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Preface

We are about to enter the twenty-first century.
As educators we can make no greater con-
tribution to our students than to provide them
with the skills to engage in a lifetime pursuit
of knowledge and to inspire them to use these
skills. No discipline is better suited to this
task than sociology. As a science of social
organization and interaction, it affords a new
vision of social life. Sociology encourages us
to scrutinize aspects of our social environment
that we otherwise ignore, neglect, or take for
granted. It equips us with a special form of
consciousness, suspending the belief that
things are simply as they seem. In sum, so-
ciology is a liberating science.

[J Providing the Core

A course in sociology should broaden the
horizons of students, sharpen their observa-
tional skills, and strengthen their analytical
capabilities. But as the store of sociological
knowledge has grown, many instructors have
felt it necessary to transmit more and more
material to their students. This trend is re-
flected in many mainline introductory so-
ciology textbooks that are little more than
information catalogs. Unhappily, students are
finding themselves overwhelmed with con-
cepts, principles, and data, and the first course
in sociology is rapidly becoming unmanage-
able.

This text aims to make the introductory
course manageable for instructors and stu-
dents alike. It provides the core of sociology—
the basic foundations of the discipline. It
strips away many peripheral concerns and
presents the essentials of sociology. In so
doing, it aims to supply a solid foundation in

sociological concepts and principles without
compromising the integrity of the discipline.
The coverage of many key topics—theory,
culture, socialization, groups, formal organi-
zation, deviance, social stratification, race,
gender, power, the family, religion, and social
change—is equal to, and in many cases ex-
ceeds, that found in most other introductory
textbooks.

A core text serves as a home base for stu-
dents while allowing greater latitude to in-
structors. Instructors can supplement the text
with papers, readers, or monographs that
meet their unique teaching needs. It would be
presumptuous for any sociologist to program
another sociologist’s course. So I have at-
tempted to provide a solid resource with the
hope that each instructor will find it a sound
foundation and go on his or her own way
from there.

[J Bringing Students In

The text seeks to make sociology come alive as
a vital and exciting field, to relate principles to
real-world circumstances, and to attune stu-
dents to the dynamic processes of our rapidly
changing contemporary society. In this way
the study of a science comes to captivate stu-
dent interest and excite student imagination.
In my classes at Ohio State University, I have
attempted to foster and encourage a sociologi-
cal consciousness through student projects
and journals. I have asked the students to
observe particular events and then interpret
them with sociological concepts and princi-
ples. Through this process I have hoped to
encourage students to begin thinking like so-
ciologists. The insights supplied by the stu-
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xiv. [1 PREFACE

dents are often quite interesting. A sampling
of this material is provided in boxes labeled
“Doing Sociology.” The boxes allow students
to teach student by bringing the full drama,
color, and richness of the human experience to
the learning process.

[0 Pedagogical Aids

In selecting pedagogical aids for the text, I
decided to use those that provide the most
guidance with the least clutter. Each chapter
opens with an outline of its major headings,
which allows students to review at a glance
the material to be covered. Each chapter con-
cludes with a numbered summary that re-
capitulates the central points and allows
students to review what they have read in a
systematic manner, and with a list of key
terms and definitions that provides students
with a convenient means of reviewing key
concepts. The terms most essential to the core
of sociology are set in boldface type and are
defined as they are presented in the text.

[0 Ancillary Materials

Accompanying Sociology: The Core is a com-
plete package of learning and teaching aids.
The student Study Guide, prepared by Meg
Wilkes Karraker, offers major learning objec-
tives for each chapter; matching and multiple-
choice items that review key concepts; ques-
tions for review; and selected readings.

The Instructor’s Manual, prepared by Marie
Henry and Sally Rogers, includes chapter-by-
chapter techniques for reinforcing the textual
material, classroom ideas, student projects,
and annotated lists of films and additional
readings.

Two Print Test Banks, one prepared by Marie
Henry and another prepared by David Morris,
each contain fifty to sixty multiple-choice
items and five to ten essay questions per chap-
ter. These test banks are also available in
floppy disks for use on IBM compatible or
Apple computers.

Finally, an extensive set of high quality acetate
overhead transparencies for introductory so-
ciology are available from McGraw-Hill.

0 Acknowledgments

I thank everyone at McGraw-Hill who helped
with the task of turning a manuscript into a
true book. They include Phillip Butcher, spon-
soring editor; Katherine Blake, assistant edi-
tor; Elaine Rosenberg, editing supervisor; and
Wanda Siedlecka, designer. I have also re-
ceived a good many helpful suggestions from
reviewers, who included: Sarah Coleman,
Mohawk Valley Community College; Lois
Easterday, Onondaga Community College;
Russell Hoffman, Mohawk Valley Commu-
nity College; Michael Hughes, Virginia Poly-
technic Institute and State University; Michael
Kanan, Northern Arizona University; Meg
Wilkes Karraker, University of St. Thomas;
Cheryl Kimberling, Tarrant County Junior
College; Kenneth Mietus, Western Illinois
University; David Morris, Ball State Univer-
sity; Joel Nelson, University of Minnesota;
B. Carter Pate, University of Tennessee at
Chattanooga; Beverly Quist, Mohawk Valley
Community College; J. D. Robson, University
of Arkansas at Little Rock; Charles Rogers,
Mohawk Valley Community College; Toni
Scalia, Mohawk Valley Community College;
Edward Silva, El Paso Community College;
and Else Wiersma, Salem State College.

JAMES W. VANDER ZANDEN



Contents

PREFACE Xiii
Chapter 1

DEVELOPING A SOCIOLOGICAL
CONSCIOUSNESS 1

THE SOCIOLOGICAL PERSPECTIVE 3
New Levels of Reality 3

The Sociological Imagination 7

THE DEVELOPMENT OF

SOCIOLOGY 8

Auguste Comte and Harriet Martineau 9
Herbert Spencer 9

Karl Marx 10

Emile Durkheim 12

Max Weber 14

American Sociology 15

CONDUCTING RESEARCH 16

The Logic of Science 17

Steps in the Scientific Method 18
Research Methods 21

Research Ethics 25

SUMMARY 26
GLOSSARY 28

Chapter 2
CULTURE AND SOCIAL
STRUCTURE 31

COMPONENTS OF CULTURE 33

Norms 34
Values 36
Symbols and Languages 37

CULTURAL UNITY AND
DIVERSITY 39

Cultural Universals 40

Cultural Integration 40
Ethnocentrism 41

Cultural Relativism 42

Subcultures and Countercultures 42

SOCIAL STRUCTURE 44

Statuses 45

Roles 46

Groups 48

Institutions 49

Societies 50

PERSPECTIVES IN SOCIOLOGY 52
The Functionalist Perspective 52

The Conflict Perspective 55

The Interactionist Perspectives 58
Using the Three Perspectives 60

SUMMARY 61
GLOSSARY 63

Chapter 3
SOCIALIZATION 65

FOUNDATIONS FOR
SOCIALIZATION 67
Nature and Nurture 68
Social Communication 69
Definition of the Situation 72

THE SELF 74

Charles Horton Cooley: The Looking-Glass
Seif 75

George Herbert Mead: The Generalized
Other 76

Erving Goffmann: Impression

Management 78

SOCIALIZATION ACROSS THE LIFE
COURSE 80

vii



viii [0 CONTENTS

Childhood 82
Adolescence 83
Young Adulthood 8S
Middle Adulthood 89
Later Adulthood 90
Death 93

SUMMARY 95
GLOSSARY 97

Chapter 4
SOCIAL GROUPS AND FORMAL
ORGANIZATIONS 99

GROUP RELATIONSHIPS 101
Primary Groups and Secondary
Groups 102

In-Groups and Out-Groups 103
Reference Groups 104

GROUPS DYNAMICS 105
Group Size 105

Leadership 106

Social Loafing 107

Social Dilemmas 108
Groupthink 108
Conformity 109

FORMAL ORGANIZATIONS 110

Types of Formal Organizations 110
Bureaucracy 111

Weber’s Analysis of Bureaucracies 112
Disadvantages of Bureaucracy 113
Informal Organization 116

Alternative Perspectives 118
Humanizing Bureaucracies 121

SUMMARY 124
GLOSSARY 126

Chapter 5
DEVIANCE 127

THE NATURE OF DEVIANCE 129
Social Properties of Deviance 129

Social Control and Deviance 131
The Social Effects of Deviance 134

SOCIOLOGICAL PERSPECTIVES ON
DEVIANCE 135

The Structural Strain Perspective 136
The Cultural Transmission

Perspective 139

The Conflict Perspective 140

The Labeling Perspective 142
CRIME AND THE CRIMINAL JUSTICE
SYSTEM 14§

The Criminal Justice System 146
Forms of Crime 149

Measuring Crime 154

Drugs and Crime 155

Differing Conceptions of the Purposes of
Imprisonment 156

SUMMARY 158

GLOSSARY 161

Chapter 6
SOCIAL STRATIFICATION 163

PATTERNS OF SOCIAL
STRATIFICATION 165

Open and Closed Systems 165
Dimensions of Stratification 167

EXPLANATIONS OF SOCIAL
STRATIFICATION 171

The Functionalist Theory of

Stratification 171

The Conflict Theory of Stratification 172
A Synthesis 174

THE AMERICAN CLASS SYSTEM 175

Identifying Social Classes 175

The Significance of Social Classes 181
What Is Happening to the American
Dream? 182

Poverty in the United States 186

SOCIAL MOBILITY 191

Forms of Social Mobility 191
Social Mobility in the United States 192



Social Mobility in Industrialized
Societies 193
Status Attainment Processes 193

SUMMARY 195
GLOSSARY 197

Chapter 7
INEQUALITIES OF RACE,
ETHNICITY, AND GENDER 199

RACIAL AND ETHNIC
STRATIFICATION 201

Minorities 201

Prejudice and Discrimination 203
Dominant Group Policies 205

The Functionalist and Conflict
Ferspectives 208

Racial and Ethnic Groups in the United
States 211

GENDER STRATIFICATION 220
Gender Roles and Culture 221
Gender Roles and Biology 222
Acquiring Gender Identities 224

The Functionalist and Conflict Perspectives
on Gender Stratification 226

Gender Roles in the United States 226
SUMMARY 233

GLOSSARY 235

Chapter 8
POLITICAL AND ECONOMIC
POWER 237

POWER, AUTHORITY, AND THE

STATE 238

The State 239

The Functionalist Perspective on the

State 240, 241

The Conflict Perspective on the State 241
Legitimacy and Authority 243

ECONOMIC POWER 245

CONTENTS OO ix

Comparative Economic Systems 245
Corporate Capitalism 248

Work and the Workplace 254
POLITICAL POWER 259

Types of Government 259

Political Power in the United States 262
Models of Power in the United

States 266

SUMMARY 268

GLOSSARY 271

Chapter 9
THE FAMILY 273

STRUCTURE OF THE FAMILY 275

Forms of the Family 276
Forms of Marriage 278
The Functionalist Perspective on the

Family 280
The Conflict Perspective on the
Family 282

The Interactionist Perspective on the
Family 283

MARRIAGE AND THE FAMILY IN THE
UNITED STATES 284

Choosing a Marriage Partner 284
Married Couples 287
Parenthood 290

Employed Mothers 291
Two-Income Families 293

Family Violence, Child Abuse, and
Incest 293

Divorce 295

Stepfamilies 297

Care for the Elderly 298

ALTERNATIVE LIFE STYLES 299

Singlehood 299

Unmarried Cohabitation 301
Single Parenthood 302

Gay and Lesbian Couples 303

SUMMARY 304
GLOSSARY 306



x OO CONTENTS

Chapter 10
RELIGION, EDUCATION, AND

MEDICINE 309

RELIGION 310

Varieties of Religious Behavior 311
Religious Organizations 312

The Functionalist Perspective on
Religion 315

The Conflict Perspective on Religion ~ 317

Reaffirming Tradition: The Iranian Islamic
Revolution 321

Promoting Secular Change: The Protestant
Ethic 323

Adapting Tradition: Religion in
Contemporary Life 324

State-Church Issues 325

EDUCATION 327

The Functionalist Perspective on
Education 327

The Conflict Perspective on
Education 329

The Bureaucratic Structure of
Schools 331

The Effectiveness of Schools 332
The Availability of Education 335

MEDICINE 337

The Functionalist Perspective on
Medicine 337

The Conflict Perspective on
Medicine 338

The American Health Care Delivery
System 339

Financing Health Care 341

SUMMARY 345
GLOSSARY 347

Chapter 11
THE HUMAN

ENVIRONMENT 349

THE ECOLOGICAL
ENVIRONMENT 353

The Functionalist Perspective on the
Environment 353

The Conflict Perspective on the
Environment 354
Environmental Concerns 355
The Effects of Crowding 359

POPULATION 360

Elements in Population Change 360
Population Composition 365
Malthus and Marx 367
Demographic Transition 368
Population Policies 369

THE URBAN ENVIRONMENT 371
The Origin and Evoluation of Cities 371
Patterns of City Growth 373
Ecological Processes 376

Urban Cirisis and the Future of American
Cities 378

Sprawling Urban Growth 380

SUMMARY 380
GLOSSARY 383

Chapter 12
SOCIAL CHANGE 385

A WORLD OF CHANGE 387

Sources of Social Change 387
Perspectives on Social Change 389
Social Change in the United States 393
Social Change in Third World

Nations 398

COLLECTIVE BEHAVIOR 400

Varieties of Collective Behavior 400
Preconditions for Collective

Behavior 403

Explanations of Crowd Behavior 406

SOCIAL MOVEMENTS 408

Types of Social Movements 408
Social Revolution 409
Terrorism 410

Causes of Social Movements 412



LOOKING TO THE FUTURE 415
SUMMARY 416

GLOSSARY 418

REFERENCES RO
NAME INDEX In

SUBJECT INDEX I11

CONTENTS O «xi



Chapter 1

DEVELOPING A
SOCIOLOGICAL
CONSCIOUSNESS




2 [0 DEVELOPING A SOCIOLOGICAL CONSCIOUSNESS

THE SOCIOLOGICAL PERSPECTIVE

New Levels of Reality
The Sociological Imagination

THE DEVELOPMENT OF
SOCIOLOGY

Auguste Comte and Harriet Martineau
Herbert Spencer
Karl Marx
Emile Durkheim
Max Weber
American Sociology

CONDUCTING RESEARCH
The Logic of Science
Steps in the Scientific Method
Research Methods
Research Ethics

€ ‘No man [or woman] is an island, entire

of itself,” wrote the English poet
John Donne some four centuries ago. He was
drawing our attention to the fact that every
person may be many things, but above all each
of us is a social being. As infants we are born
into a social environment; we become genu-
inely human only in this environment; and we
take our places within the human enterprise in
such an environment. Indeed, we cannot be
human all by ourselves. What we think, how
we feel, and what we say and do are shaped by
our interaction with other people in group
settings. It is the web of meanings, expecta-
tions, behavior, and structural arrangements
that result when people interact with one an-
other in society that is the stuff of sociology.
Thus we may define sociology as the scientific
study of social interaction and organization.

Judged by ancient folklore, myths, and
archeological remains, human beings have
had a long interest in understanding them-
selves and their social arrangements. They
have pondered why people of other societies
order their lives in ways that differ from
theirs. They have reflected on the reasons that
members of their society violate social rules.
They have wondered why some people should
be wealthy while others experience abject pov-
erty. They have been bewildered by episodes
of mass hysteria, revolution, and war. Yet it
has been only in the past 150 years or so that
human beings have sought answers to these
and related questions through science. This
science—sociology—pursues the study of so-
cial interaction and group behavior through
research governed by the rigorous and disci-
plined collection and analysis of facts.

But many of us are not simply interested in
understanding society and human behavior.
We would also like to improve the human
condition so that we and others might lead
fuller, richer, and more fruitful lives. To do
this, we need knowledge about the basic struc-
tures and processes involved in the social en-



terprise. Sociology, through its emphasis on
observation and measurement, allows us to
bring systematic information to bear on diffi-
cult questions associated with social policies
and choices. Thus sociological writings often
find application in practical matters (Barber,
1988). For instance, the U.S. Supreme Court
placed heavy reliance on social science find-
ings regarding the effects of segregation on
children in reaching its historic 1954 deci-
sion declaring mandatory school segregation
unconstitutional (Klineberg, 1986; Chesler,
Sanders, and Kalmuss, 1988; Jackson, 1990).
And sociologist Erving Goffman’s Asylums
(1961b), a series of essays based on his field-
work at St. Elizabeth’s Hospital (a Wash-
ington, D.C., institution housing 7,000 mental
patients), contributed to the growing move-
ment to deinstitutionalize the mentally ill and
to afford them more humane treatment (Me-
chanic, 1989). Social science research has also
dramatically changed our ideas about child
development, aging, mental illness, alcohol-
ism, foreigners, foreign cultures, and behav-
ioral differences in men and women. As the
result of this and other research, Americans
today have a quite different view of human
behavior and social institutions than their par-
ents did only a generation ago (Sterba, 1982;
Ferriss, 1988).

Sociologists may also deliberately design
studies to evaluate public policies or to inform
us about social conditions, such as those that
assess the effects of various criminal justice
programs (Feldman, Caplinger, and Wodar-
ski, 1983; Sampson and Laub, 1990; Langan,
1991), the social consequences of mass unem-
ployment (Buss and Redburn, 1983), and the
social impact that highways and high-tech-
nology actions have on people’s lives and the
physical environment (Freudenburg, 1986).
Further, the collection of census and other
national statistical data, which is the founda-
tion of many federal and state policies in
health, education, housing, and welfare, is
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based on sample survey and statistical tech-
niques developed by sociologists and other so-
cial scientists. Sociology, then, is a powerful
tool both for acquiring knowledge about our-
selves and for intervening in social affairs to
realize various goals.

[1 The Sociological Perspective

The sociological perspective invites us to look
beyond the often neglected and taken-for-
granted aspects of our social environment and
examine them in fresh and creative ways
(Berger, 1963). We find that there are many
layers of meaning in the human experience
and that things are not always what they
seem. Networks of invisible rules and institu-
tional arrangements guide our behavior. And
we continually evolve, negotiate, and rework
tacit bargains with family members, friends,
lovers, and work associates as we steer our
lives across the paths of everyday activity.
Many of these understandings are beneath the
usual threshold of our awareness (Collins and
Makowsky, 1984), so as we look behind the
outer edifice of the world and scrutinize the
hidden fabric, we encounter new levels of real-
ity (see “Doing Sociology,” which examines
how we navigate across crowded campus side-
walks). This approach to reality—a special
form of consciousness—is the core of the so-
ciological perspective.

NEW LEVELS OF REALITY

" We can gain an appreciation for the sociolog-

ical perspective by considering a classic study
carried out by social scientist Elliot Liebow
(1967) in Washington, D.C. He spent eighteen
months studying the lives of some twenty
black men who “hung out” on the street-
corner in front of the New Deal Carry-out
Shop. The shop is located a short distance
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Doing Sociology:
Navigating Across
Campus

Consider what happens as
you navigate crowded campus
sidewalks and intersections. If
you and your classmates were
to move like two sets of
robots, each set maintaining
its line of march, you would
constantly knock one another
down. Yet somehow you
manage to minimize colli-
sions. What crash avoidance
devices do you employ in rout-
ing your movement across
campus? Students in introduc-
tory sociology classes at Ohio
State University have exam-
ined this matter and have
identified a number of social
mechanisms.

o Cultural rules assist us by
providing guidelines for
navigating walkways. They
dictate that we use the right
side of the walk. They de-
fine for us the “first come,
first through” principle at

crowded intersections. And
they provide that men
should defer to women, the
young to the elderly, and
the able-bodied to the
handicapped. We need not
invent a new solution for
each sidewalk encounter.
Instead, we employ com-
mon understandings or o Even were we to program
ready-made answers that

In the photo on the left, notice the step-and-slide maneuver the man is
making to effect a “clean pass.” In the photo on the right, notice how
the woman communicates through eye contact with the man her
intention of crossing in front of him. Both parties must take account of
each other in devising their movements if they are to avoid a collision.
(Don McCarthy)

were devised by earlier gen-
erations of Americans.
Accordingly, we do not
cross the campus in a hap-
hazard or random fashion,
but we move in accordance
with established cultural
formulas or recipes.

robots to remain on the

from the White House in a blighted section
of the city. It is open seven days a week, serv-
ing a diverse clientele coffee, hamburgers,
french fries, hot dogs, and submarine sand-
wiches. The men come to the corner to eat, to
enjoy easy talk, to banter with women who
pass by, to “horse around,” to see “what’s

bl

happening,” and in general to pass the time.
Some of the men are close friends, some do
not like others, and some think of others as
enemies.

The following scene is typical of a weekday
morning in this Washington neighborhood
(Liebow, 1967:29):



right side of the walk, the
robots would collide at in-
tersections. So in crossing
the campus, we need to
communicate our inten-
tions. For the most part, we
accomplish this task on the
nonverbal level. At about
15 or 20 feet, we ordinarily
size up the situation by
glancing at pedestrians we
are likely to encounter at
an intersection and occa-
sionally establish fleeting

eye contact with them. We
then shut down eye contact

until we are about 3 to §
feet apart. At this distance
we establish brief eye con-
tact, signaling to others
that we recognize their

presence. However, we usu-

ally do not hold the visual
contact unless we wish to
take an assertive or ag-
gressive stance. Simulta-

neously, we mentally calcu-

late our own and the other
person’s pace, and make
appropriate adjustments to
avoid a collision. In doing
$0, we may “‘negotiate”
with the other individ-
uals—we slow ou“tu pace to
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signal to them that we
would like them to increase
their pace, or we quicken

- our pace to ask them to
- slow their pace. Addi-

tionally, we mutually
inform one another of our

~ anticipated route through
body language. We may in- -

cline our heads, shoulders,

~ or bodies and dart our eyes
~in the direction we are

headed.

0 Numbers make a differ-

ence. The lone individual is

~ at a disadvantage and
~ groups at an advantage. A

lone individual is likely to

~ give way or detour around
~a group of people (even

stepping off the sidewalk),
whereas a group is likely to

~ ignore a lone individual

- and continue on course in

 an assertive fashion.
Pedestrians “compress”

~ themselves in crowded set-
 tings. For instance, individ-
~uals cooperate to effect a

~ “clean pass.” When they
are about $ to 6 feet apart,
 each person slightly angles
his or her body, turns the

shoulder, and takes a slight

step to the side; hands are
pulled inward or away to
avoid hand-to-hand con-
tact; bodies are twisted
backward to maximize
face-to-face distance. Like-
wise, students often pull
their backpack or books to-
ward a more central and
less exposed position.

In the course of navigating
campus sidewalks, people
are constantly sizing one
another up, especially in
terms of their basic roles
and physical attractiveness.
Men tend to hold their gaze
longer when looking at
women than when looking
at men. Likewise, men seem
to be permitted greater
leeway in “looking over”
women than women are
permitted in “looking over”
men. If individuals are in-
terested in one another,
after a few paces they fol-
low up with a backward
glance.

9

A pickup truck drives slowly down the street. The

corner, five men debate the question briefly and
shake their heads no to the truck. The truck turns

truck stops as it comes abreast of a man sitting on a
cast-iron porch and the white driver calls out, ask-
ing if the man wants a day’s work. The man shakes
his head and the truck moves on up the block,
stopping again whenever idling men come within
calling distance of the driver. At the Carry-out

the corner and repeats the same performance up the
next street. In the distance, one can see one man,
then another climb into the back of the truck and
sit down. In starts and stops, the truck finally dis-
appears.
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The white truckdriver views the black
streetcorner men as lazy and irresponsible, un-
willing “to take a job even if it were handed to
them on a platter.” But Liebow discovered
quite a different picture. Indeed, most of the
men on the corner that morning had jobs.
Boley had a weekday off because he worked
Saturdays as a member of a trash collection
crew. Sweets worked nights mopping floors
and cleaning up trash in an office building.
Tally had come back from his job after his
employer had concluded that the weather was
not suitable for pouring concrete. And Clar-
ence had to attend a funeral at eleven o’clock.

Also on the corner that morning were a few
men who had been laid off and who were
drawing unemployment compensation. They
had nothing to gain by accepting work that
paid little more, and frequently less, than they
received in unemployment benefits. And there
were a small number like Arthur, able-bodied
men who had no visible means of support but
who did not want a job. The truckdriver had
assumed that the Arthurs were representative
of all the streetcorner men. Finally, not to be
forgotten, the man on the porch turned out to
be severely crippled by arthritis.

The truckdriver thought that able-bodied
men like Arthur do not work because they are
lazy and undependable. Like many middle-
class Americans, he believed that black ghetto
men live only for the moment, indulging their
whims and satisfying their current appetites
with little thought for long-term conse-
quences. Rather than providing for a wife and
children, saving their money, and investing in
a future, the men appear to squander their
limited resources in a life style consumed by
gambling, alcohol, drugs, and “high living.”

But Liebow found these stereotyped images
to be wrong. He discovered that streetcorner
men and middle-class men differ not so much
in their attitudes toward the future as in
the different futures they see ahead of them.
Middle-class men command sufficient finan-

cial resources to justify the long-term commit-
ment of resources to money-market funds,
savings accounts, mutual funds, stocks, and
bonds. They hold jobs that offer the promise
of upward mobility in corporate or profes-
sional careers. And they can reasonably expect
their children to pursue a higher education.
But it is otherwise for streetcorner men, who
are obliged to expend all their resources main-
taining themselves in the present. Thus when
streetcorner men squander a week’s pay in
two days, it is not because, like animals or
children, they are unconcerned with the fu-
ture. They do so precisely because they are
aware of the future and the hopelessness of
their prospects.

Like many privileged Americans, the white
truckdriver had located the job problems of
ghetto men in the men themselves—or, more
precisely, in their lack of willingness to work.
Given this interpretation, social policy might
best be directed toward changing the moti-
vations of streetcorner men and encouraging
them to develop those values and goals that
lead to occupational achievement. But Lie-
bow’s research revealed a quite different state
of affairs. The streetcorner men and other
American men did not differ in their funda-
mental values or goals. The men on the corner
also wanted stable jobs and marriages. How-
ever, they had continually discovered that jobs
are only intermittently available, almost al-
ways menial, often hard, and invariably low-
paying. Jobs as dishwashers, janitors, store
clerks, and unskilled laborers lie outside those
tracks that typically lead to advancement in
the United States, and thus the jobs offer no
more in the future than they do in the present.
Moreover, armed with models of other men in
their community who have failed, streetcorner
men are uncertain of their ability to carry out
their responsibilities as husbands and fathers.

In seeking an explanation for their behav-
ior, Liebow looked beyond the individual men
to the social fabric in which the men were



enmeshed. He turned his investigative eye
upon the social arrangements that are external
to individuals but that nonetheless structure
their experiences and place constraints on
their behavior. In like fashion sociologist
William Julius Wilson (1987, 1991) has
shown that black poverty and disadvantage
persist in our nation’s central cities because
hundreds of thousands of low-skill jobs—pri-
marily involving physical labor—have disap-
peared over the last three decades. Blue-collar
jobs in manufacturing had been a main avenue
of job security and mobility for the disadvan-
taged. Indeed, many problems of the ghet-
tos—high rates of welfare dependency,
teenage pregnancy, drug abuse, and crime—
are also in part outgrowths of this fundamen-
tal problem of male joblessness (Sampson,
1987; Allan and Steffensmeier, 1989; Ander-
son, 1990; Huff-Corzine, Corzine, and
Moore, 1991; Wilkie, 1991). In sum,
society—and more particularly its groups and
institutions—provides the framework for
sociology, not the individual. The sociological
perspective allows us to bring previously inac-
cessible aspects of human life to social
awareness and gain a window on the social
landscape that we often overlook or misun-
derstand.

THE SOCIOLOGICAL IMAGINATION

We have stressed that a basic premise underly-
ing sociology is the notion that only by
understanding the society in which we live can
we gain a fuller insight into ourselves.
C. Wright Mills (1959) termed this quality of
the discipline the sociological imagination—
the ability to see our private experiences and
personal difficulties as entwined with the
structural arrangements of society and the
historical times in which we live. We usually

go about our daily activities bounded by our

own narrow orbit. Our viewpoint is limited to
our school, job, family, and neighborhood.
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““SO THE LONG AND THE SHORT OF
IT IS THAT | DECIDED TO FIGHT
THE SYSTEM AND THE SYSTEM

DECIDED TO FIGHT BACK."”

From The Wall Street Journal—Permission, Cartoon Features
Syndicate

The sociological imagination allows us to
break out of this contracted vision and discern
the relationship between our personal experi-
ences and broader social and historical events.

Mills, an influential but controversial so-
ciologist, pointed out that our personal trou-
bles and public issues “overlap and inter-
penetrate to form the larger structure of social
and historical life.” Take, for instance, the job
difficulties experienced by the streetcorner
men studied by Liebow. In 1991, the civilian
unemployment rate was 6.8 percent (6.1 per-
cent among whites, 9.9 percent among His-
panics, and 12.3 percent among blacks). Of
the nation’s jobless workers, some three-
quarters received no unemployment benefits.
Mills (1959:9) contended thar we cannot look
to the “personal character” of individuals to
explain their employment problems under
these sorts of circumstances:

The very structure of opportunities has collapsed.
Both the correct statement of the problem and the



