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Together: Communicating Interpersonally is written for students in basic
undergraduate interpersonal communication classes. Like other books
designed for this audience, Togetber includes discussions of basic communi-
cation theory, perception, verbal and nonverbal cues, listening, self-presenta-
tion, clarity, conflict management, and communication in friendships,
families, and dating relationships. Unlike most other basic interpersonal
texts, Together integrates this material into an approach that begins with a
simple but powerful definition of what makes communication “interper-
sonal” and an explanation of the intimate connection between the quality of
your communication and the quality of your life. Then each chapter’s dis-
cussion of a basic feature or skill is connected to this definition and ap-
proach. This is the primary distinctive feature of the book. The main benefit
is that this text can help the basic interpersonal course become a cornerstone
of the student’s liberal education while still focusing primarily on developing
skills to increase communication competence.

This means that Together can help teachers offer a basic interpersonal
communication course that does more than train students to be technically
proficient perceivers, listeners, and managers of self-disclosure and conflict.
Virtually everyone who teaches this course has encountered the criticism
that the basic interpersonal communication class focuses mainly on superfi-
cial or even manipulative techniques. Together responds directly to this criti-
cism by encouraging its readers to recognize how their communication
choices affect both who they are and the emerging and changing identities of
the people around them. Readers are encouraged to develop a maximum
amount of communication flexibility, so they can adapt sensitively and com-
petently to different situations. But they are also urged always to remember
that communication is more than just a set of instrumental skills for “win-
ning friends and influencing people.” How people communicate affects the
kind of persons they become.

Like many of today’s interpersonal communication theorists,! the au-

1See, e.g., Wendy Leeds-Hurwitz, Communication in Everyday Life: A Social Interpretation
(Norwood, N.J.: Ablex, 1989); and “Forum I: Social Approaches to Interpersonal Communi-
cation,” ed., Wendy Leeds-Hurwitz (articles by John Lannamann, Donal Carbaugh and Susan
Hastings, Jane Jorgenson, and Arthur Bochner and Susan Ellis), Communication Theory, 2
(1992), 131-172.
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PREFACE

thors develop a “social,” “relational,” or what Chapter 2 calls a “transac-
tional” approach to this subject matter. The book describes and illustrates
the benefits of focusing primarily on what’s happening between people
communicating, rather than on their internal states. Together does include
discussions of important psychological topics such as emotions, needs, attri-
butions, and other perception processes, but the emphasis throughout is on
the effects of the verbal-nonverbal messages that are negotiated or collabo-
ratively constructed in communication.

The authors have experienced this kind of collaboration while writing
this edition. Since Gary D’Angelo, co-author of the first three editions of To-
gether, has not been working directly with college students for several years,
John Stewart wrote virtually all of the third edition alone. For the fourth
edition, Carole Logan became a fully functioning member of the writing
team. Carole earned her Ph.D. at the University of Washington where she
came to know the second and third editions of Together by teaching the ba-
sic interpersonal communication course that John coordinates. Carole’s
graduate work and current scholarship emphasize developmental and social
scientific approaches to interpersonal communication, she has 15 years of
experience in the classroom, and she has been teaching since 1989 at the
University of San Diego. As a result, Carole strengthens and complements
the perspective developed in earlier editions in several important ways. She
is familiar with both the transactional approach this book has offered since
it first appeared in 1975 and current social scientific interpersonal research.
This has enabled her to substantially update treatments of perception, listen-
ing, self-presentation, and relationship development in ways that are consis-
tent with Together’s basic approach.

In addition, Carole brings a woman’s perspective not only to the book’s
theory and research but also to its pedagogical tools—recall and application
sections, activities and exercises, additional readings, and Instructor’s Man-
ual. Both authors believe that a book produced by a diverse team can be
richer and more varied than one written by two white males of similar age.
Carole also brings current, ongoing classroom experience with students dif-
ferent from those in John’s classes. Happily, this collaboration has been as
mutually stimulating and fruitful as was John’s work with Gary on earlier
editions.

Like earlier editions of Together, this one draws from a broad range of
substantive literatures. Philosophers and communication theorists contribute
to the basic approach. Social science research is cited to develop and support
discussions of verbal and nonverbal communication, listening, self-presenta-
tion, identity management, conflict, and relationship development and de-
cay. The chapter on clarifying ideas applies insights from rhetoric. Other
chapters integrate concepts and skills from applied linguistics (e.g., Deborah
Tannen) and clinical psychology (e.g., Virginia Satir). But all these ideas are
translated into concepts and skills that are easily understood by first-term
freshmen and are presented in a style that speaks directly to the student-
reader. The language is readily accessible, and there are examples to illus-
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trate every major point. The authors and many others have successfully
taught these materials to beginning community college, college, and univer-
sity students. Chapters of this edition have also been tested by basic course
students at the University of Washington and the University of San Diego.

NEw FEATURES

Updated materials As we have mentioned, the basic approach of To-
gether, 4e is consistent with the one developed in the first three editions. But
approximately 65 percent of this edition is new. To a considerable degree be-
cause of Carole’s involvement, every chapter has been substantially updated,
clarified, and wherever possible, simplified. Throughout the book there are
new ideas and new support for old ones. For example, Chapter 1 now cul-
minates in a discussion of the importance of developing interpersonal flexi-
bility that draws on the recent research of interpersonal scholar Barbara
O’Keefe and her colleagues. The discussion of action, interaction, and trans-
action in Chapter 2 has been substantially simplified and clarified. There is a
new, post-Maslow treatment of needs in Chapter 3 and an account of how
relationships affect perception. The discussion of language has been simpli-
fied and updated, and the culminating “Language Guidelines” have been ex-
panded. Illustrations from The Artist’s Complete Guide to Facial Expression
and recent social scientific and conversation analysis research have updated
the nonverbal chapter. There are new descriptions of listening for enjoyment
and listening for critical thinking to complement the treatment of dialogic
listening. Concepts and skills in the old self-disclosure chapter are now dis-
cussed as self-presentation. The description of negotiating selves has been
simplified, and the process is now treated as one primary way that basic in-
terpersonal skills are applied. Two new nonlinear approaches that supple-
ment Knapp’s stage-model have been added to the chapter on relationships.

Inclusiveness and diversity We have also worked to make this edi-
tion more respectful of and applicable to, the diverse students that populate
today’s classes. This effort has been directed by Brooke Quigley, an instruc-
tional consultant in the Center for Instructional Development and Research
at the University of Washington. Brooke is a Ph.D. in speech communica-
tion, and she works with professors and teaching assistants across the uni-
versity on a variety of teaching concerns. With Brooke’s assistance, we have
attempted to ensure that the text is sensitive to the ways individuals are dif-
ferent, even though they may share much in common. We have done this in
two ways. First, we have talked directly about enhancing one’s relationships
with others by being aware of different ways of viewing the world. In partic-
ular, we have talked about how those who wish to be successful in a chang-
ing world need to understand and respect the experiences and perceptions of
those who are very different from themselves.
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Second, we have tried to be aware and inclusive in the way we use lan-
guage and examples throughout the text. You will notice our effort, for
example, in the language guideline “Develop Inclusive and Respectful Lan-
guage” in Chapter 4. We have tried to use language and examples that
recognize females and males equally, that recognize the contributions of per-
sons with disabilities, and that affirm the perspectives of gay, lesbian, and bi-
sexual individuals. In our use of examples we have also tried to recognize
the richness of experience we gain through our communication with those
who are different from us in age, religious background, or cultural or ethnic
background. That’s why our examples of communication are experienced
not just by Mary, Sam, and Dan, but also by Hooshang, Elena, Darius,
Katsu, Alaysha, and Ricardo. Through these efforts, we hope to contribute
to the recognition and valuing of diversity in human relationships.

Organization for skill development Another new feature is that the
book has been significantly restructured. The chapters of this edition are or-
ganized into four parts:

I Interpersonal Concepts

II Verbal and Nonverbal Communicating
I The Basic Interpersonal Skills
IV Applying Interpersonal Skills

Each section begins with a brief introduction and includes two or three
chapters. Although every chapter translates principles into suggestions for
application, Parts III and IV focus directly on skill development. Part III
highlights three basic skills, Listening, Self-Presentation, and Clarifying
Ideas. Then Part IV tells how these three basic skills get applied in Negotiat-
ing Selves, Doing Conflict, and Beginning, Building, and Ending Relation-
ships.

This structure simplifies what can sometimes appear to the student to be
a bewildering array of interpersonal principles, variables, skills, and arenas
for application. But we do not believe it oversimplifies the process. In Part
111, students are encouraged to focus first on what they’re receiving or taking
in {listening), then on what they’re giving out (self-presentation), and then
on how their communicating is received and understood (clarifying ideas).
Part IV begins with a chapter describing how these three basic skills affect
the identity management process (negotiating selves) that goes on whenever
anybody communicates anywhere about anything. Then a long chapter ex-
plains how the basic skills can be applied to help interpersonally manage the
problems presented by conflict. The final chapter applies the basic skills to
friends, family, and dating relationships. Taken as a whole, Parts III and IV
lead students through an easy-to-remember, short series of steps that are de-
veloped in enough detail to fit the complexities that student readers experi-
ence every day.
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Connects verbal and nonverbal Part Il is also new in that it is the
first effort we know of in a basic interpersonal text to apply the current
research that suggests verbal and nonverbal cues are inescapably intercon-
nected. We explain why it no longer makes good sense simply to devote sep-
arate chapters to verbal and nonverbal cues. Instead, the introduction to
Part II categorizes cues in terms of this continuum or sliding scale:

Primarily Verbal --------- Mixed --------- Primarily Nonverbal

Written words are the clearest examples of primarily verbal cues. Vocal pac-
ing, pause, loudness, pitch, and silence are mixed; and gestures, eye gaze, fa-
cial expression, touch, appearance, and space are examples of primarily
nonverbal cues. As recent research is demonstrating, these kinds of cues are
virtually always found together. Spoken words always include tone of voice,
for example, and even written words appear in a specific type face sur-
rounded by more or less white space. To help make this point, the introduc-
tion to Part II discusses, among other sources, an article entitled, “So You
Think Gestures are Nonverbal.”2 Then, in an effort to adapt this recent re-
search to the structure of most basic courses, we focus the first chapter of
Part II on language (Primarily Verbal Cues), and the second on the forms
and functions of Primarily Nonverbal and Mixed Cues.

One benefit of this approach is that, without requiring a wholesale
change in the instructor’s course outline, it can help students develop an un-
derstanding of these materials that is closer to the most recent verbal and
nonverbal research. In addition, this feature of Together can encourage basic
course students to avoid the tendency to attribute one meaning to a specific
verbal or nonverbal cue. As a result, this approach can discourage students
from oversimplifying interpersonal processes while still giving them some
powerful conceptual handles and practical skills for improving their flexibil-
ity and competence.

New models of relationships The chapter on relationships has also
been significantly revised. It now includes the most up-to-date and thorough
basic text treatment we’ve found of relationship initiation, development, and
decay. After discussing similarities and differences in relationships of friends,
romantic partners, and family members, the chapter surveys three different
accounts of how relationships change over time. The first is Mark Knapp’s
familiar “staircase” model describing stages of coming together and coming
apart. The second grows out of work by interpersonal communication re-
searcher Leslie Baxter and her colleagues that focuses on dialectical tension
and turning points in relationships. The third is a helical model developed in
communication theorist Richard Conville’s 1991 book, Relational Transi-

2D. McNeill, “So You Think Gestures Are Nonverbal,” Psychological Review, 92 (1985),
350-371.
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tions.? Conville emphasizes how change is always occurring in relationships
and shows how relationship development can be understood as a movement
from one level of security through disintegration, alienation, and resynthesis
to another type or level of security. Like other chapters, this one is designed
to give the student some simple yet up-to-date and powerful ways of think-
ing about and responding to his or her communication experience.

Glossary At the end of the book there is a new Glossary that provides
definitions of all the key labels and terms. Because learning a new vocabu-
lary is part of the basic course in any discipline, this feature should be espe-
cially valuable for beginning students. Terms defined in the Glossary are
printed in boldface in the text.

PILAN OF THE BOOK

As we have already explained, the three chapters of Part I introduce students
to the study of interpersonal communication, explain this book’s approach,
and describe the perception processes that underlie all communicating.
Chapter 1 begins by making a simple but powerful distinction between
impersonal and interpersonal communicating. We describe features that dis-
tinguish the personal from the impersonal and then define interpersonal
communication as the kind of communicating that happens when the people
involved talk and listen in ways that maximize the presence of the personal.
Then we respond to the question “Why study interpersonal communica-
tion?” with an explanation of the direct link between the quality of your
communication and the quality of your life. We emphasize that neither im-
personal nor interpersonal communication is inherently good or bad but
that the most satisfied and successful communicators develop the flexibility
to move between those two qualities as circumstances permit and require.

Chapter 2, “The Human Communication Process,” shifts the focus from
interpersonal communication to interpersonal communication. We make
four points: (1) communication accomplishes the most basic human need—
for contact; (2) the best lens to use to examine your communication is a
transactional one; (3) human communication is significantly affected by its
situation or setting; and (4) human communication involves a mixture of
messages and metamessages. Together, Chapters 1 and 2 lay out the ap-
proach that is developed throughout the book.

Chapter 3, “Perceiving Things and People,” begins with examples from
a variety of cultures that illustrate how our taken-for-granted “reality” actu-
ally emerges from the ways we select, organize, and make inferences about
sensory input. Then we describe attribution and impression formation pro-
cesses and the impact of culture on perception. We end the chapter by ex-

3Richard L. Conville, Relational Transitions: The Evolution of Personal Relationships (New
York: Praeger, 1991).
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plaining how perception and communication work together as people in re-
lationships generate positive and negative spirals.

The introduction to Part II explains how verbal and nonverbal cues are
closely interconnected, especially in conversation. We introduce the primar-
ily verbal --------- mixed --------- primarily nonverbal continuum we men-
tioned earlier. Then Chapter 4, “Verbal Communicating,” reviews three
ways people have studied language, each of which offers important insights
and practical skills. Those who have studied language as a system of sym-
bols have illustrated the practical importance of remembering that “the
word is not the thing.” Those who approach language as an activity empha-
size how every time we speak we’re also performing an action, such as greet-
ing, interrupting, criticizing, complaining, or requesting. Those who study
language as a soup show how language and perception are so closely interre-
lated that the limits of my language are the limits of my world. The chapter
ends with six practical language guidelines including build your vocabulary,
exploit the creative power of language, and develop inclusive and respectful
language.

Chapter §, “Nonverbal Communicating,” outlines distinctions between
primarily verbal cues on the one hand, and mixed and primarily nonverbal
cues on the other. We describe and give examples of six sets of primarily
nonverbal cues and four sets of mixed cues. Then we close the chapter by
explaining how these cues function to identify culture, race, and gender,
communicate relational metamessages, and frame primarily verbal cues.

In the introduction to Part III we explain how you can think in simple
terms about the complex conglomeration of attitudes and behaviors that af-
fect what happens when people communicate. We believe there are just three
basic skills: listening, presenting yourself, and clarifying your ideas. Chapter
6 explains “Responsive Listening.” We review five reasons why people often
don’t listen and then describe three ways to listen: for enjoyment, for critical
thinking, and to connect with your conversation partner. The section on lis-
tening for critical thinking offers specific suggestions about, for example,
how to organize what you hear and how to use the “So what?” question.
Then the section on listening as a conversation partner or dialogic listening
outlines the basic collaborative mind-set and the attitudes and skills that
make up the three phases of focusing, encouraging, and sculpting mutual
meanings. The entire listening chapter explains and gives examples of over
twenty specific skills.

Chapter 7, Self-Presentation, comes next. It distinguishes between per-
sonal and social selves in order to clarify how who we are is built into our
communicating with others. Then we tell how both social self-presentation
and personal self-presentation work in communication. We use the Johari
window to discuss benefits and risks of personal self-presentation and then
present a detailed explanation of three attitudes—availability, flexibility, and
commitment to the conversation—each of which is manifested in specific
skills. Again, the chapter as a whole offers the student twenty different skills
for applying important principles of self-presentation.

'y
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Chapter 8 begins by distinguishing clarifying from “being clear” and re-
minding the reader that one cannot be clear on her or his own. Like all other
communication outcomes, clarity emerges from what happens between peo-
ple. At the same time, individuals can promote clarity by limiting the ways
others interpret what they say. We explain how to do this by making the sit-
uation work for you, adapting to your listeners, organizing what you say, il-
lustrating your ideas, and using signposts and reminders. Like the previous
two chapters, this one is made up primarily of specific skill-building sugges-
tions and examples.

The introduction to Part IV tells why we chose negotiating selves, con-
flict, and relationships as the three most prominent, high-impact, and poten-
tially troublesome arenas for applying the basic skills described in Part IIL
Chapter 9 begins by reminding the reader that each time you communicate,
you are affecting your identity—yourself, who you are—and this process
helps determine the quality of your life. We explain how this chapter com-
bines and extends ideas from the listening, self-presentation, and clarifying
chapters into an analysis of how people negotiate their identities. After clari-
fying what we mean by negotiation and selves, we describe the five negotia-
tion choices people are continually making as they communicate. Then we
show how the negotiation choices conversation partners make directly affect
where their communication is on the impersonal --------- interpersonal con-
tinuum we introduced in Chapter 1. The main goal of the chapter is to ex-
plain the basic structure of interpersonal transactions and to increase stu-
dents’ range of negotiation choices—their communicative flexibility—so
they can encourage the quality of communication that they want to experi-
ence.

Chapter 10 is called “Doing Conflict.” One reviewer commented that
the title unfortunately sounded like “doing lunch.” We hope this is not a
major problem; we chose this title to emphasize that conflict is a process
persons engage in that is affected by the choices people make about how to
engage in it. The chapter begins with a definition of conflict and a discussion
of its real benefits. Then we distinguish among content conflict, negotiation
of selves conflict, and basic values conflict. The remainder of the chapter fo-
cuses on how to cope with conflict. We emphasize the value of leveling, a
conflict style taking into account one’s self, the other(s), the topic, and the
conflict situation. This section offers over a dozen specific skill suggestions.
Then the final part of the chapter discusses more than twenty additional
skills for coping with content, negotiation of selves, and basic values con-
flict.

The book ends with a culminating chapter on relationships, the primary
context for interpersonal communication. The chapter begins with Aubrey
Fisher’s model of a relationship as an entity created by the people who make
it up, and then we discuss communication in friendships, romantic relation-
ships, and family relationships. We mention friendship networks, high and
low self-monitoring in romantic relationships, and traditional, independent,
and separate marriage relationships. There is an outline of six different
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kinds of love, a review of Deborah Tannen’s distinctions between the ways
men and women express love and intimacy, and a discussion of contempo-
rary family structures. We also review Dolores Curran’s characteristics of a
healthy family. Then the second half of the chapter presents the three models
of relationship development we discussed earlier in this preface—Knapp’s
staircase model, Baxter’s dialectical approach, and Conville’s helical model.
Like Chapters 9 and 10, this one includes many connections to topics dis-
cussed in earlier chapters, so the reader gets a sense of how all these con-
cepts and skills fit together.

OTHER FEATURES

There are instructional objectives at the beginning of each chapter and
clearly marked summaries within chapters and at the end of each chapter.
These help highlight important ideas and skills and facilitate the student’s re-
view of key concepts.

We have also expanded one popular feature of the third edition, the You
May Be Wondering . . . sections at the end of each chapter. Here we raise
questions that have actually been asked by students working with this mate-
rial. For example, the first question at the end of Chapter 2 reads, “The dis-
cussion of Action, Interaction, and Transaction sounds like a lot of jargon to
me. What’s the key point?” Similarly, the You May Be Wondering . . . sec-
tion at the end of Chapter 7 (self-presentation) begins, “Why should I stick
my neck out by disclosing what ’m really thinking and feeling? When you
do that, you just let others walk all over you.”

Many of the You May Be Wondering . . . questions are requests for
clarification rather than challenges. For example, from Chapter 3, “You say
we don’t pick up everything, but we select and organize certain cues. How
much of an experience do people select?” and from Chapter 6, “When I
have a problem listening, it’s usually because I’m thinking about something
else. How can I pay more attention?” Whether challenges or inquiries, the
point of these questions is to give student readers a voice, so they can be
more than passive receivers. Each of the questions is followed by a straight-
forward and simple response. We have found that this format encourages
readers to converse about the book’s concepts and skills, and these conversa-
tions are one important place where learning happens. The You May Be
Wondering sections are highlighted to encourage students not to skip over
them.

Three to five boxed Recall and Application exercises or activities are
also integrated into each chapter to encourage brief reviews of the major
ideas. Virtually all can be done alone, so the student reader can use them to
test his or her comprehension and apply his or her understanding. These
boxes also highlight key concepts within chapters and encourage students to
relate material to earlier chapters. As a result, these brief exercises can also
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help students review chapters for examinations, papers, or other assign-
ments.

In addition to the Recall and Application boxes, there are exercises and
activities at the end of each chapter. These are classroom-tested opportuni-
ties for pairs, triads, and small groups of students to apply the chapter’s con-
cepts and skills.

Our teaching of the basic interpersonal communication course has al-
ways been enriched by several films or videotapes. Often, recently released
videotapes of feature films provide excellent illustrations of, for example,
conflict, negotiating selves, or relationship development. Some videotapes
available from the Public Broadcasting System are also very useful. In this
edition, we have expanded the Additional Resources lists at the end of each
chapter to include references to many of these films and videotapes.

INSTRUCTOR’S MIANUAL

A comprehensive Instructor’s Manual is available to users. It is divided into
six sections: (1) A new test bank of exam questions (objective, short answer,
and essay type) with an answer key for the objective questions; (2) individ-
ual and group exercises designed to further augment text concepts; (3) addi-
tional resources listing books, tapes, and films that can be used as teaching
tools; (4) written and oral assignments for each chapter; (5) syllabi or course
outlines designed for both a ten-week and a fourteen-week course schedule
(There is also a sample lesson plan to demonstrate how some concepts
unique to this text may be taught.); (6) essays on two issues that challenge
many teachers of interpersonal communication courses, How to Handle
Grading and How to Facilitate an Instructional Discussion.
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