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Preface

The fields of multicultural, intercultural, and global/international education have
continued to grow since the first edition of Human Diversity in Education was pub-
lished. This growth will surely continue in the years ahead as our culturally diverse
world continues to shrink, and people are increasingly forced to interact with those
who are different from themselves. Human differences, both at home and across the
planet, aren’t going to disappear, and we shouldn’t expect them to. What we might
reasonably seek, however, is a gradual diminution of the ignorance and fear that sur-
rounds these differences and leads to intractable ethnic, racial, and class hatreds.
Unless we learn to read and navigate the tricky waters of intercultural interaction,
the horrors of Bosnia, the Middle East, and Africa as well as cultural conflict within
our own borders will surely multiply rather than diminish.

The second edition of Human Diversity in Education continues its mission of
providing a broad treatment of the various forms of human diversity found in today’s
schools: gender, racial, ethnic, class, language, and handicapping conditions. Part
One provides historical background to the current multicultural education move-
ment. Chapters 1 and 2 examine the broad social, cultural, and economic changes
that are sweeping across the world today and how new ways of “doing school” are
emerging to accommodate these changes. Chapter 3 explains how cultural differ-
ences develop in groups and individuals, and Chapter 4 examines how individuals
with different cultural identities go through the same adjustment process when con-
fronted with cross-cultural situations.

Part Two then examines what teachers can do to make their multicultural class-
rooms into more effective learning communities, that is, into classrooms that are
collaborative, inclusive, developmentally appropriate, globally oriented, and reli-
giously pluralistic. Each of these Part Two chapters centers around a case study that
illustrates how teachers can adapt their curriculum and instruction to fit the many
differences that their students bring into their classroom: language and learning style
(Chapter 5); developmental and ability levels (Chapters 6 and 7); gender and sexual
orientation (Chapter 8); race, ethnicity, and region (Chapter 9); religion (Chapter
10); and social class and social status (Chapter 11). Although we describe and give
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many examples of differences between particular ethnic, racial, religious, class, gen-
der, and exceptionality groups, our focus is on individuals rather than on groups. We
repeatedly make the point that there is as much diversity within groups as there is
between them.

Throughout this book we have attempted to outline an approach to human di-
versity that stresses the commonalities of the human condition. While it is popular
and stimulating to focus on the differences that separate people, the biological, so-
cial, and psychological processes that produce these differences operate in much the
same way across cultures. For example, while we all have unique cultural identities
by virtue of having been socialized into different cultural groups, knowing that the
socialization processes which shape our cultural identities are the same for all peo-
ple helps ameliorate our sense of difference. Likewise, knowing that everyone who
confronts an unfamiliar cross-cultural situation goes through the same process of
psychological adjustment helps build a sense of empathy rather than of alienation.
Without some sense of fundamental kinship that transcends cultures, there is little
hope of reducing the fear and hatred that accompany cultural differences. We hope
that Part One of our book helps develop such understandings and that Part Two pro-
vides useful illustrations of how teachers might go about developing such under-
standings in their students.

We wish to acknowledge the contributions of numerous individuals who have
aided in the preparation of this book. Dr. J. Bradley Garner of the Medina (Ohio)
School District and Sandra Burley, Marlene Evans, Janet Gillig, Pam Hilderbrand,
and Mary Scott of the Hudson (Ohio) School District provided much assistance with
the case materials used in this book. Dr. Robert Vadas offered a perspective on early
American multiculturalism that was insightful and much appreciated. Our editor,
Lane Akers, spent countless hours planning and editing our manuscript and offering
helpful suggestions. Finally, we want to thank the following users of the first edition
for sharing with us their very valuable experiences with the book: Beverly Brand,
Central College; Martha Bronson, Boston College; Inés Chisholm, Arizona State
University; A. Spencer Davis, University of South Dakota; Dink Denning, Eastern
New Mexico University; Eugene Pernell, Michigan State University; Lois Stover,
Towson State University; and Stanley Trent, Michigan State University.

Kenneth Cushner
Averil McClelland
Philip Safford
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