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REFACE

There have been a lot of writing textbooks published in the past decade.
This is the only one that begins early enough in the writing process to
make a real difference.

When I first taught people to write, I entered the students’ writing
process at the finish. I'd show students polished, professional essays,
point out their features, and say, “Write something like that.” Then I'd
look at what they had written to see if their works had the features of a
good essay. But this approach didn’t work very well. I was too late.

Then the “process-revolution” taught me how to enter the writing
process during the composing stage. I'd show students the mythical
steps a writer goes through to produce an essay, beginning with brain-
storming, and say, “Go through these steps.” Then I'd have them write,
observing and conferring as their essays evolved. This approach worked
better, but something was still missing. The results were often wooden
and perfunctory. I was still too late.

By the time I wrote the first edition of The Writer’s Way, 1 realized
that the big stuff goes on before the brainstorming, before the particular
writing project is even imagined. An instructor should be there when
the writer is figuring out why she writes, what writing is supposed to
do, and what good writing is. Students can reproduce the features of
good essays or walk through the steps of the writing process endlessly
and gain nothing if they’re working with a mistaken definition of writ-
ing and its purposes. If a student has the impression that writing is sup-
posed to hide her ignorance, get her good grades, or demonstrate her
mastery of technical features or skills (such as outlining or using lively
verbs), then writing practice—process-based or otherwise—will simply
reinforce her misunderstanding. Until students write for the reasons
successful writers write, they won’t write well.

So I based this book on what I had learned: 1) good writing begins
with real, strong reasons to write; and 2) good reasons to write answer
all questions about technique. A successful writer is doing something of
importance to himself; that sense of purpose guides all of his writing
decisions. He asks himself, not “What’s the rule?”” or “What do good es-
says do?”, but “What works?”” The main goal of The Writer’s Way is to
teach writers to ask themselves, “Does this work?”’, and to look for an-
swers in their own purposes. This approach pays off, I know, because
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I've used it in my own classes and I've had a lot of feedback about it
from other instructors who report the same level of success.

This way of thinking is based on the linguistic principles known as
the “whole-language” or “natural-language’” approach. Its best-known
spokespeople are Frank Smith and Kenneth and Yetta Goodman, and its
premise is that people learn best by immersing themselves in the whole
thing to be learned, often surrounding themselves with examples of
what it looks like and how it’s done. Moreover, they should do it in a
context in which the thing to be learned offers immediate, demonstrable
personal rewards. These might be aesthetic or emotional rewards (“That
feels good.”) or utilitarian ones (“I can get things done with this.”). By
extension, a writer must write from an attitude that says, “I do this as
myself; 1 do this for me.” This commitment to making writing a part of
one’s real life Frank Smith calls “joining the club of writers.” All of us
learn to speak in such a context, and with such an attitude. We can learn
to write the same way.

What's New in the Fourth Edition

The Fourth Edition has continued in the tradition of the Third Edition,
which was to leave a good thing largely alone.

Nearly half of the sample essays in the modes chapters are new.
We've kept many of the old two-pagers, to remind students that you can
do a lot of good work in a small space, but most of the new essays are
longer—a thousand words or more—because instructors continue to
want more models for longer compositions. Several of the new pieces
address life after college and the issues of adulthood—child raising,
marriages of daughters, and so forth—so that our ever-increasing popu-
lation of older college students will feel represented.

Time has passed and the world of data gathering has gone more on-
line, so the documentation section of the research chapter has a new
section that focuses on the tricky problems involved in citing on-line
sources.

The end-of-chapter exercises have been reworked to encourage
drafting and revision. In addition to the prewriting exercises of the
Third Edition, there are now more postwriting exercises that direct stu-
dents to take up one of their own completed drafts, work with the draft
in a concrete way, and often revise guided by the results.

The Fourth Edition, like each of its predecessors, has wrestled with
the saber-toothed tiger of chapter sequencing. Users of the book fre-
quently complain that the chapters aren’t in the order in which class-
room practice dictates one use them. This is true. But it turns out to be
impossible to sequence chapters to match everyone’s course structure
and at the same time maintain some internal logic for the book.
Courses and books have their own logic, and they’re different. We have
left the chapter sequence alone, and instead hope to solve the problem
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from the other end, by giving you permission and encouragement to use
the chapters in any order you wish. The usual practice seems to be to
jump to Chapters 10 and 14 early, which is what I do.

Acknowledgments
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To the Student

This book is divided into five parts and two appendices. Part One is an
introduction to the natural-language attitude toward learning to write.
It will acquaint you with the way the book thinks before you undertake
specific writing activities, so I encourage you to read it straight through
before doing anything else.

Parts Two and Three are a step-by-step walk-through of the writing
process: from first thoughts through brainstorming, drafting, rethink-
ing, organizing, stylistic polishing, and cosmetic editing. There are too
many pages to read at a sitting, and you’ll want to start writing before
you’ve read it all. So read through it chapter by chapter as you write,
focusing on those chapters that address places where you tend to get
stuck.

Part Two covers “prewriting,”’ all the messy, creative things a writer
does to find things to write about and generate reams of text around
them. Part Three assumes the creative production is largely done and
it’s time to evaluate, rethink, reshape, and polish. In reality, though—as
the book says over and over—the creating is never done. Rewriting is
much like “prewriting” all over again.

Part Four gives you advice and practice for three essay modes: per-
sonal writing, writing to inform, and argument. These chapters as-
sume a knowledge of Parts Two and Three, so in theory you should
read all of Parts Two and Three first. But your course may assign these
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chapters early, so you’ll end up reading them at the same time you
read Part Two. In fact, everything in all of the chapters relates to
everything else. So you may find yourself reading Chapter 5 and
discussing writer’s block at the same time you are reading Chapter 14
and trying to write an essay on your Uncle Stanley, all the time wishing
you had already read Chapter 11 on eliminating wordiness, but knowing
that will have to wait.

Part Four is the most fun, because that’s where most of the student
essays are. Each chapter has several complete essays that illustrate spe-
cific writing lessons, and each ends with a Treasury, a short collection
of student essays simply to be read, enjoyed, and inspired by.

Part Five discusses the term paper, that big four-to-six-week project
some of your college instructors will eventually ask you to write. Even
if you're not writing a term paper in your writing class, these two chap-
ters will help you with basic academic writing skills: how to quote; how
to avoid plagiarism; how to use the library; how to cite a source and
make a bibliography; and so on.

The two appendices are on special topics that have no place in the
sequential logic of the writing process: essay-test taking and collabora-
tive writing. If your course is focusing on writing for college courses,
Appendix A will be of interest to you. It’s also a handy thing to refer to
later on in other courses. If your course is asking you to write in a col-
laborative team, Appendix B will be useful. If you haven’t thought about
writing in teams before, I hope you will look into Appendix B and let it
talk you into it. In the world outside school, writing is almost always a
team effort. School can help people get ready for it.

The Writers’ Workshop sections at the ends of most of the chapters
are different from the main text. These practical sessions are similar to
the lab section of a science course: first you watch a hands-on demon-
stration of one of the concepts presented in the chapter, then in the sec-
tion headed “Your Turn” you try it yourself. They’re designed to get
your hands dirty with writers’ work.

J.R.



ONTENTS

Preface xv

j)arf (Qme

INTRODUCTION TO WRITING 1

Chapter 1
Learning to Write 2

Learn Like a Baby 3
The Eleven Blinders 5
The Four Basics 7
Exposure 7
Motivation 8
Practice 10
Feedback 10
Why Explaining Language Doesn’t Work 11
What Good Is a Composition Class? 13
Exposure 13
Motivation 13
Practice 14
Feedback 14
What Good Is This Book? 14
How Can I Write Well Right Now? 14
Writers’ Workshop: What Helps, What Doesn’t 16
Discussion 19
Your Turn 20
More Things to Do 21



vi

Contents

Chapter 2

What Makes Writing Good 22

What Good Writing Isn’'t 25

What Good Writing Is: The Sense of Audience 26
Having a Reader in Your Head 27
Giving the Readers What They Need 29
Seeing Writing as Performance 29

It Really Works: Three Proofs 30

Writers’ Workshop: Hearing Readers’ Reactions 34

Writing Outside Oneself: A Lesson Plan 34

Your Turn 37

More Things to Do 39

@am/’ %0

PLANNING AND DRAFTING 41

Chapter 3

Finding Something to Write About 42

Where Do Good Essays Come From? 43

Five Principles for Getting Good Ideas 46

Writing from Rage 53

Writers’ Workshop: Finding Essays in Your Life 54
Your Turn 57

More Things to Do 57

Chapter 4

Thesis, Purpose, Audience, and Tone 58

Topic 60
Thesis 60
Purpose 63
Audience 64
Tone 70



Contents vii

Writers’ Workshop: Revising for Thesis, Audience, and Purpose 73
Your Turn 76
More Things to Do 78

Chapter 5
From First Thoughts to Drafts 80

Five Principles 82
Seven Techniques for Making Words Come 83
Two Last Prewriting Don’ts 89
Defeating Writer’s Block 90
Call Yourself a Writer 90
Write as Yourself 91
Create Your Own Best Audience 92
Take Your Ego Out of the Loop 93
Purposely Do What Frightens You 94
Lower Your Standards 94
Sidestep the Thing That Blocks You 96
Quit When You’'re Hot, Persist When You'te Not 97
Throwing Money at the Problem 98
Things to Do 99

@wrf %ree

REVISING AND EDITING 101

Chapter 6
Organization, Part I: Mapping and Outlining 102

The Spirit of Revising 103
Organizing 104
The Grand Design 106
Clustering 108

Mapping 113
Sequencing 115

Outlining 115
Connecting 116
Paragraphing 121



viii Contents

What's Next? 123
Things to Do 124

Chapter 7
Organization, Part Il: Abstracting 126

Learning from Abstracts 130
Critiquing the Constructed Abstract 130
Learning from the In-One-Breath Abstract 133
Learning as You Abstract 134

Things to Do 138

Chapter 8
Beginning, Ending, and Titling 140

Beginnings 141
The Three Tasks of an Introduction 142
Four Time-Tested Openers 145
Conclusions 147
What a Conclusion Isn’'t 147
What a ConclusionIs 148
Read for the Craft 150
Titling 150
The Colon Title 152
Things to Do 152

Chapter 9
Making the Draft Longer or Shorter 154

Making It Shorter 156

Making It Longer by FillingIn 159

Making It Longer by Going Further 162

Writers’ Workshop: Making Arguments Longer 165
Your Turn 167

More Things to Do 169

Chapter 10
Peer Feedback 170

The Art of Taking and Giving Feedback 172
The Writer’s Role 172
The Reader’s Role 174



Contents

Peer Editing in Groups 176
The Writer’s Role in Group Discussion 178
Line Editing in Groups 179

Peer Editing in Cyberspace 179

Writers’ Workshop: Peer Editing a Peer-Editing
Session 185

Your Turn 192
More Things to Do 193

Chapter 11
Rewriting for Style 194

“Uncl” and “Awk” 195
Vagueness 195
Awkwardness 196

Wordiness 198
Attacking Wordiness at the Source 198
Whipping Wordiness Holistically 199
Concrete Anti-wordiness Strategies 200

Two Traps to Avoid When Fighting
Wordiness 203

Pretentiousness 204

Why Do We Do It? 205

Kicking the Habit 206

Fighting Pretentiousness Mechanically 208
Vitality 211

Use Lively Verbs 211

Humanize 212

Be Concrete 214

Be Particular 216

Final Tips on Vitalizing 217

Is Vitality Always a Good Thing? 217
Things to Do 219

Chapter 12
Editing 222

Getting the Editing Attitude 223

Six Starter Principles 223

How Language Rules Are Learned 225
Grammar and Usage 225



X

Contents

Conventions 226

Rules of Logic 227

The Limits of Logic 230

Rules of Clarity 231

Stripping Down to the Skeleton 233
Punctuation 234

The Comma 235

Things Commas Don’t Do 237

The Semicolon 239

What Semicolons Don’t Do 239

The Colon 240

Things Colons Don’t Do 240

The Dash 240

Parentheses 241

Question Marks 241

The Hyphen 241

What Hyphens Don’t Do 242

The Apostrophe 242

Quotation Marks 244

What Quotation Marks Don’t Do 245

Spacing and Positioning 246
Spelling 246

A Last Word on Grammar and Mechanics 249
Following Format 249
Proofreading 250
Things to Do 252

Chapter 13
Publishing 254

What, Me Publish? 255
You Must Publish 255
How Hard Is It to Publish? 256
Getting off the Bench and into the Game 257
Ways to Go Public 258
Publishing in the Classroom 258
Publishing on Campus 258
Self-Publication 260
Community Publications 261
Magazine Writing 262



Contents Xi

Academic Publishing 265
Electronic Publishing 265
Books 267

Things to Do 268

y)ar/ %Mr

MODES OF WRITING 271

Chapter 14
Personal Writing 272

Show, Don’t Tell 277
Use Concretions as a Starting Point 280
Let People Talk 282
Find a Dramatic Focus 283
Is a Focus a Thesis? 284
Does Personal Writing Have a Moral? 284
Writers’ Workshop: Concretizing Abstract Generalizations 285
Discussion 288
Your Turn 288
A Treasury of Good Personal Essays 289
More Things to Do 300

Chapter 15
Writing to Inform 302

Convincing Yourself You're a Teacher 303
Using Paragraph One as an Attitude Checker 309
Warm Up with a Mock-Informative Essay 311

Avoiding COIK Writing 312
Four Steps to Rid Yourself of COIK 314
Narrow Your Topic 315

Eight Teaching Tips 316

Writers’ Workshop: The Eight in Action 319

Your Turn 321

A Treasury of Good Informative Essays 322

Things to Do 336



Xii

Contents

Chapter 16
Writing an Argument, Part I: Thinking It Through 338

What’s an Argument? 339
Finding an Argumentative Prompt 340
Thinking It Through Versus Selling the Case 342
How to Think 342
Getting the Right Attitude 343
Forming Useful Assertions 344
Turning Statements into Assertions 344
Asking Yourself, “Exactly What Do I Mean?” 345
Avoiding Loaded Language 346
Avoiding Clichés 347
Asking Questions 348
How Do I Know? 348
Like What? 350
What Do I Want? 350
How Will It Work? 351
What Assumptions Is This Based On? 351

What’s the Logical Extension? Where Do I Draw
the Line? 352

What'’s the Philosophical Antithesis? 353
What Are the Alternatives? 354
Is There an Implied Either/Or? 355
What Are the Other Consequences? 356
Is There an Implied Analogy? 357
Am [ Using Post Hoc Reasoning? 358
Writers’ Workshop: Using All the Tools 359
Discussion 359
Your Turn 361
More Things to Do 362

Chapter 17
Writing an Argument, Part II: Selling the Case 364

Define Your Objectives Realistically 365

Establish a Positive Relationship with Your
Audience 371

Who Are You? 371
Tuning Your Persona 373
Are You Talkin’ to Me? 374



Contents

Two Questions to Keep You Reader-Sensitive 375
Two Last Audience-Minded Tips 376

Find a Dramatic Structure 377

“Do I Have To?” 379

Writers’ Workshop: Alternatives to Five-Paragraph
Structure 380

Arguing from Narratives 380
Your Turn 383
Using Models 383
Your Turn 387
A Treasury of Argumentative Essays 389
Things to Do 400

@amf \%'?De

THE RESEARCH PAPER 403

Chapter 18
Data Gathering and Composing 404

Purpose 406
Setting Yourself a Good Task 406
Getting Things Organized 409
Using the Library 412
Texts and Search Tools 412
Writers’ Workshop: Going to the Library 420
Research, in Ye Olde Style 421
Research, the Next Generation 422

Chapter 19
Formatting and Mechanics 426

Using Other People’s Thoughts 427
Quotation 428
Why and When to Quote 428
How to Quote 429
Documentation 431

xiii



Xiv Contents

Why and When to Document 431
How to Document 432
Citing On-Line Sources 436
Format 441
Graphics 441
A Model Term Paper 443
Things to Do 456

Appendix A: Essay Tests 458

The Universals 458

Subject Tests 459

Writing Tests 460
Purpose 460
Structure 461
Methods 462

Appendix B: Collaborative Writing 464

Why Collaborate? 465
Techniques 466
A Typical Collaborative Work Schedule 471

Author/Title Index 473
Subject Index 477



