fﬁ ‘L._

oy

It

PN L

1 1 A tvd bact. BEE9% AT

jud A




Perspectives on Argument

Nancy V. Wood

The University of Texas at Arlington

PRENTICE HALL
Upper Saddle River, New Jersey, 07458



Library of Congress Cataloging-in-Pubiication

Wood, Nancy V.
Perspectives on argument / Nancy V. Wood. — 2nd ed.
. om.
Includes indexes.
ISBN 0-13-096448—4
1. English language-—Rhetoric. 2. Persuasion (Rhetoric)
3. College readers. 1. Title.
PE1431.Wé6 1998
808’.0427—dc21 97-12903
cIp

Editorial director: Charlyce Jones Owen

Assistant development editor: Kara Hado

Managing editor: Bonnie Biller

Production liaison: Fran Russello

Project manager: Pine Tree Composition

Manufacturing manager: Nick Sklitsis

Prepress and manufacturing buyer: Mary Ann Gloriande
Cover design: Pat Wosczyk

Marketing manager: Rob Mejia

Credits

Jerry Adler, “Building a Better Dad” from Newsweek (June 17, 1996). Copyright © 1996 by Newsweek, Inc.
Reprinted with the permission of Newsweek.
Lois Agnew, “Special Educations Best Intentions.” Reprinted with the permission of the author.

Credits continue on page 655, which constitutes an extension of the copyright page.

This book was set in 10/12 Palatino by Pine Tree Composition, Inc.,
and was printed and bound by Hamilton Printing Company.
The cover was printed by Phoenix Color Corp.

© 1998, 1995 by Prentice-Hall, Inc.
Simon & Schuster/A Viacom Company
Upper Saddle River, New Jersey 07458

All rights reserved. No part of this book may be
reproduced, in any farm orby ary means,
without permission in writing from the publisher.

Printed in the United States of America
109 87 6 5 4 3

ISBN: 0-1.3-09ku4y4a-y

Prentice-Hall International (UK) Limited, London
Prentice-Hall of Australia Pty. Limited, Sydney
Prentice-Hall Canada Inc., Toronto

Prentice-Hall Hispanoamericana, S.A., Mexico
Prentice-Hall of India Private Limited, New Delhi
Prentice-Hall of Japan, Inc., Tokyo

Simon & Schuster Asia Pte. Ltd., Singapore

Editora Prentice-Hall do Brasil, Ltda., Rio de Janeiro




Preface

PURPOSE

The most important purpose of this book is to teach students strategies for critical
reading, critical thinking, research, and writing that will help them participate in
all types of argument both inside and outside of the classroom. A basic assump-
tion is that argument exists everywhere and that students need to learn to partic-
ipate productively in all forms of argument including those they encounter in
school, at home, on the job, and in the national and international spheres. Such
participation is critical not only in a democratic society, but also in a global soci-
ety in which issues become more and more complex each year. Students who use
this book will learn to identify controversial topics that are “at issue,” to read and
form reactions and opinions of their own, and to write argument papers that ex-
press their individual views and perspectives.

A central idea of this book is that modern argument is not always polarized
as right or wrong, but that instead it often invites a variety of perspectives on an
issue. Another idea, equally important, is that not all argument results in the dec-
laration of winners. The development of common ground and either consensus
or compromise are sometimes as acceptable as declaring winners in argument.
Students will learn to take a variety of approaches to argument, including taking
a position and defending it, seeking common ground at times, withholding opin-
ion at other times, negotiating when necessary, and even changing their original
beliefs when they can no longer make a case for them. The perspectives and abili-
ties taught here are those that an educated populace in a world community needs
to coexist cooperatively and without constant destructive conflict.

SPECIAL FEATURES

Both instructors and students who pick up this book have the right to ask how it
differs from some of the other argument texts that are presently available. They
deserve to know why they might want to use this book instead of another. This
text, which is targeted for freshmen and sophomores enrolled in argument or ar-
gument and literature classes in two-year and four-year colleges, is both a reader
and a rhetoric. Within this reader and rhetoric format are a number of special fea-
tures that when taken together, make the book unique.

xxiii
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Reading, critical thinking, and writing are taught as integrated and inter-
dependent processes. Comprehensive chapters on the reading and writing
processes show how they can be adapted to argument. Extensive instruction
in critical reading and critical thinking appear throughout. Assignments
and questions that invite critical reading, critical thinking, and original ar-
gumentative writing appear at the end of every chapter in “The Rhetoric”
and at the end of every section of “The Reader.”

Cross-gender and cross-cultural communication styles are presented in a
unique chapter that provides for a classroom in which every student can
find a voice. Students learn to identify and develop their own unique styles
of argument and to recognize how their styles may have been influenced by
family background, gender, ethnic background, or country of origin. Also
included are international students’ perspectives on the argument styles of
their countries. Many readings in the book are by authors of varied cultural
and ethnic backgrounds.

Explanations of the elements and structure of argument include the Toul-
min model of argument, the classical modes of appeal, the traditional cat-
egories of claims derived from classical stasis theory, and the rhetorical sit-
uation. Theory is integrated and translated into language that students can
easily understand and apply. For example, students learn to apply theory to
recognize and analyze the parts of an argument while reading and to de-
velop and structure their own ideas while writing.

Audience analysis includes the concepts of the familiar and the unfamiliar
audience as well as Chaim Perelman’s concept of the universal audience.

* Productive invention strategies help students develop ideas for papers.
* Library and on-line research is presented as a creative activity that stu-

dents are invited to enjoy. Workable strategies for research and note taking
are provided. Students are taught to document researched argument papers
according to both MLA and APA style.

Exercises, class projects, and writing assignments at the ends of the chap-
ters invite individual, small group, and whole class participation. Collab-
orative exercises encourage small groups of students to engage in critical
thinking, and whole class projects invite students to participate in activities
that require an understanding of argument. Classroom-tested writing as-
signments include the exploratory paper, which teaches students to explore
several different perspectives on an issue, the critical analysis paper, which
teaches students to analyze and evaluate a written argument, and the re-
searched position paper, which teaches students to take a position on an
issue and defend it. Examples of student papers are provided for each
major type of paper. The writing assignments in this book are models for as-
signments that students are likely to encounter in their other classes.
Summary charts at the end of the rhetoric section present the main points
of argument in a handy format. They also integrate the reading and writing

processes for argument by placing strategies for both side by side and
showing the interconnections.
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* A total of 123 different readings in the rhetoric section and “The Reader”
provide students with multiple perspectives on the many issues presented
throughout the book. Fifteen of these readings are argument papers written
by students.

* The readings in “The Reader” are clustered under nineteen subissues that
are related to the seven major general issue areas that organize “The
Reader.” This helps students focus and narrow broad issues. Furthermore,
the readings in each subissue group “talk” to each other, and questions in-
vite students to join the conversation.

NEW TO THIS EDITION

* Two new chapters teach special applications of argument theory.

* “Rogerian Argument and Common Ground” teaches an alternate strat-
egy to use when the traditional confrontational style of argument is not
working.

¢ “Argument and Literature” teaches students to recognize argument in
literature and to write arguments of their own about literature.

* Sixty-five percent of the reading selections are new. A total of 80 of the 123
reading selections in this edition appear for the first time.

* Two new issue areas that explore the issues associated with Modern Elec-
tronic Media and Social Responsibility appear in “The Reader.”

* Nine new issue questions, each accompanied by sets of 3-6 essays to pro-
vide different perspectives on the questions, appear in “The Reader.”
These questions include, “Do Men and Women Students Learn Differ-
ently in the Classroom?” “What Is a Family? Does It Have to Be Tradi-
tional?” “How Much Should Schools Change to Help Students Succeed?”
“What Should Be Done With Young Offenders?” “Should the Internet Be
Censored or Screened to Protect Users?” “What Effect Do Computers
Have on Their Users?” “Who Should Share Responsibility for the Chil-
dren?” “Who Should Take Responsibility for the Poor?” and “Who
Should Be Responsible for the Life and Death Decisions That Affect the
Terminally I11?”

* Examples of how to locate and cite Internet materials and use on-line
databases appear in the chapter on invention and research.

* Nine new examples of student writing provide models for an issue pro-
posal, a Toulmin analysis, Rogerian argument (one is written in letter for-
mat), an analysis of an argument made by a literary character, a position
paper that demonstrates how to use argument theory for invention, and an
annotated bibliography.

* Nine new whole class projects include debates, symposia, literary de-
bates, critical reading and analysis sessions, and class reporting sessions.

All create opportunities for students to participate in major argument
activities.
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* New Questions on the Chapter and Questions on the Essays for Analysis
appear at the end of each of the twelve chapters. These can be used as read-
ing quizzes and as questions for discussions.

¢ Revised exercises and writing assignments appear throughout the book.
Many small changes have been made in response to advice from instructors
who taught with the first edition.

¢ Films and literature related to “The Reader” issues are listed in the intro-
ductions to each issue area and invite students to extend their perspectives
on the issues through these art forms.

¢ An Alternate Table of Contents provides (1) an alphabetical listing of all
of the issues in the book to help students discover paper topics and related
essays, (2) an annotated list of the major writing assignments that include
clear instructions and models to help students complete them, (3) an anno-
tated list of the class projects along with clear instructions for organizing
and executing them, and (4) examples of some of the argument strategies
that appear in the essays in “The Reader.” Students may consult these to in-
crease their understanding of argument theory.

ORGANIZATION

The book is organized into four parts and, as much as possible, chapters have
been written so that they stand alone. Instructors may thus assign them either in
sequence or in a more preferred order to supplement their own course organiza-
tion.

Part One: Engaging with Argument for Reading and Writing. This part
introduces students to issues and the characteristics of argument in Chapter 1,
helps them begin to develop a personal style of argument in Chapter 2, and pro-
vides them with processes for reading and writing argument in Chapters 3 and 4.
Writing assignments include the issue proposal, the argument style paper, the
analysis of the rhetorical situation paper, the summary-response paper, and the
exploratory paper.

Part Two: Understanding the Nature of Argument for Reading and Writ-
ing. This part identifies and explains the parts of an argument according to
Stephen Toulmin’s model of argument in Chapter 5, explains the types of claims
and purposes for argument in Chapter 6, and presents the types of proofs along
with clear examples and tests for validity in Chapter 7. Chapter 8 teaches stu-
dents to use Rogerian argument strategies to achieve common ground when tra-
ditional strategies are not working, and Chapter 9 explains how to use argument
theory to gain new perspectives in reading imaginative literature. Writing assign-
ments include the Toulmin analysis, the position paper based on “The Reader,”

the Rogerian argument papers, the argument and literature papers, and the criti-
cal analysis paper.
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Part Three: Writing a Research Paper That Presents an Argument. This
part teaches students to write a claim, clarify purpose, and analyze the audience
in Chapter 10, to use various creative strategies for inventing ideas and gathering
research materials in Chapter 11, and to organize, write, revise, and prepare the
final manuscript for a researched position paper in Chapter 12. Methods for locat-
ing and using resource materials in the library and on-line are presented in Chap-
ters 11 and 12.

Part Four: The Reader. This part is organized around the broad issues of
men’s and women’s roles, education, crime and the treatment of criminals, free-
dom of speech, racism in America, modern electronic media, and social responsi-
bility. Strategies and questions to help students explore issues and move from
reading and discussion to writing are also included.

THE INSTRUCTOR’S MANUAL

In preparing the Instructor’s Manual, my coauthors and I have included chapter-
by-chapter suggestions for using the book in both the traditional and the com-
puter classrooms. We have also included sample syllabi. Two instructors have
written day-by-day teaching journals in which they detail how they worked with
this book in class and how the students responded. Also included in the manual
are strategies for teaching students to use electronic data bases, the Internet, and
other resources for conducting on-line and library research. Another chapter sug-
gests how student argument papers can be developed with the help of tutors in a
writing center and by on-line moos and chat groups. A set of class handouts
ready for photocopying is also provided. Copies of this manual may be obtained
from your Prentice Hall representative.

ACKNOWLEDGMENTS

My greatest debt is to my husband, James A. Wood, who has also taught and
written about argument. He helped me work out my approach to argument by
listening to me, by discussing my ideas, and by contributing ideas of his own.
The process renewed my faith in peer groups and writing conferences. Most writ-
ers, | am convinced, profit from talking through their ideas with someone else. I
was lucky to find someone so knowledgeable and generous with his time and in-
sights.

I also owe a debt to the freshman English program at The University of
Texas at Arlington. When I joined the department a few years ago, I found myself
caught up in the ideas and controversies of this program. It provided me with
much of the interest and motivation to write this book.

For the past several years I have trained the graduate teaching assistants in
our department who teach argument. An exceptionally alert group of these stu-



xxviii

Acknowledgments

dents volunteered to meet with me and recommend revisions for this second edi-
tion. They include Lynn Atkinson, J. T. Martin, Kimberly Ellison, Corri Wells,
Steve Harding, Barbara Chiarello, Collin G. Brooke, Tracy Bessire, Cheryl Brown,
Matthew Levy, Alan Taylor, and Deborah Reese. I hope they will be pleased
when they see that I have followed many of their suggestions for improvement.
Many other graduate teaching assistants in our program have also taught with
this book and have made useful recommendations and suggestions. I am grateful
to them for their insight and enthusiasm.

I 'am also indebted to other colleagues and friends who have helped me
with this book. James Kinneavy is the originator of the exploratory paper as it is
taught in this book. Audrey Wick, Director of Freshman English at our University
and a seasoned teacher of argument, read and critiqued every essay in the pre-
sent Reader. No essay is included that does not bear her stamp of approval. She
also provided me with one of her favorite class projects, the literary debate that
appears at the end of Chapter 9 on argument and literature. My colleague Tim
Morris helped me think through some of the ideas in Chapter 9, and he provided
me with many excellent examples of poems and other literary works that make
arguments. I owe a special debt of gratitude to Samantha Masterton who pro-
vided research assistance and other types of creative help for this edition. She
made a thorough critique of all of the chapters, she classroom tested all of the
class exercises and writing assignments, and she contributed many excellent sug-
gestions for improving chapters and exercises. I have followed her suggestions
throughout. She also contributed materials to some of the chapters and to the In-
structor’s Manual, and she helped locate and organize articles for “The Reader.”
Beth Brunk, Corri Wells, Deborah Reese, Cheryl Brown, Samantha Masterton,
and Leslie Snow have all either provided chapters or have co-authored chapters
in the Instructor’s Manual. Beth Brunk formatted and typed it. It has been a con-
stant pleasure to work with these bright, energetic, and creative colleagues, and I
am grateful to all of them for the contributions they have made to this second edi-
tion.

I wish I'had the space to acknowledge by name the many students from ar-
gument classes, including my own, who read the first edition and made recom-
mendations for this second edition. Some of them also contributed their own es-
says to be used as examples, and their names appear on their work. I paid
particularly close attention to these student’s comments, and I know their sugges-
tions and contributions have made this a better book for other argument students
throughout the country.

At Prentice Hall, my greatest debt is to Phil Miller, President, Humanities
and Social Sciences, who got me started with this project. I also thank Kara Hado,
assistant development editor, and Charlyce Jones Owens, Editorial Director of
Humanities and Social Sciences. These individuals provided excellent help with
all of the various stages of writing and final editing. Thanks also to Rob Mejia,
Marketing Manager, who helped me develop some of the more user-friendly fea-
tures of the book. Patty Sawyer of Pine Tree Composition, Inc. did a thorough
and conscientious job of seeing the book through all phases of production. Fred



Acknowledgments  ®  xxix

Courtright did a superb job of obtaining all of the permissions for this edition. I
have felt very fortunate to work with such conscientious, reliable, and capable
professionals.

Other colleagues around the country provided additional ideas and recom-
mended changes that have helped improve both the first and second editions of
this book. They include Margaret W. Batschelet, University of Texas at San Anto-
nio; Linda D. Bensel-Meyers, University of Tennessee; Gregory Clark, Brigham
Young University; Dan Damesville, Tallahassee Community College; Alexander
Friedlander, Drexel University; William S. Hockman, University of Southern Col-
orado; James Kinneavy, University of Texas at Austin; Elizabeth Metzger, Uni-
versity of South Florida; Margaret Dietz Meyer, Ithaca College; Susan Padgett,
North Lake College; Randall L. Popken, Tarleton State University; William E.
Sheidley, United States Air Force Academy; Diane M. Thiel, Florida International
University; and Jennifer Welsh, University of Southern California. I am grateful
to them for the time and care they took reviewing the manuscript.

Finally, I thank all of you who use this book. I would like to hear about your
experiences with it, and I am especially interested in your ideas for improving the
chapters and readings. My e-mail address is woodnv@utarlg.uta.edu.

This book has been a genuinely collaborative effort, and I expect that it will
continue to be. I hope students will profit from the example and learn to draw on
the expertise of their instructors and classmates to help them write their papers.
Most writing is more fun and more successful when it is, at least partly, a social
process.

N.V.W.



Contents

Alternate Table of Contents xix
Preface xxiii
Acknowledgments xxvii

PART ONE Engaging with Argument for Reading and Writing

1 A Perspective on Argument 3

What Is Your Current Perspective on Argument? 4
Developing a Broad Perspective on Argument 5

Forms of Argument 6
Under What Conditions Does Argument Work Best? 8
Under What Conditions Does Argument Fail? 12
Engaging with Issues 14

Some Examples of Arguable Issues 17
How Should You Engage with Issues? 17

EXERCISES AND ACTIVITIES 21

ESSAYS AND ANALYSIS

Davidson Goldin / Some College Costs Should Be Tax Deductible 22
A student’s view on how to make the college financial aid burden more equitable.

Beverly G. Hudnut and William H. Hudnut 3d / We’re Good Republicans—
and Pro-Choice 23
A businesswoman and her husband, an ex-mayor and now a Presbyterian minister,
describe how their personal experiences have influenced their views on abortion.

Jeanna Fuston / Issue Proposal on Affirmative Action 27
A student issue proposal.

QUESTIONS ON THE CHAPTER 27

QUESTIONS ON THE ESSAYS FOR ANALYSIS 28

2 Develop Your Personal Argument Style 29
Individual Styles of Argument 30
Do Early Training and Role Models Influence Argument Style? 31
Do Men and Women Argue Differently? 31
Does Culture Influence Argument Style? 35
Do Different Countries Have Different Styles of Argument 41



iv ¢ Contents

Nilesh Bhakta / Argument in Zimbabwe 42
A student essay.

Nadejda Michoustina / From Shoes to Fists to Glasnost: Argument in Russia 45
A student essay.

EXERCISES AND ACTIVITIES 47

ESSAYS FOR ANALYSIS

Shirlee Taylor Haizlip / We Knew What Glory Was 49

The daughter of a black Baptist minister describes her church going experiences
as a child and contrasts them now with the effects of recent church burnings
in the South.

Chancellor Chang-Lin Tien / A View From Berkeley 52
The Chancellor of the University of California at Berkeley expresses his views on
affirmative action.

Ernest Martinez / Giving People a Second Chance 55

The author, a prison vocational trainer, claims that prisoners who have been
rehabilitated and who have had vocational training deserve a job when they leave
prison.

Judy Brady / Why I Want a Wife 56

Brady suggests that anyone would want a wife so long as the wife’s job is to do all of
the chores no one else wants to do.

Reiko Hatsumi / A Simple “Hai” Won't Do 58
Hai, or “yes,” in Japan means different things depending on the context.

QUESTIONS ON THE CHAPTER 60

QUESTIONS ON THE ESSAYS FOR ANALYSIS 60

3 A Process for Reading Argument 61

Recognizing Written Argument 61

How Do You Read Now? 63

How Can You Organize a Process for Reading Argument? 64

Prereading Strategies 66

Reading Strategies 69

Examples of Analysis of the Rhetorical Situation 73
Example 1: “"Some College Costs Should Be Tax Deductible” 73
Example 2: “We're Good Republicans—and Pro-Choice” 74

Strategies for Reading Difficult Material 75

Postreading Strategies 75

Examples of Summaries and Simplified Qutlines 76

Example 1: Summaries and an Outline for “Some College Costs Should Be Tax
Deductible” 76

Example 2: Summaries and an Outline for “We’re Good Republicans—
and Pro-Choice” 77



Contents

EXERCISES AND ACTIVITIES 79

ESSAYS FOR ANALYSIS

Sara Rimer / Jobs lluminate What Riots Hid: Young Ideals 80
Not all young African-Americans in South-Central Los Angeles meet the popular
stereotype.

Roberta Israeloff / Don't Know Much About History 83

The author complains that her young son is learning far less in his history class than
she did at his age.

Mark Slouka / The Road to Unreality 86

This article suggests that modern technology may be changing people’s experiences
of reality.

QUESTIONS ON THE CHAPTER 90

QUESTIONS ON THE ESSAYS FOR ANALYSIS 90

4 A Process for Writing Argument 91
How Do You Write Now? 92
How Can You Organize a Process for Writing Argument? 93
Prewriting Strategies 93
Writing Strategies 104
Postwriting Strategies 105
Practice the Process by Writing the Exploratory Paper 110

EXERCISES AND ACTIVITIES 113

ESSAYS FOR ANALYSIS

LynNell Hancock and Claudia Kalb / A Room of Their Own 111
This exploratory article describes several perspectives on single-sex classes.

John Allen Paulos / Abortion Activists Bomb Clinic: Prohibitions
and Arithmetical Arguments 114

Paulos suggests some ways to arrive at original perspectives on issues and provides
some examples.

Tanya Pierce / Trial by Jury, a Fundamental Right and a Flawed System 117

This example of a student-written exploratory paper explains different perspectives
on the jury system.

QUESTIONS ON THE CHAPTER 119

QUESTIONS ON THE ESSAYS FOR ANALYSIS 119

PART TWO Understanding the Nature of Argument
for Reading and Writing
5 The Essential Parts of an Argument 123
The Outcomes of Argument: Probability versus Certainty 123
The Parts of an Argument According to the Toulmin Model 124

121



vi ¢ Contents

Claim 128
Support 131
Warrants 135
Backing 140
Rebuttal 140
Qualifiers 141
Why Is the Toulmin Model Valuable for Analyzing Argument? 142

EXERCISES AND ACTIVITIES 143

ESSAYS FOR ANALYSIS
Automobile Advertisement 144

Practice finding the claim, support, and warrants in an advertisement for an
automobile.

The Holy See / Voice of Sanity in a Sea of Madness 145
Practice finding the elements of the Toulmin model in this statement by the Catholic
League about its position on women and the family.

Hi and Lois Comic Strip 146

Use the Toulmin model to analyze both what this comic strip says and what it
suggests.

John Evans / What's Happened to Disney Films? 146

This author claims that modern Disney films for children lack decency and are often
offensive.

Rosemary Parker / Learning by Intimidation? 148

Are public school athletic coaches unnecessarily harsh in disciplining and motivating
young athletes?

Beth Brunk / Toulmin Analysis of “What's Happened to Disney Films?” 150

A student example of a Toulmin analysis of an essay.

Rose M. Johnson / Toulmin Analysis: “Hi and Lois” Comic Strip 151

A student example of a Toulmin analysis of a comic strip.

Richard Rieke and Malcolm Sillars / American Value Systems 153

The authors argue that individuals have value systems that can be categorized and
characterized and, thus, help with an understanding of value warrants.

QUESTIONS ON THE CHAPTER 159

QUESTIONS ON THE ESSAYS FOR ANALYSIS 159

6 Types of Claims 160
Get a Sense of the Purpose and Parts of an Argument 160
Five Categories of Claims 161
Claims of Fact 162
Claims of Definition 163
Claims of Cause 165
Claims of Value 168
Claims of Policy 171



Contents * vii

Claims and Argument in Real Life 174

How Are the Claims and the Claim Questions Valuable for Reading and Writing
Argument? 176

EXERCISES AND ACTIVITIES 177

ESSAYS FOR ANALYSIS

Dinesh D'Souza / Black America’s Moment of Truth 163

The author claims there has been a breakdown of civilization in the African-American
community.

William Safire / Family Values 165
This article examines the political issues associated with the term “family values.”

Susan Dentzer / Paying the Price of Female Neglect 166
The author argues in favor of better treatment of women in developing nations.

Christopher Evans / The Men’s Movement 169

The author claims that men have problems but that the men’s movement is not the
solution.

William Casey / Computers in Class 172

A number of issues concerning the use of computers in public school classrooms are
discussed in this article.

Barbara Koenig / Gene Tests: What You Know Can Hurt You 178
Discusses some of the problems associated with the “gene test.”

Michele McCormick / We're Too Busy for Ideas 179
This article describes the benefits of getting away, at least part of the time.

Adam Cadre / And a Purple Dinosaur Shall Lead Them 181

This article compares the influence of Sesame Street and Barney on generations of
children.

Michel Marriott / Rap’s Embrace of “Nigger” Fires Bitter Debate 184

How does the meaning of the word “nigger” change with use?

Rachel Carson / A Fable for Tomorrow 187
A well-known description of the relationship between humans and the environment.

Lyla Fox / Hold Your Horsepower 189

Are students too eager to go to work and buy a car when they shouid be studying
instead?

QUESTIONS ON THE CHAPTER 191

QUESTIONS ON THE ESSAYS FOR ANALYSIS 192

Types of Proof 194
The Traditional Categories of Proof 194
Some Types of Logical Proof: Logos 196
Argument from Deduction 197
Argument from Definition 198
Argument from Cause 199
Argument from Sign 200
Argument from Induction 201



viii o Contents

Argument from Statistics 202
Argument from Historical, Literal, or Figurative Analogy 203
A Type of Proof that Builds Credibility: Ethos 206
Argument from Authority 206
Some Types of Emotional Proof: Pathos 207
Motivational Proofs 207
Value Proofs 208
How Are Logos, Ethos, and Pathos Communicated Through Language
and Style? 209
Language That Appeals to Logic 209
Language That Develops Ethos 210
Language That Appeals to Emotion 212
Ethics and Morality in Argument 213
The Fallacies or Pseudoproofs 215
Some Fallacies in Logic 215
Some Fallacies That Affect Ethos 218
Some Emotional Fallacies 218
How Are the Proofs Valuable for Reading and Writing Argument 219

EXERCISES AND ACTIVITIES 220

ESSAYS FOR ANALYSIS

Anthony Lewis / The Two Nations 221

There is a wide disparity between upper-income Americans and everyone else, which
can cause problems in a democratic society.

David Martin / The Whiny Generation 223

People in their twenties should stop whining and accept reality, according to this
author.

Thomas Jefferson / The Declaration of Independence 226
Reasons are given for severing ties with England and establishing a new country.
Max Shulman / Love Is a Fallacy 229

A young woman learns the concept of logical fallacies well and uses what she has
learned to analyze her boyfriend’s argument.

Kelly Dickerson / Minor Problems? 240

A student-written position paper that illustrates how the Toulmin model, the claim
questions, and the proofs can be used for invention.

QUESTIONS ON THE CHAPTER 214

QUESTIONS ON THE ESSAYS FOR ANALYSIS 245

8 Rogerian Argument and Common Ground 246

Rogerian Argument as a Means for Achieving Common Ground 247
Rogerian Argument as Strategy 249



Contents ® ix

Writing Rogerian Argument 251
Variations of Rogerian Argument 251
The Advantages and Disadvantages of Rogerian Argument 252

EXERCISES AND ACTIVITIES 252

ESSAYS FOR ANALYSIS

Sara Rimer / A Camp Sows the Seeds of Peace 253

A Palestinian Arab and an Israeli Jew, both 16 years old, spend time together at a
camp in the Maine woods.

Marion Duchac / Doctor-Assisted Suicide: Is It Ever an Option? 258

A student Rogerian argument provides a fair-minded version of the opposition’s
position before stating the favored position.

Lois Agnew / Special Education’s Best Intentions 261

A student Rogerian argument explains the problems associated with educating
handicapped students; written for a hostile audience.

Taryn Barnett / Dear Mom 263

A student Rogerian argument written in letter form that aims to persuade Mom to
allow the author to stay in her apartment.

James Villas / Cigarettes Make the Meal 265
The author argues in favor of a smoke after a great meal.

QUESTIONS ON THE CHAPTER 266
QUESTIONS ON THE ESSAYS FOR ANALYSIS 266

SYNTHESIS OF READING AND WRITING 266

A Call for Unity: Letter from Eight White Clergymen 271

This letter written by eight white clergymen in Alabama prompted Martin Luther
King, Jr.'s famous response.

Martin Luther King, Jr. / Letter from Birmingham Jail 272
This is the letter King wrote in jail, justifying his participation in the civil rights
movement.

Argument and Literature 287

Finding and Analyzing Arguments in Literature 288
What Is At Issue? What Is the Claim? 288
Characters Making Arguments 290

Writing Arguments About Literature 292

EXERCISES AND ACTIVITIES 294

LITERATURE FOR ANALYSIS
POEM: Langston Hughes / Theme for English B 294
A poem about a young Black student in Harlem who is assigned an English paper.

SHORT STORY: Ursula K. Le Guin / The Ones Who Walk Away
from Omelas 296

Everyone in this town seems very happy, but are they?




