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EEEEEEEEE Preface

East, and Africa come to the United States for a few days’ visit and

then quietly return to their homelands. Why do these women mi-
grate to the United States in such large numbers only to stay for a few days
or a week? To vacation? To attend a conference? To visit relatives or
friends? No. These women come because they are pregnant, are near the
end of their term, and want their child to be born on American soil, thereby
qualifying the infant for United States citizenship. The practice is actually
illegal, but it is nearly impossible for authorities to enforce the laws that
prohibit it. Thus, these expectant mothers are willing to go to great ex-
pense, enormous inconvenience, discomfort, and considerable risk, to give
their child that most precious of gifts— citizenship in this land of freedom
and opportunity. What an astounding contrast with many of us who are
already here and take our citizenship for granted!

For the children of these mothers and all others who are born in this
country, American citizenship, or more correctly, United States citizenship,
is legally their birthright. But is legal citizenship all there is to being a
responsible and participating citizen? We think not; and in this book we
argue that citizenship in a democratic society requires the individual to
have a functioning familiarity with certain knowledge, skills, and values.
Moreover, while the individual citizen’s rights are constitutionally guaran-
teed, there are no such assurances that the individual citizen will face up
to his or her responsibilities. For the latter to obtain, citizens must be taught
those behaviors and attitudes that are prerequisite to this broader concept
of democratic citizenship in a free society.

The role of the elementary school teacher in this process is critical.
Except for the family, no other social agency or institution shapes the life of
the young child as profoundly as does the elementary school. It is during
these formative years that children are the most flexible and most receptive
to the basic learnings that are the foundation stones of responsible citizen-

Each year thousands of women from Latin America, Asia, the Middle
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ship. The evidence is overwhelming that the teacher is the essential ingre-
dient in a child’s getting a good education. It is the purpose of this book to
help prospective teachers build professional knowledge and skills that are
known to contribute to a quality education in social studies and citizenship.

Since this book was last published, there have been incredible changes
in the international community of nations. Today it is impossible to get a
wholly accurate political map of the world! Some newly formed nations are
enjoying independent status that they may not have had for several hun-
dred years. Those that are experimenting with democratic political and
economic institutions and processes are looking to the democracies of the
Western World as their models, and often look first to the United States for
direction and guidance. The children who now fill the classrooms of Amer-
ica will be major players in the exciting domestic and global events in the
next six to eight decades.

In revising this book, we have been mindful of this changing world in
which we live and of the many changes occurring in education itself. The
integration of learning is a major concern of many teachers today, and we
have introduced a new chapter on the subject. Additionally, we have in-
fused the concept of integration of learning throughout the text. Readers
will find a much heavier emphasis on cooperative learning than was evi-
dent in earlier editions. Sections on concept learning have been expanded;
there is a more extended treatment of the use of biographies; and we
present new perspectives on assessment, particularly authentic assess-
ment. A change of major proportions in this edition is the emphasis on
multicultural education, flowing from the rapidly shifting demographics of
school populations.

With this ninth edition, I am pleased to introduce as coauthor Professor
Walter C. Parker of the University of Washington College of Education.
Professor Parker’s background of classroom teaching, university-level
teaching, social studies curriculum consulting, research scholarship, and
authorship is of immense value to this book. He is one of the authors of the
Macmillan/McGraw-Hill social studies series for the elementary and middle
school grades. Professor Parker has been active in social studies work na-
tionally and internationally and is well known in social studies professional
circles. His rich experience brings fresh perspectives and insights to this
text, and [ am extremely pleased to welcome him aboard as a colleague and
coauthor.

The authors thank Kenneth C. Schmidt, University of Wisconsin-Eau
Claire; Jay A. Monson, Utah State University; and JoAnne Buggey, Uni-
versity of Minnesota, who reviewed the previous edition and offered help-
ful suggestions for the current edition.

The authors are indebted to a number of individuals who kindly assisted
in procuring photographs and artwork. We wish to express our sincere
thanks and appreciation to them: Gay Campbell, Tacoma School District,
Tacoma, Washington; Carol Hamilton Cobb, Gateway School, Metropolitan
Nashville, Tennessee, Public Schools; Carey Deckard, The University of
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Texas Institute of Texan Cultures at San Antonio, San Antonio, Texas;
Alberta Sebolt George and Marguerite E. Haley, Old Sturbridge Village,
Sturbridge, Massachusetts; Judy Glickman, Macmillan/McGraw-Hill
School Division, New York, New York; Catherine H. Grosfils, Colonial
Williamsburg Foundation, Williamsburg, Virginia; Don Hodel, Seattle Pub-
lic Schools, Seattle, Washington; Tarry Lindquist, Mercer Island School
District, Mercer Island, Washington; Terri Malinowski, Northshore School
District, Bothell, Washington; Sylvia Soholt, Lake Washington School Dis-
trict, Kirkland, Washington; and Stacey Williams, Southern Oregon His-
torical Society, Medford, Oregon.

We also wish to express our thanks and appreciation to Mildred Fleming
Jarolimek for her expert technical assistance in the preparation of the
manuscript and in the production of the book.

John Jarolimek
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 their kicking around this planet until 2060, it blows my mind! I do my
best teaching in social studies because it is there that I can challenge
the students to really think about the exciting world in which we live. I
| want them to leave my class feeling good about themselves hd about the
| fantastic future that can be theirs .
Such enthusiasm for teaching soc1al studies is charactensnc of good
elementary school teachers. Indeed, elementary and middle school teach-

. I love to teach! When I work w1th my kids in the classmom and i 1mag1ne .

| ers need to have a sense of vision of the future for the children they teach.

 Users of this text will be teaching a part of the human family that is des-
tined to be in charge of the affairs on this planet during the next six to eight
decades. Seated in the classrooms of today’s teachers are many children
| who, as senior citizens, will help this nation celebrate its Tricentennial
| anniversary! This, of course, presumes that there actually will be such an
event. Whether this nation survives to its Tricentennial and beyond de-
‘pends in no small measure on how well the forthcon'ung generations of
schoolchildren are instructed in the responsibilities of democratic citizen-
ship. All of this is meant to suggest that teachers of elementary and middle
| school children have a heavy responsibility for the future of the chﬂdren
| they teach and, indeed, for that of the nation.

When the public school movement developed momentum in the 18408 ‘
the idea was to educate a citizenry that could meet the challenge of self-

. ~government. To enhance their economic opportunities, people were at that

time moving in large numbers to the big cities and to the open lands of the
West. The vastness of the country and the isolation of many areas resulted
in regional dialect differences that were creating problems of communica-
tion. Communities were becoming more and more heterogeneous with
respect to wealth, religion, ethnicity, and national origins. The society
needed a “glue” to hold it all together, and reformers of the time saw the
‘common school as just the vehicle to do the job. The term commion school

3



4 Part I Orientation to Social Studies Education

was used not to mean ordinary, but to mean that it was to be a school for
everyone’s children. One reformer of the time described common as “the air
we breathe in common.” The schools were to be free, they were to have a
common curriculum, and they were to serve all the children of all the people.

The establishment of the free public school system in this country was a
clear statement that the nation believed that it could not have a population
of uneducated people. That is to say, education of the masses was perceived
as a public good. We see many of the same kinds of concerns being ex-
pressed today. The National Commission on Excellence in Education pro-
claimed in 1983 that we were ““a nation at risk”” because the education that
young Americans were receiving was not adequate for the kinds of chal-
lenges they would face as citizens in the modern world.! What the Com-
mission said —and what several other study groups since then have said —is
that a quality education is the key to this society’s future. Without a col-
lective intelligence afforded by a rigorous school curriculum, the chances are
slim that the United States can solve its myriad social problems, retain its
competitive edge, or contribute in wholesome ways to the planet’s future.

SOCIAL STUDIES AND CITIZENSHIP EDUCATION

--------- P P00 P00 0000000000000 000000000000000000000000000000000000000000000R0CRR 0000000 C0C0C00CR0C0C0CCRERERSH

Concerns about deficiencies in education ordinarily focus on basic literacy
on the one hand, and on the highly specialized, technical knowledge and
skills that are marketplace oriented on the other. But the education of free
people for life in a democratic society needs to go far beyond teaching for
simple literacy and developing useful job skills. This society places high
value on individual decision making, on social participation, on self-
determination, and on citizen participation in the determination of public
policies. But how can citizens involve themselves in these processes if they
are not informed about the issues and have no commitment to the society’s
values and principles? The question answers itself. It is social studies ed-
ucation that must take seriously the challenge that gave birth to public ed-
ucation in this nation a hundred and fifty years ago: namely,to educate
citizens who are willing and able to face up to their responsibilities as a free
people. No other area of the school curriculum is as specifically charged with
citizenship education as is social studies. Such an education should prepare
the student of today to become “an informed person, skilled in the processes
of a free society, who is committed to democratic values and is able, and feels
obliged to participate in social, political, and economic processes.”*

'A Nation at Risk: The Imperative for Educational Reform. Report of the National Commission
on Excellence in Education (Washington, DC: U.S. Department of Education, 1983).

?Walter Parker and John Jarolimek, Citizenship and the Critical Role of the Social Studies,
NCSS Bulletin No. 72. (Published jointly by Washington, DC: National Council for the Social
Studies, and Boulder, CO: ERIC Clearinghouse for Social Studies/Social Science Education,
Social Science Education Consortium, 1984), 6.



Chapter 1

The Social Studies Curriculum 5

Research from the behavioral sciences tells us that in large measure
human beings learn to become who and what they are. One does not
inherit the culture through genetic transmission; the culture has to be
transmitted through teaching and learning from one generation to the
next, or it is lost. It is significant that all human societies make provisions
for the young to learn the social and cultural imperatives that characterize
that society’s particular way of life. In this way, the society perpetuates
itself; it provides for social continuity. Through education, the individual
becomes acquainted with the mainstream or common culture.

Life in modern societies is so complex and the need for knowledge and
skills is so great that the family is simply not able to teach children and youth
all that they need to know. Accordingly, schools assume a major responsibility
for the transmission to the young of certain knowledge, skills, attitudes, and
values that are deemed to be important. The entire school curriculum shares
the responsibility for citizenship education, but social studies has historically
occupied a unique role in contributing to that process.

A publication of the National Council for the Social Studies defines
social studies as an important component of the school curriculum:

Social studies education is a basic subject of the K-12 curriculum that
(1) derives its goals from the nature of citizenship in a democratic society that
is closely linked to other nations and peoples of the world; (2) draws its
content primarily from history, the social sciences, and, in some respects,
from the humanities and science; (3) is taught in ways that reflect an aware-
ness of the personal, social, and cultural experiences and developmental
levels of learners; and (4) facilitates the transfer of what is learned in school
to the out-of-school lives of students.?

The major mission of social studies education is to help children learn
about the social world in which they live and how it got that way; to learn
to cope with social realities; and to develop the knowledge, attitudes, and
skills needed to help shape an enlightened humanity. Social studies fo-
cuses specifically on citizenship education, which means learning to par-
ticipate in group life. The outer edges of that participation for today’s child
is the global community.

In a democratic society based on individual freedom and citizen partic-
ipation, citizenship education, and, therefore, social studies education, is
directed toward the attainment of two quite different, and sometimes con-
tradictory, ultimate ends. The first has to do with socialization and the other
with social criticism. As a society, we have to depend on individual citizens
to “do the right thing” most of the time. Through socialization, citizens
internalize vaiues and attitudes that cause them to behave willingly in
accordance with prevailing expectations and norms. This is an essential
requirement of orderly social life.

SNational Council for the Social Studies, Social Studies Curriculum Planning Resources (Du-
buque, IA: Kendall/Hunt, 1990), 20.



