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Preface to the Instructor

Changes give life; consistency sustains it. Although few traps are more insidi-
ous for an instructor than teaching a book—or a course—from memory, relying on
a text’s consistent philosophy from edition to edition has many rewards. Our
ninth edition has changed and improved, yet the basic appeal of Student’s Book
remains unchanged: It provides in a small package, and at a reasonable cost, thor-
ough instruction on all the issues likely to face students within a full year of Fresh-
man English—and then supplements that instruction with numerous essays as
well as with readings in poetry and fiction by student writers and professionals.

One of the special, possibly unique, features of Student’s Book is the mix wher-
ever practicable of readings for use as models and readings for use as subjects
for compositions. We believe that this mix significantly increases the versatility
of the book and helps account for its success. We maintain this principle in the
ninth edition. Users will find, for example, student and professional models of
descriptive writing, but they will also find a short story that students can prof-
itably analyze in writing their own descriptions.

We hope that clear prose and good sense also made their contributions to the
success of earlier editions. We have tried to keep them constantly in mind while
writing the current one.

Highlights of This Edition

By making additions and improvements in the ninth edition of Student’s Book,
we aim to keep the text fresh and timely. These improvements include:

m Many new readings, including new contemporary essays and new poems and
short stories.
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m An expanded chapter on classification as a rhetorical method.

m Continued attention to learning aids such as review checklists throughout
the text.

m Fresh and lively student models at key points in the text.

m Continued focus on writing arguments with “Having Your Say” writing activi-
ties throughout Parts One and Two.

m Collaborative learning activities as key to understanding and practicing the
reading and writing process.

m Expanded instruction and practice in outlining (Chapter 3).

m A new chapter on business writing, including instructions on preparing
résumés and writing business letters.

m An updated section on the research paper, now including more information
on using and citing electronic sources.

m Self Tests throughout Part Six (“Handbook and Glossary”) so that students can
check their own progress, using the Answer Key provided on pages 721-730.

Plan of the Book

In Part One, “The Principles of Good Reading and Writing,” we explore active
reading, prewriting strategies, drafting, and revising, and provide extensive
practice on drafting and developing a thesis. We show student writing at vari-
ous stages of development and offer commentary to guide a reader’s apprecia-
tion of how a paper progresses from start to finish. We continue our full coverage
of outlining and instruction in the use of computers as an aid to writing and in
peer evaluations.

Part Two, “Methods of Development,” contains nine chapters, one devoted
to each of the key rhetorical modes, beginning with description and narration,
working through example, process, comparison and contrast, classification and
division, cause and effect, definition, and ending with argumentation. Each of
these chapters contains a discussion of how to write in the particular mode, pro-
fessional and student examples (“Models of Writing”), readings intended to
inspire writing (“Readings for Writing”), and a large number of analytical and
generative exercises (“For Writing or Discussion” questions follow every selec-
tion). Many readings in Part Two are new. We've tried to incorporate new read-
ings that reflect the cultural diversity of today’s student body.

To add to the practicality of the book, all chapters in Part Two end with sug-
gested writing topics and with review checklists to serve as reminders and chapter
summaries. Another popular feature in Part Two, “Crosscurrents,” points out even
more possibilities for writing topics by directing students’ attention to thematic
parallels between and among writing selections in different parts of the book.

Part Three, “Special Writing,” includes a chapter on literary analysis and a
chapter on writing essay exams.
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Part Four, “Research,” gives considerable attention to the essential research
instruction. We include computerized research with databases, computerized
card catalogs, and significant coverage of writing and revising. The MLA Hand-
book for Writers of Research Papers, Fifth Edition, and the Publication Manual of the
American Psychological Association, Fourth Edition, guide our instruction in
research. As electronic media continue to grow as sources for research papers
we include documentation material relative to electronic sources.

Part Five, “Style,” includes three chapters: Chapter 21, on effective sen-
tences, enables us to highlight those stylistic issues directly involved with cre-
ation of effective sentences; Chapter 20 on words and Chapter 22 on stylistic
problems and solutions continue to offer students practical writing advice,
including guidelines for avoiding sexist language. The style chapters are espe-
cially noteworthy, we believe, for the great number and variety of exercises.

Part Six, “Handbook and Glossary,” is easily accessible through alphabetical
arrangement of entries, a colored bar at the edge of all Part Six pages, and tabs
with symbols that correspond to the list of Correction Symbols and Abbrevia-
tions on the inside front cover. The inside back cover contains guides to the text’s
planning, writing, and revising coverage, and a guide to the Handbook and
Glossary, for quick reference. Student writers can find answers to any questions
they have about grammar, sentences, punctuation, and mechanics in the Hand-
book and Glossary. Extensive exercises in Part Six enable students to demon-
strate their command of the basics.
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Preface to the Student

“/e have written this book for you. We don’t say that simply to win your confi-
dence or to make you think well of us. We’ve felt for a long time that most text-
books are written for your instructor.

Writing textbooks for your instructor instead of for you is natural enough, in
a way. Instructors, after all, must teach from the books, and no book that makes
them unhappy is going to find its way into the classroom. Still, this book is writ-
ten for you. Its purpose is to help you become a better writer and a more
thoughtful reader than you are now. We believe that if you read this book care-
fully and ask questions in class whenever there are points you have any trouble
with, you can improve your writing significantly. Neither we nor anyone else
knows how to teach you to be a great writer, but—with your active participa-
tion—we think we can teach you to manage competently any writing assign-
ment you're likely to get.

We've tried to write this book in a straightforward, unfussy fashion. We’ve
concentrated as much as possible on being helpful about writing situations that
you'll really face in class. We understand the ups and downs of drafting papers,
and we try to guide you through the writing process. We’ve tried to pick read-
ing selections that will interest you, as they have interested our own students,
and that demonstrate writing principles you can apply to your own work.
We’ve included a number of student writings, too, because we feel that compar-
ing your work solely to that of experienced professionals is unprofitable and
unfair. These writings were prepared by college students for classes similar to
the one you're taking. Most of them are solid, honest pieces of work—but that’s
all. They are not intended to dazzle you with their genius, and they didn’t all
get A’s in class either. We hope you’ll use them as general points of reference,
not as supreme models of excellence. We hope that you'll often outdo them in
your own writing.
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First Lesson

Now for your first lesson.

Although this book will give you a great deal of information about writing,
almost all of that information grows out of five simple ideas—ideas that are
sufficiently important and usable to be thought of as rules. We're not peddling
magic formulas, however, and we’re not suggesting that a ready-made list of
rules and regulations can substitute for the experiences and discoveries and
sheer hard work by which writers educate themselves. No list ever made the
pain of having nothing to say less painful. And people—not lists—write dra-
matic first sentences, come up with fresh insights, and choose the perfect word.
Any rules we set down here or elsewhere are useful only because they can give
direction and control to the inevitable hard work and thus increase the chances
that the hard work will be worth the effort.

Don’t approach the five simple ideas that follow, therefore, as representing
more than important guidelines. They’re starting points, but they’re not eternal
truths. George Orwell, our lead essayist (Chapter 1), once drew up a list of rules
for writing, the last of which was, “Break any of these rules rather than say
anything outright barbarous.” As a more immediate example, this book will
advise you to write well-developed paragraphs and avoid sentences fragments.
That’s excellent advice, and we take it seriously, but in the first paragraph of this
preface we deliberately wrote a five-word paragraph that also happened to be a
sentence fragment. Enough said.

Here are the five ideas on which we base much of this book:

1. Except for a few commonsense exceptions such as recipes, technical manuals,
encyclopedia articles, and certain kinds of stories, poems, and plays, writing
should state a central idea. (We call that central idea—or position, or stand, or
contention—the thesis.)

2. The primary function of writing is to prove or support its thesis.

3. The most effective and interesting way to prove or support the thesis is to use specific
details presented in specific language.

4. Writing requires organization. Every statement must connect logically to the thesis.

5. Good writing is the result of an ongoing process. First thoughts and first
drafts should lead to second thoughts and second drafts, sometimes third
ones and fourth ones. Revise, revise, revise.

We’ll be repeating and expanding and sometimes strongly qualifying these
ideas throughout the book, but they are the heart of what we have to say. They
are not obscure secrets or brand new discoveries. They are the assumptions
about writing that nearly all good writers make. They are the principles that
nearly all good writers try to put into practice in their own work.

In the chapters that follow, we will discuss in detail the full meaning and
implications of these ideas and try to show you the most effective ways of apply-
ing them to common classroom writing assignments.

David Skwire
Harvey S. Wiener



About the Authors

David Skwire, with degrees from the University of Wisconsin-Madison and
Cornell University, taught composition, creative writing, and American litera-
ture at Cuyahoga Community College for twenty-five years. He also served on
the faculties at Tufts University and Temple University. He acknowledges, how-
ever, that his job of most interest to students was a two-year stint as a writer of
humorous greeting cards. In addition to his co-authorship of all editions of Stu-
dent’s Book of College English, he is author of the successful Writing with a Thesis
(Harcourt Brace). Now retired, Skwire lives near Cleveland.

Harvey S. Wiener is Associate Vice President at Marymount Manhattan Col-
lege. Wiener has worked as an educator for over thirty years, including seven-
teen years as professor of English at LaGuardia Community College. He has
directed the basic writing program at Pennsylvania State University and has
taught at Teachers College, Columbia University, Brooklyn College, Queensbor-
ough Community College, and the State University of New York at Stony Brook.
A Phi Beta Kappa graduate of Brooklyn College, Wiener holds a Ph.D. in Renais-
sance literature from Fordham University. He was founding president of the
Council of Writing Program Administrators and was chair of the Teaching of
Writing Division of the Modern Language Association (1987).

Wiener is the author of many books on reading and writing for college stu-
dents and their teachers, including The Writing Room (Oxford, 1981). His book
for parents, Any Child Can Write, was a Book-of-the-Month Club alternate.

XXIV



Brief Contents

Detailed Contents V

Review Checklists XVl
Preface to the Instructor  XIX
Preface to the Student  XXII
About the Authors  XXIV

PART ONE The Principles of Good Reading and Writing
1 Getting Started 3
2 Finding and Supporting a Thesis 32
3 Planning a Paper: Outlining 50
4 Writing a Paper: An Overview of Parts 70
5 Revising and Editing Your Paper 92

PART TWO Methods of Development 103
i

Description 105

Narration 132

Example 166

Process 196

10 Comparison and Contrast 226
11 Classification and Division 266
12 Cause and Effect 294

13 Definition 319

14 Argumentation 356

O XN



v

BRIEF CONTENTS

15
16
17

18
19

20
21
22

Literary Analysis 413
Writing Essay Exams 446
Business Writing 452

Doing Research 469
Writing Your Research Paper 496

Proper Words in Proper Places 553
Effective Sentences 564
Additional Notes on Style: Problems and Solutions

Handbook 599
Glossary of Problem Words 684

Answer Key to Self Tests 721
Credits 731
Index 735

581



i

g

o

Detailed Contents

Review Checklists  XVII
Preface to the Instructor  XIX
Preface to the Student  XXII
About the Authors  XXIV

Active Reading 3
Reading for Best Results 3

Review Checklist: Tips for Active Reading 6
B George Orwell, “A Hanging” 7

Collaborative Learning 10

Active Writing 11

Limiting Your Subject 11

Determining Your Purpose and Audience 13
Collaborative Learning 16

Writing a Thesis 17

Prewriting 17

Writing Drafts 20

One Student Writing 21
Review Checklist: Tips for Getting Started 25
Collaborative Learning 26

Writing with a Computer 27
Collaborative Learning 31

The Thesis 33
Stating Your Thesis 34



DETAILED CONTENTS

Supporting Your Thesis: Details 37
Collaborative Learning 38

Student Writing: Thesis and Details 38

B Thomas Healey, “You Must Be Crazy” 39
Having Your Say 40

Models of Writing 41

B Anna Quindlen, “Woman Are Just Better” 41
Having Your Say 43

B Richard Rodriguez, “Complexion” 43

B Sophfronia Scott Gregory, “Teaching Young Fathers the Ropes” 47
Review Checklist: Stating a Thesis 49

The Importance of Planning 50
The Formal Outline 51

The Formal Outline Format 52
Topic and Sentence Outlines 54

From Outline to Essay: One Student Writing 57

B Percy Bysshe Shelley, “Ozymandias” 57
Having Your Say 63

Preparing Your Outline 64
Review Checklist: Preparing an Outline 64
Collaborative Learning 69

The Introduction 70
The Body 75
Topic Sentences 75

Student Writing: Topic Sentences 78

B Hugh Nicholes, “The Mechanics of Backyard Mechanics” 78
Collaborative Learning 80

Transitions 81

Paragraph Development 84
The Conclusion 90

One Student Revising and Editing 93

Learning from Other Students: Peer Review 93
Collaborative Learning 93



DETAILED CONTENTS

Learning from Your Instructor’s Comments 95
Putting It All Together 97

Review Checklist: Revising and Editing Your Drafts 97
Proofreading 98

Review Checklist: Pointers for Careful Proofreading 98
A Brief Note on Style 102

Writing Your Descriptive Paper 106

Student Writing: Description 108
B Nick Fiscina, “Dad’s Disappointment” 108
B Rosemary J. Sexton, “The Near West Side Way Back When” 111
Models of Writing 113
B Ceorge Eppley, “Sister Clarissa” 113
B Virginia Woolf, “The Death of the Moth” 115
B Roger Angell, “On the Ball” 117
B Alan Devoe, “Our Enemy, the Cat” 118
Having Your Say 121
M judith Ortiz Cofer, “Grandmother’s Room” 122
Readings for Writing 124
M john Collier, “The Chaser” 124
B Dick Feagler, “Willie” 127
Writing Topics 129
Crosscurrents 129
Collaborative Learning 130
Review Checklist: Writing and Revising Your Descriptive Paper 130
From Image to Words: A Photo Writing Assignment 131

Writing Your Narrative Paper 133

Student Writing: Narration 139

B Alycia Hatten, “The Death of Santa Claus” 139

B Mary Nelson, “The Big Lie” 142

Models of Writing 146

B Carol K. Littlebrandt, “Death Is a Personal Matter” 146
B Rogelio R. Gomez, “Foul Shots” 149

B Maya Angelou, “Champion of the World” 151

B |. S. Marcus, “Crash” 153

M [angston Hughes, “Salvation” 155



viii DETAILED CONTENTS

=

Having Your Say 157
Readings for Writing 157

B Greg Sarris, “’You Don’t Look Indian”” 157
B Wwillard Gaylin, “What You See Is the Real You” 161

Writing Topics 163

Crosscurrents 163
Collaborative Learning 164
Review Checklist: Writing and Revising Your Narrative Paper 164

From Image to Words: A Photo Writing Assignment 165

Example 166

Writing Your Example Paper 167

Student Writing: Example 170
B Monica Branch, “Keep It Simple” 170
B Denise Bornszkowski, “Children Don’t Need Toys” 172
Models of Writing 175
B Andy Rooney, “In and of Ourselves We Trust” 175
B John Updike, “Still Afraid of Being Caught” 176
B Barbara Ehrenreich, “What I’ve Learned from Men” 178
B Brent Staples, “Just Walk On By: A Black Man Ponders His Power to Alter
Public Space” 181
Readings for Writing 184
B Milos Vamos, “How I’ll Become an American” 184
® Gary Soto, “Looking for Work” 186
Having Your Say 190

M judy Brady, “I Want a Wife” 190

Having Your Say 192
Writing Topics 192
Crosscurrents 193
Collaborative Learning 193
Review Checklist: Writing and Revising Your Example Paper 194
From Image to Words: A Photo Writing Assignment 195
=

Writing Your Process Paper 196

Student Writing: Process 199

B Vicki Schott, “Painting a Room” 199

¥ Shirley Lytton-Cannon, “Porch Scrubbing with the Best” 202
Models of Writing 205

B R. H. Kauffman, “How to Survive a Hotel Fire” 205

® Pam Kruger, “How to Talk to Anyone about Anything” 208
¥ Jack Trueblood, “For a Love of Fishing” 211



DETAILED CONTENTS

® Earl Ubell, “How to Think Clearly” 214
Readings for Writing 218
® India, as told to Robert Mackey “You Don’t Have to Take the Bait” 218

laving Your Say )
m Shirley Jackson, “Charles” 219
Writi Fe4 iwvgil‘ )23
Crosscurrents
Collaborative Learning
Review Checklist: Writing and Revising Your Process Paper 224
From Image to Words: A Photo Writing Assignment 22

10

Writing Your Comparison—Contrast Paper 227
Student Writing: Comparison-Contrast 228

Subject-by-Subject 228
B Lea Fasolo, “Life after Death” 228

Point-by-Point 230

® Barry Barnett, “Smarter But” 230
Combined Patterns 233

B Theodore Sands, “Shaver’s Choice” 233

Writing about Literature 235

m William Shakespeare, “Sonnet 29” 235
® William Shakespeare, “Sonnet 130" 236
m Julie Olivera, “Two Kinds of Love” 236

Models of Writing 238
® Mark Twain (Samuel L. Clemens), “The Professional” 239
m William Zinsser, “Speaking of Writing” 240
m Suzanne Britt, “That Lean and Hungry Look” 242

Having Your Say 244
® Bruce Catton, “Grant and Lee: A Study in Contrasts” 244
® J. E. Lighter, “Say What?” 247

Readings for Writing 249
The Battle of the Sexes: Two Stories for Comparison and Contrast 249

James Thurber, “A Couple of Hamburgers” 249
Mary Wilkins Freeman, “The Revolt of ‘Mother’” 252

Writing Topi 263

Crosscurrents 263

Collaborative Learning 264

Review Checklist: Writing and Revising Your Comparison-and-Contrast
Papet

From Image to Words: A Photo Writing Assignment 265



DETAILED CONTENTS

Classification and Division as Modes of Thought 267
From Image to Words: A Photo Writing Assignment 269
Reviewing Division Strategies 270
Writing Your Classification Paper 270
Student Writing: Classification 272
B Yvonne C. Younger, “Tomorrow, Tomorrow” 272
Models of Writing 274
B Glen Waggoner, “Shaking Hands” 274
B Kenneth H. Cooper, “How Fit Are You?” 276
B Scott Russell Sanders, “The Men We Carry in Our Minds” 277
M John Holt, “Three Kinds of Discipline” 281
Readings for Writing 284
B Arthur Levine, “The Campus Divided, and Divided Again” 284
Having Your Say 286
B Irwin Shaw, “The Girls in Their Summer Dresses” 287
Writing Topics 291
Crosscurrents 292
Collaborative Learning 292
Review Checklist: Writing and Revising Your Classification or
Division Paper 292
From Image to Words: A Photo Writing Assignment 293

P g e
Goeill Wi

Writing Your Cause-and-Effect Paper 294

Student Writing: Cause and Effect 295
B Richard S. Smith, “Cause for Failure” 295
B Phil Rosetti, “Getting Organized” 298

Writing about Literature 300

M Edwin Arlington Robinson, “Richard Cory” 300

MW Craig Anders, “We and He” 300

Models of Writing 303

B Nathan Cobb, “The Whoomper Factor” 303

B Carll Tucker, “On Splitting” 305

B Mohan Sivanand, “Why | Write Wrong” 307
Having Your Say 308

B Betty Rollin, “The Best Years of My Life” 308

Readings for Writing 311

B Ted Poston, “The Revolt of the Evil Fairies” 311

B George Koch, “Naked in Orlando” 314
Writing Topics 316
Crosscurrents 317



