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THIRD EDITION
PREFACE

The aim of the third edition is to provide an
updated, realistic, and clear picture of contem-
porary psychology for the introductory stu-
dent. The task has become more difficult with
each successive edition because the accumula-
tion of knowledge and degree of specialization
is proceeding at an accelerated pace. Another
problem is the appearance of new and some-
times irreconcilable approaches to the subject
matter,

One way out of the difficulty is to sidestep
these problems by having a group of specialists
prepare surveys of their own fields, leaving it
up to the student to do what he can to organize
all the information. Another way is to present
an integrated treatment of fundamental psy-
chological information. This structure can be
presented to the student in a textbook that
provides an organized examination of the
methods, facts, and theories covering the range
of major psychological phenomena. This is the
textbook I have undertaken to write.

To achieve an integrated picture, an intro-
ductory text must not only cover the length
and breadth of psychological knowledge but
also provide some depth of understanding. Al-

though this approach challenges the teacher
more than a two-dimensional survey or a one-
dimensional “adjustment course” that offers
oversimplified answers to complex questions
about personal problems, it provides richer and
more pervasive rewards for students, teachers,
psychology, and society.

No one can write an introductory psychol-
ogy textbook alone, nor can he limit his ac-
knowledgments to those who were involved in
the preparation of the third edition. It is par-
ticularly fitting to mention initially the assis-
tance of three scholars whose talents have un-
fortunately been lost to psychology. First there
is Karl Muenzinger, who was most helpful to
me in my early career and who encouraged me
to undertake this project because he believed
that writing an introductory textbook is the
best way to learn psychology. He may have
been right—but there should be easier ways.
Then there is Mike Elliot, who played a key
role in the preparation of the first edition and
was everything an editor could be: supportive,
understanding, and helpful. My greatest intel-
lectual debt is toymy teacler, mentor, and
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friend, Kenneth Spence, whose demands for
clarity and organization of ideas served as
ideals which I knew I could not achieve but
nevertheless tried to approach.

I am obviously indebted to many psychol-
ogists whose research I have described and
whose ideas | have freely borrowed. I am also
indebted to my teachers at Brooklyn College
and the University of Iowa and to my former
fellow graduate students who provided intel-
lectual stimulation and friendship.

During the times the various editions were
underway, I profited from discussions with
colleagues and students both at New York
University and the University of California,
Santa Barbara. Donn Byrne, Leo Hurvich, Ben
McKeever, and Bill Stebbins contributed valu-
able advice about some of the chapters of the
previous editions, while Ben Clopton and
Amado Padilla offered helpful suggestions and
criticism of several chapters in the present
edition. The editorial assistance of Ken Mac-
Corquodale and Gardner Lindzey and the co-
operation of Bob Dundon, Jack Burton, and
Werner Samuelson were invaluable for the first
two editions. A large debt of gratitude is owed
to the efforts of Joan Rogers in the present
edition and appreciation for the helpful con-
tributions of Laura Rich, Dave Bull, and Mar-
sha Cooke. I am also most appreciative of
the cooperative efforts of my secretary, Chris
Whitehead.

To list my obligations to my family is espe-
cially pleasant. In the preface to the first edi-
tion I wrote,

“My mother, under most trying circum-
stances, made it possible for me to at-
tend college and graduate school. My
two sons, Joel and Kenneth, passed from
childhood to early adolescence during
the time this book was being written.
They tried to learn not to disturb me
when I was writing, and 1 tried to learn
not to join them when they were play-
ing. All in all, our combined efforts at
self-discipline postponed the publication
of this book by no more than two years.”
As they matured, both Joel and Ken asked
penetrating questions which hopefully I have
now been able to answer more effectively. 1
have also tried to learn something about writ-
ing from Joel and new ideas about biology and
philosophy from Ken. The present edition
profited from Ken’s helpful suggestions and
criticisms.

And finally I turn my attention to my wife,
Tracy Kendler, who served as the editor of this
edition. Her contributions cannot only be
measured by perceptive criticisms and useful
suggestions but must include her ability to
execute the roles of wife, companion, and re-
search colleague with highest distinction.

HHK.




TO THE TEACHER

In preparing the third edition of Basic Psy-
chology, 1 was assisted by the comments and
suggestions of many teachers who had used the
previous editions. From them I learned of the
numerous methods of organizing and teaching
courses that used Basic Psychology as the text.
Lectures ranged from reviewing the material
in the text to using the book as a point of
departure for discussing supplementary ma-
terial such as detailed treatment of specific
experiments and extended analyses of a partic-
ular topic. The book was written to be self-
contained, but obviously it can benefit from
related lectures, discussions, demonstrations,
and special autoinstructional material. An un-
usual method used by one instructor was to
test students on assigned readings in the text
before lecturing about related topics. In this
way, the instructor felt confident that his stu-
dents were prepared to profit from his lectures.

An increasingly popular method of teaching
is that of personalized instruction, a system
that was first developed by Fred S. Keller in
1963 and which is a combined product of some
principles of operant conditioning and Fred
Keller’s pedagogical ingenuity. Jeffrey R. Corey

and James S. McMichael have prepared mate-
rials which enable teachers to use personalized
instruction for the third edition.

The final decision about the way the text
is to be “taught” is, of course, left to the in-
structor, who is aware of his own most effective
teaching style and of the quality of his stu-
dents.

I, like every other instructor in an intro-
ductory psychology course, have faced the
major dilemma of where to begin. Shall the
student be prepared to study psychology, or
shall he start with fundamental facts and
theories? Many students bring erroneous ideas
and attitudes to their first psychology course;
would it not be better for them to unlearn their
misconceptions before they start to learn about
psychology? The first chapter in Part I is de-
signed to do this. It describes the nature of
scientific method and relates it to the study
of psychology as well as offering some historical
information about psychology’s origins. Pro-
viding some methodological sophistication is
not the only preparation that the beginning
student can be offered. Some believe that an
elementary understanding of physiology is es-
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sential. The second chapter serves this need.
Others believe that knowledge about statistics
is helpful. A chapter on statistics is included
in the Appendix.

The two chapters of Part I and the Appendix
can be handled by the instructor in a number
of different ways. One radical solution would
be to eliminate them completely. Naturally,
I do not favor such an alternative, or I would
not have written these sections. But I can
appreciate a teacher’s concern with getting his
class to the content of psychology as rapidly
as possible. Another choice is to assign part
or all of Part I, and perhaps even the Appendix,
with little or no lecturing and classroom dis-
cussion. I have never subscribed to the view
that a teacher must lecture about everything
he requires the student to read. The important
consideration is whether reading all or part of
these two sections, with or without lectures
and discussion, will assist the student in un-
derstanding and integrating psychological
knowledge. I believe it does, but am well aware
that many instructors who agree with me
about the aims of an introductory psychology
course may not share this opinion. Another
possibility is to postpone the reading and dis-
cussion of parts of the physiology and statistics
chapters until they are relevant to the topics
being reviewed.

Whereas several options are offered in using
Part 1 and the Appendix, Parts II and III
provide practically no choice. They are the
backbone of this book, and the topics they
cover are, in my opinion, the essential ingre-
dients of an introductory course. Part II
(Chapters 3 through 7) offers a treatment of
basic psychological processes (sensation, per-
ception, learning, and motivation); and Part
III (Chapters 8 through 11) describes complex
psychological processes (memory, verbal be-
havior, cognitive processes, and frustration and

conflict). Part IT must precede Part III, al-
though within each section the position of some
chapters may be shifted.

The sequence that begins with the descrip-
tion of simple forms of behavior (Part II) is
brought to its conclusion in Part IV (Chapters
12 through 15), which discusses individual dif-
ferences, personality, behavior pathology, and
social behavior. Chapters 13 and 14 must be
taught one after the other, and the student
would benefit from reading Chapter 15 after
he completes the previous two.

In a quarter or even a semester course, some
instructors may be pressed fortime to cover
the complete book. One can choose to have
the students read the 3omplete book_or to
delete material from the various chapters.

It should be noted that the facts and
theories of developmental and physiological
psychology are not segregated into separate
chapters removed from the treatment of psy-
chological phenomena with which they are
intimately associated. Instead, the chapters in
Parts II and III, which deal with the basic and
complex psychological processes, each contain
discussions of relevant developmental and
physiological information, usually located at
the end.

Finally, mention should be made of an in-

‘novation that did not appear in previous edi-

tions. Issues that are socially relevant (e.g.,
violence on T.V.) or of popular interest (ex-
trasensory perception) are analyzed in special
sections of each chapter (except the chapters
on physiology and statistics), and questions are
raised which the reader is encouraged to answer
himself. Training the student to form conclu-
sions based on evidence will give him a better
understanding of psychology and its rele-

-vance for himself and society. These topics can

also serve as the themes for interesting class
discussions.




TO THE STUDENT

Psychology is an extremely popular subject
because it deals with such fascinating topics
as how personalities are formed—and some-
times malformed. However, many of those who
express an interest in the subject are really
interested only in its more sensational and
superficial aspects; they are unwilling to give
the time and effort necessary to understand
psychology fully.

It has been claimed, and rightly so, that
psychology is too popular for its own good.
People are so eager to understand themselves
and others that they gobble up information
without considering its source. Self-styled psy-
chological experts who offer advice to anyone,
anywhere, at any time after seeing two psychi-
atric movies and reading one book by Freud
are all too common. Such presumption would
simply be amusing if it did not cause mischief.
Naive psychological advice can be harmful, but
possibly more dangerous in the long run are
the misconceptions about psychology which
these self-styled psychologists give the public.
Psychology plays an important role in assisting
individuals and society in coping with their
problems. It would be unfortunate if its poten-

tial value were compromised by the misinfor-
mation offered by those more eager to borrow
its name than its principles or methods.

Blame for these misconceptions belongs not
only to those who pose as psychologists, but
also, and even more, to those who are willing—
almost eager—to accept superficial answers to
complex questions. Many of these same people
would be immediately suspicious if they were
given simple explanations of how an automo-
bile or an earth satellite functions; they would
know at once that both of these are compli-
cated mechanisms. Yet they will swallow sim-
ple explanations of human behavior. Human
behavior, or even the behavior of laboratory
rats, is far more complicated than the working
of an automobile or an earth satellite. If you
want to understand how automobiles or satel-
lites work, you have to give them intensive
study. So if you genuinely want to understand
psychology, you must accept right away the
idea that you are going to have to expend a
good deal of effort and thought.

Some students electing to take a psychology
course may hope that the study will begin with a
discussion of individuals who behave strange-
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ly. But scientific psychology does not begin
with the study of the surprising, the bizarre,
or even the unusual. In psychology, as in other
sciences, a student must understand simple or
basic things before he can appreciate what is
complex. Before you can have any valuable
insight into pathological behavior, you must
have some understanding of how we see and
hear, how we learn and perceive, why we want
things, and why we sometimes persist in going
after them. After you acquire this basic knowl-
edge, you will be better prepared to understand
complex psychological processes like memory,
language, cognition, frustration, and conflict.
And finally you will be ready to understand
how individuals differ, personality, the pathol-
ogy of behavior, and social behavior.

You must realize that learning about psy-
chology depends more on you than on anybody
else. This statement is not made to disclaim
any responsibility the writer or your instructor
has for your education. Instead, it is made to
highlight the fact that the student is not a
receptacle into which knowledge is poured. He
does not passively absorb the information from
textbooks and lectures. Learning is an active
process, as yvou will discover if you have not
already when we discuss the facts and theories
of the psychology of learning. You cannot, if
you desire to learn, read this text as if it were
a light novel. You must read it with real effort.
You must pay attention. You must interpret
what you read and relate it to what you already
know. You must select important ideas by
underlining appropriate passages. You must
take meaningful notes, preferably in your own
words. When you come to a new concept or
fact, you should rehearse it to yourself so that
you will remember it better. If you don’t un-
derstand something, do not proceed to the next
section. Reread the section that gives you dif-
ficulty and see whether you cannot improve
your comprehension. Only by such active par-
ticipation in reading can you hope to organize
and understand the information this book con-
tains.

Now that your job has been described, let
us turn our attention to how this book was

designed to help you. It was written with the
intention of providing the student with optimal
conditions for learning.

The book contains four parts, each consist-
ing of a group of related chapters. Each part
is preceded by a short introduction which pro-
vides an overview of the material to be pre-
sented. This should help you organize your
thoughts so that you will be prepared for what
follows. Each chapter concludes with a sum-
mary that presents the essence of the material
in capsule form. If any part of the summary
does not strike a familiar chord, you should
return to the appropriate section in the chapter
and review the material. Some students will
find it helpful to read the summary before the
chapter so that they will have some idea of
its organization and high points.

Because psychology is something new, you
will be required to learn many technical terms.
When an important term is introduced, it ap-
pears in boldface and is defined. A list of im-
portant terms is defined in the Glossary at the
end of the book. It is essential that you know
the definition of these terms. Do not, however,
be fooled into believing that knowing their
definitions is sufficient. Psychological knowl-
edge consists of more than that. You must
learn the relationships between each technical
term and a host of other terms. One other
warning: Do not assume that, if a term is
familiar to you (intelligence, motivation, atti-
tude), you know its technical meaning. The
definition of such psychological concepts is
quite different from their vague everyday
meaning.

Scientific knowledge can often be presented
most clearly and precisely in graphical and
tabular form. Graphs and tables appear
throughout the book. Don't just glance at
them. Study them and discover what informa-
tion they convey. Also, pay attention to photo-
graphs. Very often they clarify a complicated
point.

A Study Guide has been written to accom-
pany the third edition of Basic Psychology. It
provides a number of different kinds of exer-
cises that will help you to learn and to prepare
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for examinations. They will also help you de-
termine how well you know your subject mat-
ter.

At the end of each chapter are suggestions
for further reading. The reader who is inter-
ested in learning more about any topic can refer
to these sources. He should also confer with
his instructor for additional suggestions.

Psychology, like any other science, is a sum
total of the efforts of individual scientists. It

TO THE STUDENT xi

is proper that their work be acknowledged
when reference is made to it. This is done by
the conventional method of citing within
parentheses the author and the year of the
publication. The complete citation is given in
the list of references at the end of the book.
This list is also a useful reference for those
students who wish to expand their knowledge
of psychology.
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