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Preface

As we undertook the revision of this text, we retained the same general vision we
had when we wrote the first edition. That is, we wanted students to consider an ex-
citing and complex topic: the factors that influence and shape an individual in his or
her most formative years. Yet we also recognized a common dilemma shared by in-
structors: How do we capture the remarkable breadth and depth of the child’s psy-
chological development in the mere thirteen (or fewer) weeks that the course is
scheduled? Our question was and still is, How do we help students to sift through
the enormous number of developmental “facts” so that they carry away the central
knowledge of our field? Furthermore, how do we give students a meaningful sense
of the “whole” child, given the specialized study of so many different “parts” of the
individual that are characteristic of our field?

To meet these special challenges, our goal has been to provide for the undergraduate
student a comprehensive, topically organized, up-to-date picture of child develop-
ment from conception through adolescence. We emphasize the classic and contem-
porary research and theory at the core of developmental psychology. As with the first
edition, we continue to draw on the growing body of cross-cultural research that
helps to elucidate certain fundamental questions about development; in fact, as we ap-
proached the revision, we paid special attention to adding cross-cultural and multicul-
tural topics throughout the book. Moreover, in keeping with our belief that research
in child development tells an integrated “story,” we have added a new element; at var-
ious points in the text, we now point out examples of atypical development that can be
understood in the context of normal development.

Most important, however, we explicitly draw the student’s attention to the themes
that replay themselves throughout the course of development, those fundamental,
overarching issues that continually resurface and that provide coherence among
seemingly disparate research findings. We highlight six basic themes in our discus-
sion of child development:

¢ What roles do nature and nurture play in development?

¢ How does the sociocultural context influence development?

¢ How does the child play an active role in development?

¢ [s development continuous or discontinuous?

e How prominent are individual differences in development?

¢ How do the various domains of development interact?

Those familiar with our first edition will notice that we have introduced a new theme,
the prominence of individual differences. We decided to include this theme because

individual differences are such a common and typical outcome of the multiple
processes that contribute to development. Individual differences need to be under-
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stood and celebrated as part of the goal of each child’s maturing. In introducing this
new theme, we elected to incorporate a previous theme, sensitive periods in devel-
opment, within a broadened interpretation of the debate over whether development
is best conceptualized as continuous or discontinuous. The merging of these two
themes seemed desirable because a major implication of sensitive periods is that
discontinuities can be introduced in development when, for example, certain experi-
ences are unavailable.

By drawing out these themes, we hope to give the reader a means of discovering the
“big picture,” a way of making sense of the myriad facts that compose the child de-
velopment literature and a way of understanding the child as a complex, yet inte-
grated being. Moreover, we believe these themes will serve as a tool to stimulate
critical thinking among students about the nature of development and how it is best
conceptualized. They encourage the student to think about the process of develop-
ment, or why development proceeds as it does. We believe that when students en-
gage in this sort of reflection, they also begin to appreciate the ramifications of
research and theory for applied issues such as parenting practices, education, and
social policy regarding children, which are ultimately concerns for us all.

Organization and Coverage

We have made several changes in the organization of the book. First, because of the
growing literature on cognitive development, we have added an additional chapter
on this topic. Chapter 8 is now devoted to a discussion of Piaget’s theory of cognition
and the contemporary research that his work has stimulated. Chapter 9 provides ex-
panded coverage of the information-processing perspective on cognition. Second,
we have integrated the material on social cognition with the topic of moral develop-
ment in the form of a new chapter (Chapter 12) called “Self and Values.” We believe
this new organization better reflects the interconnections between the child’s grow-
ing social awareness and self-regulation skills and his or her developing sense of
values.

We begin the text with two chapters that set the stage for the balance of the book.
Chapter 1 considers the historical roots of developmental psychology and the re-
search methodologies the field typically employs. We include a discussion of newer
research approaches such as meta-analysis and have updated several of the exam-
ples used to illustrate research tactics. Chapter 2 introduces the six developmental
themes—including the new theme of individual differences—followed by major the-
ories of development. We also discuss how various theorists have taken explicit or
implicit positions on the six themes. At the request of several reviewers, we have re-
duced the emphasis on Freudian theory as the influence of his theoretical formula-
tions continues to wane.

The next three chapters deal primarily with the biological underpinnings and physi-
cal changes that characterize child development. Chapter 3 explains the mecha-
nisms of heredity that contribute to human development and evaluates the role of
genetics in the expression of many human traits and behaviors. Much of this mater-
ial has been rewritten so that students who have had little past exposure to these
concepts will find it comprehensible. Recent conceptualizations of gene-environ-
ment interactions and new material on genetic disorders such as fragile-X syndrome



have been added. Chapter 4 sketches the major features of prenatal development
and focuses on how environmental factors such as teratogens can modify the ge-
netic blueprint for physical and behavioral development. Updated information on
prenatal diagnostic procedures, alternative birth settings, fetal alcohol syndrome,
and prenatal exposure to caffeine, cocaine, and AIDS has been incorporated. Greater
attention is also given to the consequences of low birthweight in the middle and later
school years. Chapter 5 outlines the major features of physical and motor skill devel-
opment and includes a special section on brain growth and differentiation. We have
increased our coverage of motor development in the preschool and middle school
years and have added a section on adolescent sexual behavior.

The next group of chapters focuses on the development of the child’s various mental
capacities. Chapter 6 reviews both the literature on children’s learning and the de-
velopment of perception, including the most recent findings on early intermodal per-
ception as well as perceptual development in older children. Cross-cultural studies
and the role of parents in guiding learning are discussed more fully than in the first
edition. Chapter 7 describes language development, highlighting the contemporary
research on infant language and the social context of language acquisition and con-
siders several different roles, in addition to communication, that language plays in
development. Our revision pays greater attention to word learning biases and pro-
vides an updated treatment of the linguistic perspective. As mentioned above, Chap-
ter 8 features Piaget’s approach to cognitive development as well as recent research
spurred by his theory. Perspective-taking skills, formerly treated in the social cogni-
tion chapter, are now discussed here. Also new to the text are discussions of infants’
understanding of object properties, children’s appreciation for natural domains, and
research on theory of mind. Chapter 9 continues the discussion of cognitive devel-
opment from the information-processing perspective. The topic of attention is now
treated entirely within this chapter (and no longer in Chapter 6). In addition, we
have extended our discussion of early recognition memory and provide more infor-
mation on children’s problem-solving skills. Chapter 10 provides students with a pic-
ture of traditional models of intelligence (shortened from the first edition) along
with more recent views, such as Sternberg’s triarchic theory and Gardner’s theory
of multiple intelligences. A section on exceptional intelligence has been added in
keeping with our goal of incorporating issues of atypical development.

The child’s growing social and emotional achievements constitute the focus of the
next group of chapters. In light of the enormous interest in children’s emotions, we
devote all of Chapter 11 to this topic. The second edition provides a more extended
examination of emotional development in adolescence and the concept of tempera-
ment, as well as recent developments in the attachment literature. Chapter 12 covers
two other rapidly expanding areas of interest: social cognition and the bridge it pro-
vides to our understanding of moral development. The concept of values has been
used to emphasize the broader framework within which research on moral develop-
ment now takes place. A section on ethnic identity has also been added as an ele-
ment of the child’s growing sense of self. Chapter 13 covers the most recent ideas
about gender development, including substantial treatment of gender schema the-
ory. In keeping with new theoretical developments in this field, mention of the rela-
tional approach to understanding gender has been added.

In the final portion of the text, we consider the most important external forces that
shape the path of child development—the family, the peer group, and the schools
and media. Chapter 14 adopts a family systems approach to emphasize how various
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family members continually influence one another. Specific topics include father-
hood, maternal employment and day care, and divorce. A separate chapter entirely
dedicated to the influence of peers, Chapter 15, covers the burgeoning research on
this topic. Chapter 16 considers the special influence of schools on child develop-
ment, along with another powerful aspect of contemporary culture—television. The
chapter makes special note of how computers can influence the child’s growing
skills and abilities.

Special Features

We have incorporated several features in this text to achieve the goals we initially
set for this project:

Key Themes in Development Within each chapter, some or all of the six
developmental themes listed above serve to organize and provide coherence for the
material. As already noted, we see these themes as pedagogical tools designed to
help students discern the importance and interrelatedness of various facts, and as
vehicles for instructors to encourage critical analysis among students. The themes
are highlighted for students in several ways. First, the themes most immediately rel-
evant to a chapter are listed at its start. Throughout the body of the chapter, mar-
ginal indicators point to the discussion of a relevant theme. Finally, each chapter
closes with a brief synopsis of how the key themes are illustrated in the chapter. Stu-
dents may, of course, find other themes and additional instances of the six we ex-
plore; in fact, we encourage them to do so. OQur point is to set in motion in the reader
a search for integration and coherence in the vast material that constitutes the sci-
entific study of child development.

Chronology Charts  From our own experience as teachers who have adopted
a topical approach to child development, we know that students often get so im-
mersed in the theories and research on a given topic that they lose a sense of the
child’s achievements over time. Consequently, within most chapters, we include one
or more Chronology charts, which summarize the child’s specific developmental at-
tainments at various ages. One of the points we emphasize in this text, of course, is
that there are individual differences in rates, and sometimes in paths, of develop-
ment. We therefore caution students that these tables are meant only to give a pic-
ture of the overall trajectory of development, a loose outline of the sequence of
attainments we expect to see in most children. Nonetheless, we believe that these
rough guidelines will give students a sense of the patterns and typical timing of im-
portant events in the life of the child and that they will serve as another organizing
device for the material related to each domain of development.

Controversies: Thinking It Over Important questions about development
often have no clear-cut answers. In fact, decisions must frequently be made about
children and their families in the face of conflicting research findings or theoretical
beliefs. Should children serve as eyewitnesses in courts of law? Should children be
academically tracked in school? A special feature found in each chapter considers
questions like these to help students critically assess the opposing positions that ex-
perts take and to appreciate some of the applied implications of developmental re-
search and theory. These controversies can serve as the foundation for debate and
extended discussion in the classroom. In the second edition, we have rewritten the
Controversies so that about half of the topics are new. Moreover, we have framed



the Controversies in a more open-ended way, concluding with questions designed to
stimulate critical thinking among students. To emphasize the critical thinking objec-
tives we had in mind, we have added the subtitle “Thinking It Over.”

Study Aids The chapter outlines, chapter summaries, and marginal and end-
of-text glossaries all serve to underscore important themes, terms, and concepts.
We hope that students will actively utilize these aids to reinforce what they have
read in the chapter body. In addition, we employ several strategies to make the ma-
terial in this text more accessible to students: opening vignettes to capture the
reader’s interest (about half of these are new), the liberal use of examples through-
out the text, and an extensive program of illustrations accompanied by instructive
captions.

The result, we hope, is a text that captures for the reader all the excitement and won-
der we ourselves feel when we watch a child growing up.

Ancillaries

The Test Bank and Study Guide that accompany this text were prepared by Carolyn
Greco-Vigorito of St. John’s University, Staten Island, and Michael Vigorito of Seton
Hall University, South Orange, NJ. In addition, we have revised the Instructor’s Re-
source Manual based on the first edition prepared by Carolyn and Michael. A shared
set of learning objectives unifies all three supplements.

Test Bank The Test Bank has been expanded to include 2300 multiple-choice
items. Each question is accompanied by a key that provides the learning objective
number, text page on which the answer can be found, type of question (Fact/Con-
cept or Application), and correct answer. Since we are committed to the idea that
students should be encouraged to engage in critical thinking about child develop-
ment, we have added a series of essay questions for each chapter and a concluding
set of essay questions that might constitute part of a cumulative final examination in
the course.

Computerized Test Bank All test items are available on disk in IBM or
Macintosh formats. Instructors may integrate their own test items with those on
disk.

Instructor’s Resource Manual The Instructor’s Resource Manual con-
tains a complete set of chapter lecture outlines and learning objectives. The manual
also contains specific teaching aids such as lecture topics, classroom exercises,
demonstrations, and handouts. Thirty new topics for lecture or classroom discus-
sion have been added to the manual.

Study Guide The Study Guide contains the same set of learning objectives
that appear in the Instructor’s Resource Manual and the Test Bank. In addition, each
chapter of the Study Guide includes a key terms review section and a self-quiz con-
sisting of 30 multiple-choice questions. An answer Kkey tells the student not only
which response is correct but why each of the other choices is incorrect.

Transparencies A set of transparencies, most in full color, also accompanies
the text.
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