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Atleast one out of every ten children will require
special education services at some time during
his or her school years. Educating Special Learn-
ers is an introduction to those children and the
services they will receive. For some readers, this
book may be the only formal contact they have
with special education and exceptional children.
For others, it will serve as a springboard to more
advanced studies.

In our discussions throughout the book, we
decided to stay fairly close to the definitions,
categories, and services that are mandated by
Public Law 94-142, the Education for All
Handicapped Children Act of 1975. This federal
law, which went into effect in 1978, is the most
ambitious and pervasive education legislation ever
enacted. And, in spite of pointed but unsuccess-
ful political attempts to weaken—even repeal—
the law, P.L. 94142 remains as a driving force
behind efforts to improve the quality of life of
handicapped children.

Put simply, P.L. 94—142 requires the coordi-
nated efforts of many disciplines to provide a
free, appropriate education for all the nation’s
handicapped children and youth. The burden of
direct instruction of handicapped children will
fall upon teachers—regular teachers, special
education teachers, physical education teachers,
art and music teachers, and others. But they will
not be alone in their efforts. Psychologists, speech
therapists, counselors, and other professionals
will work in teams with teachers to plan and
provide the best education possible for all handi-
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capped children. Regardless of the role that you,
the reader, will play in providing services to
exceptional children or to other persons, you
will need to know certain key concepts, ideas,
facts, and figures. We hope this volume will pro-
vide a satisfactory foundation.

The context of special education has changed
drastically during the last decade. Part I of this
text, “Major Influences Shaping the Education
of Exceptional Children,” describes the settings
in which handicapped and gifted youngsters can
and should be educated. It covers legal and
humanistic issues, definitional problems, and the
variety of services available for handicapped
children and their families.

Part 1], “Facts and Figures about Exceptional
Children,” presents the main facts and theories,
promises and problems—the “what is” and “what
should be” about exceptional children. Part II
covers the gifted and talented as well as the legal
categories of handicaps and other groups that
are of concern to educators.

Part III, “Identification, Assessment, Teach-
ing, and Technology,” is designed to draw the
facts and theories together and give readers spe-
cific skills in dealing with atypical persons.
Although every aspect of identifying, diagnos-
ing, teaching, and using technology with all ages
and all levels of handicapped and gifted young-
sters cannot be covered thoroughly in a single
volume, Part III provides basic information that
Is generic to many teaching situations and to
many children.
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xiv  Preface

Some instructors might wish to cover the
material in the text in a different order than our
chapter sequencing. In general, we think the flow
is best if the sequence of the three parts is pre-
served. However, with some preplanning, an
instructor can rearrange the order of chapters
within parts, especially in Part II,

Several things were important to us as we wrote
this book. Often such working procedures and
details are not explained to readers, but because
they have shaped the book to such a large extent,
we want to share them with you.

1. Several years ago we were responsible for devel-
oping a course of study for regular educators on
the needs of handicapped children. At latest count,
nearly 25,000 regular and special education teach-
ers and college students majoring in special edu-
cation, regular education, and many other fields
have taken the course. Their feedback has been
invaluable in helping us address what we believe
will be your needs as you use the book.

2. We know that teachers are sometimes impatient
with discussions of theory; they like to learn about
practical ideas. We agree that the practical ideas
are necessary, but some understanding of theory
is important, too. If you know the theory, you can
often generate hundreds of practical ideas on your
own—jyou don’t need a prepackaged bag of tricks.

3. In some chapters, various technical and/or medi-
cal terms are used. We have found it necessary to
understand the meanings of some of these terms
in order to converse easily with parents and other
professionals. Therefore, they are included and
defined.

4. Special attention is given to deaf-blind and multi-
handicapped students in Chapter 14. Also included
in Chapter 14 are other groups that concern teach-
ers but are not identified as handicapped accord-
ing to federal and state regulations. We are not
trying to create new categories of exceptionality
by including these groups; we simply want to make
you aware of their special needs.

5. We find special education to be a dynamic field.
It seems as though nearly everywhere we turn these
days we find positive references to handicapped
individuals. We’ve tried to share some of this
excitement with you by including “boxes” in the
chapters. This information is supplementary to the
main text and adds human interest.

As you read this book it will become evident
to you that we have a point of view that has
guided our writing. To state it quite simply, we
believe that handicapped youngsters should be
educated in a situation as close to normal as
possible. Accomplishing this goal will require
cooperation between regular and special edu-
cators—and that’s where you come in.

We have had direct teaching experiences with
the legal categories reported in this text, except
for the physically handicapped. Consequently,
we asked our colleague Pat Seibel, of the Car-
bon-Lehigh Intermediate Unit in eastern Penn-
sylvania, to prepare the chapter on that subject.
In addition, we asked Elisa Klein, of The Ohio
State University, to write the chapter on the gifted
and talented because of her recent training and
experiences with gifted youngsters. These two
chapters are thorough and reflect the many years
of training and experience the authors have had
in those areas.

This second edition brings us up to date on
many issues and reassures us that the provision
of education services to all handicapped young-
sters is not just a passing fad. We studied the
results of P.L. 94-142 and related legislation
and litigation. Important new developments in
these areas, as well as in the more traditional
educational and scientific areas, are included in
this new edition. In addition to updating all
chapters, we have expanded our coverage of such
areas as parent-related issues (including genetic
counseling), early childhood education, multi-
handicapped, and severely handicapped. We have
expanded our coverage of special groups and
minorities. A new chapter, devoted to the con-
cerns of adolescents and adults, has been added.
Finally, we have added coverage of the impact
of high technology on individuals with disabil-
ities by developing a new chapter, “High Tech-
nology.” We are indebted to Dr. Marilynne
Mathias for coauthoring this chapter.

We are grateful to the following reviewers for
their many valuable comments and suggestions:
Jack W. Birch, University of Pittsburgh; William
R. Carriker, University of Virginia; Ron Cola-
russo, Georgia State University; Wilson Die-



trich, Memphis State University; Carol Downs-
Taylor, San Jose State University; Dennis J. Fahey,
Oregon College of Education; James G. Foshee,
Assistant Commissioner, Tennessee Depart-
ment of Mental Health and Mental Retarda-
tion; Dale Gentry, University of Idaho; Ruben
Gentry, Jackson State University; Barbara K.
Given, George Mason University; Paul A.
Haubrich, University of Wisconsin at Milwau-
kee; Jacob T. Hunt, University of Georgia; Offa
Lou H. Jenkins, Winthrop College; Gaye
McNutt, University of Oklahoma; Cecil D.
Mercer, University of Florida; Darrel G. Mini-
fie, University of South Carolina; Byron C.
Moore, Arizona State University; William V. Plue,
University of Southern Mississippi; David Sex-
ton, University of New Orleans; Annette Shuck,
West Virginia University; Thomas M. Stephens,
The Ohio State University; Gene Taylor, Uni-
versity of Idaho; Frank H. Wood, University of
Minnesota; Gerald D. Wright, Northwest Mis-
souri State University; Stanley Perkins, Univer-
sity of British Columbia; and Edmond J. Skin-
ski, Gallaudet College.

Numerous individuals have contributed to the
first and second editions in many different ways.
We acknowledge the help of the following tal-
ented people: Alex Johnson, Sally Mascitelli,
Elizabeth Hrncir, Cecelia Ward, Bo In Chung,
Chris Richardson, Marci Weiner, Annie Man-
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delker, Jerry Luckovich, Art Pentz, Barbara Polka,
Ann Krise, Debbie Reynolds, Phyllis Allegretto,
Patrick Schloss, Cathie Ellen, Elizabeth McLean,
and Steve Bugaj. Janis Leitzell typed some of the
original manuscript as well as the various indices.
Carolyn Harbolis, Ruth Kilhoffer, Charlotte
Fisher, and Karen Bruno helped out with galleys
and page proofs. Barbara Andolina, Jan Becker,
Pauline Elias, Pat Hunt, and Nancy Silverman
helped us collect children’s materials and shared
their experiences teaching exceptional children.
We are grateful to them for their efforts and
their willingness to help. Jack Vesnesky, Michael
Behe, and the children and teachers in Central
Intermediate Unit 10 provided us with interest-
ing photographs.

Special thanks go to Bob Podstepny, Educa-
tion Editor at Wadsworth, and Mary Forkner
and Darlene Bledsoe of Publication Alterna-
tives, who helped us prepare this second edition.

Finally, we are much indebted to Roger Peter-
son, who encouraged us to begin, and complete,
the manuscript. His guidance was excellent; his
patience was appreciated; and his friendship is
valued.

G. P. Cartwright
C. A. Cartwright
M. E. Ward
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Part 1

Part I describes the settings in which
handicapped and gifted youngsters can and
should be educated. It covers legal and
bumanistic issues, definitional problems, and
the variety of services that are available for
handicapped children and their families.



A Special Note:
What You Should Get from this Book

As you read the book, you will widen your understanding of some
exceptional behaviors and how they affect a child’s classroom and
home environment. You will see characteristics that are so similar—
yet so different—that you will be confused. You will read about
children who have been labeled four or five different things—and
what happened as a result. And you will come to understand how
terribly important careful assessment is in your professional life as
a teacher. We hope you will discover that a teacher is not merely a
dispenser of lesson plans or content, but is actually part investigator,
part counselor, part diplomat, part problem solver, and part legal
advocate. As an illustration of some of the problems facing teachers,
consider the following description of a real child we will call Linda.

Linda seems inattentive most of the day. She often leaves her seat and
interrupts other children. She seems bothered by the teacher’s questions
and has a certain testy manner about her. Her school work is spotty, and
she frequently misses assignments. Linda is becoming a topic of
conversation among the children. Some call her dummy; others are
unwilling to join her reading group or play with her. Yesterday Foey
clapped his hands behind her to awaken her from one of her daydreams.
The whole class laughed, and she rushed out of the room crying, “I don’t
like school?”’

Is Linda emotionally disturbed? Educably mentally retarded?
Is her poor school performance a result of an inability to read letters?
A learning disability? Is she hard of hearing and, thus, simply un-
able to pay attention and keep up? Or is she of such superior intel-
ligence that she finds this classroom an incredibly miserable experi-
ence?

By the time you finish the last page of this book, you will know
how to deal with problems presented by children like Linda, and
you will realize that you can cause things to happen—you don’t have
to deal just with the effects of others’ actions. This book is an invi-
tation to be the “compleat teacher.” We hope it will have an impact
on you that will cause you to have special impact on special children.



Did You Know That

- . . education of handicapped children and youth is
an important issue in public policy and has had
political as well as economic effects on our nation?

. .« federal law entitles all handicapped children to
a free, appropriate public education, regardless of
how severely handicapped they may be?

.. . federal law guarantees that all handicapped
persons shall bave equal access to programs, jobs,
and housing? '

. . . parents and lawyers have been leaders in
promoting laws to treat handicapped persons fairly?

- . . many states require special programs for gifted
and talented youngsters?

- . . mainstreaming does not mean placing all
bandicapped children in regular classes?

. . . the word mainstreaming does not even appear
in Public Law 94-142, which is often called the
“mainstreaming law’’?

. .. children suspected of being handicapped must
be tested in their native languages?

. . . parents must be consulted before a child is
categorized as “handicapped” or placed in special
education programs?

... handicapped people should be raised and

educated in settings as nearly normal as possible?

. . . some state laws require special programs for
bandicapped adults as well as children?

Legal and Humanistic
Forces

I proceed, gentlemen, briefly to call your attention
to the present state of insane [and retarded] per-
sons confined within this Commonwealth, in cages,
closets, cellars, stalls, pens! Chained, naked, beaten
with rods, and lashed into obedience. . . . I have
seen many [persons] who, part of the year, are
chained or caged. (Dix, 1843, in Rosen, Clark, &
Kivitz, 1975, p. 6-7)

In 1843, Dorothea L. Dix, a crusader for
human rights, presented a moving speech to the
legislature of Massachusetts. Her message, a small
part of which is given above, implored the leg-
islature to concern itself with the plight of “insane
and idiotic™ persons confined in almshouses and
prisons. Dix reported in painful detail the grim,
filthy quarters in which human beings were
chained and the abusive methods used to con-
trol these unfortunate people.

Although the work of Dorothea Dix marks
neither the beginning nor the end of the devel-
opment of concern for the welfare of others, it
does illustrate that such feelings were a matter
of public record well over a century ago. Unfor-
tunately, changes in the lives of such handi-
capped persons often were not immediately
altered by the impassioned pleas of Dorothea
Dix and her contemporaries. Positive changes
came only over a very long period of time and
usually only when they were forced into exis-
tence by court actions.

Humanists such as Dorothea Dix were
responsible for initially calling attention to
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