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PREFACE

Writing . ..

Of all the actions of which humans are capable, writing is perhaps the
most significant. Writing is both personal and social; it provides us with
a means of communicating with ourselves and others. Writing defines
who we are and what we want. It describes how we think, feel, and
dream, and it helps others to understand us in every way possible. Writ-
ing is analytical and fantastical. It is whatever we want it to be.

With Purpose...

Writers always write with a purpose, even if that purpose seems mean-
ingless on the surface. This book attempts to instill in student writers
the realization of why we write. Whether your writing is for a college
course, a letter to a loved one, or simply a personal journal, there is
always a reason why we write. This realization of purpose helps writ-
ers to focus the scope of the written words and to direct those words
towards a particular goal or audience type. Such focus allows the writing
to be better understood and appreciated by its readers.

And Passion...
Student writers often find it difficult to acquire passion, emotion, or feel-
ing when writing. However, this dedication to writing is tied directly to

purpose: If writers comprehend the reason for writing, they may find it
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easier to take an interest in the act of writing. So many students have
expressed to us over the years how much better they felt about a piece of
writing that dealt with a topic that they were “interested in.” Both pur-
pose and passion remove some of the fear that is typically associated
with producing a piece of written work, and this book promotes these
ideas throughout each chapter.

Writing with Purpose and Passion: A Writer’s Guide to Language and
Literature was written in response to the dire need for writing texts and
materials at Heald Institute of Technology back in 1994. The voca-
tional/technical curriculum seemed to ignore the need for an integrated
approach to writing: As teachers we were unable to obtain texts that
taught our students to read or to develop even the most basic essay forms.
We decided to take matters into our own hands, and the result is this
text.

This text combines an overview of the five most commonly used
modes of rhetoric (description, narration, persuasion, comparison, and
causal analysis) with a similar overview of the most common elements of
grammar, punctuation, style, and usage. Added to this are many sam-
ples of student writing which demonstrate the rhetorical modes and prin-
ciples of style and usage. It is this blend which makes this text the most
complete book for students to improve their writing skills.

The writers would like to thank the following people, without whom
none of this would have been possible: Mary Cullinan, Jacob Fuchs,
Eileen Barrett, and all the faculty at California State University, Hay-
ward who helped make this book possible. Thanks also goes out to Brad
Burnett, graphic artist and designer, and thanks to all the students who
proudly submitted their work to us for this text. The authors would espe-
cially like to thank our families—very special people who have supported
us through the entire writing process.

Jeff Stalcup
Michael Rovasio
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Cuapter ONE

THE WRITING PROCESS

PREWRITING

Many writers would agree that starting an essay is perhaps the most
difficult aspect of writing. You sit there, staring at a blank page or com-
puter screen, and you cannot image where you will begin. At times the
blank page may even seem to laugh at you, mocking you for your inabil-
ity to mar its surface while the blank computer screen simply gives you
a headache.

When students receive a writing assignment, they often feel over-
whelmed. How long does it have to be, when is it due, and how do I start
are often-asked questions. There is the feeling that a “perfect” paper must
be handed in on the due date, giving the author only one chance at pro-
ducing a piece of excellent writing. Students’ perceptions that the writing
process consists solely of sitting down and cranking out a draft for the
date the paper is due causes debilitating stress for most students and
overlooks the real process behind producing any piece of good writing.

Contrary to the popular belief, a piece of good writing does not sud-
denly come into existence. As with any skill, writing takes practice and
uses a number of techniques specific to the process of writing. An
extremely important technique to learn is how to generate ideas once
you've been given a topic. This technique is known as prewriting.

Here are various prewriting techniques that you can use to help
you generate ideas for writing. You may notice that many aspects of each
technique overlap. Some methods are more involved than others. Choose
whichever prewriting technique you feel the most comfortable with and
the technique which best suits the needs of the given assignment.
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Researching

Brainstorming

Clustering

Remember to be patient with yourself. Shakespeare was not a success
overnight.

Researching a subject will help you understand the ideas surrounding
the subject you've been asked to write about, which in turn will help you
generate ideas in relation to what other authors have said on the subject.
As with spoken conversation, it is much easier to come up with some-
thing meaningful to say when you know the subject of conversation.
Research is an excellent way of learning the issues related to your writ-
ing assignment.

Don't be afraid to use your school’s library or learning resource cen-
ter. Most likely you will find plenty of information on the topic you must
write about. Use the card catalog (or the electronic version of it) to find
books which you can browse through. Use the periodicals and microfilm
for articles related to your topic. If you have questions on how to find
something, make the librarians earn their pay by asking them for help.

Once you've gathered material on the topic, begin skimming through
it. Jot down any information that sparks your interest: phrases, words,
titles, sentences. Soon you will see a pattern begin to develop and your
ideas on the topic will begin to flow. Remember, if in the course of writ-
ing your assignment you decide to use a quotation from the sources you've
gathered, be sure to give that source credit.

Brainstorming can be done on your own or with other people. Many writ-
ers find brainstorming with their peers a useful prewriting technique.
There is no right or wrong way to brainstorm, so long as you are able to
create some material, even if it is only one or two minuscule ideas. The
object here is quantity. Write down in the shortest form possible, even
if it is only one word, any idea, however silly, that comes to mind. You
can categorize your ideas or leave them strewn across the page as long as
you put down as many ideas as possible.

Songwriters know that the more material you have, the greater the
chances for a hit song. Working with friends can help you generate lots
of ideas though you can just as easily brainstorm by yourself. Try to let
go of stress and anxiety as you begin to write down your ideas. Reject
nothing. Then after you exhaust all possible ideas, go back and pick out
the ones that seem the best.

Some students run into a stumbling block during the brainstorming
process because they mistake silly, crazy, weird, bad ideas for no ideas.
Ideas that at first seem “stupid” can be reshaped and improved upon.
In fact, that is what the writing process is all about. Even Virginia Woolf
started with some bad ideas. But remember, the more ideas you have to
choose from at the start, the easier it will be to choose worthwhile ideas
to develop.

People generally tend to develop ideas through association, and clus-
tering is one way to group ideas of a similar nature so that recognizable
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patterns may emerge. In fact, you may be able to develop an qntire essay
through a grouping, or clustering, of your ideas. Consider this example:

death of
mother

Figure 1—1  Clustering of a significant event.

Think of clustering as a detective unearthing clues for a case. In
many instances, one clue will lead to another and another, until the final
mystery—in this case, what to write about—is solved. You may be sur-
prised by what you discover about yourself!

Sit down for a few minutes and just write freely. This is the essence of
freewriting—literally, to write freely and without fear of error, organi-
zation, or clarity. Many teachers of writing agree that the best way to
get started writing is simply to start writing, and this is exactly what
freewriting enables a person to do. Freewriting can also generate ideas
in a fashion similar to those of clustering.

Freewriting should be done for a period of no longer than 10 to 15
minutes, but you must write constantly. It is this constant contact
between pen and paper that is the essence of freewriting, for not only
are you thinking but also writing, and this process is often the most dif-
ficult obstacle in getting started.

Begin your writing by contemplating a major topic or idea. If, for



4

CHAPTER ONE

Listing

example, you were writing about that same “significant event” from
above, you might freewrite about whatever events that came into your
head. Write down exactly what you are thinking; change topics as your
mind changes topics; get down as much information as you can in 10 to
15 minutes.

Does this sound like regular writing to you? In a way it is, but the
difference is that you never go back and edit or revise. The best part
about freewriting is that you don’t ever stop and contemplate what you've
already written; you don’t erase or change anything: you're always going
forward. even if you can’t think of what to write next, you must continue
to write, regardless of the drivel that comes from your pen. Always keep
writing! The following example, freewriting about a “significant event,”
gives a graphic demonstration of freewriting.

- cant event, huh? well i can think ef}axilot of s:gmﬁcant o
~even

ts but I don’t really know which to begin with. T supposeI

tell about the time I got my first job bussing tables at

1 ld greasy spoon restaurant back in San Diego,
oney I thought i was making at the time. Funny

mber my crazy old boss more than anytt

Notice two things here: (1) the writer is totally unconcerned with
errors in punctuation, spelling, etc. And why should he be? This is sim-
ply an exercise to generate ideas, so don’t sweat it. The only one who
will be reading it is you. Later, after you’ve milked it for all it’s worth, you
can throw it away; (2) the writer has lapsed from the topic occasionally,
yet he has still continued to write. Proponents of freewriting insist that
this is of paramount importance, for freewriting is as much a muscle-
memory exercise as mental.

When ideas don’t readily come to you, try making a list of any possible
ideas related to the subject. It doesn’t matter how good or bad the ideas
are. Just get a list of some ideas going. Shoot for a list of at least ten
items. You can always add or delete as you go.

Slowly read over your list until patterns begin to emerge. Don’t be
afraid if your list of ideas leads to other ideas you hadn’t thought of in the
beginning. Listing is a good tool to lead you from one idea to the next
and to the next and so on. In fact, the ideas you finally decide to expand
in your essay may not be the ones in your original list. At the same time,
you may find relationships between your ideas that you hadn’t known
existed when you started listing.
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Taking Notes
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Making an outline is an excellent way to start the writing process because
it helps to organize your ideas produced in the brainstorming portion.
One of the most important aspects of creating a “good essay” is to orga-
nize your thoughts so that they may be presented clearly; nothing is
more confusing for a reader than a jumbled bunch of information that
seems to have no form or structure. A good outline can help a writer get
a logical order figured out even before the first word is written. How-
ever, you should expect the shape of the outline to change as you shape
your ideas.

To start your outline, you must first determine the length of your
work. If your assignment asks for only a few pages (3—-5) then two or
three major topics may be sufficient; however, a longer assignment will
certainly require more major topics and more corresponding subtopics. An
outline, then, is simply a logical organization of major topics and
subtopics.

One of the best ways to determine your major topics is to closely
examine the assignment itself. Usually, the answer can be found in the
wording of the question; at the very least you should be able to develop
a thesis statement from it, and this in turn may lead to the develop-
ment of the major topics. Consider the following sample assignment
question. What might be a logical outline of the major topics for this
assignment?

; Wn, a, short personal narrative that r%emts a s1gmﬁcant
~ event” in your life. Describe the event as vividly as you can,
~and then try to determine how this event has affected you as the
, you are today o

Look again at this example. The answer is in the question(s). Under-
line the parts of the assignment that give you writing directions or
instructions. These directions will most often become your major topics,
and your outline might look something like this:

. Intmductlon

:,tmn of the event ~
e event has aﬁ'ected me

Most instructors will help the class generate ideas for the writing assign-
ment he or she has assigned. Take detailed notes during this time. Also
take notes on the class discussions that evolve around the topic. When it
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Journal Writing

Asking Questions

is time to begin thinking about your topic, you can go back to your notes
for ideas.

You'll often find your writing assignment is based on the ideas you've
been reading about in your class. Many times the assigned essays are
to serve as models for your own essays. Therefore, when class discus-
sions center around the themes and ideas from your readings, take notes.
Again, you can go back and review your notes, looking for ideas that
spark your interest, ideas you can further develop in an essay.

Keeping a record of your experiences and ideas can provide you with a
myriad of topics for further expansion. Many writers go back to their
journal entries when they need help with an assignment.

Journal writing also allows you to work on your writing style. If no
one critiques your journal, you are completely free to experiment with
various writing techniques that you can later use in an essay.

Your journal is also an excellent place to help you sort through your
thoughts. Most people’s natural thought process is confused, jumbled,
and unclear. Journal writing allows you to reflect on your thought process
as you write, without anyone looking over your shoulder.

Imagine yourself a reporter for a newspaper or magazine. Begin asking
questions of the topic you are supposed to write about. Who is this paper
for—who will be my audience? Who or what is this essay about? What is
my opinion on the topic? What is the topic? Where do the events take
place? Why did something happen? When did it happen? How did it
happen?

Asking the types of questions a reporter would ask is a useful way
to analyze your assigned topic, drawing out the necessary information
surrounding it. You may be surprised at how many angles from which
you can approach a topic.

This method of brainstorming may often be overlooked, but it has always
worked well for our students. Discussion may enable those who are audi-
tory learners to hear ideas rather than see them on paper. We recom-
mend, however, that even if you choose to discuss ideas, you may want
to have pen and paper handy so that you may note any ideas you
encounter, unless you have an incredibly acute memory.

Discussion can be especially rewarding when used in conjunction
with either clustering or freewriting, and we strongly recommend any
combination of the three. Again, there is no right or wrong way to do
this, but if the goal is to generate ideas, then we must get these ideas
any way we can. Play around with our suggestions, or come up with
some of your own.
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DRAFTING AND REVISING

ldentifying
Major Topics

Once you have generated sufficient ideas, you are ready for the next step
in the writing process: drafting and revising. Most instructors will allow
you to write more than one draft of your essay so that you can hone your
ideas and writing style. Even if your instructor does not give you credit
or time for writing more than one draft, plan ahead. Leave yourself
enough time to revise and proofread your essay.

We have found that three drafts of an essay help students produce a
piece of writing that they and their instructors are satisfied with. The first
draft allows the writer to develop ideas from the prewriting. The second
draft allows the writer to work on better organizing and further expanding
her or his ideas. For the third draft, basic grammatical errors and other
typical mistakes can be corrected. Do not, however, feel limited to three
drafts. Many writers revise their essays five, ten, twenty times or more.

Any experienced writer will testify that writing is really revising.
Revising is not just correcting errors the instructor has pointed out.
Rather, revision means you see what you have written in a different way.
It may mean you need to add new examples, cut out wordiness, or
rearrange the order of your ideas, among other things. At first, revising
may seem a tedious task to you, but once you become used to “revision-
ing” your ideas, revising can be fun. The more you revise, the clearer
your ideas become and the clearer your writing becomes. The more you
revise, the better you will become at it, and the more satisfied you will
become with your writing and the writing process.

You may now be asking yourself, “What about the actual writing of
the draft?” “How do I start my first draft, and what do I need to put in it?”
As with freewriting, there is no right or wrong way to go about writing
an essay, but again, we have some suggestions for making the sailing a
little smoother.

One of the most important aspects of creating a “good essay” is to orga-
nize your thoughts so that they may be presented clearly; nothing is
more confusing for a reader than a jumbled bunch of information that
seems to have no form or structure. The next step in the writing process,
then, is to give your prewriting ideas a logical organization

After you have generated ideas through prewriting, there are many
ways you could go about organizing them. First, you must be as familiar
as possible with the ideas you have generated. Reread what you have
written in your prewriting. As you read your ideas over and over, cer-
tain ideas will present themselves as important. Once you’ve identified
the important ideas, you will want to organize them in what seems to
you the most logical manner.

We have discovered a few methods that help us rearrange our ideas
after prewriting.
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Thesis and
Conclusion

List each idea on three by five cards or slips of paper that can be easily
shuffled around. The point here is to arrange your cards or slips of paper
so that one idea leads into the next, giving both ideas stronger support.
Cut your ideas out of the paper you've written them on and rearrange
the pieces of paper.

Use the cut and paste feature in your word processing program.

Don’t be afraid to try as many variations as possible. Eventually
you will find a pattern that works the best. The major points will become
obvious as well as supporting details and areas that need expansion. In
essence, the above suggestions are ways of listing or outlining your ideas.
If you've made a list of some kind or used the outlining method of prewrit-
ing, formalizing your list or outline is an excellent way to smoothly bridge
the gap between prewriting and the first formal draft of your essay.

The thesis statement is the controlling mechanism of your essay, and a
strong thesis is essential for a well-organized piece of writing. The the-
sis states the writer’s intentions, and it should also anticipate a focus
or direction of the essay. Depending on the length of your assignment,
the thesis may be a sentence or two, or it may be a number of para-
graphs. Regardless of length, however, the thesis statement should usu-
ally be placed at the end of the introduction.

After you have developed a decent outline, your thesis will be easy
to formulate because the thesis need only briefly explain what a reader
may find in the pages that follow. A good thesis tells the reader exactly
what is to come, in as specific a manner as possible. Keeping with the
above topic/outline, consider the two following examples. One is more
specific while the other is vague. See if you can determine which is more
effective.

Which seems to be more effective? Which seems to better explain
not only the writer’s intention, but also specific information about what
the essay is about? It is not difficult to see why the second example is



