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Preface

“Why can’t we find an introductory book we can respect and our students can
understand, and maybe even enjoy?”’ This question grew out of a lot of frus-
trations, both ours and our students’, from working with and studying from the
available crop of introductary texts.

The question set our goals. First and foremost we wanted to write a book
that was scholarly and current. Our many reviewers have indicated that
we have succeeded. Second, we wanted the text to be interesting and under-
standable without succumbing to the fad of “‘ultrarelevance.” We are psy-
chologists who enjoy our work, are enthusiastic about our profession, and very
curious about why students find most introductory courses boring. If their
textbook is incomprehensible and/or boring to them, then even a great teacher
must use extraordinary methods to make the course interesting. Time and the
response of teachers and students will tell whether our second goal has been
realized.

Even though psychology is a fascinating topic, introducing it can be dif-
ficult. An introductory text should help the instructor sustain the initial
enthusiasm of students. To this end we designed a book that doesn’t cover
every psychological specialty —the field is too broad —but covers selected
topics to give an overview of the field, and at the same time lets the teacher
present the subject flexibly and creatively.

The physical plan of the book is apparent in the Table of Contents. We did
not follow the current trend of putting the more difficult or less popular areas,
such as statistics or physiological psychology, in appendices. We felt that if a
topic was important enough to be included, the body of the text was the place
for it. This has an added advantage for instructors whether they agree with us
or not. If you do agree with us, you don’t have to be ““the ogre who assigns
material the authors didn't even think important enough to include in the
main part of the book.” If you don’t agree with us, you can make yourself
popular with students by omitting these chapters.

There are several features, some unique and some not so unique but still
helpful, that we have included to fulfill our aims. We wrote with an informal
style, one that our reviewers say held their attention. Also, in this day of col-
lege students with reading difficulties, we wrote with reading level in mind.
As analyzed by the Fry method of readability, the book is written at the elev-
enth-grade level. Lest this sound low to some of the uninitiated in the area of
reading problems, many of our major universities have 25 percent or more of
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their students take remedial reading (more on this is in the Teacher’s Manual).
Additionally, review questions have been placed throughout each chapter
to help students review the material they have just read and to come back at a
later date to start their restudy. Because these serve the major purpose of a stu-
dent handbook (which our students seldom seem to buy), there is no separate
study guide to accompany the text. Finally, there are boxes throughout the
book, which detail psychological research with an emphasis on application
and/or involving the student, and there are glossaries at the end of each chapter.

An integral aid to any course is a manual to assist the teacher in more fully
understanding our thinking about each section of the book, and to suggest
lecture additions, movies, and other teaching aids. There is a Teacher’s Manual
accompanying this book. It differs from most other such guides in two respects.
First, because we view the Teacher’s Manual as extremely important, we wrote
it ourselves. Second, we have done a great deal of research into student moti-
vation and developed a method of motivating students that has been tre-
mendously successful in producing higher grades, while raising academic
standards. This research is detailed in the Teacher’s Manual, and many of the
elements of the program that are time-consuming are provided for the in-
structor. ’

Thanking those persons who played a vital part in translating an idea into
a book is a very real pleasure. It has almost become trite to thank someone for
translating illegible writing on various and sundry scraps of paper into a
legible manuscript, but we will put our mountain of paper up against any other
in a winner-take-all contest. Our thanks to Marla Frick for making it legible.
John M. Knight, Kenneth McGraw, Wayne Padd, and Jeffrey Seybert assisted
in a variety of important capacities. We owe a great deal to the many reviewers:
Professor John Barlow, Kingsborough Community College; Professor S. Howard
Bartley, Memphis State University; Professor Ledford J. Bischof, Northern
Illinois University; Professor John C. Brigham, Florida State University; Dr.
Foster L. Brown, State University of New York—Oneonta; Professor Cameron
L. Fincher, University of Georgia; Professor George Herrick, State University
of New York Agricultural and Technical College; Professor Jerome Kagan,
Harvard University; Professor Robert L. Karen, California State University —
San Diego; Professor Joel F. Lubar, University of Tennessee; Professor William
L. Mikulas, The University of West Florida; Dr. Melvyn Schnall, Gateway
Counseling Service. Their comments, suggestions, and ideas were all carefully
considered, and a majority of them were heeded. The book is better for their
efforts. Professor James H. Booth reviewed the manuscript at three different
stages of the preparation and provided cogent, incisive, and relevant criticisms,
which have greatly improved the book. We thank him, and report that our egos
have recovered from the sharpness of his graphite-tipped tongue. George A.
Middendorf of Harper & Row provided guidance, wisdom, and encouragement.
Myra Schachne provided great assistance in the final selection of photographs.
A special word of thanks is due to Mary Lou Mosher and Robert Carola, who are
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not only superbly competent professionally, but are also pleasant people to
work with. The book is greatly improved stylistically and artistically because
of their efforts. Last, but not least, we thank our respective families who suf-
fered through the immense amount of time taken to write an introductory
book and the great number of dislocations of family plans required to bring it
to life.

1975 JOHN LAMBERTH
JOHN C. McCULLERS
ROGER L. MELLGREN



 To the Jtudent

There are several features in this book that are meant for your enjoyment and
to help you. We tried to write the book in a manner you could understand,
rather than to impress our colleagues. We hope you will find it interesting and
exciting, because we are excited about psychology. Throughout the book you
will find boxes which talk about the application of psychology to everyday
problems and/or to things you can do to give you a better idea about what
psychologists do. For example, one box tells you how to observe a child and
discover something about the child as a person. Other boxes discuss what you
tell people with the pupils of your eyes, when and how much you dream, and
whether you should get “psyched up” for an exam. We hope you like all the
boxes.

An important part of any course is learning the material and preparing for
exams. Throughout the book we have inserted review questions, usually
several sets in each chapter. In this way you can read a short section of the book
and immediately review it. Then, when you return to restudy the material
before an exam, these study questions will give you an idea about how much
you remember. There are multiple-choice, fill-in-the-blanks, and essay ques-
tions (although not every section has each type). The answers to the multiple-
choice questions are printed at the end of each question section. Don’t refer to
the answers until you have marked down your answers, or you will defeat
their purpose. The answers to the fill-ins are in the margins next to the ques-
tions. Cover the answers with a ruler or a piece of paper until you have an-
swered the questions. We do not provide answers to the essay questions, pre-
ferring that you think through them and answer them in your own way. They
give you further clues to what is important in the text. We hope these study
questions assist you in learning the subject matter.

Each chapter has a glossary, list of references, and an annotated bibliogra-
phy. Every word you see in the text in bold-face type is defined in the glossary.
You may look for any word you don’t understand in the index, and if it is de-
fined in one of our glossaries the bold-face page entry is the page on which
you can find the definition.

Most students enter introductory courses with a good deal of enthusiasm
for and interest in psychology. We wrote this book to help you survey and
gain some feeling for psychology. If we hold your interest and make you
curious for more, we will have succeeded.
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Prychology at Work




We talk about being “psyched up” and ‘“‘psyched out.” We see books on the
“psychology of Jesus.” We hear about football coaches ‘“‘using psychology” on
their teams before a game. Psychology involves many things in life, from test
taking to interpersonal relations. But what exactly do we mean when we speak
of psychology? The average person might say that it involves a “state of mind”’
or “the way a person is on the inside,” so we could guess that psychalogy is the
study of the mental state of the individual —the study of ‘“what’s on a person’s
mind.” Although this easy definition of psychology seems appealing on the
surface, it is not a definition that most present-day psychologists would accept.
Why not?

How do you know if the next person you meet will be ‘“normal” or “men-
tally abnormal”? How do you know if your best friend is ““normal”’? In order
to answer such questions you have to know the person. What does it mean to
“know” a person? From the viewpoint of modern psychology “knowing’”
other people means being able to understand and predict their behavior. The
popular definition of psychology is the study of the state of mind of the person.
The definition of psychology used by most scientific psychologists is the
understanding and prediction of behavior. We have just worked our way into
an unexpected but basic distinction. You might not yet grasp the importance
of this distinction, but then nobody fully appreciated the importance of a dis-
tinction between mind and behavior for psychology until about 50 years ago.

Here’s an example. Suppose a student in your psychology class suddenly
starts banging his head into the chair in front of him in the middle of a class
period. What would you say to yourself? “That student is crazy. No normal
person acts like that, so he must be nuts.” What does your thought show? Your
knowledge about the mental state of this student came from what you saw of
his behavior. We can never observe the mental state of a person directly. We
* can only observe a person’s behavior. When a person acts in a particular way,
we can see and record that behavior. We can never see or record a state of mind.
We classify a person as normal, schizophrenic, sexual deviate, or genius on
the basis of behavior, what he or she does or says. From the behaviors that we
see we can make inferences concerning the person’s state of mind. When we
observe behavior like head banging in the middle of a class, we make an in-
ference concerning the mental functioning of the student— he’s insane —or at
least “abnormal” at the moment.
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PSYCHOLOGY AT WORK

We observe people’s behavior and make inferences concerning their minds.
Psychology is a science. Any science (like physics, chemistry, or biology) has
its basis in observable events. We all can see a rock fall to the ground or two
chemicals explode when mixed together. Psychology is not different in prin-
ciple. In order to talk about psychology as a science we must have observable
events. Behavior is observable. Therefore, psychology has come to be defined
as the science of behavior.

FROM
MIND TO
BEHAVIOR

Psychology has not always been defined as the science of behavior. The word
psychology comes from two Greek words, psyche and logos, meaning the
logic or reasoning of the mind or soul. The ancient Greeks, and a lot of people
later on, believed that the only way to know and understand the mind was
through thought and reason. The reality of the mind, or of the soul, was no
more questioned than the reality of a person’s big toe. However, it was thought
that the best and purest information about the mind could come only from
reasoning and thinking, because reasoning was not hampered by the limita-
tions of the physical body. It was thought that to try to observe the mind or
behavior would be largely a waste of time. As time passed, people discovered
that information obtained through careful observation often proved to be
valuable, whereas information gained only by reasoning did not. Because ob-
jective abservations yielded more useful information than a purely logical
approach, observation became the preferred means of obtaining knowledge.
It was in this context that the natural sciences began to develop.

The physical and biological sciences had a few centuries’ head start on
psychology. Scholars still believed that even though knowledge about the
physical world could be gained by observation, the mind could be understood
only through reasoning. About a hundred years ago, however, psychology
turned to observation and the methods of science. The first “experimental
psychology” was not a science of behavior, but a science of the mind. The
founder of “scientific” psychology, Wilhelm Wundt, tried to observe the mind
directly and to record his observations. Because the only mind available to
observe directly was his own, he had to be both experimenter and subject.
Although Wundt’s plan to study the mind directly seemed logical, the observa-
tions of different psychologists, even those trained by Wundt, did not agree.

By the early twentieth century it had become clear that psychology needed
something more than observation. If there was ever to be any agreement, the
observations would have to be based on external, public events rather than on
inner, private experiences. So psychology turned to the study of behavior.
Many psychologists still study behavior in order to learn about the mind.
Many others, however, are no longer interested in the “mind” at all, and seek
simply to understand behavior better. That is how psychology, the science of
mental life, gradually developed into behaviorism, the science of behavior.
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