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ETC LANGUAGE AND CULTURE IN DEPTH
A Competency-Based
Listening/Speaking Book

ABOUT THE ETC PROGRAM

ETC is a six-level ESL (English as a second
language) program for atdults who are learning
English to improve their lives and work skills. It is
carefully coordinated, chapter by chapter, in
theme, competency goals, grammar, and vocabu-
lary. The material of this level is divided into three
books; for a visual representation of the scope and
sequence of the program, see the back cover of any
volume.

ETC has been designed for maximum effi-
ciency and flexibility. To choose the materials most
suitable for your partjcular teaching situation: -

* decide on the appropriate level by assessing
the ability and needs of the students you expect to
be teaching. The competency descriptions listed
below (“About This Level”) will aid you in your
assessment. :

* decide on the combination of books best
suited to the interests and goals of your students.
In an intensive codrse of ten or more hours a week,
the large variety of material offered in the books of
each level will provide the necessary change of
pace and reinforcement that most students re-
quire. In a shorter course, however, you may wish
to choose one or two of the books available. If your
program is a structurally oriented one, your choice
at this level will probably include the competency-

based grammar; your choice of a supplement—ei-_

ther the reading/writing book or the listening/
speaking book—will depend on your students’
main purposes in learning English. On the other
hand, if your program emphasizes “the natural
approach,” or if you prefer to minimize grammar
explanation, you may choose the two skills books—
reggling/wr,iting and listening/speaking—as the
core of your course.

ABOUT THIS LEVEL

ETC Language and Culture in Depth offers
three texts at a low-advanced level. It is directed at
students who, at the beginning of the course:

* get along well in everyday life, are comfort-
able in most social situations in English, are em-
ployed if they want to be, and may be trying to
“move up” in the world of work

* can understand everyday speech and carry
on conversations at a normal rate of speed with
fluency

* can form and combine sentences to express
feelings and opinions with an increasing comman
of grammar :

* can read simplified practical materials
without hesitation and are ready to scan and read
materials written for native speakers, such as por-
tions of newspapers and magazines

* can perform practical writing tasks such as
filling out forms and writing recipes without diffi-
culty, have mastered the basic mechanics of writ-
ing, and are reading to improve their writing style,
especially in personal and business letters

In general, the competency goals of ETC Lan-
guage and Culture in Depth are to enable students
to:

* attempt using the more sophisticated gram-
mar structures and rules of the language, such as
the verb tense system in contrast; gerunds, infini-
tives, and verb complements; the passive voice;
and noun, adjective, and adverb clauses, concen-
trating on self- and peer-correction of errors
. * understand the main ideas, the important
details, and the organization of fluent native-
speaker speech with a tolerance for ambiguity

- when necessary; concentrate on “getting the point”
of a story; make inferences and recognize some of
the implications and subtleti8s of language

* listen for and extract practical information
from typical everyday conversations

* speak fairly fluently, using newly acquired
vocabulary accurately, and make appropriate use
of language notions and functions, such as making
small talk, expressing interests, requesting and
giving advice, giving opinions, agreeing, and dis-
agreeing politely .

4
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* improve pronunciation by concentrating on
the more sophisticated points of the sound and
sentence system of English, such as stress,
rhythm, sound linking, and sentence focus

* tell their own stories on the chapter topics;
use language effectively to complete communica-
tive tasks such as group problem solving and
speech making ‘

* express themselves accurately and effec-

tively in different forms of writing, especially

letters ‘

ABOUT THIS BOOK

.Rationale and Purpose

Listening comprehension, some researchers
have concluded, is the most basic language skill
because it provides a foundation from which lan-
guage acquisition—including the ability to commu-
nicate orally—can proceed. Advocates of “the natu-
ral approach” emphasize the role of listening even
more than others, recommending that instruction
in aural comprehension precede by weeks or
months any demands for oral production on the
part of students. In any case, it has been well
established that instruction in listening strategies,
through which students develop the ability to lis-
ten selectively for meaning, leads to rapid lan-
‘guage acquisition. =~

ETC Language and Culture in Depth: A Com-
petency-Based Listening/Speaking Book offers two
kinds of listening material: a personal story on the
practical theme of the chapter and aural “realia”—
simulated lectures or conversations from which
students extract practical information. All compre-
hension material is provided on cassette tapes, as
well as in the written tapescript included in this
instructor's manual. The material on tape is
- marked with a cassette logo in the text.

Since high-intermediate students have* the
ability .and the desire to express themselves on
topics important to their lives, opportunity is pro-
vided for them not only to react to the stories and
- conversations they hear but also to comment on
the information and ideas in them and “tell their
own stories.” The pronunciation activities, while
concentrating on features of speech, are geared
toward the acquisition of notions and functions,
such as asking questions to ensure comprehension,
expressing opinions and preferences, agreeing and
disagreeing, extending and reacting to invitations,
asking and giving advice, and the like. There is
also a large variety of conversation activities and
games.

Organization

Like most other books in the ETC program,
this listening/speaking book consists of an intro-
duction and ten chapters, each divided into four
parts with specific purposes.

Part One / Learning to Listen presents a
personal narrative on the chapter theme, along
with activities that develop students’ abilities to
get the main ideas; pick out facts; recognize related
concepts, relevant questions and answers, advice,
and reasons for a point of view; and other upper-
level listening skills.

Part Two / Pronunciation through Role-
Play begins with a conversation or strip story that
illustrates upper-level pronunciation principles
such as syllable and word stress, intonation, sound
and word reductions, phrase reductions, sound
linking, and sentence rhythm. It progresses to pro-
nunciation exercises and ends with role-play ac-
tivities. ’

Part Three / Practical Listening begins,
in most cases, with everyday conversations or
speeches on the chapter theme from which stu-
dents are to make inferences and may end with
“practical listening tasks” for students to react to
by following specific instructions. There are also

suggestions for supplemental listening activities.

Part Four / Language Activities offers a
variety of conversation activities and games de-
signed to practice the vocabulary, notions and

- functions, and pronunciation principles of the pre-

vious three parts while giving students the oppor-
tunity to express their ideas and enjoy themselves.

Time Estimates

Depending on the amount of material you
choose to present and the level of mastery desired,
a-typical chapter of ETC Language and Culture in
Depth: A Competency-Based Listening / Speaking
Book can be adequately covered in approximately
four to eight hours of class time, with or without
assigned “homework.” Slower classes will require
more time; more advanced ones, less. If your ESL
program has the facilities, you may want to pro-
vide copies of the tape in a language lab or learning
resource center so that students can review and
work with them on their own time at their own
pace. :

How To Use This Book

Since every instructor has a unique teaching
style and since every class of students differs in
some way from every other, there are no set pre-



- ABOUT THIS BOOK 3

scriptions for presenting, reinforcing, and review-
ing the material of the ETC program. Through
extensive class testing, however, the authors have
collected teaching techniques and activities that
have consistently proven successful. We hope these
suggestions will prove useful. Choose among them,
leaving out those that do not apply to your particu-
lar situation; supplement them when necessary.
Note that suggestions marked with a star (*) are
supplementary ones for more practice if time al-
lows. Add your own ideas, taking care to provide
variety and a lively but relaxed class atmosphere.

INTRODUCTION

- Because the introductory section in each book
contains activities different from those in subse-
quent chapters, suggestions for use are offered
‘here:

PREPARING TO LISTEN:
VOCABULARY AND PRELISTENING -
: Read aloud the boxed explanation as students
read it silently. Make sure that students under-
" stand it.

Y Exercise A
, 1. As a prelistening activity, have students re-
peat the vocabulary items (if desired at this

/. level); tell the meanings of the words and ex-
pressions in random order and have students
pronounce the appropriate items.

2. Have students describe the pictures by an-

swering these questions: Who are the people?

What are they doing, saying, and thinking?

How are they feeling? What are the differ-

’ ences between the two situations (What is the

+ “point” of the comparison between them?)?

~

RN

/"'GEmNG THE MAIN IDEAS
Read aloud the boxed explanation as students

read it silently. Make sure that students under- -

stand it.

vExercise B

1. Read aloud the instructions and make sure
students’ understand what they are to do.
They may prefer to read the three choices for
the main idea to themselves before hearing
the tape so that they will know what informa-
tion to listen for or they may want to listen
first and then try to determine the answer.

2. Play the tape or read aloud the tapeseript in
this instructor’s manual for Exercise B on
page 16, allowing students time to answer the

v

e

question. Play the taje once again to give stu-
dents time to check their answer. Then have
them tell which sentence they chose and why.
Make sure that students listen carefully to
their classmates’ answers contributing their
own ideas.

MAKING INFERENCES

Read aloud the boxed explanation as students
read it silently. Make sure that students under-
stand it.

Exercise C

Help students fil! in the blanks to complete
the sentence expressing the point of the listening -
segment. You may want to replay the tape so that
students can check their answers.

UNDERSTANDING DETAILS ‘

Read aloud the boxed explanation as students
read it silently. Make sure that students under-
stand it.

Exercise D
1. Have the class complete Exerclse D from
memory of the taped story and/or their own
ideas about good and poor listening tech-
niques. You may wish to play the tape one last
time so that they can check their answers.
2. At this point in the course, éxplain the impor-
' tance of attentive hstemng in lanpuage acqui-
sition, encouraging students to: listen care-
fully to one another rather than “tuning out”
to think about other things or what they are
going to say next. Have the ¢lass Suggest
other characteristics of poor and good listen-
ers and give examples if possible. -
*3. Here are some points you might want to men-
tion and discuss: ‘

Poor listeners may:

* interrupt needlessly, often because they
want to control a conversation (Point out,
however, that mterrupting briefly to
have someone repeat or clarify a point
you have not understood is acceptable.)

* finish another speaker’s sgntences, often

~ to try to speed up the pace '

¢ jump to conclusions without being sure
they have understood the point

* change the subject without making sure
that a speaker- “feels finished” with a
point’

 * write everything down vhthout really lis-
temng ' -
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* be silent—not giving any response (in-
cluding facial expressions)

Good listeners will probably:

¢ look at the speaker, “listening” to his or
her facial expressions as well as the
words

* ask a speaker to repeat if they have not
understood something and ask questions

"to clarify points, showing their interest
in following the topic of discussion

* repeat or paraphrase some of the things
a speaker says to confirm that they have
understood correctly (Example: If I
understand correctly, what you’re saying
is that...) )

* react responsively with appropriate fa-
cial expressions and common phrases
that show interest, such as uh-huh, Go
on, I'm listening, I see, and Really?

_* not interrupt unless one speaker tends to
~ monopolize a conversation, cutting off
conversational interaction

¢ stay on the subject until the speaker who
brought it up indicates that a point is
“finished”

* make good use of their listening time by
thinking ahead, making mental notes,
and summarizing the ideas they are
hearing to themselves (This technique is
especially helpful in listening to lectures
or speeches, but it may be useful in con-
versation.) '

TELLING YOUR STORY _ .

. Before presenting Exercise E, you might dis-
cuss the characteristics of poor and good con-
versationalists, pointing out that they are,
first, good listeners. Here are some other
points you could mention:

Poor conversationalists may:

¢ talk incessantly without allowing other
speakers to express their ideas and with-
out caring how their conversation part-
ners are reacting to their monologues

* talk only about themselves

* not talk about themselves at all, making
only small talk about impersonal topics
and using a lot of meaningless cliches -

* gossip or talk in a negative way, ‘making

- complaints about other people 4

* talk without having a point to make just
to make sure they are participating

* “hold their own conversations with them-
selves,” continuing along the same lines

each time they get a chance to speak in-
stead of giving a conversation a chance to
develop by listening carefully to other
people’s ideas and reacting to’them

Good conversationalists will probably:

* talk a little at a time, reacting to others’
ideas and allowing others a chance to
react to what they are saying

®* mix impersonal and personal topics,
facts and opinions, including small talk
and cliches to keep the conversation
going, but more often “creating” a new
conversation on every occasion _

¢ allow themselves to express feelings, in-
cluding negative ones, and listen care-
fully to the feelings of others

* make their points clear, even if it means
coming back to them after others have

. changed the subject _

* help others to participate in the conver-
sation by “drawing them out” with ques-
tions and showing by their comments
and reactions that they are generally
interested in what they have to say

2. Ask one of the stronger students the ques-

tions in Exercise E. If his or her answers are
not easily comprehensible to the class, ask
him or her to speak up, to repeat certain an-
swers, and/or to explain particular points; you
might also repeat the essential information
for the class. Then check the class’s compre-
hension by asking them to summarize what
the speaker just said. You may wish to repeat
Step 2 with several other students.

- Divide the class into small groups, pﬁtting

students from different language back-
grounds together if possible, and have them
answer the questions for their groups.

4. Reconvene the class and repeat Step 2.

Chapiers 1-10

CHAPTER OPENER

The opener at the beginning of each chapter

provides a “warm-up” to the material that follows.

1. To practice the listening skillj of "‘anticipa-

tion” or “prediction,” discuss the chapter title
with the class. Ask what subtopics students
expect to find in the chapter.

. Although the list of competencies, pronuncia-

tion skills, and grammar points to be focused
on are directed toward the instructor, more
advanced students may wish to look them
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over. You may want to ask students about
their practical needs in regard to the chapter
title and the competency listings—what kinds
of situations they normally encounter, under
what conditions they might need to use the
skills, etc. The class may ask you to give ex-
amples of the listed pronunciation points, and
you may wish to briefly review the grammar,
using material from the corresponding chap-
ter of ETC Language and Culture in Depth: A
Competency-Based Grammar.

PART ONE / LEARNING TO LISTEN -

VOCABULARY AND PRELISTENING

The purpose of Part One of each chapter is to
provide material for listening practice in the form
of a personal story, along with comprehension ex-
ercises focusing on listening strategies and oppor-
tunities for discussion. You might begin by discuss-
ing the title of the taped segment, asking students
what it might mean and what they expect the ma-
terial to be about. :

Exercise A .

Exercise A offers prelistening preparation by
presenting a list of the important vocabulary items
and illustrations of the story to follow on tape.

Depending on the level of the students, the
time available, and your usual procedure in teach-
ing listening, you may or may not choose to present
a vocabulary lesson. You can simply allow students
time to look over the items and to ask any ques-
tions they have. On the other hand, students who
lack confidence in their comprehension ability may
appreciate having the vocabulary presented in
class; you can use techniques such as these:

1. If desired, work on pronunciation by saying

the words in each list aloud and having stu-
dents repeat them. You might want to add
“grammar notes” by mentioning points that
might prevent errors in usage (Examples:
which nouns are noncount, what the irregular
past tense verb forms are). '

2. To teach meanings and to check for student
comprehension of the words, give simple oral
cues: definitions, synonyms or opposites, or
sentences with “oral blanks.” Students an-
swer by pronouncing the appropriate words
from the vocabulary lists. Here are some ex-
amples taken from Chapter 2: Getting an
Education.

The way of life of a country, which includes

its language, history, art, music, and so
on,isits _____ . (culture) _

The grounds of a school are the .
(campus) ‘

What's a more formal word for teacher?
(instructor) : ‘

What's the opposite of the word pass, as in
pass a course? (fail) .

What's the charge for classes at a univer-
sity or private school called? (tuition)

*3. When you finish the lists, you'can provide

review by having students respond to cues
without looking at their beoks.

*4. You might want students to demonstrate
mastery of the words by using them in sen-
tences that illustrate their meanings.

~ All ten stories in Part One of this listening/
speaking book are preceded by illustrations.

1. To provide practice in the skill of anticipation,
give students time to look at the pictures si-
lently. Here are some suggestions for general
questions to stimulate discussion:

Who are the people?

Where do you think they are?

What do you think they are doing?
What do you think they are saying?
What happened before these scenes?
What might happen next?

Students’ responses may suggest other ques-
tions to ask, or you can encourage more class
participation by asking, “Do you agree¢ with
his or her answer? Why or why not?” .

2. Ask students to tell a “chain story” about the
pictures: Each student in turn tells one sen-
tence or one event of the story, the next stu-
dent continues the story, and so on, until you
have reached a logical conclusion.

GETTING THE MAIN IDEAS (FIRST LISTENING)

During the first listening, students are to con-
centrate on getting the general points of the story.
For the first few chapters of the book at least, you
may wish to review the use of “listening strate-
gies.” Encourage students to listen only for main
ideas and not to worry about new vocabulary or
details. Point out that stressed words are the “con-
tent words"—i.e., they carry the speaker’s mean-
ing. Listeners do not need to understand or even to
hear the unstressed “function words” in order to
grasp the important ideas. They should develop a
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“tolerance for ambiguity,” listening selectively for
the information they need to understand.

Exercise B

1. You may or may not want to play the taped
_story or read it aloud from the tapescript be-
fore presenting the exercise, encouraging stu-
dents to listen carefully without doing any-
thing. If you choose to include this step on
tape, rewind the tape before beginning Step 2.

2. Read the instructions for Exercise B aloud,

© making sure that students understand that
they are to circle the letter of the correct
phrase to complete each sentence. Léss confi-
dent students may wish to read the items and
the possible answers to themselves before you
play the tape or read aloud the story so that
they will know in advance which information
to listen for. More advanced students may not
wish to include this prelistening step, prefer-
ring instead to pitk out the main ideas for
themselves as they listen and to complete the
exercise items from memory.

3. Play the taped story or read aloud the tape-
script in this instructor’s manual for Exercise
B, allowing students time to complete the
items. Play the tape once again or reread the
story to give students time to check their an-
swers. Then havé them tell which answers
they chose and why. Make sure that students
listen carefully to their classmates’ answers,
contributing their own ideas. If students have
trouble with any item, play or read that por-
tion again to point.out the words that indicate
the answer. .

LISTENING STRATEGIES

Point out that for the second listening in Part
One of each chapter a new listening skill or strat-
egy will be presented and students wiil concen-
trate on a different aspect of listening. Present the
boxed explanation by reading it aloud and check-
ing for comprehension. .

Exercise C (in Chapter 8, Exercise D)

1. Explain that the class is going to hear the
same story again. This time, students are to
listen more closely, focusing on the points pre-
sented in the above explanation. .

2. Students, especially less: confident ones, may
wish to prepare for a second listening by read-
ing over the items in the exercise to them-

_selves before hearing the story; that way, they
will know which information they are listen-
ing for and will be able to complete the exer-
cise more easily. Other students may prefer to
rehear the story first and attempt to complete
the exercise from memory. Some students
may want to fill in answers as the tape is
playing or as you}:;'e’?eading; allow them to
do so only if their writing does not interfere
with their comprehension of the rest of the
segment. If it does, give them time to write
after each playing or reading and then replay
or reread it one or more times so that they can
complete and/or check their answers.

3. Have students check their work by reading
aloud their answers. Discuss difficult items, if
necessary replaying or rereading that part of
the tape for clarification, )

*4. You may or may not wish to provide students
with copies of the tapescript in this
instructor’s manual, allowing them to use it
for their own purposes—to follow along as
they listen to tapes individually, to study vo-
cabulary, etc. .

Exercise "D (in Chapter 8, Exercise °E)

This exercise provides a review of the story by
instructing students to retell or summarize it in
some way. Vary your techniques in presenting this
exercise: . -
* The technique that will make this activity
easiest for students is to provide cues in the form of
questions or phrases and to have the class retell
the story as a group. You may wish to use this
method for the first few chapters. :

* Ask students to tell a “chain story”: Each
student in turn tells one sentence or one event of
the story, the next student continues the story, and
so on, until you have reached the end.

* You might ask one or more students to tell
the story and have one or more other students

. make additions and corrections.

Explain that most stories have a “point”—a
reason for being told, a “joke,” or a “lesson to be
learned.” Have students try to explain the point in
their own words and ask others if they agree or
disagree and why. If certain students—because of
language limitations or cultural differences—have
difficulty in getting the point, students from their
culture might be more successful in explaining it to
them. Be sure to give the class the chance to dis-
cuss the meaning of the story before pointing out
that students can read the corresponding explana-

= e,
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tion in the appendix. The explanation itsélf may
stimulate further discussion.

TELLING YOUR STORY

Exercise E (in Chapter 8, Exercise F) provides
students with the opportunity to converse, express
their ideas and get feedback, or give a brief speech
in various forms. Adapt your presentation tech-
niques to the particular activity, and be sure to
vary these techniques throughout the term. Here
is a possible sequence of steps:

1. Forthe first few chapters at least, ask some of
the stronger students relevant questions,
making sure that the class understands their
answers. If any parts of a student’s answers

. are not comprehensible to the class, ask him
or her to speak up, to repeat certain answers,
and/or to explain particular points; you might
also repeat the essential information for the
class. Then check the class’s comprehension

" by asking them what the student said.

2. If appropriate for the activity, divide the class
into small groups, putting students from dif-
ferent language backgrounds together if pos-
sible. Appoint a leader for each group and
have him or her ask each student in the group
the questions or follow the given instruétions.
Walk around the classroom to give necessary
help, encouraging students to “draw one an-
other out” by asking for repetition and clarifi-
cation if they don’t understand a point and by

. asking further questions about the given in-
formation. Allow the groups time to complete
the exercise, making sure that each student

- has the opportunity to answer the questions
and to participate in the group’s discussion.
(You can often tell that it is time to end an
activity if the rioise level in the classroom de-
creases significantly and/or if students seem
to be talking about other topics.)

3. Ask each student to retell or summarize one
or two of the important points that he or she
heard from a classmate during the group dis-
cussion. Allow each student whose points are
being discussed to make corrections and addi-
tions and give the class time to ask additional
questions. - :

Beyond the Text :

If Part One ends with a starred (%) “Beyond
the text” activity, present it in any way that seems
effective, adapting the suggestions to the level and
interests of the class.

- tape logo.

PART TWO / PRONUNCIATION

THROUGH ROLE-PLAY : . S
The purpose of Part Two in each chapter is to

present examples of pronunciation principles

(stress and pitch patterns, phrase and sentence

. rhythm, sentence focus, etc.), followed by explana-

tions, practice exercises, and role-play activities.
All exercises on tape are marked with a c‘assette

Exercise A :
Here are some steps to follow in presenting
the story or conversation in Exercise A: -

1. Play the tape or read aloud the strip story or
conversation with a native speaker or fluent
nonnative. For this first listening, have stu-

- dents focus on the main ideas and the point of
the story. o .
2. Discuss the content, directing students to the
- note of explanation in the appendix if neces-
sary. You might ask comprehension ques-
tions, discuss difficult : vocabulary, and/or
have the class retell the “story” in their own
words. : .

If you do not believe that pronunciation can or
should be taught and focused on, you can omit the
explanations and exercises that follow; individual
students or groups can work with, the tapes on
their own if they wish. If you choose to present the
pronunciation sections in class, however, ' these
techniques may prove useful: SR

1. Read aloud the explanations, making sure
that students understand essential words, -
such as stress, intonation, reductions, and the
like. Ensure comprehension by asking ques- -
tions or having students summarize the ex-
planations. Give examples and/or :use tech-
niques of your own to help students under-:
stand the explanations, such as tapping beats
for syllables, drawing intenation lines on the
chalkboard, using a kazoo to emphasize the
pitch and rhythm of sentences, and the like.

2. Play the tape or model the examples, having

 students repeat them as a class, in groups,
and/or individually. In a nonthreatening way,
encourage students to correct one another’s
pronunciation. If necessary, provide addi- .
tional examples for repetition. ~ ' -

3. After making sure that students understand
the instructions, play the tape for recognition -
exercises. Check that they are responding

-
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appropriately (by putting in accent marks,

drawing lines, writing letters or words, etc.).

4. Repeat the items, having students supply the
answers orally if possible or write the words
and the relevant marks on the chalkboard.
Then use the items for additional pronuncia-
tion practice, having students repeat them,
read them aloud in pairs or in groups, correct
one another, and/or read them aloud to the
class.

*5. Provide, or have students suggest, additional
words or phrases that contain the principles
being taught. _

6. As directed in the exercise that follows the
pronunciation practice, replay or reread the
conversation or story in Exercise A. Then
have students read it aloud themselves—in
pairs or in small groups composed of speakers
of different native languages; walk around
the classroom to give necessary help and to
listen to students’ pronunciation individually.
Provide as much correction and as many dis-
crete point drills as seem helpful; encourage
students to listen carefully to imitate native
speaker pronunciation and to correct one an-
other politely.

*7. In subsequent oral activities, you might want
to spend time focusing on recently practiced
sounds or principles.

PLAYING ROLES

The purpose of this section of Part Two is to
combine skills practiced in the preceding pronun-
ciation section with a lesson in notions and func-
tions (asking questions to ensure comprehension,
expressing opinions and preferences, agreeing and
disagreeing, extending and reacting to invitations,
asking and giving advice, etc.). Because of the
large variety of activities, no general rules can be
given for presenting them, but here are a few
pointers:

* Emphasize the notional/functional phrases
by listing them on the chalkboard, having students
suggest others with similar meanings, and having
the class recall them from memory. Point out that
learning notions and functions will not only in-
crease students’ vocabulary, but will enable them
to express themselves in “polite, acceptable” ways
in North American culture.

* Review and practice pronunciation prin-
ciples while presenting the notions and functious
by paying attention to them as students say the
phrases and give additional ones of their own. You
may or may not wish to provide pronunciation cor-

»

rection while they are engaged in the activity that
follows. o )
¢ While students are participating in the sug-

'gested activity, walk around the classroom to lis-

ten in and to give necessary help. Don’t be con-
cerned if students are not precisely following the
instructions of the particular exercise; if they are
practicing the appropriate language and are suc-
cessful in their communication efforts, let them

proceed as they are. If students come up with lan-

guage activities that are more useful than those
suggested in the text, jot down the sequence of
steps they are following for future reference.

* Provide some sort of follow-up for the role-
play activity: have student pairs or groups “pre-
sent” their best conversation to the class, have the
class create variations, and/or try out techniques of
your own. .

Beyond the Text

If Part Two ends with a starred (*) “Beyond
the text” activity, present it in any way that seems
effective, adapting the suggestions to the level and
interests of the class.

PART THREE / PRACTICAL LISTENING

The purpose of Part Three of each chapter is
to provide practice in listening to conversations for
practical situations, focusing students’ attention
on useful notions and functions and on the features
that make language more or less effective for com-
munication. The progression of activities varies in
this section. Here are some general suggestions for
presentation of the activities:

1. The subtitle in the part opener and the head-
ings in the text will give the class an idea of
what the chapter part is about. Discuss this
vocabulary, asking students to give examples
if appropriate. :

2. To focus students’ attention on the important
points of the listening segments to follow,
read aloud the boxed explanation and make

- sure students understand it. Allow time for
questions and comments, if any.

3. If there is art associated with the exercises,
discuss it with the class, asking questions to
get students to notice the important features,

4. For the first few chapters of the book at least,
you may wish to review the use of “listening
strategies.” Encourage students to listen only
for main ideas and not to worry about new
vocabulary or details. Point out that stressed
words are the “content words"—i.e., they
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carry the speaker’s, meanmg Lastgners do not
need to understand or ‘éven fo hear the un-
stressed “function words” in order to grasp the
important ideas. They should develop a “toler-
ance for ambigdity,” listening selectively for
- the information they need to understand.
. You may or may not want to play or ‘read
aloud a taped segment before presentmg the
accompanying exercise, encouraging students
%o listen carefully. without doing anything. If
you choose to include this step, rewind the
tape before beginning Step 6. . ..
. Read the instructions for the exercise aloud,
making syre that students understand what
they are to do in response fo the listening
segment (Examples: check or write numbers
in boxes, circle words, fill in blanks. jot-down
the important words). To aid in comprehen-
sion, they may want to read over thé exercise
items before hearing the tape. '
. Play -or read the listening segment, making
sure students follow the instructions'in re-
sponse. Play the.tape at least one more time
so that students éan ¢heck their answers.’
. Have ‘students tell“their answers;-in some
cases, you ‘may want to ‘write them on the

chalkboard. If the section involves inference,

~ haye students tgll ﬂu dqmi that led them to
thieir answers.

*9. You may or may not wuh to provide students
with copies of the tapescript in this
instractor's manval, allowiﬁgﬂf&n ‘{6'use it
for their own purposes—to follow along as
they listen to tapes mdmduﬂly,»wnﬂy vos

If Part Three ends with a starned ("') Beyond
the text” activity, préséittit in’ ahy waly that seems
effective, adapting the mggestmm to the level and
interests of tb class, LR

PART FOUR / CONVERSATION A -

Part Four offers.a large ety of l&nguage
activities and games, the purpose of which.is
stimulate students to express themselves and to
communicate on a number of topics in a relaxed
and sometimes amusing fashion, Becauss :of the
large variety of activities, no general rules can be
given for presenting them. Use any techniques
suggested Hbove that seem appfopriate and'begin
to collect your own “bag of tricks® to. ensure tha
success of oral activities. ey

A
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Part Two /I Prpnumiahon ihrougbﬁole P;ay

ﬁ 8, Exéréisd’A; i and ¥ o
Possible Answers: 1. Two mén were' téTléing dtd
party. The shy man wanted to meet a woman
across the room. His acquaintance or friend gave
him advice, but the shy man turned down the
advice and used his own approach. He was suc-
cessful. The woman was impressed and wanted to
go with him to a quieter place to get to know him
better. 2. Frank was direct and honest. The other
man made up stories in an attempt to make a
good impression and to flatter women. 3. Al-
though a humorous, cheerful style might be
successful if you want to meet people, many
people prefer a simple, direct approach.

p. 9, Exercise C:
1.2 2.3 3.2 4.1 5.3 6.2 7.4 8.3 9.2
10.2 11.3 12.4

p. 10, Exercise E: *
1.7 2.4 3.6 4.6 5.4 6.5 74 8.6 95
10. 7

Part Three / Prachcal Llsiemng

p. 12 Exercise A:
(across, then down) 2, 4, 3, 1

p. 13, Exercise B:
l.a,d 2.a,¢c 3.b,d 4.a,d

Ahswer Key for Text Exerclsesm,
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ParfOne / [edmingfo’t‘lkfeﬁ A
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'pl9 ExerciseC: .. . ., ... ..

...address their profeqsors in thw culture?

2. ...they’re late to class?:, 3. ...make up the. w0rk
that I miss? 4....the instruetions for hemework

assignments correctly.? &:...juet dop’t do the .
work that I don’t understand?. 6. ;,;we have a test
and I don’t knew the angwers? . %, ,..use my. :
textbook?- ,.;a dlctmnary" 8 mwhgt,l need t,o
know? Sk e e

" p. 19, Exercise *D:

Possible Answers: 1. They use the professor s title
and last name (Example: Ms. Nash). If a teacher
establishes a less formal atmosphere they might
use his or her first name in or out of class. 2. They
enter the room quietly and sit down in the closest
seat to the door. 3. You call up a classmate to get
the assignment and ask for help if you need it.
(But it’s much better to go to class.) 4. You ask
the instructor for an explanation. If you’re too shy
to speak up in class, you can ask a classmate or
the teacher during the break or after class. 5. No,
it isn’t 0.K. All students are expected to do the’
assigned work. 6. You're going to answer the
questions as well as you can. (But it’s better to
study for a test beforehand.) 7. You can use a
textbook only for an “open-book test”—when the
instructor gives permission. Ask the instructor
before the test begins if it’s all right to use a
dictionary. 8. You can ask a counselor for more
information, make an appointment to speak to one
or more of your instructors and ask your questions
then, and/or ask some experienced students for
advice or help.

p. 19, Exercise “E:
(Answers will vary.)
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Part Two / Pronunciation through Role-Piay

p. 20, Exercise A:

Possible Answers: 1. An instructor completed a
lecture and then asked for questions. No one said
anything at first, so he continued to talk. Then
many students began to ask questions—all at the
same time. 2. He expects them to ask questions
when they don’t understand a point or when they
want more information. The students are probably
feeling shy or embarrassed to speak up in class at
first. 3. Most instructors allow time for questions
and appreciate it when students show interest by
speaking up in class, but they don’t want everyone
to talk at once.

p. 22, Exercise C:
l.a 2.a,b 3b 4.b 5.a,b 6.a 7.a,b 83
9.b 10.a

P- 22, Exercise E:
1. ...didn’t you? 2....is there? 3....isn' it?

4....don’t we? 5. ..arethere? 6. ...doyou? -

7. ...can’t you? 8. ...aren’t you?

Part Three / Practical Lisfening

.p 24, ExercusoA.
(down, then across) 6, 2, 3,5, 7, 1, 4

p. 24, Exercise B:
l.ec,d 2.b,h 3.e,f 4.a,¢g

p- 25, Exercise C:

Probable Answers: 1. a. ...twelfth grade...a
dlploma b. ...drop out.. smteen .a vocation or job
¢. ...an adult center...a community college

2. 8. ...two-year...the state b. ...tuition

fees.. residents c. ...full or.part time d. a four-
year state or pnvate college ar university
3.a.:..prepare or retrain b. ...the G.E.D. , the
h:gh schoo] equivalency exam c. Englxsh asa
second language, citizenship, vocatxonal skills,

“ special mterests, and soon d....courses offered
by the community service d1v1s1ons of local col-
leges and universities

Pgrt Four / Language Activities

p:26, Exercise A:
Probable Answers: 1. Y, M, Y
M,M 4 N,M,M 5 N,N,N

N,N 12Y,M,Y 13 M,M,M 14 M, Y,M
15. Y, N, N  (Note: Answers will vary for specific
51tuat10ns )

CHAPTER 3 / MONEY MONEY MONEY
Pcrt One / I.oomlng to l.lsfen

p- 30, Exercise C: - -

Probable Answers: 1. ...I seldom smoke 2....I
rarely stay out late at night 3. ...check my
checkbook register... 4. ...used a credit card

5. ...finance charges 6. ...I'll sell possessions...
7. ...charge the fees on a credit card

p. 31, Exércise *D:
(Answers will vary.)

Part Two / Pronunciation through Role-Play }

p. 32, Exercise A:

Possible Answers: 1. A new customer came into.
the bank to open an account, and the bank officer
asked him many questions. 2. a checking account
or a savings account, regular or special ¢checking,
individual or joint, the number of checks at a
time, the color of the check holder, and the check
design 3. There are many choices that a cus-
tomer has to make in doing business wxf.h a bank.

p. 34, Exercise C: &

I always spend all of my income. *
ol S

— N—
1. It’s just that
I balance my checl;book butis

—I -
2. In ot.heI words,

N— — —_— T
that what counts? 3. 'm going to need another

~ N~ = ~
job,lor I'll have to sell offla number of my posses-

sionslto repay that loan and the interest. 4. 0f

M——

course,lI can write a check

—I\__I\ —
or charge the feeslfor

| |
membership dues on my credit card.

(Note: Answers may vary somewhat.)
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P. 35, Exercise E:

1. Do you want cash back in large billsror small

ones? 2.Td prefer $50s,1$20s,land $10s. 3. Are

you applying for a personallor a real estate loan?

| —

| .
4. I'm not sure if I want a 12~month,'a 24-month,

or a 36-month car loan. 5. Will this be a regular

or a special checkmg account? 6. I'd like a brown
—— ) N~ ~__ |
a blue,lor a red cover on my checkbook,lbut 'm

— | o N N o
not sure which. 7. Would you prefer to order 250,

/ - . N N
500,lor 1000 personalized checks at one time?

-————N_J_"’"-‘
8. Are you opening a passbook,

™ | S~ v
individual ret:rement account?

time deposit, or

Part Three / Practical Listening

p. 37, Exercise A:
l.a;b;a, d 27b;a;a,c,d

p. 38, Exercise B:
(Answers will vary.)

Part Four / I.anguage Activities

p. 39, Exercise A:
Probable Answers: 1.0 2./ 3./ 4.0 5 v/
6.0 7.0 8.0 9.v 10.0 11.v/ 12.0

-

" CHAPTER.4 / EARNING A LIVING
Part One / leamihg fo Listen '
p. 42, Exercise B:
1.b 2.¢ 3.¢

p. 42, Exercise C:
1. ...inform workers about their rights and protec-

tlons 2....be developmg vision Qroblems

breathe chemical fumes 4. ...exposing
workers to unnecessarily high levels of radiation
5. ...prevent damage to their unborn babies '
6. ...rashes and itching. . -

p. 43, Exercise °D:
(Answers will vary.) .

Part Two / Pronunciation through‘Rolg-Play

p. 44, Exercise A: :

Possible Answers: 1. Jewelry can get caught in
machinery. 2. Because the person is handling
chemicals he needs to wear gloves and a mask to
protect himself from the fumes. 3. The man
didn’t stack the boxes straight or close the file
cabinet drawers. 4. The worker caused a fife
because she left gasoline stored next to a heater.
p. 45, Exercise C: ,

1. solvgnts 2. damgge 3.4gegicy 4. dssémbly

5. orggnize 6. ﬂdm)’mstratlon 7. ;!xperiencmg

8. hazgrdous 9. tmbarrﬂssed 10. malfunctxﬁnmg
11. persgnnél 12. dtpartmg!nt 13. radiation

14. yndsual 15, m;(chmtry (Note: Answers may

vary slightly.)

p. 46, Exercise E:

1. have tg get gn apron 2. at g factory jn th¢ area

3. protect th¢ eyes from sparks 4. careful not tg

cause # fire 5. Why fs it necessary t¢ wear -

goggles fnd ear protectors? 6. T¢ prevent fires,

you're going t¢ replace all the worn wires. 7. #nd
I've got tg be careful not tg overload th¢ circuits.

8. It was careless ¢f me not t¢ turh off th¢ ma-

chine. 9. You ought tg cover contamers with oily

rags jn thém. 10. I'm not supposed t¢ touch

electrical eqmpment with wet hands.

(Note: Answers may vary shghtly )

Part Three / Practical Lisienim !

/
p. 48, Exercise A:
a;b;a,c, e, f

p. 48, Exercise B:
3
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CHAPTER 5 / GETTING HELP

Part One / Leaming to Listen

p. 52, Exercise B:
1.b 2.b 3.¢c 4.a 5.¢

p. 53, Exercise C:
1. ...personal injury... 2. ...your injuries aren’t
serious 3. ...an easy one to settle 4....exchange
names, addresses, telephone numbers, car licénse
numbers, and the names of their insurance
companies 5. ...to write a report 6. whiplash
7. ...he or she has no collision coverage 8."...real-
istic estimates for car repairs 9. ...a rental car

0. ...he or she has recovered from his or her
injuries

p. 53, Exercise "D:
(Answers will vary.)

Part Two / Pronuncidiion through Role-Play

p. 54, Exercise A: ) '

Possible Answer: Ruggiero spent the night in jail
because when he was stopped for speeding, the
police officer found out that he hadn’t paid the
fines on several parking tickets. It can be danger-
ous to ignore minor tickets.

/

p. 55, Exercise B:

1. don’t know 2. oughtto 3. Whatgoyou

4. wantto 5.doyou 6.haveto 7.goingto
8.hasto 9.thoughtyou 10.are you 11. what
you 12.thatyou 13. whatyou 14.oughtto
15. want to 16. don’t you 17. have to

Part Three / Practical Listening

p57Exerc|seA
"1.LF 2T 3.T 4.F 5 F. 6T

p. 58, Exercise B:

1. two photos of the car, three written estimates
for repairs; some car sales ads 2. $1885, $450

- 3. He averaged the selling prices of used cars of

the same.make, model, and year. 4. Probable

answers: b or d (Answers may vary.)

5. 6. 7. (Answers will vary.)

.extra time 2. ...

CHAPTER 6 / GOING PLACES

Part One / Leuming fo Listen

p. 64, Exercise B:
l.c 2.a 3.¢c

p. 64, Exercise C: o
Probable Answers: 1. ...an earlier one.:.Allow

a refund on the cruise fare if you
don’t go - 3. ...a hotel room, meals, and'hir fare

4. ...an unlimited mileage pass 5. ...travel by
night...sleep comfortably 6. ...mightbe
monotonous...could be expensive and not very
tasty...could be uncomfortable...read on the
bus...might never stop talking 7. ...refund your
money...the tour operator can get t.he passengers
fees back from the reserved hotels, the bour bus
company, and so on

p. 64, Exercise *D:

(Answers will vary.)

Part Two / Pronunciation mtough Role-Play B

p. 65, Exercise A:

Possible Answer: The travel agent suggested
many ways for the traveler and his family to save
money, but the suggestions were so complicated
that they may decide to drive instead. Airline
fares are so complicated, even travel agents get
confused sometimes.

, Part Three / Practical Ustening

p. 69, Exercise A:
(across, ﬁhen dewn’ 2, 3, 1

p. 70, Exercise B:
l.a 2.a 3.b 4.a 5b 6.b

p. 70, Exercise C:
l.c 2.a 3.¢ 4.d 5.b

p. 70, Exercise D: o

1. International Home Exchange Service

2. American Youth Hostels 3. Bicycle U.S.A.

4. Meet the Canadians at Home 5. Servas Inter-
national 6. Elderhostel



