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Preface

It has been gratifying 1o see the success of the first edition of Ways 1o Writing.
The text has been received and used with an enthusiasm that confirms our
original premise in writing it: Students may best understand the writing pro-
cess when it is presented through a series of integrated activities that take them
through each stage of the process. In this second edition, the premise and hence
the essential character and structure of Ways to Writing have not changed. The
book continues to offer a coherent, unified sequence of specific writing assign-
ments intended to show students how their decisions as to purpose, invention.
audience, arrangement, revision, and stvle are crucial to the effectiveness of
their writing. The changes that we have made. in response to extensive feed-
back from students and reviewers, are intended to improve upon and refine
both individual assignments and the sequence as a whole. We believe that in
making them we have strengthened the book dramatically. The most important
of them are as follows:

1. Chapter 1 has been thoroughly revised to give more emphasis to the
journal as a semester-long project. Different ways of starting, keeping,
and thinking about a journal have been given prominence, and a wealth
of student and professional examples has been added.

2. Chapter 6 has also been thoroughly revised to clarify for students the act
of explanation and its role in their movement from the more personal.
expressive and exploratory writing of the earlier chapters to the more
public, expository writing of the later ones. Discussions of exemplifica-
tion, generalization. and public voice lead to an assignment in which
students are asked to draw conclusions about the significance of a theme
they have traced in one or another aspect of the media.

3. Chapter 9 on writing about literature has been replaced with an entirely
new chapter on critical thinking. Students are invited to use critical thinking
skills in order to svnthesize disparate arguments made in professional



Preface

essays on a controversial issue and then develop their own theory about
the issue.

4. New professional models have been added to every chapier of the text,
so that now at least two appear in each chapter. In some chapters. both
professional essays are new, as are many of the student essavs.

5. The easy-reference Handbook of common grammatical and mechanical
problems, included at the end of the book. has been expanded with more
examples and new summary exercises,

We have made other changes to clarify concepts or facilitate the use of dif:
ferent parts of the book. Those familiar with the first edition will, we hope,
find that the major change is simply that Ways ro Writing is now more effective
in initating students to the process of writing college-level essays. For those
who are using the text for the first time, a few more comments about its ratio-
nale and organization may be helpful.

In their effort to write more effectively, our students have taught us the
urgency of starting with what the writer already knows. They regind us that
even very good writers do not use personal experience or expressiveness merely
as a springboard 10 writing about something outside themselves, namely the
world of ideas or abstractions, but that their work is in the fullest sense “ex-
pressive’” of their own voice and vision. Thus, in Chapters 1-3 we emphasize
the value of the journal, of free writing, of a first-person perspective on things,
ideas, and institutions. Because we want our students to become more con-
scious of themseives as writers writing, we guide them first to what they can
express or explain with the power that comes from having experienced the
subject directlv.

With increased ability to write about their perceptions, students can do bet-
ter with the complex demands of expository writing. In Chapters 4—6 we ask
them to examine and explore their environment and values by gathering, ana-
lyzing, and interpreting information. In Chapters 7—9 we introduce them to
library research, methods of argumentation, and critical thinking.

The central focus of our book is the task that sets each writing assignment
in motion. We lead the student writer through a series of prewriting activities
that culminate in the preparation of an essay. To this end, we have placed the
task for each chapter after the prewriting sections, which suggest ways of gen-
erating ideas for completing a task as well as of analyzing audience considera-
tions. The sections following the presentation of the task guide the writer through
the various stages of writing the essay. They encourage students to apply what
they have learned in the prewriting sections to the task at hand, and they
suggest patterns of arrangement, present professional essays based on a similar
task, and offer the rough draft of a student essay in fulfillment of the 1ask.

Concluding each chapter is a ““Focus” section stressing matters of style and
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structure; a “‘Rewriting” section suggesting different approaches to revising,
along with a revised version of the student essay in the chapter; and “Becom-
ing Aware of Yourself as a Writer,” a series of questions on the chapter’s writ-
ing process that encourage students to become more conscious of what they
Jdo when thev write.

We have found many advantages for the student in this task-centered ap-
proach. First, the student benefits from a “*hands-on’" approach that provides
concrete, specific assistance for an actual writing assignment. Second, the task
itself enables the student to draw from a broad range of experiences and, through
a sequence of self-designed strategies, to arrive at a conclusion that follows
naturally from the student’s own cognitive processes. Third, and probably most
important for the student writer, each task builds on the skill and awareness
acquired in completing the previous tasks. Beginning with expressive writing,
the writer is encouraged to move beyond narrative writing to tasks requiring
more complex analvtic and critical thought. In fact, it was our desire to help
students to make this transition that drew us to this cumulative, task-centered
method.

We believe our task-centered approach will also be of practical advantage to
the instructor, who can relate the writing strategies to the actual assignment at
hand. The many rhetorical exercises and examples of readings should also help
the instructor focus on the problems that often arise in discussions of ‘good”
and ‘“bad” writing. The task format yields even greater benefits. we believe, in
assignments that require the student to absorb, evaluate, and synthesize read-
ing material—assignments such as the research paper or the essay exam. Here
the student is guided through the difficult stages of writing such essays. from
formulating the shaping idea to revising the rough draft.

The authors feel that both student and teacher will benefit from the unity of
design and purpose that we have created in each chapter. Of course. no ap-
proach to teaching writing can or should presume to be prescriptive or defini-
tive in its methods, and we encourage the users of this text to choose what
they think useful and to modify what they think does not respond expressly 10
the needs of their own students. The “Generating Ideas” and ‘“Audience’’ sec-
tions are not bound to the process of writing on a particular task and can be
used in other chapters or in class activities devised by the instructor. An in-
structor can quite easily restructure some of the tasks to suit a particular ex-
pressive or expository demand. Although the chapters cover most of the cus-
tomary writing assignments undertaken in college writing classes. an instructor
need not use every chapter, for each individual chapter provides the student
with parallel purposive activities. One of our intentions has been 10 encourage
instructors to modify or augment our tasks and activities with their own.

Ways to Writing offers instructor and student concrete direction through the
process of writing but without the reductive “’by-the-numbers’* approach of
many basic writing texts or the exhaustive minutiae of the ali-encompassing
rhetoric. By engaging student writers in activities that are both interesting and

-
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immediatelv useful. we hope 10 give them ways to gauge their own progress
in expressing themselves effectively and to direct their vision bevond the class-
room to the world that they have alreadv experienced and observed.

We have also prepared an instructor’'s manual that introduces the pedagogy
of the text. offers suggestions for approaching the tasks, includes a twelve-week
and fifteen-week svllabus, and lists sources for the instructor who seeks more
information on both traditional and current approaches 1o the teaching of writ-
ing.

The authors wish 10 express their admiration for, and indebtedness 10, James
Moffett’s A Student-Centered Language Arts Curriculum: K—13. We have drawn
from Moffeit’'s work the central role of the task in the formulation of a writing
consciousness, as well as his important contribution to the studv of how and
why students write, and of the interplay between “‘concrete” and “‘abstract”” as
the basis for the development of sound thinking and writing, We are also most
obviously indebted to James Kinneavy for his analysis of the difterent under-
lving purposes in writing; expressive, referential, and persuasive.

The authors wish to thank the manv students who over the seven-vear ges-
tation period of this book have good humoredly submitted themselves to the
irials and errors that we have put them through while developing both ap-
proach and materials in their classrooms. We wish to thank particularly the
students whose work-—both in rough and more polished stages—we have used
as models for each task: Carolvn Bunkley, Italo Ferrari, Liliana Gonzalez, Jan-
ice Gordon. Kathv Greene. Lisa Halpin, Hennessy Levine, Virginia McLaughlin,
Marc Pressman. Patricia Sadhoff, Anastasia Schneider. and Alvce Zimerman.

We are indebted to those reviewers who gave us valuable suggestions and
comments throughout the process of writing this text: Robert Becker, Queens-
borough Community College; Robert M. Esch. Universitv of Texas at El Paso:
Gwendolvn Gong, Texas A & M Uhiversity; Elaine Good. Queensborough
Community College; Barbara Griffin. Catonsville Community College: Juliet
Kincaid. Johnson Community College: Elaine Levy, Queensborough Commu-
nity College; Lewis Mvers, Hunter College; Arlyne Samuels, Queensborough
Community College; John C. Schafer, Humboldt State University; Tvrone Tee-
kah, Queensborough Community College; and Barbara Witenko, Queensbor-
ough Community College.

At Macmillan we thank Eben Ludlow. Executive Editor for the College Di-
vision, for his intelligent guidance and patience; Wendyv Polhemus-Annibell,
our production editor, for seeing the manuscript through production; Kathleen
Keller, marketing manager, for her thorough approach to marketing: and Holly
Reid McLaughlin and Alma Orenstein, book designers.
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To The Student

Bv now vou must have arrived at some definite view of vourseli as a wunlter.
After many vears of writing in one school or another. vou probablv have con-
ciuded that vou are either a “good’” or a “bad’” writer. Those words arc written
with quotation marks around them for a specific reason: Thev reallv have no
meaning. Or at least no meaning that can be of any usefulness in evaluaung
vourself as a writer. The words goed and baa imply some kind of absolute
standard of judgment-—perhaps the grade vou recerved on a high-school essay
exam or a report on gerbils vou prepared in the third grade. But thev just won't
do for an evaiuauon of writing once vou become aware of all the complexities
involved in anv act of written expression. This textbook attempts to take those
complexities and arrange them inte a coherent pattern so that they can be
studied and perhaps even mastered.

But writing, as you know, is not plane geometry or biology or accounting.
When vou write, vou don’'t necessarily begin at the beginning. You write be-
cause vou have something to communicate, and often onlv after vou have
already begun to write do your thought processes go to work to determin¢ the
form that vour writing will take. Our textbook is based on the assumption that
you will write more effectively if you clarify vour purpose in writing and if vou
are aware of how the wavs you develop ideas, as well as what your audience
expects, can give direction and weight to vour writing. We have arranged the
text in a way that we feel will increase your skill in these elements of com-
munication.

The ceniral focus of each chapter in Wavys to Writing is a specific writing task.
In the earlier chapters. the tasks are more personal: You mav be asked 10 eval-
uate something vou have learned abour vourself by keeping a journal, or
something you have learned about your attitude toward a place by visiting and
studving that place. In the latter chapters of the book. the tasks become more
analvtic, and vou will be asked, for example. to explain why an idea that you
hold is sensibie or to argue why a position that vou take is valid. In completing
each task. you will be invited 1o employ a different way of developing ideas.

X1
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To the Student

and vou will be asked 1o write for a difierent kind of audience. To guide vou
through these tasks, we have arranged our text so that the completion of a
writing assignment is supported on one side by general prewriting activities
and on the other by prewriting, writing, and rewriting activities directed spe-
cificallv to the completion of the 1ask at hand.

Beginning cach chapter is a ““Purpose’” section that provides a brief expla-
nation of the wriing aim for that chapter. Following this is a section called
“Generating ldeas” that ofters ways tor you 10 get started writing. Some ways
are traditional; others are relativelv new. Some require no deliberation; others
demand logicai concentraton. You will find that you can apply these proce-
dures in writing to the tasks in other chapters. They form a kind of cumulative
reserve to draw on when vou need 1o develop ideas for an essay.

Another importamt consideration before you begin writing is, naturally enough,
vour audicnce. You don't usually write in a vacuum: vou write 1o and for
others. Thus vou need 10 know who vour readers are, how to interest them.
what kind ot stance vou need 1o take toward them. Clarity is important, but
more than that is required to move an audience, to make it see what you want
it 1o see. Through discussion and exercises, we hope to make you more con-
scious of the crucial role that an audience plays in determining the shape of
your wriing.

After announcing the task in each chapter. we guide you through the writ-
ing of an essav. showing vou how to use the prewriting techniques. stressing
the importance of a shaping idea, suggesting ways 1o arrange your discussion,
directing you 1o the structural and stvlistic characteristics of effective writing.
As you will notice in vour own writing. revision is an indispensable follow-up
to any writing cftfort. By studving the rough drafts of other students, as well as
peer evaluations of their work, you will become more aware of the contribu-
tion that these activities can make to your own writing.

Finallv, we ask vou some questions 1o encourage vou 1o think about your
own writing process, 1o become aware of the tentative, provisional nature of
all writing as the unfolding of a mind. Clearly, this is not the same thing as
counting the errors in ecach of your papers and then trying te find the mathe-
matical formula for determining a grade. If we succeed in conveying to you
some of the satisfaction vou can derive from expressing vourself effectively to
others through the act of writing, we will have accomplished our purpose in
preparing this text.
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