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PREFACE

Like previous editions, this third edition of Reading Critically, Writing
Well is more than simply a collection of readings for a college writing
course; our goal throughout continues to be to teach students practical
strategies for critical reading, thereby enabling them to analyze
thoughtfully the readings in this text and in their other college courses.
We assume that college students should learn to think and read critically
and that as they become better critical readers, they will also become
more effective writers. To this instruction in reading, we add compre-
hensive guidance in writing, helping students to understand and manage
the composing process—from invention through planning and drafting
to revision.

This text attempts to bring critical reading and writing together in an
ideal relationship. After their initial reading of each of the selections in-
cluded here, students are encouraged to reread and annotate the essay
and to write about their responses to its meaning. Then they return to
the essay again to annotate, analyze, and write about one or more of its
distinctive rhetorical features: here students are offered specific questions
for analyzing the major nonfiction genres or kinds of discourse and crite-
ria for evaluating them. Based on these analyses and evaluations, stu-
dents learn to read each genre with a critical eye and, finally, to practice
writing their own essays of that kind.

We believe that if students have specific strategies for reading and
careful guidance with writing, they can study seriously and compose con-
fidently the types of discourse written by academics and professionals.
Instead of exercises in the conventional modes of writing, this text offers
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vi e Preface

real-world writing tasks; students read and write the kinds of discourse
they will encounter during college and on the job. They practice the
forms of critical analysis, inquiry, and knowledge-making central to re-
search and learning in college. In this way, the text introduces them to
writing and learning across the college curriculum.

New to This Edition

This third edition of Reading Critically, Writing Well remains funda-
mentally the same book in its assumptions about students’ learning and
its attention to instruction in both reading and writing strategies. It is,
nevertheless, a substantially revised book, as the following summary will
suggest:

e Chapter 1 has been rewritten to get the course off to a quick
start by introducing two basic reading strategies: reading for
meaning and reading like a writer. These two strategies are car-
ried through the entire book, providing the basis for each chap-
ter introduction and for the apparatus following each reading.

e The catalog of critical reading strategies that previously opened
the book has been moved to an appendix, which students can
refer to easily.

¢ The openings of Chapters 2 through 9 and the apparatus fol-
lowing every reading selection have been redesigned and rewrit-
ten.

* Group-inquiry activities and a list of typical academic and
workplace writing situations appropriate for each genre have
been added to Chapters 2 through 9.

e Many of the Ideas for Your Own Writing that follow each
reading selection have been expanded, offering students a wider
array of specific essay topics.

e Chapters 2 through 9 each conclude with a summary checklist
of the basic features of the genre to aid students in reading
their own essays, and those by other writers, critically.

* Thirty-three of the fifty-two essays are new.

Most of these changes are discussed in greater detail below.

Noteworthy Features

Primary focus on fundamental critical reading strategies. The
opening chapter of Reading Critically, Writing Well introduces the con-
cept of critical reading through the example of a sample essay that has
been annotated twice—first to explore its meaning (reading for mean-
ing), then to analyze its key rhetorical features (reading like a writer)—
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followed in each case by a written exploration of the annotations. A sec-
ond essay in Chapter 1 provides an opportunity for students to practice
the same kinds of annotating and writing activities on their own. Chapter
1 in this edition represents a marked departure from that in previous
editions, concentrating as it does on the fundamental critical reading
strategies of annotating essays and examining their key rhetorical fea-
tures. (The further critical reading strategies are now introduced as ap-
propriate elsewhere in the book and described in detail in Appendix 1, A
Catalog of Critical Reading Strategies.) This new Chapter 1 should pro-
vide a more manageable introduction to the concepts and practices that
underlie the rest of the book.

Organization based on eight basic types of discourse. As in pre-
vious editions, Chapters 2 through 9 then focus on reading and writing
particular types of discourse: four types of personal and explanatory dis-
course (autobiography, observation, reflection, and explanation of con-
cepts) and four types of argumentative discourse (evaluation, analysis of
causes or effects, proposal to solve a problem, and arguing a position on
a controversial issue). These eight chapters provide students with com-
prehensive support for reaching the goals stated in our title: reading crit-
ically and writing well.

Detailed chapter introductions that guide students in reading each
type of discourse closely and critically. Chapters 2 through 9 begin
by introducing the rhetorical situation in which each type of discourse is
most commonly produced and read. To illustrate the importance of an-
notating in reading critically, a brief annotated excerpt from one of the
chapter’s reading selections is presented. Students are then guided
through their own detailed annotations and written analyses of a brief
representative essay. These analyses, based on the primary goals of read-
ing for meaning and reading like a writer outlined in Chapter 1, help
students focus on particular ideas and issues raised in the essay and on
basic rhetorical features and writing strategies, so they can learn to an-
alyze, evaluate, and write the type of discourse under discussion.

New to these chapter introductions, in addition to the more detailed
guidance in annotation and critical reading, are (1) an outline of three or
four professional and academic writing situations, showing students how
each particular genre is central to college writing assignments across the
disciplines; and (2) a group-inquiry exercise that invites students to re-
hearse the assignment situation orally before they begin work in the
chapter, with the goal of making the genre seem more understandable
and approachable. These group-inquiry exercises also provide oppor-
tunities for collaborative learning, as can many of the Reading for Mean-
ing and Reading Like a Writer activities.
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Provocative, illustrative readings. Next in Chapters 2 through 9,
five or six readings (including one written by a student) illustrate the
range of writing situations and approaches typical to that kind of dis-
course, each preceded by headnotes that discuss the author and the con-
text in which the selection was written and followed by ideas for stu-
dents’ own writing. Well over half of these readings are new to the third
edition, and our goal has been to choose new readings that—in terms of
subject matter, rhetorical structure, and representativeness of discourse
type—are interesting and provocative and at the same time benefit from
close, critical analysis.

Carefully focused apparatus that promotes critical reading and writ-
ing. The new apparatus following these readings reflects the more fo-
cused and streamlined goals of Chapter 1: instead of the usual list of
questions, there are only two clearly defined tasks. Under Reading for
Meaning, students are invited to reread, annotate, and write at least a
page about the selection, using suggestions based on current research
into how readers make meaning for themselves from texts: bringing prior
knowledge to bear, starting with what one understands best and then
proceeding to what one may not yet understand, reflecting on the experi-
ence of trying to find meaning, and responding to specific brief passages.
Based on these suggestions, students decide for themselves how to en-
gage the text through rereading, annotating, and writing. We know from
class testing that such engagement prepares students for lively discus-
sion; more important, students see more in every essay than is possible
after reading it once and answering a few perfunctory questions.

Next, the Reading Like a Writer activity following each selection fo-
cuses on a single rhetorical feature or writing strategy that is different for
each reading in the chapter. By focusing on a single rhetorical feature at
a time, students are able to examine how and why writers construct their
texts in particular ways. They see the role convention plays in writing
and the many imaginative ways writers may use—and may also resist—
convention. As with the Reading for Meaning activity, once students
have reread and annotated the selection, they are asked to write about
what they have learned.

In addition, following two selections in Chapters 2 through 9, a fur-
ther critical strategy for reading for meaning or reading like a writer is
added. Described in detail in Appendix 1, A Catalog of Critical Reading
Strategies, each of these represents a particular approach to annotating
and analyzing a text. Unlike previous editions, where students were in-
troduced to all these reading strategies in Chapter 1, this edition gradu-
ally introduces students to these strategies as each is useful for analyzing
a particular reading.
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Comprehensive guide to writing each type of discourse. As in pre-
vious editions, Chapters 2 through 9 conclude with a brief but compre-
hensive guide to writing that helps students through each stage of the
writing process for that particular genre—from finding a topic to revis-
ing for readability. These guides to writing are each followed by a new
summary of basic features to help students revise their own work and to
analyze and evaluate the work of other writers, professionals and peers
alike.

Complete catalog of critical reading strategies. Appendix 1, A
Catalog of Critical Reading Strategies, offers a variety of proven reading
strategies including previewing, outlining and summarizing, exploring
the significance of figurative language, looking for patterns of opposition,
evaluating an argument, and comparing and contrasting related read-
ings—along with three new strategies growing out of current reading
research: contextualizing, questioning to understand and remember, and
reflecting on challenges to your beliefs and values. An excerpt from the
famous “Letter from Birmingham Jail” by Martin Luther King, Jr., is
annotated and analyzed according to these strategies, and the full text of
the letter concludes the appendix to allow further reading and analysis.

Brief guide to research and documentation. A final appendix dis-
cusses library and field research. It includes MLA and APA guidelines
for documenting sources, and it offers advice to help students integrate
research materials into their own writing.

Thorough instructor’s manual. An Instructor’s Resource Manual
outlines various course plans for using this text and offers suggestions for
presenting each reading. It includes, as well, discussion of general teach-
ing strategies that became central to our work as we taught previous
editions and an annotated bibliography of recent research and theory on
learning from text, sources that influenced our choice of critical reading
strategies.
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