Expanding .

Literacy in

‘Secondary %

Schools



Readers, Teachers, Learners

Expanding Literacy in Se

Second Edition

William G. Brozo
Texas A&M University—Corpus Christi

Michele L. Simpson
University of Georgia

Merrill,
an imprint of Prentice Hall
Englewood Cliffs, New Jersey Columbus, Ohio



Library of Congress Cataloging-in-Publication Data
Brozo, William G.
Readers, teachers, learners : expanding literacy in the secondary
schools / William G. Brozo, Michele L. Simpson.—2nd ed.
p. cm.
Includes bibliographical references and index.
ISBN 0-02-315661-9
1. Reading (Secondary}—United States. 2. Language arts (Sec-
ondary)—United States. 1. Simpson, Michele L. II. Title.
LB1632.B7 1995
428.4'071'273—dc20 94-16927
CIP

Editor: Linda James Scharp

Production Editors: Jonathan Lawrence and Louise N. Sette

Text Designer: STELLARVISIONS

Cover Designer: Brian Deep

Production Buyer: Deidra M. Schwartz

Electronic Text Management: Marilyn Wilson Phelps, Matthew Williams, Jane Lopez,
Karen L. Bretz

This book was set in Kuenstler 480, Avant Garde, and Swiss 721 by Prentice Hall and was
printed and bound by Book Press, Inc., a Quebecor America Book Group Company. The
cover was printed by Phoenix Color Corp.

© 1995 by Prentice-Hall, Inc.
A Simon & Schuster Company
Englewood Cliffs, New Jersey 07632

o

All rights reserved. No part of this book may be reproduced, in any form or by any means,
without permission in writing from the publisher.

Earlier edition © 1991 by Macmillan Publishing Company.
Printed in the United States of America
10987654321

ISBN: 0-02-315661-9

Prentice-Hall International {(UK) Limited, London
Prentice-Hall of Australia Pty. Limited, Sydney
Prentice-Hall of Canada, Inc., Toronto
Prentice-Hall Hispanoamericana, S. A., Mexico
Prentice-Hall of India Private Limited, New Delhi
Prentice-Hall of Japan, Inc., Tokyo

Simon & Schuster Asia Pte. Ltd., Singapore

Editora Prentice-Hall do Brasil, Ltda., Rio de Janeiro



Preface

As we put the finishing touches on this second edition, we once again realized
how much more we could have said; how many more scenes of quality teaching
and learning we could have shared; how many more literacy innovations we could
have described. Four years have done little to alter our view that to publish is less
an end point in the writing process than a place for rethinking, redefining, and
planning for an even better text the next time.

As authors of this text, we remain readers, teachers, and learners who have
learned from each other, from users of the first edition, and most of all, from our
students. Our hope continues that the readers, teachers, and leamers of this text will
remain open to the mind-expanding possibilities and personal pleasures of change.

Although change and transition are obvious themes in this second edition, the
overarching goal—to communicate to teachers through teachers—has been rein-
forced. With fresh and exciting reading, writing, and literacy research as a back-
drop, we have tried in a collaborative spirit to empower teachers with the confi-
dence to make their own best decisions about the learning that goes on in their
classrooms. As in our first attempt, we have made a serious effort to avoid pre-
scribing, offering “canned” answers, or demanding certain behaviors from teach-
ers that ignore the realities of the everyday world of secondary schools, whose
major goal is to teach content-area concepts.

We hope another clear message of the book is that teachers inform us as much
as we inform them. In a very real sense, the growth and improvement of stu-
dents’ language processes in secondary schools will depend on the strength of the
transaction between teachers in higher education and teachers in public schools.
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This edition includes even more actual teaching scenarios and examples than
the first. We demonstrate the valuable lessons to be learned from those content-
area teachers struggling and triumphing as they implement stimulating reading,
writing, and learning strategies. Theory and research are embodied in these sce-
narios and examples, which provide glimpses of teachers making literacy learning
and content acquisition work.

Assumptions Underlying the Reading and Writing Strategies in this New Edition

A major theme of this book is that teachers who employ language-based strategies
are more likely to build active learners and expand literacy in secondary schools.
Throughout the book we describe strategies that exploit students’ beliefs and back-
grounds and provide students with new, imaginative experiences that will help
them find reasons to learn. The strategies we discuss demonstrate how teachers
can move students to become active learners by building independence. Above all,
the strategics in this book strive to make learning fun and accessible for all.

We believe students develop misconceptions about literacy and learning as a
result of their experiences in school. The strategies and ideas in this second edi-
tion stem from the belief that students can become interested and enthusiastic
users of literacy to expand their sense of reality and their sense of themselves.
Students are touched and moved by learning when teachers bring together teach-
ing and learning experiences in positive and authentic ways, when learning is
meaning centered, when teachers and students work together to shape the learn-

| ing environment, and when students are given real-world reasons to learn.

Several assumptions, therefore, underpin the strategies in this book. These

‘ assumptions form the theoretical foundation on which our ideas for tcaching and
learning rest.

‘ 1. Teaching is more than dispensing information, because learning is
more than receiving and remembering information.

Learning is the construction of meaning, an active process on the
part of the learner. Teaching is creating classroom contexts that
support the acquisition of new knowledge through literacy.

2. A major goal of education should be the development of critical
thinkers and active, independent learners.

Students should be provided opportunities to play active roles in the
meaning-making process. Students should be engaged in learning
experiences that help them critically evaluate their worlds and
participate in active problem solving of real-world concerns.

3. To be literate is to use literacy as a tool for learning.

In supportive learning environments, students can learn to use liter-
acy as a vehicle for meaningful and functional learning.
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4. Content and process can be taught simultaneously,

Students should be led to see that what is learned is inextricably tied
to how one learns.

Organization and Special Features of the Book

This text is designed to help you to teach your content more effectively and to
help you develop independent learners who can think about your content in cre-
ative and critical ways. This text is also designed to help you envision the possi-
bilities for exciting teaching and learning in your classroom. To this end, we have
filled the book with actual, practical examples, teaching scenarios, and classroom
dialogues. Using an informal tone, we share our own teaching experiences as well
as those of many secondary classroom teachers like yourself. We provide many
alternatives, not with the intent that you should adopt every one, but with the
expectation that you will select the strategies that best suit your subject area, your
students, and your teaching style.

New to this edition, Chapter 1 provides a thorough description of major trends
in literacy, themes in this book, and principles of language-based teaching and
learning, as well as a much expanded explanation of cooperative learning. Chap-
ters 2 and 3 are critical in that they explain the processes involved in developing
active learners. We recommend that you read these first three chapters before
reading the others, because the remaining chapters build on this foundation.

Regardless of the content that you teach or plan to teach, each chapter can pro-
vide you with insights into effective classroom interactions and practical exam-
ples of teaching strategies. Even when these examples of strategies and classroom
applications do not come from your particular subject area, they can be invaluable
as guides for helping you modify instructional practices within your own class-
room context. Therefore, we recommend that you read each one, and as you do,
rather than implementing the strategies exactly as explained and presented here,
constder how the strategies can be adapted to your content, students, classroom,
and teaching style.

Woven throughout the 11 chapters of this edition are many common threads.
For instance, although we devote an entire chapter to writing in the secondary
school {Chapter 7), writing strategies—in combination with other literacy
processes as vehicles for learning in a variety of classroom contexts—are offered
in nearly every chapter. The same holds true for using young adult literature and
trade books to engender interest and spice up content learning [Chapter 8).

Readers of this second edition will be especially pleased with all of the updated
references to professional literature. In addition, we have added a major section
on authentic assessment, including portfolio assessment/teaching, in Chapter 4.
New also to this edition are the case study sections in Chapters 3 through 10.
The case study format asks you to consider a particular problem or issue from an
actual teaching scenario related to the content of the chapter. At the conclusion of
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Reference

the chapter, the case study is revisited, and you are invited to offer teaching or
problem-solving suggestions. This feature makes the second edition more interac-
tive and hopefully a more useful text for secondary school teachers.

It is with great confidence that we stand behind the methods and strategies
discussed within this book. In fact, many of the teaching scenarios and examples
come from our own teaching and research experiences with middle school, junior
high, and high school teachers and students. Other examples come from past stu-
dents who have told us about or invited us to view their successful creation of lit-
eracy innovations or application of strategies.

We have taken great pains not to write another instructional recipe book that
lists activities without connections to actual classroom environments, without a
grounding in theory and research, without a focus on process. Dorothy Watson
suggests that “instructional cookbooks carry teachers from one activity to the
next, but do not empower them with knowledge that leads to flexibility in future
decision making” (in Gilles et al., 1988). Instead, we have tried to provide the
encouragement, strategies, and examples needed to help you transform your
classroom world into a learning place where you and your students’ mutual desire
to learn will never disappear.

These opening remarks would be incomplete without a very special thanks to Jeff
Johnston and Linda Scharp, our editors at Merrill. Without their unflagging confi-
dence in us and their prescience in recognizing the need for secondary school teach-
ers to become more knowledgeable of holistic literacy strategies, this second edition
would never have become a reality. Thanks as well go out to our production coordi-
nators, Jonathan Lawrence and Louise Sette, and to our copy editor, Luanne Dreyer
Elliott. We are, of course, indebted to our diligent reviewers—Carolyn S. Andrews-
Beck, Southern Illinois University at Edwardsville; Gerald Calais, McNeese State
University; J. Richard Chambers, Boston University; Patricia N. Chrosniak, Western
Mlinois University; Dennis J. Kear, Wichita State University; Lorita G. Manning,
Baylor University; and Judity B. Schaumberg, Carthage College—whose helpful
insights made this second edition a better text. We thank all the students and teach-
ers whose experiences inspired us and whose wisdom mentored us, especially, Dr.
Keith Thomas, Dr. Ned Ratekin, and Hannah Katherine Brozo. Finally, we thank
with all our hearts the two special teachers to whom we are married, Carol and
Tom, for their love and support during the past 4 years of writing,

In physics they call it the “butterfly effect”-——small influences creating dramatic
effects—derived from the idea that the mere flap of an insect’s wing in your back-
yard can cause a hurricane on the other side of the globe. This book is dedicated
to small influences that can bring about big changes in the way students and
teachers in secondary schools interact and the quality of student learning.

Gilles, C., Bixby, M., Crowley, P, Crenshaw, S., Henrich, M., Reynolds, R., & Pyle, D.
{1988). Whole language strategies for secondary students. New York: Richard C. Owen.



Brief Contents

Chapter

=W N -

N @@ NG

10
11

Appendix;

Readers, Teachers, Leamers: An infroduction 1
Readers, Teachers, Leamners: A Model of Active Leaming 19
Comprehension Strategies: The Tools of Literacy 35

Classroom Assessment of Literacy
Growth and Content Leaming 81

Initiating Students to New Leaming 123

Expanding Vocabulary and Developing Concepts 153

The Active Leamer and Wiiting in the Secondary Classroom 201
Literature Across the Cumiculum and Throughout Life 239
Strategic Leaming Across the Content Areas 279

Expanding Literacy for Students with Special Needs 323
Becoming an Effective Literacy Professional 355

Literature in and for Students Who Speak "Other Englishes” 389
Name Index 395

Subject Index 401

About the Authors 409



Conients

1 Readers, Teachers, Learners: An Introduction 1
What Is Literacy and Its Role in the Secondary School? 2
Definition of Literacy: A Modest Proposal 3
The Literacy Landscape 4
Low Levels of Literacy 5
Aliteracy 6
No Place for Critical Literacy 7
Principles of Language-Based Teaching 8
Principle 1: Language-Based Teachers Understand
That Learning Is a Social Process 9
Principle 2: Language-Based Teachers Know
That the Best Learning Occurs When It Is
Whole, Functional, and Meaningful 11
Principle 3: Language-Based Teachers Know That
Students Improve Their Reading and Writing
When Given Abundant Opportunities to Use
Reading and Writing as Vehicles for Learning 13
Principle 4: Language-Based Teachers Are in
a Continual Process of Making Transitions
to Better Literacy and Content Teaching 14



X

Contents

2

Summary 15
References 16

Readers, Teachers, Learners: A Model of Active Learning 19
Four Theoretical Principles That Promote Active Learning 20
Principle 1: Active Learners Use Schemata
and Prior Knowledge in the Meaning-Making Process 20
Principle 2: Active Learners Use Text Structure
to Guide Their Meaning Making 22
Principle 3: Active Learners Process
Text in an Elaborative Fashion 27
Principle 4: Active Learners Have Control
and Knowledge of Appropriate Strategies 29
The Influence of Context on Active Learning 31
Summary 32
References 32

Comprehension Strategies: The Tools of Literacy 35

Case Study 36

Active Learners Use Schemata and Prior

Knowledge in the Meaning-Making Process 36

The Anticipation Guide 37
The PReP Procedure 40
Interacting With Text Through Writing 41

Active Learners Use Text Structure to Guide Their Meaning Making 43
Creating Local Coherence With Connectives 44
Interlocking Guide 46
Creating Global Coherence With Charting 47
Expository Passage Organizers 50
Visualizing Text Organization 51

Active Learners Process Text in an Elaborative Fashion 53
Teacher Demonstrating Active Reading Processes 53
Identifying Sources of Information in Question Answering 56
Teaching Question-Answer Relations

Using Cooperative Learning 59

Using Study Guides 61

Active Learners Have Control and Knowledge

of Appropriate Strategies 72

Teaching Students to Think Metacognitively 72



Contents

Reading Comprehension in All Areas
of Secondary School Learning 76
Case Study Revisited 76
Summary 77
References 78

Classroom Assessment of Literacy

Growth and Content Learning 81
Case Study 82
Guidelines for Literacy Assessment 83
Assessment Is a Process of Becoming
Informed About Authentic Learning 83
Assessment of Literacy and Content Learning
Should Occur in Multiple Contexts 84
Assessment Is a Continuous Process 85
Assessment Should Include Students’ Interests and Attitudes
Standardized Reading Achievement
Tests: What You Should Know 91
Authentic Assessment of Literacy and Content Learning 94
Creating a Portfolio Assessment
Culture: Process and Product 95
Assessment by Observation 103
Verbal Reporting 105
Written Retellings: Using Writing
to Assess Comprehension 108
Oral Retellings 112
Group Informal Reading Inventory 114
Case Study Revisited 115
Summary 119
References 120

Initiating Students to New Learning 123

Case Study 124

Guidelines for Effective Readiness Instruction 125
Generate Interest in the Topic 125
Activate and Build Relevant Prior Knowledge 125
Help Set Meaningful Purposes for Learning 128
Preteach Critical Concepts and Vocabulary 128

86

Use Writing to Prepare Students for Reading and Learning 129



xii Contents

Assess Prior Knowledge 129
Activate Schema With Cooperative Learning Groups 129
Channeling Knowledge and Interest 130
Reading Young Adult Literature to Build
Prior Knowledge and Generate Interest 130
Activating Schema With Discussion 131
Purpose-Setting Strategies 132
Preteaching Critical Vocabulary and Concepts 139
Writing to Prepare for Reading and Learning 142
Role Playing and Simulations 146
Case Study Revisited 148
Summary 150
References 150
Young Adult Books 151

6 Expanding Vocabulary and Developing Concepts 153
Case Study 154
Definitional Versus Conceptual Understanding of Words 155
Guidelines for Effective Vocabulary Instruction 157
Teach Vocabulary in Context 157
Emphasize Students’ Active Role
in the Learning Process 157
Give Students Tools to Expand
Word Knowledge Independently 158
Reinforce Word Learning With
Repeated Exposures Over Time 158
Be an Enthusiastic Model of Vocabulary Use 159
Build a Language-Rich Environment 159
Selecting Key Terms and Concepts 160
Types of Vocabulary 160
A Process for Selecting Words to Teach 160
Traditional Approaches to Vocabulary Instruction 162
Using Contextual Analysis 162
Using the Dictionary 167
Teacher-Directed Approaches for
Building Vocabulary Knowledge 168
Firsthand Concept Development 169
Word Scavenger Hunts 170
Semantic-Feature Analysis 172
Graphic Organizers 175



Contents xiii

Promoting Independent Word Learning 180
Conceptual Understanding of Content-Area Vocabulary 180
Word Maps 181
Concept Cards 184
Activities for Reinforcing and Evaluating Word Knowledge 188
Imagery and Keywords 189
Activities and Test Formats that Reinforce
and Evaluate Word Learning 191
Case Study Revisited 194
Summary 196
References 197

The Active Learner and Writing in the Secondary Classroom 201
Case Study 202
Reading and Writing as Constructive and Paralle]l Processes 202
How Can the Writing Process Help the Content-Area Teacher? 204
Principles Guiding the Use of Writing 206
Writing Activities That Prepare Students for Learning 209
Guided-Writing Activity 209
Academic Journals 211
Writing Activities That Encourage Students
to Summarize and React 212
Reader Response Applied to Expository Text 212
Summary Microthemes and Journals 214
Writing Activities That Encourage Students
to Extend and Reformulate 216
Variations of the Microtheme 217
SPAWN-ing Writing Assignments 218
Critical Issues Concerning the Use of
Writing as a Means of Learning 219
Sane Methods for Grading and Responding 220
Effective Activities for Involving Students in Evaluation 223
Using Writing to Test Learning 227
The Research Paper 229
The Role of Computers During the Writing Process 231
Prewriting Stages 232
Writing Stages 233
Postwriting Stages 233
Case Study Revisited 234
Summary 237
References 237



xiv

Contents

8

Literature Across the Curriculum and Throughout Life 239
Case Study 240
What Is Young Adult Literature? 241
Guidelines for Integrating Literature in Content Classrooms 242
Identify Salient Themes and Concepts 243
Identify Appropriate Literature to Help Teach Concepts 246
Organize the Content and the Classroom for Literature 250
Teaching With Trade and Text: A Symbiosis 254
Use the Trade Book as a Schema and Interest Builder 255
Use Trade Books to Extend Textbook Ideas 258
Use Follow-up Activities That Allow Students
to Personalize New Trade/Text Knowledge 264
Promoting Lifelong Reading Habits 265
What Classroom Teachers Can Do to Keep Students
Reading 266
Case Study Revisited 271
Summary 274
References 275
Young Adult Books 276

Strategic Learning Across the Content Areas 279
Case Study 280
Guidelines for Teaching Study Strategies 281
Determine the Demands of the Criterion Task 281
Develop Flexible Strategies and Knowledge
of When and Why to Use Them 282
Create Situations So Students Can Transfer
Strategies to Realistic Content-Area Tasks 283
Take the Time to Develop Students’ Strategic Expertise 284
Encourage Students to Modify Strategies
to Meet Personal Needs and Styles 285
Know the Study Strategies You Teach 285
Use Homework to Reinforce Study Strategies 285
Basic Processes and Strategies 287
Knowing the Format and Organization of a Textbook 287
Previewing 289
Summarizing 291
Studying From Summaries 295



10

Contentfs

Mapping 300
Other Organizational Study Strategies 302
Time Lines 304

Strategies for Creating Metacognitive Awareness 308
Self-Questioning Strategies for Expository Text 308
Narrative Text and Self-Generated Questions 310
The Talk-Through 312
Journals as a Way to Build Metacognitive Awareness 314
Defining Tasks and Establishing Goals 314

Case Study Revisited 317

Summary 319

References 320

Expanding Literacy for Students With Special Needs 323
Case Study 324
How Does It Feel to Be a Reader With Special Needs? 325
Instructional Guidelines for Teaching Special Needs Students 326
Special Needs Students Need More Than
Pull-Out Time in a Resource Room 326

XV

Instruction Should Emphasize Meaningful Reading and Writing

Experiences Over Skill Mastery 327

Each Student’s Unique Contribution Should Be Valued 328

All Dialects of a Language Should Be Valued 329
Engage Students in Literacy Experiences That Reverse
Cycles of Passive Failure and Learned Helplessness 330
Promote New, Positive Ways of Communicating
About Special Needs Students 332
Reading and Writing Strategies for Special Needs Students 334
Sustained Silent Reading and Writing 334
Message Board: Encouraging Purposeful Writing 335
Dialogue Journals 336
Exploring Personal Connections to Text 337
Trade Books 339
"Other Englishes” 345
Verbal Reports 346
Case Study Revisited 348
Summary 350
References 351
Young Adult Books 353



xvi Contents

11

Appendix:

Becoming an Effective Literacy Professional 355
Literacy Innovations in the Content
Classroom: Challenges to Change 356
Strategy, Teacher, and Organizational Characteristics Influencing
the Knowledge and Use of Reading and Writing Strategies 358
Strategy 358
Teacher 360
Organization 360
Supporting Meaningful Change in Teacher Practice 361
Characteristics of Effective Teachers 363
Effective Teachers Are Reflective Teachers 363
Effective Teachers Use the Research
Process as a Learning Process 365
Effective Teachers Employ Innovative Strategies
That Link Content and Literacy Learning 369
Effective Teachers Understand Literacy Processes 370
Effective Teachers Establish Personal Reading Programs 372
Effective Teachers Collaborate With Students,
Teachers, Parents, and Administrators 374
Effective Teachers Are Knowledgeable of the Uses
and Limitations of Computer Technology 378
Computer Technology Today and in the Future 379
Data Bases 379
Telecommunications 382
Multimedia 382
Accessing Information About Computer Technology 383
Summary 385
References 386
Young Adult Books 387

Literature in and for Students Who Speak “Other Englishes” 389
Name Index 395

Subject Index 401
About the Authors 409



Readers, Teachers, Learners:
An Introduction

A ... plausible argument, substantiated over three hundred years of insight and
research, is that knowing is an activity, not a condition or state, that knowledge
implies the making of connections, not an inert body of information, that both
teachers and students are learners, that discourse manifests and realizes the
power to learn, and that teaching entails creating incentives and contexts for
learning, not a reporting of data. Specifically, learning is the process of an individ-
ual’s mind making meaning from the material of its experience.

—XKnoblach & Brannon (1983)

This book is about readers, teachers, and learners in the secondary school; it is
about contexts for learning; and it is about how students can be supported in
their use of language processes for learning course content and expanding their
sense of self.

Our purpose for this chapter is fourfold: (a) to share our philosophy of literacy;
(b) to build a case for why literacy processes should be integral to secondary-con-
tent classroom instruction; (c) to describe what we believe to be important princi-
ples of language-based teaching; and (d) to lay down the assumptions about liter-
acy and learning underpinning the strategies and ideas contained in this text.



