Paul'/Abraham

‘;‘_paphne Mackey

Second Edition
Contact
U.S.A.

'Reading and Vocabulary Textbook




Paul Abraham
Bradford College

Daphne Mackey

University of Washington -

Second Edition
Contact
| U-‘S-A-

Reading and Vocabulary Textbook

Niustrated by Marci Davis

Prentice Hall Regents, Englewood Cliffs, New Jersey 07632




—~
"

.

Library of Congress Cataloging-in-Publication Data

Abrahaa, Paul -

Contact U.S.A. : reading and vocabulary textbook / Paul Abrahams,

Daphne Mackey ; fllustrated by Marct Davis.
p. cm.

ISBN 0-13-169818-5

1. English language--Textbooks for foreign speakers. I. Mackey,
Daphne. - II. Title. II1. Tttle: Contact USA.
PE1128.A27 1969
428.2°4--dc19 88-25565

ciP

Editorial/production supervision: Linda Zuk
Cover design: Wanda Lubelska Design
Manufacturing buyer: Laura Crossland

-

= © 1989, 1982 by Prentice Hall, Inc.
= A Division of Simon & Schuster

Englewood Cliffs, New Jersey 07632

All rights reserved. No part of this book may be
reproduced, in any form or by any means,
without permission in writing from the publisher.

.

Printed in the United States of America
10 9 87 65 43 21 v , .
ISBN 0-13-1b9L1Lb-5

Prentice-Hall International (UK) Limited, London
Prentice-Hall of Australia Pty. Limited, Sydney
Prentice-Hall Canada Inc., Toronto

Prentice-Hall Hispanoamericana, S.A., Mexico
Prentice-Hall of India Private Limited, New Delhi
Prentice-Hall of Japan, Inc., Tokyo

Simon & Schuster Asia Pte. Ltd., Singapore )
Editora Prentice-Hall do Brasil, Ltda., Rio de Janeiro




Acknowledgments.

Many people have given us feedback and suggestions that have
helped us in revising Contact U.S.A. We would especially like to thank
Chérie Lenz-Hackett and Fredricka Stoller for their enthusiasm for Con-
tact U.S.A. and for their work in reviewing our ideas for this revision. In
addition, we thank Chérie for lending us her files and for letting us use
her student surveys, several of which are included here in the background
building exercises.

Our thanks also to Rachel Goodman, Carol Pineiro, Linda Miller,
and Cheryl Rivkin in Boston, and Kathryn Allahyari, Sandy Silberstein,
Bruce McCutcheon, Aaron Bidelspach, Patty Heiser, Linda Williams,
Becky Boon, and Kimberly Newcomer at the University of Washington.
We appreciate their interest in this revision and their suggestions.

Ix




_Introduction to the Teacher

Reading

Contact U.S.A. is a reading and vocabulary text for high-beginning and
low-intermediate ESL/EFL students. Although its structure and exer-
cises are aimed primarily at developing academic reading skills and vo-
cabulary, its content (a look at changes in values and lifestyles in the
United States) is highly appropriate for all non-native English speakers,
including immigrants, students in higher educational institutions, and
students of English in foreign countries.

Reading for high-beginning and low-intermediate students is some-
times a frustrating experience. Books that are appropriate in terms of the
students’ active English proficiency are often not challenging for adult
readers, either in structure or content. Readings that match the student’s
intellectual or conceptual interest level usually have exercises requiring
a more advanced active English proﬁcxency We have written this book
on the premise that adult students at this level of English proficiency are
able to read and understand more in English than they are able to pro-
duce actively. Therefore, although the readings may appear to be difficult
for students at this level at first glance, the first analytical exercises are
relatively simple, requiring only passive reading and vocabulary skills.
We feel that these types of reading and vocabulary skills are important
for students to develop, particularly because the analysis of a reading
beyond their proficienoy level is a process that students confront in stan-
dardized tests in English. The reading exercises in this book progress
from main idea to inference. The following is a general outline of each
chapter. -

Chapter Outline

Section 1: A First Look
A. Baékg’round Building
B. Topic (skimming reading for topic of paragraphs)
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C. Reading

D. Scanning/Vocabulary (s1m1lar-d1fferent analysxs of vocabulary in the
- context of the reading)

o B Beo&ing Gomprehenm (multxple choxee)
Section 2: Look Again -

A. Vocabulary (multlple chonce)
B. Reading Comprehension {cloze summary or out.lme)
C. Think About It (active comprehensxon analysis of reading)

D. Reading (graphs or short read.ing: mlmd to the toplc—can be used
out of sequence in the chapter) ;

Section 3: Contact a Point of (V.tew o

A. Background Building

B. Timed Reading (a personal observa
Impossible to Know statements) -

C. Vocabulary

io]l()vved by True, False, or

G

D. React (semi-controlled discussion acti\ntws)

E. Word Analysis (Part 1: progressing ehmgh thn book from recogni-
‘tion of function and form to production of ‘appropriate forms; Part 2:
stems and affixes)

Section 4: Look Back

A. Vocabulary (multiple choice)

B. Matchinﬁ (synonyms) ’

C. Synthesis Questions (questions for discussion and suggestions for ex-
tension activities) -

D. Vocabulary Preview

The teacher’s guide contains Vocabulary 'Review Tests and Answer
Keys (both for chapter exercises and the review tests).

Vocabulary

This book was written with the firm belief that dictionaries are gen-
erally a reading inhibitor rather than a reading enhancer. With this in
mind, the cardinal rule of the book is NO DICTIONARIES ALLOWED.
The meaning of much of the vocabulary is implied within the reading
passage, as the students discover when they complete the first vocabu-
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Content

lary exercise, which requires them to analyze words within the context of
the reading and compare them to other words that they already know.
The vocabulary exercises and the inaccessibility of a dictionary force the
students to look for meaning within the context, an essential reading
skill. This book serves as a vocabulary builder because we reuse the vo-
cabulary throughout the book so that students are forced to recall vocab-
ulary from previous chapters, where it is used in different contexts. This
leads to actual acquisition of the words in the text.

From our experience as teachers, we feel that adult language
learners need stimulating reading materials that (1) provide them with
background information about American culture, (2) encourage their
awareness of their environment, (3) prepare them to deal with the environ-
ment of the United States, and (4) let them draw their own conclusions
about the United States. The presentation of information about the life
and values in the United States is a very touchy subject; students are
sensitive to “pro-America’’ rhetoric. In spite of this' wariness, however,
students want to understand some of the basic values and issues in the
United States. We have chosen themes that have always generated a lot
of discussion in class and about which students have strong opinions. The

‘focus of these readings is primarily cross-cultural. The readings enable
. students and the teacher to examine American culture, to evaluate their

feelings, and to redefine their positions in this culture or in their own
cultures. We have tried to present, as far as possible, an apolitical por-
trayal of the United States. The first reading in every chapter is general,
giving the overall idea and the key vocabulary items connected to the
subject. The timed reading is a personal point of view about some aspect
of the subject. For example, the timed reading in the chapter on immigra-
tion is from the point of view of a native American. The chapter on race
issues has a second reading about reverse discrimination. These points
of view are closely tied in with the speaking activities in each chapter,
encouraging students to express their ideas about the subject. Since
these readings are our personal impressions, and are, as such, debatable,
we encourage teachers to feel free to contribute their own personal points
of view and to express their cultural perspectives.
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lntrodu¢tion to the Student

Contact U.S.A.. hqs two purposes:

1. to improve ybut READING ability, and
2. to improve your VOCABULARY.' J

Each chapter in the book has:

A First Look: exercises to determine general meamng of reading and vo-
cabulary items.

A. Background Building

B: Topic .

C. Reading

D. ScanninglVocabulary (similar/different)

E. Reading Comprehensmn

Look Again: more detailed exercises in readmg oomprehens:on and v&ab-
ulary . ‘

A. Vocabulary / /

B. Reading Comprehension " !
C. React

D. Reading

Contact a Péint, of View: additionel reading:

A. Background Building ,-
B. Timed Mg Exercise v /
C. Vocabulary

D. React

XV




E. Word Analysis
Look Back: review of the vocabulary from the chapter:

A, Vocabulary
B. Matching
C. Synthesis Questions
D. Vocabulary Preview
The first chapter, “Impressions of the United States,”” has special

instructions for each exercise. These instructions will teach you how to
use the book effectively.
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section 1

A First Look

la.

- 2a.

Background Building

What are the first things you think of when you hear the words, ‘‘United States?”’
What words come into your head? Write them here.

Example: (Eig, crowded streets>

Share your ideas with a classmate.

Look at your words again. Are they positive, negative, or neutral (not positive or
negative)? Write them again here.

POSITIVE NEGATIVE ’ NEUTRAL

Cradsmt> @D

What were most of your words? Why?

What is in the illustration on page 1? Write the words here.

. Why are these thmgs in t.he pxctum? What othar t‘hings do you thmk should be

in the picture?

w

What do you want to learn about the United States?




B. Topic

DIRECTIONS: Before you begin to read, look at these topics. There is one topic
for each paragraph. Look quickly at the reading to find these
topics. Do not read every word at this point. \Write the number
of the paragraph next to the topic of that paragraph.

1. __Z __ positive and negative ideas about the United States
2. knowledge of a country
3. this book about the United States
4. first thoughts about the United States
5. how people form impressions
C. Reading

DIRECTIONS: Now read, but try to think about groups of words, not individual words. Do
not stop if you do not know the meaning of a word.

The United States. What is your first thought when you hear
these words? Is it an image of something typically American?* Per-
haps you think of hamburgers and fast-food restaurants. Or per-

1 haps you have an image of a product, such as an American car or
Coca-Cola®. Some people immediately think of American universi-
ties. Others think of American companies. Many Americans think
of the red, white, and blue flag when they think of the United States. -
There are many images associated with the name of a country.

There are also many ideas or concepts associated with the
words United States. Some people think of a positive concept, such
as freedom; when they think of the United States. Other people
think of a negative concept, such as American involvement in other

2 countries. Many Americans have both positive and negative ideas

’ about their country. When they think of the lifestyle or the scenery

(landscapes such as mountains or beaches at the ocean), they feel

7 very positive and proud of their country. But sometimes, when they

: think about the government, they think about nuclear war and in-

* ternational problems. Then they have negative feelings about the
country.

These images and ideas are all impressions of a country, the

United States. People form these impressions in many different

*Although technically more accurate, the term North American is not used by the
people in the United States to describe themselves. Therefore, the term Americar is used
throughout this book to describe things in the United States.

4 Impressions of the United States



: ways. They see American products and advertisements. They read
3 newspapers and hear people talk about the United States. They
probably see American movies and television shows. These impres-
sions are always changing. As people receive more information, they
adjust their images and concepts of a country.
Knowledge of a country includes many things. Typical prod-
ucts and actions by governments are part of this knowledge. But
j the most important thing in learning about a country is knowledge
4 of the people of that country. What are their customs and lifestyles?
How do they raise their children? What are their values and beliefs?
How do they feel about work and entertainment, about time, about
. friendships?
In this book you will read about many aspects of the United
States. You will read about lifestyles, institutions, values, and is-
sues which are all part of American life and culture. Before you be-
5 gin each chapter, think of your own impressions of the subject,
American women, American cities, American families. Use your own
impressions to compare with and question the impressions of the
authors. Contact the U.S.A.

The following vocabulary exercise will help you understand the
meaning of new words in the reading without a dictionary.

L ]

D. Scanning/Vocabulary ’

DIRECTIONS: It is importaht to be able to find information quickly when you read. This is
scanning. Scan the reading for these words. Write the number of the line
where you find them. :

Example: ear 7 automobile pomilan.

" Now look at the word on the right. Is its meaning similar or different
from the meaning of car? The meanings of car and automobile are similar,
so you write similar on the line. Remember that the word similar does
not mean exactly the same; it means that the two words are close in
meaning. '

Try another example:

first [ last _.&ﬁ&da&?__‘

In this case, you find first in line 1 of the reading. The meanings are
different, so you write different on the line. If you are not sure about
the meaning of a word, read the sentence where you find it again. Try to

AFirstlook 5




understand its meaning from the other words in the sentence and the

reading.
LINE : SIMILAR OR

NUMBER DIFFERENT?
1. thought - idea
2. image _— picture .
8. ideas —_— concepts
4. perhaps —_— maybe
5. positive - negative
6. scenery —_— landscapes
1. impressions - first ideas
8. form —_— make
9. include —_— have inside
10. typical —_— common
11. products —_— customs
12. adjust - change alittle
13. proud | — ashamed
14. lifestyle —_— "institutions
15. compare with _______ look at side by side

How much of the reading did you understand without using a dic-
tionary? Do the next exercise to find out.

E. Reading Comprehension
DIRECTIONS: Circle the letter of the choice that best completes each sentence.

1. There are

examples given of images associated with the name United States.
a. six b. seven c. eight
2. An example of a positive concept is

]

a. nuclear war b. freedom c. advertisement
3. According to the reading, Americans are ___ about their lifestyle.
a. scenerv b. negative c. happy
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4. According to the author, Americans

have negative thoughts about their
country.

a. always b. never c. sometimes
- 5. The author thinks that you, the reader, have .____ the United States already.

a. no knowledge of b. many impressions c. negative ideas about
_ of
6. In paragraph 5, the author gives the idea that youf ideas will
a. always be the same b. be wrong c. sometimes be diffet-
as the author’s ideas ent from the

" author’s ideas

7. People probably have impressions of American involvement in other coun-
tries.
a. positive b. negative ¢. no

8. Foreign business people probably think of an American _____ when they hear the
words United States.
a. product b. landscape c. institution

9. The term American is used because :

« a. North American is b. people in the United c. the book is about
too long States use it Canada

10. People’s impressions when they learn more about a country.

a. are negative b. are never different c. change

A First Look A
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