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The Physical University

The great universities of the world are, to a large extent, defined in the public
imagination by their physical form: when people think of a university, they
usually think of a distinctive place, rather than about, say, the teaching or the
research that might go on there. This is understandable, both because univer-
sities usually stay rooted to the same spot over the centuries and because their
physical forms may send powerful messages about the kinds of places they are.

The physical form of the university, and how the spaces within it become
transformed by their users into places that hold meanings for them, has
become of increased interest recently from both academic and institutional
management perspectives when trying to understand more about how
universities work, and how they may be made more effective. Yet, despite its
seemingly obvious importance, the available literature on space and place in
higher education internationally is scant when compared to that dealing with,
say, teaching and learning methods, or with evaluating quality or many other
topics.

This book brings together a range of academic and professional perspectives
on university spaces and places, and shows how technical matters of building
design, maintenance and use interact with academic considerations on the goals
of the university. Space issues are located at an intellectual crossroads, where
widely differing conceptual and professional perspectives meet and need to be
integrated, and this important book brings together perspectives from around
the world to show design and use issues are changing higher education.

Globally, higher education is being required to do more - to teach more
students, to be better at research, to engage more with business and
communities and many other things. These pressures are leading universities
to reconsider their management processes, as well as their academic structures:
an often-quoted saying is that ‘we make our buildings, and afterwards they
make us’. At a time when universities and colleges are seeking competitive
advantages, ideas and analysis about space design and use are much needed
and will be well received.

Paul Temple is Reader in Higher Education Management at the Institute of
Education, University of London, and Co-Director of its Centre for Higher
Education Studies.
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International Studies in Higher Education

This series is constructed around the premise that higher education systems
are experiencing common pressures for fundamental change, reinforced by
differing national and regional circumstances that also impact upon established
institutional structures and procedures. There are four major dynamics for
change that are of international significance:

mass higher education is a universal phenomenon;

2 national systems find themselves located in an increasingly global
marketplace that has particular significance for their more prestigious
institutions;

3 higher education institutions have acquired (or been obliged to acquire)
a wider range of obligations, often under pressure from governments
prepared to use state power to secure their policy goals; and

4 the balance between the public and private financing of higher education
has shifted - markedly, in some cases - in favour of the latter.

In response to such pressures, many higher education systems have demon-
strated their ability to be highly innovative. There are three significant develop-
ments. First, the idea of higher education as a private, as well as a public, good
is expressed concretely in the search for market funding, incorporating the rise
of for-profit universities. Second, there has been a marked increase in trans-
institutional cooperation, which includes the emergence of international ties;
coupled with this has been the move by some universities to establish overseas
campuses. Third, we see the rise of the MOOCs (massive open online courses),
which represent the severest challenge to traditional pedagogies, including our
very understanding of what it means to acquire the experience of higher
education. The world of the universities is in a state of flux. Change, rather
than stability, is the order of the day.

Each volume in the series examines how systems of higher education
are responding to this new and demanding political and socio-economic
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environment. Although it is easy to overstate the uniqueness of the present
situation, it is not an exaggeration to say that higher education is undergoing
a fundamental shift in its character, and one that is truly international in scope.
We are witnessing a major transition in the relationship of higher educa-
tion to state and society. What makes the present circumstances particularly
interesting is to see how different systems — a product of social, cultural, eco-
nomic and political contexts that have interacted and evolved over time -
respond in their own peculiar ways to the changing environment. There is no
assumption that the pressures for change have set in motion the trend towards
a converging model of higher education, but we do believe that, in the present
circumstances, no understanding of ‘the idea of the university’ remains
sacrosanct.

Although this is a series with an international focus, it is not expected that
each volume should cover every national system of higher education. This
would be an impossible task. While aiming for a broad range of case studies,
with each volume addressing a particular theme, the focus will be upon the
most important and interesting examples of responses to the pressures for
change. Most of the individual volumes will bring together a range of com-
parative quantitative and qualitative information, but the primary aim of each
volume will be to present differing interpretations of critical developments in
key aspects of the experience of higher education. The overarching objective
is to explore the conflict of ideas and the political struggles that inevitably
surround any significant policy development in higher education.

It can be expected that volume editors and their authors will adopt their
own interpretations to explain the emerging patterns of development. There
will be conflicting theoretical positions drawn from the increasingly multi-
disciplinary field of higher education research. Thus, we can expect, in most
volumes, to find an intermarriage of approaches drawn from sociology,
economics, history, political science, cultural studies and the administrative
sciences, However, while there will be different approaches to understanding
the process of change in higher education, each volume editor will impose a
framework upon the volume inasmuch as chapter authors will be required to
address common issues and concerns.

This volume in the series, edited by Paul Temple, is, we believe, important
in giving the idea of ‘the physical university’ a higher profile in the higher
education literature. It brings together ideas and findings from several
disciplines, notably architecture, planning, design, economics and sociology,
and examines them in the specific context of higher education, thereby reaching
some new conclusions — and, we suggest, further justifying the claim of higher
education studies to be a distinctive field of research.

The built form of the university is too often taken for granted, simply being
seen as a neutral backdrop against which the institution’s teaching and research
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work happens. This book shows that it is much more than that: the built
environment affects ‘the feel’ of the university and, moreover, its annual cost
is invariably the next largest element within the overall budget after labour costs,
and thus it needs to be managed efficiently and imaginatively, effectively and
creatively. The understanding of the physical university helps us to appreciate
better the total university as a central institution in contemporary society.

David Palfreyman
Director of OxCHEPS, New College, University of Oxford

Ted Tapper
OxCHEPS, New College, University of Oxford

Scott Thomas
Professor of Educational Studies,
Claremont Graduate University, California



Foreword

What they do tell you before you take up the top job in a university or college
is how you need to prepare for financial responsibility. In UK universities, this
involves being the ‘accountable officer’, as set out by the Higher Education
Funding Council (HEFCE) Financial Memorandum (HEFCE 2010: 45-7).
In other types of higher education, in the UK and around the world - public
and private, statutory and chartered, charitable and commercial — similar
strictures apply; if you mishandle the money, you will (proverbially) go to jail
(in some circumstances, you may be able to take another institutional officer
with you). You prepare for this, and you never forget it.

What they do not tell you is that just as instantly as you become the
accountant of last resort, you become an estate agent. The physical resources
of the institution, the buildings in which they are held, and the land on which
they are built are just as critical to institutional success (and at least as risky)
as the money in the bank (and elsewhere). And you learn fast. Here are some
lessons about the physical university I have learned from being the head of
two HEIs (one, a large, comprehensive university; the other, a small Oxford
college).

First, it takes time. Diary exercises over a two-week period in both institu-
tions, at intervals between 1994 and 2005, revealed that I spent between 11 and
17 per cent of my working week on estates and property matters (compared
to between 12 and 25 per cent of time on financial affairs). This is (second
lesson) partly because HEIs are very significantly property companies. Look
at where the assets are recorded in the accounts and the securest record is in
relation to buildings and land. In most cases, and especially if it has been
recently reassessed, the value of the estate will cover the full liabilities of the
operation. (This is, like much accounting, of course, an illusion; university
accounts will rarely, and then only partially, include intellectual assets.)

It leads to a third lesson: follow the money. Commitments to property deals,
to improvements and to major maintenance can, without careful consideration
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of affordability, certainty and flexibility, easily wreck your carefully laid plans
for investment elsewhere. Many institutions have driven themselves into stasis
as a result of the longer-term winding down and out of projects that felt like
a good idea at the time. Simultaneously, your stewardship of the estate will
secure (or damn) your role in the long history of the institution (did you leave
it better than you found it?). This can be especially true if you have the joy and
trial of historic buildings to contend with.

Next, it really does matter how the place looks and feels. In the UK, it was
one of the triumphs of the newly liberated ‘incorporated’ institutions (post 1988
and 1992) that they were (in most cases) able to turn financial freedoms into
environmental improvements (Price 1992; Watson and Bowden 2002). But with
stewardship must go responsiveness. Ours is a constantly changing business.
The heavy hand of PFI (the Private Finance Initiative) has fortunately lain less
heavily on higher education than on, for example, the National Health Service.
You cannot say exactly what you will need the estate to deliver in 30 years’
time. In the compelling words of Jane Jacobs: ‘Old ideas can sometimes use
new buildings. New ideas must use old buildings’ (Jacobs 1961: 188). This is
especially true of communal buildings: just as the community will find its own
rational folkways across your grass and avoid your carefully designed paths,
so too will students (especially) and staff find their own ways to use (and misuse)
your buildings.

The university is not an island. Every university (including the headquarters
of the distance learning operation, such as the UK Open University’s Walton
Hall) has a neighbourhood. Planning is the litmus test of how good your
community relations really are. Some proposals will test to the limit how
universities can divide communities, including their own. Football stadiums
are a case in point (Watson 2009: 86-8).

There are, finally, many bits of inherited social capital with which the
university has to deal. One is the model of the residential university: the notion
that living together is a prerequisite of learning together. It has entered
university folklore that Lord James of Rusholme’s biggest declared dilemma as
first vice chancellor of the University of York was, ‘where will the students
sleep?’. This model has been swamped by the arrival of mass higher education,
and, in particular, its part-time, mixed-mode, paid-employment-friendly
and economically constricted variants: in other words, what Newman first
called the ‘virtual university’ (Newman 1856: 14). The image of the ivy-clad
quadrangle retains its hold, however. It is very hard to be recognized as ‘world-
class’ in the beauty contests that pass as league tables without traditional
infrastructure.

The wide-ranging essays in this valuable collection are about much more
than easing the existential crises of university leaders, including in their guise



