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Preface

One of the first lessons of writing is: Know for whom you
are writing. This book is written for students; this preface,
however, is written for professors. Why? The answer is
simple—the students for whom this book is written don't
read prefaces; they don’t read anything in a textbook unless
it is assigned (and sometimes they don’t read that). Their
interests lie in the real world, not in texts. The style and
structure of the body of this text is made to turn on such
students, as much as they can be turned on, to economic
ideas. Alas, I recognize that I will fail with many, but 1
sincerely believe that my success rate of actually getting
students to read this textbook will likely be higher than
will be the success rate for other economics textbooks
written in standard professorial style.

I also recognize that students will never get a chance
to read this text unless the professor chooses the book,
which is why I write this preface for professors—they
read prefaces. (If you're one of those rare students who
read textbook prefaces, read on; it will give you a sense
of what will be coming in the course.)

Excerpis from Preface to the First Edition

Before I started writing this book I had done quite a bit
of research on economics education. As part of that re-
search, Arjo Klamer and I had surveyed and interviewed
graduate students in a number of top graduate programs.
Two of the most disturbing things we discovered were
that economic institutions and economic literature were
being given short shrift in graduate economics education.
For example, in response to the question, “How impor-
tant is a knowledge of economic literature to being suc-
cessful as an economist?”” only 10 percent of the students
responded that it was very important, while 43 percent
said it was unimportant. In response to the question,
“How important to achieving success as an economist is
having a thorough knowledge of the economy?” only
3 percent said it was very important, while 68 percent
said it was unimportant.

1 believe that the majority of the profession is con-
cerned with these results. Certainly the students we in-
terviewed were concerned. They said they believe that
institutions and literature were very important. Their sur-
vey responses simply indicated their perception of how
people succeed in the profession, not that the current situ-
ation was the way it should be. Almost all economists
I know believe that students need to know economic
literature and have a thorough knowledge of the institu-
tions. Without the appropriate background knowledge of
institutions and literature, all the technical skills in the
world aren’t going to provide one with the economic sen-
sibility necessary to understand what’s going on in the
economy or to decide whether or not a model is relevant.

As I thought about these results and considered my
own teaching, I realized that the problem was not only in
graduate schools; it had filtered down to undergraduate
texts. As I looked through the texts, I saw excellent dis-
cussions of technical issues and of models, but little dis-
cussion of economic sensibility. These books didn’t even
try to provide the intellectual context within which those
models developed or the institutional context to which
these models were to be applied. The standard texts had
settled into teaching technique for the sake of technique
and had shifted away from teaching economic sensibility.

1 decided that if I were serious about playing a role
In reinstituting economic sensibility and a knowledge of
institutions and literature in economics education, I
would have to write an introductory textbook that did
that. [ took it as a challenge. Meeting that challenge was
what drove me to write this book; it is what kept me going
when all my rational instincts told me it was too much
time and too much work.

Teaching Economic Sensibility

The question I faced was: How do you incorporate eco-
nomic sensibility into a textbook? Economic sensibility is
more than a knowledge of modeling techniques; it is a



vi Preface

mindset in which one’s lens of the world is a latticework
of ascending cost/benefit frameworks in which one is de-
ciding on the optimal degree of rationality. Economic
sensibility is an enforced reasonableness that provides in-
sight into complicated issues; it is a perspective, not a
technique. The argument I heard in favor of teaching
technique was that economic sensibility could not be
taught. I reject that argument. Economic sensibility may
be hard to teach because it does not come naturally for
most people, but it can and must be taught. The question
is: How do you teach it? The answer [ came to:
Enthusiastically.

Economics with Passion

I am first and foremost an economics teacher; I am ex-
cited by economics. I find economic ideas relevant, chal-
lenging, and exciting. In my lectures, I try to convey that
excitement, and if the lecture is going right, I can feel the
excitement in my students. Then off they go to read the
text. All too often when they return to class, the fire in
their eyes is gone; the textbook has lulled them into com-
placency. Those who know me know that I can put up
with many things (not quietly, but nonetheless put up
with), but one of those things isn’t complacency. I want
students to think, to argue, to challenge, to get passionate
about the ideas. I encourage this reaction from students
not just because economists’ ideas deserved to be treated
passionately, but also because, through a combination of
passion and reason, eventually students achieve economic
sensibility. I decided what was missing from most text-
books was the passion. I promised myself my book would
retain the passion.

Now there’s no way I'm going to get passionate about
Slutsky equations, phase diagrams, indifference curves,
or an AS/AD model. Mathematicians may get passionate
about such things, I don’t. I do get passionate about the
insight economics gives one into the problems we, as in-
dividuals and as society, must face: the budget deficit,
TANSTAAFL, the environment, and agricultural subsi-
dies. If the techniques help in understanding the ideas,
fine, but if they don’t, goodbye to the techniques.

Pussion without Bias

While not all textbooks are written by passionless people,
the conventional wisdom is that authors should hide their
passion to make their books more marketable. In some
ways this makes sense—often passion and ideological
bias go together. Many economists’ passions are ideolog-
ically linked, and if you remove the ideology, you remove
the passion. Good economic sensibility cannot be—and
Cannot even appear to be—biased; if passion is purged in
maintaining neutrality, it is purged for a good cause.

But passion and ideological bias need not go to-
gether. 1 believe it is possible for a passionate textbook
to be reasonably objective and unbiased. And I set out to

write a book that would be as unbiased as possible (but
not more s0) and to do so without masking my passion
for economic ideas. Various techniques allow me to do
this. For example, to keep the students interested in the
ideas rather than focusing on technique, I present some
ideas in a debate format with two passionate believers on
both sides arguing the points. The debate format makes
the arguments come alive; they are no longer technical
issues that must be memorized; they are passionate ideas,
and as the students get caught up in the debate, they think
about the ideas much more deeply than they otherwise
would.

A Comversational Tone

To transmit that sense of passion to the students, I needed
a writing style that allowed it to come through. Quite
honestly, textbookese douses passion faster than a cold
shower. So this book is not written in textbookese. It’s
written in conversational English—I'm talking to the stu-
dents. When they read the book, they will know me; they
may not like me the way my mother likes me, but they
will know me,

The conversational tone is not a monotone; it ebbs
and flows depending on the nature of the material. Some-
times, in the analytic parts, the style approaches text-
bookese; the important technical aspects of economics
require technical writing. When we hit those parts, I tell
the students, and encourage them to stick with me. But,
even here I try to provide intuitive explanations that stu-
dents can relate to.

The use of conversational style has two effects.
First, it eliminates the sense some students have that text-
books provide the “truth.” When the textbook author is
a real person with peccadilloes and warts, the students
won’t accept what he or she says unless it makes sense to
them. Approaching a textbook with a Missouri “show
me” attitude stimulates true learning. Second, the con-
versational style keeps the students awake. If students’
heads are nodding as they read a chapter, they're not
learning. Now I know this book is not Catcher in the Rye;
it’s a textbook conveying sometimes complex ideas. But
the excitement about economic ideas and the real world
comes through.

The approach I take allows me to deal simply with
complicated ideas. For example, in the book I discuss
modern interpretations of Keynesian and Classical eco-
nomics, real business cycles, strategic pricing, the theory
of the second best, rent-seeking, Pareto optimality, and
challenges to Pareto optimality. The conversational style
conveys the essence of these complex topics to students
in a nontechnical fashion without tying the students’
brains up in technical tourniquets. The style allows me to
relate the ideas to concrete examples rather than mathe-
matical formulas, providing intuitive discussions of the
ideas that capture the economic sensibility.



Models in Historical and Institutional Context

Discussing only the minimum of techniques necessary
for the students to understand the ideas allows me more
leeway to get into, and discuss, institutional and histori-
cal issues as they relate to current policy. Models without
context are meaningless, and thus you’ll find more histor-
ical and institutional issues in this book than in other
principles books. The book has numerous maps; the dis-
cussion conveys the sense that geography, history, and
psychology are important, even though it touches on
them only tangentjally,

One of the ways in which this historical and institu-
tional approach shows up is in the complete coverage of
the changing nature of economic systems. Socialism is
undergoing enormous changes, and students are inter-
ested in what is happening and why it is happening. Their
questions cannot be answered with technical models, but
they can be discussed informally in a historical context.
And that’s what this book does.

The Invisihle Forees

I've incorporated in the book a pedagogical device I've
found useful where I want to include the social and polit-
ical forces that affect reality. That device is to convey to
students a picture of reality being controlled not only by
the invisible hand, but also by the invisible foot (politics)
and the invisible handshake (social and cultural forces).
This invisible forces imagery lets me relate economists’
abstract models to the real world; it allows me to discuss
the real-world interface between economics, politics, and
social forces. What makes this device effective is that
students can picture these three invisible forces fighting
each other to direct real-world events; that image allows
them to put economic models into perspective.

Some Prefatory Comments on the Third Edition -

This third edition marks a substantial revision of the sec-
ond. The changes include the usual revisions and up-
dates, together with some reorganization and some
reworking of previous material. The need to update sta-
tistics, discussion of institutions, and discussion of policy
is obvious. Keeping up with the ongoing policy issues
requires a rewrite here, a change in discussion there, a
new statistic here, and a deletion there. Such changes
occur in every chapter; they reflect my attempt to provide
a book that has the latest information and the most up-
do-date discussion of policy possible. To allow students
to keep the statistics up to date, I have placed much more
reliance on data obtainable over the Internet. Thus,
throughout the book, I have placed Internet addresses
where the data can be updated by the student.

Let me give one example of these changes from
microeconomics and one example from macroconomics,
In micro, antitrust rules were changed since the last edi-
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tion—in 1997, the Justice Department announced that it
was going to take the likelihood of a merger lowering
price into account when it rules on mergers. That infor-
mation needed to be added. Also, the AT&T situation,
which I had used as a case study, turned into an even more
interesting case as the Baby Bells started to merge and
compete with AT&T in both tocal and long distance tele-
phone markets. These discussions, and many like them,
were updated.

In macro, the nature of GDP statistics changed in
1996 when the government started separating out its cap-
ital expenditures from current expenditures. That change
meant rewriting the entire discussion of the governmental
component of GDP statistics. In macro policy, the big
story was the continued slow, steady expansion of the
economy through the middle of 1997. That expansion
lowered unemployment below what almost every econo-
mist had predicted back in 1995, and in doing so, drove
U.S. unemployment lower than economists had previ-
ously believed achievable without accelerating inflation
(even as European unemployment remained high). This
experience provoked a needed discussion within the pro-
fession about the stability of the natural rate of unemploy-
ment. To keep the text up-to-date, the macro policy
discussion had to be modified to take this recent experi-
ence into account.

In macro policy, the pendulum swung even further
away from debates about discretionary fiscal policy and
toward debates about the appropriate monetary régime
and issues of structural policy. To take these changes into
account I added a new chapter on structural macro policy
and reworked the monetary policy discussion to focus
more on policy régimes than on specific policy actions.

A second set of changes occurred at the suggestions
of the many helpful reviewers and users of the second
edition. Before I began working on the third edition, the
publisher collected a large number of reviews and sug-
gestions about what was good and not so good in the
second edition, and about how the book could be modi-
fied to better fit the diverse needs of the teachers who use
it. These suggestions resulted in a number of changes.

Ancillaries

Many reviewers’ suggestions concerned ancillaries. Most
agreed that the book had the broadest, most interesting
set of ancillaries of any principles book, but that the qual-
ity of some of them could be improved. I took this advice
seriously and, in this edition, I took direct oversight of
the print ancillaries. I asked Jenifer Gamber, who is also
the managing editor of the Eastern Economic Journal .
to become our drill sergeant, seeing to it that we all kept
up and delivered high-quality material.

Together with Jenifer, 1 wrote the Drill and Re-
view Study Guide, making it into what we believe is the
most useful tool for students it can be. Doug Copeland
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continued his excellent work on the Student Workbook,
and Tom Adams carefully reworked the Instructor’s
Manual to make it more useful and to provide answers to
the in-text questions. Jenifer and I developed the Anno-
tated Instructor’s Edition that shows how the ancillaries
fit into teaching the book. And Patrick O’Neill added an
Instructor's Assistant that provides problem sets, syllabi,
and suggested tests—on disk and in print—to make pro-
fessors’ lives a little easier.

Reviewers also told us that, while the test bank was
solid, it needed more diverse and more interesting ques-
tions. In revising the test bank we worked hard to incor-
porate such questions. In doing so we added over 3,000
new questions so that not only is the test bank the largest
in the field, it is also the highest in quality. I'm also
happy to say that the publisher has adopted a new test-
generating program that is much easter to use and that
allows users to download tests into standard word pro-
cessing programs,

These revised print ancillaries, together with the in-
novative ancillaries of the last edition—the Honors Com-
panion, the Classic Readings, the Wall Street Journal
Case Studies in Micro, and the Experiments in Econom-
ics, make the third edition’s printed ancillaries a complete
learning package.

In addition to the print supplements, there have been
improvernents and additions to the electronic compo-
nents of our package. For the student, we have revised
the Interactive Visualization software created by Paul
Estensen to accompany the second edition and we have
added Excel problem sets written by Byron Brown at
Michigan State University. For the instructor, we have
added PowerPoint slide presentations and we will make
available an Instructor’s CD-ROM that contains the In-
structor's Manual, the Instructor’s Assistant, the com-
puterized test banks, the PowerPoints, the Interactive
Visualization software, and the Excel problem sets. This
remarkable multimedia program will also allow instruc-
tors to create presentations from any of the materials on
the CD-ROM or from additional material on disks.

I'm very proud of the ancillary package. I think you
will find that its quality is high, its diversity enormous,
and its usefulness exceptional. It makes the book a com-
plete learning system.

Reviewers offered numerous suggestions about how to
improve the text—how to make the book more teachable
by a wider range of instructors. Many of these sugges-
tions have been incorporated into this third edition. One
central issue concerned length. Most reviewers were in
agreement that the book was too long, and that all prin-
ciples books are becoming too encyclopedic. But it
quickly became evident that there was little agreement as
to what constituted the core of the course. The reality

is that there are many ways to teach the introductory
course, and that what are extra pages for one instructor
is highly desired content for another.

Faced with this conclusion—cut, but cut what I want
cut—I had to make some difficult decisions. In making
those decisions 1 tried to find out what reviewers objected
to about a full-coverage principles book. Was it length
per se, or was it the difficulty such large books created
about what should be covered? Some teachers felt re-
quired to cover everything in the book. In a 10-, 12-, or
even 15-week semester, that is virtually impossible. In
discussing this issue with reviewers what 1 found was that
most felt that the biggest problem was not size, as long as
that size did not increase the cost, but a lack of “guid-
ance” as to which parts should be considered core and
which parts were supplemental. They wanted a smaller
core to teach.

Faced with this dual objective function—shorten,
but include diverse topics, I decided upon what might be
called the “appendix solution.” I cut the core chapters
significantly—by about 100 pages. But rather than totally
eliminating the remaining material, 1 reworked it so that
it would fit into appendixes. This somewhat large num-
ber of appendixes allows you to tailor your course to
what you want it to be.

Let me give a specific example of how the appendix
solution works. Many teachers liked the historical discus-
sion of the evolution of economies in the second edition.
Others felt they didn’t have time to cover that much his-
tory, and that that history was not part of the core course.
So I'reworked the chapter for the third edition, put much
of the history in an appendix, and integrated the core
discussion with the discussion of production possibility
curves in Chapter 1. Thus, a brief discussion of the evo-
lution of systems is in the chapter, and a much longer
discussion of economic systems is in the appendix for
those who want it.

This appendix solution also allowed me to move a
significant amount of mathematical, institutional, and
historical material to appendixes, and even to add sorme
analytic material. For example, appendixes covering the
algebraic presentation of supply and demand, the alge-
braic presentation of monopoly, and isoquants and isocost
analysis are newly included in this edition. As one re-
viewer noted, the book sets the standard for fiexibility in
textbooks.

There were also numerous changes made in the
structure and organization of the text, so let me give you
a list of those changes.

Introduction

Chapter 1: Economics and Economic Reasoning: Old
Chapter 1 was shortened. Discussion of the production
possibility curve was taken out and integrated with the
chapter on evolution of economic systems, which was
moved up to Chapter 2 to accommodate it.



Chapter 2: Economic Organization: Old Chapter 3 was
combined with the Chapter 1 discussion of production
possibility curve. Discussion of comparative advantage
expanded. Core chapter shortened considerably with his-
torical material moved to an appendix,

Chapters 3 and 4: Supply and Demand: Using Supply and
Demand: Old Chapter 2, the central supply and demand
chapter, divided into two chapters—one on the analytics
of supply and demand and one on applications. This
division allows a much earlier discussion of applications
of the supply-demand model. Appendixes on algebraic
solutions to supply and demand added.

Chapters 5 and 6: U.S. and World Economic Institutions:
The cores of Old Chapters 4 and 5 shortened considera-
bly, with much of the specific institutional discussion
moved to appendixes.

H N
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Chapter 7: Elasticities. Combination of parts of old
Chapter 6 and 7 to consolidate discussion of elasticity.
Reworked derivations to focus on arc elasticity in order
to provide clarity and to follow up on the application of
supply and demand material in Chapter 4.

Chapter 8: The Logic of Individual Choice; Old Chap-
ter 6 minus discussion of elasticity.

Chapter 9: Production and Cost Analysis I: Old Chap-
ter 7 revised and updated.

Chapter 10: Production and Cost Analysis IT: Old Chap-
ter 8 revised and updated. Addition of an appendix on
isoquants and isocosts.

Chapter 11: Perfect Competition: Old Chapter 9 revised
and updated.

Chapter 12: Monopoly: Old Chapter 10 revised and up-
dated. Addition of an appendix of algebraic derivation of
monopoly equilibrium.

Chapter 13: Monopolistic Competition, Oligopoly and
Strategic Pricing: Old Chapter 11 revised.

Chapter 14: Competition in the Real World: Old Chapter
12 revised and updated.

Chapter 15: Politics and Economics: Old Chapter 18 re-
vised and updated to account for new farm laws. It is
moved up to allow earlier discussion of policy issues.

Chapter 16: Microeconomic Policy and Economic Rea-
soning: Old Chapter 19 shortened with case studies moved
to appendices.

Chapter 17: The Role of Government: Old Chapter 17
revised and updated.

Chapter 18: Economics and the Environment: Old Chap-
ter 20 revised and updated.
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Chapter 19: Antitrust and Industrial Policies: Old Chap-
ter 13 revised and updated. It was moved down and in-
cluded in policy sections to give professors more
flexibility in choosing which applications chapter they
want to focus on.

Chapter 20: Who Gets What?: Old Chapter 16 revised
and updated.

Chapter 21: Work and Labor Market: Old Chapter 14
revised and updated with technical discussion of mar-
ginal products moved to appendix.

Chapter 22: Nonwage and Asset Income: Old Chap-
ter 15 revised and updated.

Chapter 23: International Trade Restrictions: Old Chap-
ter 21 revised and updated with technical discussion of
absolute and comparative advantage moved to appendix.

Chapter 24: Growth and Microeconomics of Developing
Countries: Old Chapter 22 revised and updated.

Chapter 25: Socialist Economies in Transition: Old
Chapter 23 revised and updated.

A Denoe No Magde s Vv Colle o 1

One change not made in this edition, even though it put
off some professors, is my colloquial writing style. It’s
pretty clear that my writing style (and my style in gen-
eral) isn’t professorial. I agree; it isn’t. But in my view,
students would learn a lot more if professors were a lot
less professorial. If students see us as people, they will be
encouraged to think through what we have to say, and to
challenge us when they think we're wrong. That’s the
purpose of education—to get students to think. True, it
would be nice if students had a love of learning and were
thirsting for knowledge. Unfortunately, the reality is that
99 percent of them don’t. It’s our job as teachers to make
learning fun and exciting for students who don’t want to
learn, and either get them to learn, or to flunk them out.
Being less professorial makes us more real to students and
makes learning more fun.

I see the course and the book as an entry point to
an enormous store of information, not as the ultimate
source, | want to motivate students to learn on their own,
to read on their own, to think on their own. These desires
have to be taught, and they can only be taught in a lan-
guage that students can relate to. I believe in going in
steps with students, not in leaps. The traditional text-
bookese is too much a leap for most students to make.
It’s not a step from the stuff they normally read; it's a
leap that most of them aren’t willing to make—the same
type of leap it is for most of us teachers of economics to
read the Journal of Economic Theory. There may be
some relevant information in those articles, but most of
us teachers aren’t going to find out because the language
the ideas are presented in is incomprehensible to us. So
too with a text; it has to talk to students, otherwise they



Preface

don’t read it. I'm pleased to say that students have uni-
formly related to my style, even if they think my jokes

are sometimes corny.
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I cannot thank these reviewers enough. They corrected
many of my stupid mistakes, they explained to me how a
text can contribute to good teaching, and they kept me
focused on combining teaching economic sensibility with
economic models. They provided me with page upon
page of detailed comments and suggestions for improve-
ment. The book strongly reflects their input and is much
more usable because of that input.

The formal reviewers are only a small portion of the
total reviewers. There were many faculty and students
who have informally pointed out aspects of the book that
they liked, or did not like. There are so many that I can’t
remember, and don’t have room to list, them all, but
I hope by listing a few of them I can give you a sense of
the importance of these informal reviewers. Some of
these individuals (who happen to come to mind at the
moment) are:

Roger Adkins, Zahiruddin Alim, John Atkins, Anis
Bahreinian, Jim Barbour, Robin Bartlett, Roger Beck,
John Bethune, Paula Bracy, Allen Bradley, Jim Bryan,
Scott Callan, Tom Cate, Kristine Chase, John Conant,
John Cornwall, Richard Cornwall, James Craven, Robert
Crofts, Mahmoud Davoudi, Roger Dimick, Rohini
Divecha, Jim Esen, Susan Feiner, Ann Fender, Windsor
Fields, Richard Fryman, Art Gibb, Derrick Gondwe,
Leland Gustafson, John H. Hoag, Janet Harris, Ric Holt,
Dave Horlacher, Jim Hubert, Jim Kelsey, Rose Kilburn,
Alfred Konuwa, Roger Koppl, Chris Kuehl, Harry
Landreth, June Lapidus, Robert Liebman, Peyton Lingle,
Lew Marler, Peter Matthews, Tom Mayer, Susan
McGowan, Pat McMahon, Wendy Morrison, Frank
Mossadeghi, Joy Newcomb, Michael Paganelli, Tom
Porebski, Abdul Qayum, Mary Jean Rivers, James R.
Scheib, Sunder Rameswamy, John Ranlett, Nancy
Roberts, Sam Rosenberg, Barkiey Rosser, Ted
Scheinman, Peter Sephton, Scott Sewell, Ben Slay,
James Smith, Noel Smith, Paul Sommers, Howard Stein,
Terry Stokes, Kit Taylor, James Thomas, Roger Traver,
Lisa Tuttle, S. V. Char, David Wagenblast, Kristi Weir,
Geraldine Welch, Bruce Welz, Paul Wonnacott, Phani
Wunnava, Peter Wyman. There are many more.

Often their helpful comments were in the form of
questions, and in trying to answer them it became clear
that the problem was a reflection of my failure of exposi-
tion, not in their understanding. I thank all these individ-
uals (and apologize to the many, many unlisted ones).

[ am happy to say that my group of friends through-
out the profession is expanding. One of the pleasant as-
pects of the book is that it led to a large number of
invitations to speak throughout the country. At those
talks, I met some wonderful economics educators. These
talks played a role in the development of an informal
group of economics educators who are concerned about
the way economics is taught. Together, we’ve been put-
ting some pressure on the economics establishment to
pay more time to teaching and to concern itself more with
content teaching issues. The petition we organized (pub-
lished with all our signatures in the AER) of almost 500
undergraduate professors of economics committed to
changing the way economics is taught in graduate school
made an impact, as did the positive reception given to
carlier editions of this text. The graduate schools know
economists committed to quality undergraduate teach-
ing—which includes conveying a sense of history and
institutions—are out there. Eventually, | think we will
begin to see some change in the profession—not large
change, mind you—institutions don’t allow large, sudden
change, but positive, glacial changes in the right direc-
tion. My sincere thanks to all who have helped in this
effort.

Massaging the Manuscript into a Book

Once the manuscript takes its final form there are still an
almost infinite number of jobs to be done on it. Figures
must be checked, arguments checked, drafts read, re-
read, and reread once again. In this third edition, I had
immense help in these undertakings from Jenifer Gam-
ber, who is a superbly trained economist and a great or-
ganizer. She found last minute data and saw to it that the
answers to all the questions were reasonable.

Another person who helped is Umar Serajuddin.
Umar worked for me in the year following his graduation
from Middlebury; he played an important role in seeing
to it that the arguments in the book didn’t get confused.
He has now gone on to graduate school and I am sure that
he will do well. Other students who helped in various
tasks include Aaron Coburn, Senake Gajameragedara,
and Munir Qazi Alam. Then, of course, there are all the
students in my classes who gave many helpful sugges-
tions. I thank them all.

In developing this book many people at Irwin/
McGraw-Hill were extremely important and helpful. One
is Wendy Hagel, a sales rep who convinced me that
Irwin/McGraw-Hill was the right publisher for me.
Other individuals who were instrumental in various edi-
tions include Scot Stratford, Gary Nelson, and Catherine
Schwent. I thank them and wish them well.



The preparation of this edition was punctuated by a
merger of Irwin with McGraw-Hill. Such mergers are
always traumatic, and would have been more so were it
not for the professionalism and knowledge of Gary
Burke, my publisher, and Tom Thompson, my develop-
mental editor. Gary is an old friend from way back—he
published my first book——and Tom is superb in all that
he does. Tom is organized; he has a sense of humor, and
maintains a level head when confusion reigns. I'm de-
lighted to be working with both of them and hope that it
will be a long and fruitful relationship. I thank them both.

I would also like to thank upper-level management
at Irwin/McGraw-Hill—specifically Mike Junior, John
Black, and Jeff Sund. I had less contact with them, but
I fully recognize their guiding hands. Their belief in the
project made it possible for an antibureaucratic author to
fit in with a formal publishing institution.

The actual production process of a four-color intro-
ductory book is complicated. It requires enormous ef-
forts. Luckily, I had Denise Santor-Mitzit, senior project
manager, directing the manuscript through the process.
She did a superb job, as did all the players in the produc-
tion process: Tom Serb, the copy editor: Laurie Entriger,
the designer who made the book look good; Jon Chris-
topher, the production supervisor, who worked with
Shepard Poorman, the typesetter, and Von Hoffmann
Press, the printer.

Of course, as they did their superb job, they created
more work for me, reading the galley proofs, the page
proofs, and doing all the final checking that must be done
in an effort to eliminate those pesky errors that occur out
of nowhere. Jenifer Gamber, James Craven, and Helen
Reiff went over the manuscript with their fine-tooth
combs and discerning eyes, and I went over it with my
rake and 20-400 vision, and together we caught things
overlooked until then. Finally, Paul Sommers went over
the manuscript with his 20-10 vision, catching numerous
mistakes the rest of us had missed. I thank them enor-
mously for doing what I cannot do, and apologize to them
for complaining that they are so picky.

After you have what you believe is a good book, the
process still isn’t done. You still have to get people to look
at it. David Littlehale quickly got a sense of what I was
trying to do with the book and captured the essence of it
when he explained that I was being “aggressively neu-
tral.” 1 thank him. Nelson Black oversaw the marketing
effort on this third edition.

Then, there are the sales reps who are the core of a
textbook publishing company. As I traveled around
the country giving lectures, I met with many of the
Irwin/McGraw-Hill sales reps, discussing the book and
learning to see it through their eyes. There are a number
I remember very well; they sent me books and com-
ments, and talked with me for hours about publishing and
Irwin/McGraw-Hill. Since our talks were often honest,
blunt, and off the record, I won’t mention them, but I will
thank themn sincerely. Irwin/McGraw-Hill has a great set
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of sales representatives out there, and I thank them for
getting behind the book.

Creating the Package

These days an introductory economics book is much
more than a single book; it is an entire package, and
numerous people have worked on the package. Jenifer
Gamber took charge of developing these ancillaries and
has done a stupendous job. She is totally organized,
driven, caring, and a superb economist. I've enjoyed
working with her immensely, and suspect we’ll be work-
ing together for a long time.

The supplements authors were as follows:

Jenifer Gamber, supplements coordinator for all the
print ancillaries, coauthor of the Study Guide,
the Case Studies, and the Test Banks (with
David Colander), and author of the Economics
Fax Newsletter.

Tom Adams, Instructor’s Manual

Patrick O’Neill, Instructor’s Assistant

Douglas Copeland, Student Workbook

Gerald Nelson, Discover Econ Software

Anthony Zambelli, PowerPoint Presentations

Paul Estenson, Micro/Macroeconomics
Visualization Software

Andreas Ortmann and Dave Colander, Experiments
in Teaching and Understanding Economics

Harry Landreth and Dave Colander, Classic
Readings in Economics

Sunder Ramaswamy, Kailash Khandke,

Jenifer Gamber, and Dave Colander,
Honors Companion

There are stories to go with each of these authors—
and enormous thanks to be given to them all, but the
publisher has told me this preface must be short, so T will
simply say thank you to all the supplements authors for
making a high-quality and innovative supplements pack-
age to the text.

Finally, there’s the group of people who helped me
at every stage of the process. My colleagues at Middle-
bury and the Middlebury administration were supportive
throughout the project. Helen Reiff and Jenifer Gamber
helped in a variety of ways that went beyond their other
duties.

Then, there’s my wife, Pat. She made it possible for
me to put enormous effort into economics while still feel-
ing that our family remained a family. My love and
admiration for her remain as unbounded as ever.

As you can see, although my name is on the book,
many people besides me deserve the credit. I thank
them all.
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He is married to a pediatrician, Patrice, which is
fortunate, since they have a family of five boys. In their
spare time, the Colanders have designed and built their
oak post-and-beam house on a ridge overlooking the
Green Mountains to the east and the Adirondacks to the
west. The house is located on the site of a former drive-
in movie theater. (They replaced the speaker poles with
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tion room.)
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