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Preface

¥

_.KjJXCITING NEW THEORIES AND RESEARCH CONTINUE TO SHAPE AND
refine psychology’s domain. As teachers and researchers, our primary goal
in writing Psychology is to communicate both the fundamental principles and
the changing viewpoints within our discipline. We want our readers—your
students—to explore not only the remarkable classic achievements of psy-
chological research but also the discipline’s frontiers, the areas in which the-
ories outnumber facts and where new discoveries are likely to emerge. By
doing so, we hope to instill in readers the enthusiasm and personal com-
mitment we share for psychology. The notable success of Psychology’s first
edition gives us the opportunity to continue the work and keep pace with
psychology’s changing developments. More important, we have added fea-
tures and material in this second edition that make the book more accessible
to a broader range of students.

We received reactions and reviews of the first edition from many in-
structors, students, and specialists. Their advice was critical to deciding how
to revise and improve the book. With their help, and the help of several
colleagues, the second edition was carefully drafted and revised several
times. We indicate some of the major changes in the second edition in the
following summary of the book’s organization and features.

GENERAL ORGANIZATION

The text contains 18 chapters, which are divided among seven parts. The
flow of topics follows the traditional organization for most introductory
courses. We recognize that no single ordering of the field will satisfy every-
one, so we have designed the parts and the chapters to be used flexibly, to
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suit a one-semester or two-semester course, or to fit particular curriculum
needs. Perhaps the biggest change in the second edition’s contents is an
added chapter on adolescence and adulthood; but every chapter has been
thoroughly revised.

In Part I we introduce the field of psychology by discussing the diver-
sity of psychologists’ interests and the research methods that psychologists
use. In the first edition, we structured most of the discussion of research
methods around a single experiment so that students could see the process
of experimentation in detail. We expanded this presentation and used a new
model experiment, based on the state-dependent retrieval phenomenon in
memory. We also expanded the section on research issues, a popular feature
in the first edition. (For instructors who enrich discussion of research meth-
odology with statistical underpinnings, we have included an appendix at the
end of the book introducing statistical reasoning.) Part I also contains a
chapter on the biological bases of behavior, material that is fundamental to
many concerns within the field of psychology. Important new developments
in psychobiology occur almost daily. Our goal was to weave in new material
(e.g. dopamine circuits) without disrupting the coherence and flow of the
chapter. The organization of the chapter is much stronger overall. The dis-
cussion of brain parts, for example, has been linked together by the theme

of evolutionary development.
Part II comprises chapters dealing with the individual’s experience of

the world—sensation, perception, and the varieties of conscious experience.
Again, each chapter was thoroughly revised. Chapter 5, “’Consciousness and
Attention,” for example, contains much more information on dreams and
dreaming, as well as new research into the uses of hypnosis.

Part IIl now includes three chapters: “Conditioning and Learning,” ‘‘Re-
membering and Forgetting,”” and “Thought and Language.” The last chapter
includes new sections on problem solving, cognitive skills, and decision
making. This information is interesting and extremely useful to students.

Part IV contains two chapters on development and a full chapter on
intelligence and intelligence testing. The first chapter on development, “In-
fancy and Childhood,” is organized topically, covering the physiological,
cognitive, and social milestones until puberty. This material is better orga-
nized, more complete, and more accessible to students compared with the
first edition coverage. As we have mentioned, the second chapter on devel-
opment, “Adolescence and Adulthood,” is completely new to this edition,
reflecting the broad shift in developmental research over recent years to en-
compass the entire life span. The coverage is particularly up-to-date in the
area of adult development, a topic we expanded to satisfy the requests of
many users. A special section of the chapter surveys some of the challenges
facing adolescents and young adults today, topics many students will find
particularly interesting.

Part V includes chapters on motivation and emotion—areas in which
current research is especially active, requiring substantial changes from the
first edition. Noteworthy additions to Chapter 12 include a section on work
motivation. In Chapter 13, we have added cognitive theories of emotion and
strategies for dealing with stress.

Part V1 is devoted to personality, personality assessment, abnormal per-
sonality, and psychotherapies. One of the special features of this part is the
new comprehensive approach to DSM III classification in Chapter 15. We
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have also added a new section on cognitive therapies to our discussion of
psychotherapies in Chapter 16 and, in the same chapter, cover recent re-
search comparing the relative effectiveness of psychotherapy and drug ther-
apy in relieving mental disorders.

Part VII, concluding the book, covers social influences on behavior.
Chapter 17 deals with the social psychological approach to behavior; the
final chapter discusses many social issues to which psychologists apply their
expertise. Throughout these chapters we have strengthened our focus on
applied psychological research. Chapter 17, for example, contains a section
on industrial and organizational psychology, a topic often ignored in intro-
ductory textbooks. We have also strengthened the focus on applied psycho-
logical research in other contexts. Wherever possible, we relate psycho-
logical theory to familiar settings—the classroom, the voting booth, or the
offerings on TV.

We have expanded the illustration program for the second edition. Full-
color graphs and tables appear in every chapter. There are also beautiful
color reproductions of fine art at the front of each part and color photo-
graphs scattered throughout the book. As a result, the “look” of Psychology
in the second edition is completely different from the first edition.

CHAPTER ORGANIZATION

Each chapter is organized by a set of five or six main headings, or themes.
We maintain uniformity among chapters so that students can profit from
familiar, coherent structure. In addition to the main topics, each chapter
after the first contains three special features set off from the text: Research
Frontier, Controversy, and Applying Psychology. This unique combination
of features draws upon the fundamental principles discussed in each
chapter.

RESEARCH FRONTIER. This is a new feature of the second edition. In this
section we take a frontier area of psychology and explore it in greater detail
than would be possible in normal text coverage. For example, in Chapter 3,
we discuss the role of endorphins in modulating pain and stress; in Chapter
12, we discuss recent research on obesity and dieting; and in Chapter 14 we
discuss new research indicating that personality traits may be inherited to
some extent. We hope Research Frontiers will illustrate for students the dy-
namic character of psychology as a developing science.

CONTROVERSY. One of the compelling aspects of contemporary psychol-
ogy is its intellectual ferment. Many issues are unsettled; many controver-
sies exist. In this boxed section we take one such controversy, present its
opposing viewpoints, and, if possible, draw tentative conclusions. For ex-
ample, in Chapter 14 we consider whether people have general personality
traits or if behavior is situationally specific; in Chapter 11 we consider
whether 1.Q. scores are predicted by family size and birth order; and in
Chapter 10 we ask why males excel in math. We received many favorable
comments concerning the Controversy feature in the first edition, and we
have tried to maintain its strength in the second edition. Many of the con-
troversies included are new to the second edition.
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APPLYING PSYCHOLOGY. We have linked psychological knowledge to con-
crete examples and daily experiences throughout the text in order to clarify
abstract issues. In addition, each chapter offers a section discussing one par-
ticular application of psychology at great length. For example, in Chapter 2
we discuss the applications of Positron Emission Tomography (PET scans);
in Chapter 5 we consider sleep disorders and their remedies; and in Chapter
15 we consider the psychological and legal implications of criminal defenses
based on pleas of insanity.

OTHER FEATURES. Immediately following this preface is a guide that con-
tains tips on how to study, and how students can use this book most wisely.
(Chapter 7 includes a new discussion of the PQ4R method of studying text-
books—Preview, Question, Read, Reflect, Recite, and Review.) Each chap-
ter begins with an outline and an opening narrative that helps students
focus their attention on key topics and concepts. Throughout the text, im-
portant terms are boldfaced as they are defined, and these definitions are
collected in an extensive glossary. Each chapter ends with a numbered chap-
ter summary, as well as a list of suggested readings. In addition to these
learning aids, we offer a study guide, described below.

ANCILLARY MATERIALS

We have expanded the complete package of learning and teaching aids for
Psychology. The Study Guide, prepared by Barbara and David Basden of Cal-
ifornia State University at Fresno, offers a unique selection of activities and
features suitable for students of all abilities. For each chapter in the text-
book, the Study Guide provides learning objectives, a completion outline,
sample multiple-choice items, and short essay questions and their answers.
The guide also includes, “Psychology and Everyday Life”’—brief articles
tying psychological research to familiar problems—and ‘‘Activities,” de-
signed to broaden the student’s understanding of the psychological princi-
ples. The Test Bank, prepared by David G. Payne of the State University of
New York at Binghamton in collaboration with the authors, provides some
2600 multiple-choice items. Each item is keyed to a learning objective, ref-
erenced to the textbook, and identified as either fact or comprehension type.

The test-generation program offers all 2600 test items on floppy disk for
the microcomputer or on tape for the mainframe. With this program, in-
structors can generate printed tests for their own curriculum needs.

The Instructor’s Manual, prepared by Hiram E. Fitzgerald and Cathleen
McGreal of Michigan State University, provides chapter overviews, sugges-
tions for lectures and class demonstrations, a guide to audiovisual resources,
and a special section describing available classroom software for the intro-
ductory course. The transparency/slide package, prepared by David Miller
of The University of Connecticut, includes over 100 classroom visual aids,
many of which are not found in the textbook. They are available for those
adopting the textbook either as 8% X 11 inch acetate transparencies for
overhead projection or as 35mm slides. We will also provide our adopters
with the popular Psychology Updates, which contain brief articles by each of
the authors focusing on new developments and research on topics covered
in the text. Updates are published semiannually.



PREFACE  ix

ACKNOWLEDGMENTS

Writing an introductory psychology text is a collaborative task. Although
only four names appear on the cover of the book as authors, many more
people helped in important ways. We wish to thank our colleagues who
were instrumental in helping us develop the first edition of this book: Paul
R. Abramson, University of California, Los Angeles; Bem P. Allen, Western
Illinois University; Ruth L. Ault, Davidson College; Bruce L. Baker, Univer-
sity of California, Los Angeles; Barbara H. Basden, California State Univer-
sity—Fresno; Thomas J. Bouchard, Jr., University of Minnesota; James F.
Calhoun, University of Georgia; David E. Campbell, Humboldt State Uni-
versity; Garvin Chastain, Boise State University; Margaret S. Clark, Carne-
gie-Mellon University; Helen J. Crawford, The University of Wyoming;
Helen B. Daly, State University of New York—Oswego; Robert DaPrato, So-
lano Community College; Stephen F. Davis, Emporia State University; An-
thony J. DeCasper, The University of North Carolina at Greensboro;
Douglas R. Denney, University of Kansas; John W. Donahoe, University of
Massachusetts—Amherst; James L. Dupree, Humboldt State University;
Rand B. Evans, Texas A & M University; David R. Evans, The University of
Western Ontario; Russell H. Fazio, Indiana University; Hiram E. Fitzgerald,
Michigan State University; Barry Fish, Eastern Michigan University; Donald
J. Foss, The University of Texas at Austin; James Geiwitz; M. M. Gittis,
Youngstown State University; Michael J. Goldstein, University of California,
Los Angeles; Richard L. Gottwald, Indiana University at South Bend; Rich-
ard A. Griggs, University of Florida; Ronald Growney, The University of
Connecticut; Judith Harackiewicz, Columbia University; Peter C. Holland,
Duke University; Karen L. Hollis, Mt. Holyoke College; Carroll E. Izard,
University of Delaware; John Jonides, The University of Michigan; Robert
A. Karlin, Rutgers University; Saul M. Kassin, Williams College; Katherine
W. Klein, North Carolina State University; Lynn T. Koslowski, University
of Toronto; Kenneth R. Livingston, Vassar College; Katherine Loveland,
Rice University; Duane R. Martin, The University of Texas at Arlington; An-
tonio A. Nufiez, Michigan State University; Steven Penrod, University of
Wisconsin; Ronald H. Peters, Iowa State University; James R. Pomerantz,
State University of New York at Buffalo; George V. Rebec, Indiana Univer-
sity; Freda Rebelsky, Boston University; Michael E. Rashotte, The Florida
State University; Mary Anne Sedney, Providence College; E. Eugene
Schultz, The University of North Carolina at Asheville; Richard Schweickert,
Purdue University; Jack Sherman, University of California, Los Angeles;
Steven M. Smith, Texas A & M University; Judith M. Stern, Rutgers Uni-
versity; Robert ]J. Sternberg, Yale University; Joseph P. Stokes, The Univer-
sity of Illinois at Chicago Circle; Michael Tanenhaus, Wayne State Univer-
sity; Dennis C. Turk, Yale University; Joseph B. Thompson, Washington
and Lee University; Gerald S. Wasserman, Purdue University; Michael J.
Watkins, Rice University; Catherine C. Whitehouse, Western Maryland Col-
lege; Arthur Wingfield, Brandeis University; Diane S. Woodruff, Temple
University; and Paul T. P. Wong, Trent University.

To those instructors and specialists in various fields who provided in-
valuable advice on drafts of chapters or the whole manuscript for this sec-
ond edition, we extend our deep appreciation:



X

PREFACE

Barbara Basden, California State University—Fresno
Horace O. Black, Golden West College

Brian H. Bland, The University of Calgary

Pam Blewitt, Villanova University

J. Jay Braun, Arizona State University

Celia Brownell, University of Pittsburgh

John P. Capitanio, University of Massachusetts—Boston
Thomas H. Carr, Michigan State University

David Chiszar, University of Colorado at Boulder

Helen Crawford, The University of Wyoming

Frank Curcio, Boston University

Robert Dale, Southeast Louisiana University

Joseph F. DeBold, Tufts University

William O. Dwyer, Memphis State University

Sandy Rappaport Fiske, Onondoga Community College
Paul W. Fox, University of Minnesota

Robert A. Frank, University of Cincinnati

Philip E. Freedman, The University of Illinois at Chicago
Sherryl Goodman, Emory University

Carol Grams, Orange Coast College

Lynn R. Kahle, University of Oregon

Saul Kassin, Williams College

Paul Kelly, Toronto General Hospital

Barry J. Krikstone, University of Waterloo

Stephen B. Klein, Fort Hays State University

Terry Maul, San Bernardino Valley College

Denis Mitchell, University of Southern California

Neil M. Montgomery, Keene State University

James C. Morrison, Youngstown State University
James S. Nairne, The University of Texas at Arlington
Gayle Olson, University of New Orleans

Matthew Olson, Hamline University

Patricia Owen, St. Mary’s University

Joseph de Rivera, Clark University

Richard J. Sanders, The University of North Carolina at Wilmington
Beth A. Shapiro, Emory University

Eliot Smith, Purdue University

Steven M. Smith, Texas A & M University

Richard M. Sorrentino, The University of Western Ontario
John A. Stern, Washington University

Shelley E. Taylor, University of California, Los Angeles
Philip E. Tetlock, University of California, Berkeley
Gerald S. Wasserman, Purdue University

Robert C. Webb, Suffolk University

Kathleen M. White, Boston University

Randolph H. Whitworth, The University of Texas at El Paso
D. Louis Wood, University of Arkansas at Little Rock
Robert S. Wyer Jr., The University of Illinois at Urbana, Champaign

We would especially like to thank colleagues who helped us prepare
our manuscript. John Capaldi of Purdue University played an important role



PREFACE xi

in the early stages of the project. Jim Pomerantz, of the State University of
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SOME ADVICE TO STUDENTS

Our goal in writing this book is to provide you with a broad, informative
look at contemporary psychology. We are eager for you to use the book
successfully, so here we pass along some advice you might find useful.

BECOME FAMILIAR WITH THE ORGANIZATION OF THE TEXT. Being
aware of the overall organization of the book will help guide you through
it. After an introductory chapter describing the nature of psychology, the
next seven chapters describe fundamental processes that occur within the
person—biological bases of behavior, sensation, perception, consciousness
of the world, learning, memory, and thinking. The next ten chapters of the
book describe people in more complete terms—their development, their in-
telligence and intellectual capacity, their motivations and emotional states,
and their personalities. We also include chapters on abnormal behavior and
therapy. In the last two chapters, we describe social forces that affect indi-
vidual behavior. Thus, in rough terms, the organization of the book moves
from within the person, to a consideration of the person as a whole, and
finally to a discussion of outside social forces that act upon the individual.

BECOME FAMILIAR WITH THE FEATURES OF THE TEXT. Each chapter has
a similar organization with features designed to highlight different aspects
of the material. There are usually five or six main topic headings. In addi-
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tion, each chapter after the first contains three special features entitled Re-
search Frontier, Controversy, and Applying Psychology. In Research
Frontier you will become acquainted with a topic on the cutting edge of
psychological research. In Controversy you will encounter issues that re-
quire further research and debate among psychologists. These two features
show that psychology is not a fixed system of thought. Although past re-
search has provided a foundation of knowledge, many issues are actively
investigated and many ideas hotly contested. Finally, in Applying Psychol-
ogy, you will see how psychological research encompasses many important,
practical aspects of daily experience. In fact, most psychological questions
arise from such experience.

LOOK OVER EACH CHAPTER BEFORE YOU BEGIN READING. Start by
studying the chapter outline on the opening page of each chapter. Then
skim through the chapter, looking at each heading and reading a bit here
and there. You might also read the chapter summary, which lists the chap-
ter’s main points.

FORCE YOURSELF TO THINK AS YOU READ. Many students try to read too
quickly. It is much more effective to ready slowly and to think constructively
as you read. When you come to a heading, ask yourself what topics are
likely to follow. Note the logical connection between what you have just
read and what you are about to read. At the end of the section look away
from the book and try to summarize in your own words the central points.
(If you cannot recall them at this point you will have difficulty later on.)
Reread sections when your self-test shows that you did not comprehend the
material the first time around.

MAKE AN OUTLINE OF THE MATERIAL. One way to read constructively is
to outline the material in your own words, or at least to take notes on the
important points. Another way is to underline critical passages with a
marker for further study later.

REREAD AND RELEARN MATERIAL. Read a chapter once and then read
other chapters or material from other courses before reading the chapter
again. Reward yourself for studying, too. Set a reasonable goal for studying
for a day, so that once you meet that goal, you can go to the movies, or
whatever.

BEGIN STUDYING FOR EXAMS WELL IN ADVANCE. Feeling prepared will
help relieve the test anxiety so many students experience. To prepare for
exams you should test yourself by using the Study Guide available with the
text.

Finally, if you have comments on the book, please write to us. We
would enjoy hearing from you.

Henry L. Roediger III

J. Philippe Rushton
Elizabeth Deutsch Capaldi
Scott G. Paris
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