ethnocentrism and prejudice). Other
facets of the nature/nurture issue show up in the
discussions of the burgeoning new research on be-
havior genetics (Chapters 1, 9, 11, 13, 15) and evo-
lutionary psychology (Chapters 1, 10, 13, 15, 17,
18, and 19).
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TELLING THE STORY OF PSYCHOLOGY

In keeping with our emphasis on the deeper orga-
nization of psychology, we wanted this book to tell
a story. Chapter 1 begins with a quote in which
William James puzzles over physiology and inner
experience; the final chapter closes with a quote
from William McDougall, one of James's function-
alist successors at Harvard, who argued that psy-
chology is the essential basis of all the other social
sciences. In parallel, the story in this textbook be-
gins with microscopic inner processes and builds
block by block towards the macroscopic level of
global behavioral problems. Our highest hope is
that the student who reads this book will experi-
ence the science of psychology as a vital organic
whole, rather than as a dissected “corpse.”

Finally, there is a general principle we tried to
keep in mind while writing this text. It relates to an
insight one of us had while reading Mark Twain’s
Huckleberry Finn to his seven-year-old son. Twain’s
classic tells a story that is fascinating to a young
child, while running hand in hand with a level of
social commentary that captivates the mature
reader. We have tried to emulate Twain in telling a
story designed not only to entice the novice, but
also to reveal a deep texture that will please the
trained eye.

SUPPLEMENTS

Our text is the center of a complete learning and
teaching package.

FOR THE INSTRUCTOR

Instructor’s Resource Manual A detailed descrip-
tion of the supplements available for each chapter,
chapter outlines, learning objectives, activities,
questions for writing and discussion, visual/soft-
ware/audio resources, and in-class demonstra-
tions.

The Integrator A computerized version of the In-
structor’s Resource Manual. The program allows in-

structors to coordinate chapter resources by com-
puter. For IBM PCs.

Teaching Psychology: A Guide for the New Instruc-
tor Covers many of the issues and questions re-
lated to teaching. Includes an annotated bibliogra-
phy on teaching and on the various subfields of
the discipline, plus articles on current trends in
teaching psychology.

Atlas Testing Program Written and reviewed by
testing experts, this 2000-item test bank contains

multiple-choice and true-false questions keyed by
text page reference, learning objective, type of
question, and correct answer.

Core Test Item File An additional test bank of
approximately 1000 class-tested items is organized
by major topics and accompanied by item analysis
and percentage of responses to each alternative.

TestManager This computerized test bank con-
tains the items from the Test Item File and the Core
Test Item File. It allows full editing of all questions
and answers and the addition of instructor-gener-
ated items. Other special features include: creating
tests by item number or randomly, previewing
tests before printing, scrambling question order,
and providing content-specific help screens. For
IBM PCs and Macintosh.

Telephone Testing Service Prentice Hall offers a
telephone test preparation service through which
instructors call a special toll-free number and select
up to 200 questions from the printed test item files
available with the text. The test and an alternate
version (if requested) are mailed within 48 hours,
ready for duplication.

Transparencies/Slides—Series I A set of 120
one-, two-, and four-color illustrations are avail-
able in either transparency or slide format.

Handout and Transparency Masters II Over 30
visual resources—reproduceable as handouts,
transparencies, or both—emphasize application of
key topics discussed in the text.

Laserdisk for Introductory Psychology The two-
sided disk contains approximately 500 illustrations
and 60 minutes of video material supporting the
concepts in the text. An accompanying manual
provides bar codes for accessing the visuals and
information for integrating the visuals into lectures
and classroom activities.

Video Library for Psychology (ABC
News/Prentice Hall) Video is the most dynamic
supplement you can use to enhance a class. But
the quality of the video material and how well it
relates to your course still makes ali the difference.
Prentice Hall and ABC News are now working to-
gether to bring you the best and most compre-
hensive video ancillaries available in the college
market.

Through its wide variety of award-winning pro-
grams—Nightline, Business World, 20/20, This Week
with David Brinkley, World News Tonight, and The
Health Show—ABC offers a resource for feature and
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documentary-style videos related to the chapters
in Psychology. The programs have extremely high
production quality, present substantial content,
and are hosted by well-versed, well-known an-
chors.

Prentice Hall Video Library In addition to the
special segments included in the customized ABC
News videos, Prentice Hall is pleased to offer a
wide selection of commercial videos to reinforce
the textual material.

Custom Reader Program (Prentice Hall/Ginn
Press) Searching for a reader that is right on tar-
get—a reader that can expose your students to ac-
tual research findings and applications of psychol-
ogy? Why not create your own? Now you can with
the Prentice Hall/Ginn Press Custom Reader Program.
The program offers you the flexibility to choose
supplementary readings from a list of 100 or more
popular journal and newspaper articles. Choose as
many or as few articles as you would like. We'll
provide you with a reader that is specifically
geared to your course and students’ needs, in a
textbook format. Contact your local Prentice Hall sales
representative for further information.

FOR THE STUDENT

Student Resource Manual This manual begins
with an overview of reading/study techniques and
critical thinking skills. Providing a solid founda-
tion for studying content, each chapter features
learning objectives, chapter overviews, pre- and
post-tests, a critical thinking project based on the
ABC News Video Library segments, and a key
term review. There is also a unique chapter on
writing research papers in psychology—focusing
on the different types of papers, note taking, li-
brary research, and documentation. A brief sample
paper is included to illustrate the APA documenta-
tion style.

A Guide to the Brain: A Graphic Workbook,
Second Edition The Second Edition offers more
review exercises, expanded figures, and brief con-
cept summaries to help students review the loca-
tions of structures and understand their functions
and effects on behavior. Answers to exercises are
included.

Forty Studies That Changed Psychology: Explora-
tions Into the History of Psychological Research
(Roger Hock, New England College) Featuring 40
pivotal and influential studies in psychology, this
supplementary text provides an overview of each

study, its findings, and the impact these findings
have had on current thinking in the discipline.

The Prentice Hall Critical Thinking Audio Study
Cassette This 60-minute tape offers helpful tips
on studying, note taking, reading, listening, writ-
ing, test performance, job preparation, and job
performance.

StudyManager: Interactive Study Guide A com-
puterized study guide, the StudyManager generates
random quizzes, provides text page references for
review, and prints the corrected quiz for further
study and/or submission to the instructor. It also
allows questions to be added, edited, or deleted.
All objective questions correspond with the mate-
rial featured in the Student Resource Manual. For
IBM PCs.

The Contemporary View Program (Prentice Hall/
The New York Times) The New York Times and
Prentice Hall are sponsoring A Contemporary View,
a program designed to enhance student access to
current information of relevance in the classroom.

Through this program, the core subject matter
provided in the text is supplemented by a collec-
tion of time-sensitive articles from one of the
world’s most distinguished newspapers, The New
York Times. These articles demonstrate the vital,
ongoing connection between what is learned in the
classroom and what is happening in the world
around us.

To enjoy the wealth of information of The New
York Times daily, a reduced subscription rate is
available. For information, call toll-free: 1-800-631-
1222,

Prentice Hall and The New York Times are proud
to co-sponsor A Contemporary View. We hope it will
make the reading of both textbooks and newspa-
pers a more dynamic, involving process.

Psychology on a Disk Activities Software Offer-
ing brief and entertaining interactive experiments
and activities in which students themselves are the
subjects, these two programs demonstrate how
psychology works and teach viewers about their
own behavior. For IBM PCs and Apple/Macintosh.
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