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PREFACE

The idea for this text emerged from my belief that freshman composi-
tion courses offer a unique opportunity to improve the academic pre-
paredness of students while still providing effective instruction in
writing. This opportunity arises because Composition, perhaps alone
in the college curriculum, has little prescribed content, and even this
has traditionally been secondary to the general goal of improving
writing skills. “Content” has come to mean, most commonly, the writ-
ing process, and many texts combine discussion of this process with a
series of readings on topics of general interest. Because writing is an
essential part of most college courses, the readings in some texts have
been selected to reflect the broad college curriculum, with the inten-
tion of giving the selections an added relevance to the students” work.
That this across-the-curriculum approach continues to be popular is
manifest in the widespread use of Behrens and Rosen’s Writing and
Reading Across the Curriculum. There have also, in recent years been
a number of texts with more specific thematic content, often empha-
sizing cultural issues. This increasing interest in the pedagogical
potential of the readings seems healthy, and I share it.

Believing that a wide variety of approaches can work, and that the
selection and arrangement of readings is significant, 1 have devised a
course that responds to a dual reality faced by many composition
teachers: many of our students are not very well prepared for college
work and don’t read or write very proficiently, while those who are
well-prepared usually do not see much point in having to take compo-
sition courses. I have taught at selective and non-selective colleges and
have found this situation at both types of institution. Faced with this,
I decided to construct a content-based composition course that would
help the less-prepared students by introducing them to readings and
concepts that provide useful background for other courses and that
would also be of interest to the stronger students. The result is Think-
ing Globally, which, in its preliminary forms, has been well-received
by students of very different academic ability and interests.

Although many composition texts have “across-the-curriculum” in
their titles, Thinking Globally makes a conceptual leap that gives it a
fundamentally different character. This consists in explicitly recogniz-
ing what is tacitly assumed in some of the more thematic texts, that
composition classes can provide information as well as writing
instruction, and that, if well-chosen, this information can greatly
enhance the basic educational preparedness of students as well as their
writing skills. Of course, this is blasphemy to some in the field, but the
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connection is clear: inadequate general knowledge is a major factor in
producing inadequate reading proficiency at the college level; this is
the basis of what reading experts call schema theory. In turn, inade-
quate reading skills are a major factor in producing inadequate writing
proficiency in college assignments; if students cannot read texts effec-
uwvely, then they certainly can’t write informed essays based on those
texts. Some writing problems can be addressed by discussing the writ-
ing process, sentence structure, and other traditional elements of the
composition class, and these find an important place in Thinking
Globally. However, deficiencies in writing skills may also be exacer-
bated by general educational deficiencies, and these are also addressed
in this course. The best writing is not only elegant and correct; it is
also informed. There have been many laments in recent years about
the lack of knowledge that students bring to college. Professors often
find themselves having to teach background information that students
should already know. Students are notoriously deficient, for example,
in geographical and historical information. Thinking Globally
responds to this problem by helping students inform themselves as
well as practice writing. This gives the course a special relevance and
purpose, and 1t 1s this that students tend to like about it.

The range of subject matter may initially surprise both students and
professors, but the text makes no undue assumptions. The topics are
discussed before the readings are presented, and the latter are anno-
tated in a convenient manner, referring to both content and writing
features. For professors, the teacher’s manual provides further com-
ments, answers, and suggestions, and suggests films that offer an expert
view on the subject-at-hand. I reassure my students at the outset by
telling them that the purpose of the course is not to make them instant
experts in astronomy, anthropology, environmental studies, and so on,
but to give them a little background that they may take into courses in
these areas or that they can add to their store of general knowledge. It
may be worth mentioning also that the enthusiasm of a teacher for
topics beyond his or her specialty can be exemplary. It encourages stu-
dents to explore new directions and take pleasure in so doing.

Thinking Globally consists of nine units, each of which requires the
students to address the kind of ideas and information fundamental to
success at college and to an understanding of the contemporary world.
Of course, it is impossible to cover everything, but the selections do
cover a lot of ground. The titles of each unit are mostly self-
explanatory: A Sense of Time, A Sense of Place, A Sense of Modern
History, A Sense of the World, A Sense of Number, A Sense of
Nature, A Sense of Values, A Sense of Beauty, and A Sense of
Humor. The precise content of each of these units is outlined in the
attached table of contents. Each unit provides basic information and
terminology that students can take into other classes, and each one is
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deliberately global in reference, reflecting the increasingly interdepen-
dent world we share. At the same time, modecl essays {(on overhead
masters in the instructor’s manual) and discussion of writing and lan-
guage—as well as numerous informal and formal writing assignments—
guarantee the distinctive character of a composition course.

In more theoretical terms, several principles are applied. First, as in
more traditional composition texts, students are taught about organi-
zation, process, transitions, and other aspects of writing. They are also
required to read essays that demonstrate many of the qualities dis-
cussed. These aspects of the course are presented in a way that is visu-
ally appealing and that uses a cyclical approach, pointing out details as
they occur and re-occur in the essays rather than presenting a discrete
chapter on each. Second, the students do a lot of writing, both infor-
mal and formal. Thinking Globally asks students to “think on paper”
as well as to produce fully developed papers. Third, from reading the-
ory and common sense comes the notion that students read more
effectively (and are likely to write more effectively also) when they
have at least a little prior knowledge to bring to the material. This does
not require that readers have expertise, only that they have a general
familiarity with a topic. This 1s something that is often missing when
students read college-level materials, and it is something that Thinking
Globally is designed to address. Finally, the course encourages stu-
dents to enjoy learning. When the material is clearly relevant to other
courses, when 1t is material that many students recognize they ought
to know (but often don’t), and when it is presented in an appealing but
still challenging manner, students respond well.

I have taught draft versions of Thinking Globally to freshman com-
position and remedial classes, and it has been well-received. Many stu-
dents have described Thinking Globally as stimulating, valuable, and
different. I have found that students are often delighted to find that
the subject matter provides at least some background for topics dis-
cussed in other classes; as schema theory predicts, this prior knowl-
edge equips them to read and write more effectively. The response to
this course has consistently been positive; most students—once they
get over their surprise—recognize that the content is valuable, and
most find almost all the material new and stimulating.

The purpose of this course, therefore, is threefold: to improve
freshman students’ writing, to strengthen their academic preparedness
across-the-curriculum, and to enhance their awareness of the global
realities that shape their world. The course attempts to strengthen stu-
dent performance by linking prior knowledge, reading, and writing at
a college level. The content is carefully selected, covering in an intro-
ductory way many topics that students are likely to encounter in other
subject arcas and that, even if they don’t, will add significantly to their
knowledge of the world around them. This focus on knowing things
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helps students understand references and allusions as thev read, gives
them subjects to write about beyond their personal experience and
opinion, and encourages them to begin enjoying a more intellectual
lite, including an appreciation of the overlapping nature of academic
disciplines. Many of the selections in the text were suggested by fac-
ulty colleagues from whom I invited suggestions for essavs that they
would wish all college freshmen to have read before entering their
classes; this approach helped ensure that the selections were truly sig-
nificant in the judgment of experts in different disciplines.

The course design is flexible and practical. It offers the inexperi-
enced teacher a structure that is detailed and easy to follow, but it also
allows plenty of scope for the teacher who wishes to adapt, omit, or
add to the materials. Each of the nine units has five parts—three “sec-
tions” and two “options.” Sections One, Two, and Three offer reading
alternatives for the majority of students; Option One is intended to
challenge stronger students; and Option Two provides discussion of a
variety of language-related topics that are intended to stimulate inter-
est in, and understanding of, how English works. Many students, even
among the better-prepared, have little familiarity with grammar, cty-
mology, and other linguistic topics, and much of the knowledge they
do have comes from the study of other languages. For this reason,
most students find this Option to be valuable.

Each of the sections has four parts:

I. Prior knowledge: An orientation to the topic, providing rele-
vant vocabulary, discussion of issues, and thought-provoking
remarks. Short Think on paper exercises are suggested. This
section provides background that enables students to read the
following selection more effectively. It also provides bits of
information and general knowledge and vocabulary webs.
Throughout the text, many opportunities are provided for
students to use dictionaries and to notice the common roots
of words, thereby helping themselves in both vocabulary and
spelling.

!\)

Annotated reading: An article, essay, or extract, with anno-
tations drawing attention to ideas and writing points. As
noted earlier, many of these texts have been suggested by pro-
fessors in different fields, and they all provide, in different
ways, a valuable orientation to the kind of thinking character-
istic of particular disciplines. The annotations point out note-
worthy aspects of the writing, as well as the use of techniques
in organization and transition that may readily be applied by
the students. The readings vary in length and difficulty, and
professors and/or students may choose which individual
essays, or groups of essays, to read.
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3. Aspects of writing: A discussion of a particular aspect of
writing, concerning the writing process, organization, or
other practical matters. Usually, such material forms a dis-
crete section, or chapter, of composition texts, but here these
discussions are part of every section. This approach gives the
professor many opportunities to have frequent, but focused,
discussions on writing and language. Such discussion of lan-
guage is on-going throughout Thinking Globally, but takes

on a more formal character here.

4. Writing exercises: A choice of writing exercises based on the
reading, class discussion, and other sources, such as films,
which may be used to provide additional information; rele-
vant films for each unit are suggested in the instructor’s man-
ual. Recognizing that not all classes, or all individual students,
are at the same level, this section offers the professor consid-
erable flexibility. Some of the questions require more sophis-
ticated responses than others. An informal written response
could be required in some cases and a formal paper in others.
Some questions are analytical in nature; others elicit a per-
sonal response. They are only suggestions; the professor may
prefer others. The formulation of questions as a class exercise
is also a good way of stimulating thinking and generating dis-
cussion; it is a way of teaching students how to make gener-
alizations about what they have read and discussed—and of
checking their ability to do so. Advice on an aspect of writing
is also included. This section of Option One in each Unit is
called Writing and research and offers suggestions on the
writing of research papers as well as questions that may be
used as research topics.

The final part of each unit is a Quick Quiz, which gives students a
chance to show what they have learned in terms of general knowledge
associated with the thematic and linguistic topics presented. This also
gives the instructor an opportunity to review the material in an infor-
mal way and assess, orally perhaps, how effectively the students read
and remember what is presented in each unit.

Thinking Globally brings a new spirit and purpose to composition
teaching. It is serious but good-humored, and it makes the composi-
tion course central to the freshman experience by providing a coher-
ent, focused, college-level content that really helps prepare students
for what lies ahead.

Thanks to the following reviewers for their valuable comments and
insights: Deborah Barberousse, Montgomery Community College;
Robert Brannon, Johnson County Community College; Liz Buckley,
East Texas State University; Kathleen Shine Cain, Merrimack College;
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