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Preface

Opver the past several years, the trend toward educating students with special needs
in inclusive settings has, if anything, accelerated. Many students who might a decade
ago have spent some, most, or all of their school days working in separate settings
with special education teachers and other specialists now receive much or all of their
instruction in general education classrooms. As a result, general education teachers
need more than ever before to understand the nature of special education, the char-
acteristics of students with special needs, strategies to work effectively with diverse
student needs, and techniques for forming partnerships with special educators and
parents.

The second edition of Including Students with Special Needs: A
Practical Guide for Classroom Teachers reflects our continued strong
commitment to inclusive practices. These practices are based on
substantive administrative backing, support for general education
teachers, and an understanding that sometimes, for a few students,
not all needs can be met in a single physical location. We have brought
to the project our own backgrounds as teachers in the field and as
teacher educators. We also bring our own diversity: Marilyn with
expertise in elementary education, especially in urban settings, and
in collaboration; Bill with expertise in secondary education, espe-
cially in suburban and rural settings, and in instructional strategies.

The areas of emphasis and organization of this book are a re-
flection of our beliefs about the most effective way to teach the often
required “mainstreaming” course. This book is based on our experi-
ences in teaching preservice and inservice general education teachers
and our conversations with our colleagues across the country about
the issues facing special education, as well as on the need to prepare
classroom teachers for their roles in educating students with disabil-
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ities. Our efforts have also been heavily influenced by our observa-
tions, research, and professional development activities with practicing teachers
who face the difficult task of being teachers during a time of ongoing reforms, in-
creased expectations, and a widening range of student needs. We hope that the re-
sults of all our discussions, our interactions with others, and our individual struggles
to “get it right” have resulted in a book that is reader friendly yet informative and
responsive to the wide range of issues confronting teachers as they attempt to help
all their students succeed.
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0rganization of the Book

The textbook is divided into three main sections. The first section provides funda-
mental background knowledge of the field of special education as well as current in-
formation on how students with disabilities are served within inclusive school envi-
ronments. Chapter 1 presents a brief history of services to students with disabilities,
culminating in the description of key federal legislation that provides the legal basis
for serving students with disabilities in public schools. Information on the most re-
cent federal special education legislation—the Individuals with Disabilities Educa-
tion Act 1997—is included in this chapter.

Chapter 2 introduces the people who specialize in working with

Working with Parents from Diverse
Cultural Backgrounds

students with disabilities. Readers will learn about their role in work-
ing with other professionals and parents to determine student eligi-
bility for special education, carrying out educational programs, and
monitoring learning. As schools have moved toward creating more
inclusive classroom arrangements, the working relationships among
all the adults involved in the education of students with disabilities
have become very important. In Chapter 3, the principles of collab-
oration and the school situations in which professionals are most
likely to collaborate to meet the needs of students with disabilities
are discussed. The special partnerships that are formed when teach-
ers work with paraprofessionals and parents are also considered.

In the second section of the book, a framework for thinking
about instructional accommodations is provided as an introduction
for considering the characteristics of students with disabilities and
other special needs. Chapter 4 introduces a step-by-step strategy for
adapting instruction, called INCLUDE, that will help teachers ac-
commodate students with special needs more effectively. This chap-

Increased emphasis on
working with parents
and multicultural
issues is reflected in
new book features.

ter also addresses the dimensions along which accommodations
might occur. Chapters 5, 6, and 7 address student characteristics and needs. Although
the various federal categories of exceptionality are addressed, the approach taken in
the text is noncategorical; the emphasis is on major physical, psychological, learning,
and behavior characteristics and the implications of these characteristics for instruc-
tion. In Chapter §, readers will learn about the characteristics and educational needs
of students with low-incidence disabilities, that is, moderate, severe, or multiple dis-
abilities; sensory impairments; physical or health disabilities; and autism. Chapter 6
describes the characteristics and needs of students with high-incidence disabilities,
that is, learning disabilities, speech or language disabilities, emotional disturbance,
and mild cognitive disabilities. In Chapter 7, readers will be introduced to students
who are not necessarily eligible for special education but who have special needs and
often benefit from strategies similar to the ones that assist students with disabilitics.
The students addressed in this chapter include those protected by Section 504, in-
cluding those with attention-deficit/hyperactivity disorder; those who are gifted and
talented; those whose native language is not English and whose cultures are signifi-
cantly different from those of most of their classmates; and students who are at risk
because of special situations, including poverty, child abuse, and drug abuse.
The material in the third section of the text represents the crux of any course on
inclusive practices: instructional approaches that emphasize teaching students effec-
tively, regardless of disability or special need. Chapter 8 explores both formal and in-
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formal assessment strategies that will help teachers contribute to the decision-making
process for students with disabilities. Chapter 9 provides strategies for adapting cur-
riculum materials, teacher instruction, and student practice activities for both basic-
skills and content-area instruction. The emphasis is on adaptations that are relatively
easy to make and that may also be helpful for students not identified as disabled.
Chapter 10 focuses on ways to help students with and without special

Xix

needs become more independent learners. Specific strategies are de-
scribed, such as encouraging student self-awareness and self-advocacy
skills, developing and teaching learning strategies directly in class,
and instructing students on how to use these strategies on their own.
One of a teacher’s major jobs is to evaluate students’ educa-
tional progress, through traditional grading and testing as well as
through performance-based assessments and portfolios. Teachers
may need to adapt all of these evaluation practices for students with
special needs. Chapter 11 provides effective options for adapting
classroom evaluations to ensure that accurate information is gath-
ered that is helpful in guiding instruction. In Chapter 12, readers
will learn procedures for group behavior management, strategies for
responding to individual student behaviors, and a problem-solving
approach for changing student behavior. Together, these techniques
will provide teachers with a foundation for effective classroom man-
agement that can positively influence the learning of students with
and without disabilities. Finally, inclusive practices are most effec-
tive when students with special needs are carefully integrated into
the classroom, both academically and socially. Chapter 13 explores several effective
approaches for building positive relations among students with and without special
needs, including cooperative learning, peer tutoring, and social-skills training.

eatures in the Book

Many of the features from the first edition have been retained and enhanced in the
second edition. These features have been designed to help readers learn more
effectively:

* Vignertes that serve as introductory cases help readers think about how the con-
tent of chapters relates to teachers and students.

* Key terms throughout the text are clarified through the use of boldface type and

easy-to-understand definitions provided both in context and in a glossary at the
back of the book.

* Chapter summaries highlight key information covered in the chapter.

* Application activities at the end of each chapter are designed to encourage stu-
dents to apply text content to real-life classroom situations.

* Marginal annotations are designed to stimulate higher-level thinking.

* Cuase in Practice features clarify key course principles by providing brief case
studies of course content in action and teaching scripts as models.

* Professional Edge features provide many practical teaching ideas.

® Technology Notes features show the impact of the current technology explosion
on key aspects of special and general education programming.

.WWW Resources

At <http://www.us.nizkor.
org/~axis/inbehrec.huml>
you can access information
about behavior issues re-

lated to inclusive education

Each chapter contains
the URLs of websites that
enable students to access
relevant information.
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New Features of the Second Edition

Within these features students will find even more up-to-date information. For ex-
ample, the book now includes information students can use to access information on
the Internet. Every chapter includes, in its marginal annotations, the URLs of one

or more websites containing information relevant to the chapter’s

focus. In addition, the Technology Notes have been updated to re-
flect the rapidly expanding options for using technology to address
students’ needs. Multicultural issues are addressed even more com-
prehensively, in marginal annotations, in Technology Notes, and in
Case in Practice segments. Emphasis is placed on understanding
others’ perspectives, respecting those perspectives, and working with
families in partnership to create instructional success for pupils.
Overall, we have worked to improve the book by keeping some
of its components and refining others. Most notably, we have con-

solidated presentation of the INCLUDE strategy and methods for
implementing accommodations in a new Chapter 4, “Analyzing
Classroom and Student Needs.” In addition, the book still offers
many opportunities for application and practice, but it also stresses
even more than before the crucial role that parents play in their chil-
dren’s education and emphasizes the increasingly multicultural world
in which we live. The book’s “user friendliness” has been enhanced
by reducing the amount of information in the margins and adding
questions to the end-of-chapter application exercises.

Each chapter ends with
Applications in Teaching
Practice, a feature de-
signed to help students
use their new knowledge
and skills in realistic
situations. Questions
guide student under-
standing and encourage
additional insights.

Su‘pplements

This book comes with a rich supplement package for instructors, including an In-
structor’s Resource Manual and an Inclusion Video.

For each chapter, the updated Instructor’s Resource Manual contains an over-
view, outline, activities, discussion questions, transparency masters, handout masters,
and test items. The updated test item file, which is also available in computerized
format for IBM and Macintosh, includes multiple choice, true-false, and case-based
application items. Answer feedback and guidelines are provided.

The 23-minute Inclusion Video follows three students with special needs who
are included in general education classrooms at the elementary, middle, and high
school levels. In each case, parents, classroom teachers, special education teachers,
and school administrators talk about the steps they have taken to help Josh, Eric,
and Tonya succeed in inclusive settings.
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