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Preface

My purpose in writing this book has been to produce a current and comprehensive
overview of child and adolescent development that reflects the best theories, research,
and practical advice that developmentalists have to offer. Throughout my many years
of teaching, I had longed for a substantive developmental text that is also interest-
ing, accurate, up to date, and written in clear, concise language that an introductory
student can easily understand. At this level, a good text should talk to rather than at
its readers, anticipating their interests, questions, and concerns and treating them as
active participants in the learning process. In the field of human development, a good
text should also stress the processes that underlie developmental change, so that stu-
dents come away from the course with a firm understanding of the causes and com-
plexities of development. Last but not least, a good text is a relevant text—one that
shows how the theory and research that students are asked to digest can be applied
to a number of real-life settings. The present volume represents my attempt to accom-
plish all of these objectives.

I take applications very seriously, and I have striven to show how information
gleaned from theory and basic research has helped us to understand and, in many
cases, to solve a variety of real-world problems. For example, the laws of genetics are
discussed in terms of their broad implications for human development and their con-
tributions to the treatment and prevention of hereditary disorders. I have shown how
basic research on physical/neurological growth, learning, and perceptual processes
has furthered our understanding of personality development, while also suggesting a
number of very useful strategies for accomplishing the objectives of preschool cur-
ricula, treating phobic reactions, promoting the development of social skills, and
reducing racial and ethnic prejudice. Many helpful hints for teachers are presented
and analyzed as we examine the course and content of children’s intellectual devel-
opment. Theory and research on parent/infant attachment are discussed in terms of
their relevance to emotional development as well as their implications for the struc-
turing of orphanages, nursery schools, and day-care centers. Many other contempo-
rary issues and practices such as home birthing, maternal employment, mainstream-
ing, compensatory education, after-school care, single parenting, stepparenting, child
abuse, and the importance of establishing close friendships are examined from both
a theoretical and a practical perspective. In summary, I have tried to write a book that
is both rigorous and applied; one that challenges students to think about the fasci-
nating process of human development, to share in the excitement of our young and
dynamic discipline, and to acquire a knowledge of developmental principles that will
serve them well in their roles as parents, teachers, nurses, day-care workers, pediatri-
cians, psychologists, or in any other capacity by which they may one day influence
the lives of developing persons.

Philosophy

Certain philosophical views are inherent in any systematic treatment of a field as
broad as human development. My philosophy can be summarized as follows:
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I believe in theoretical eclecticism. There are many theories that have contributed
to what we know about developing persons, and this theoretical diversity is a strength
rather than a weakness. Although some theories may do a better job than others of
explaining particular aspects of development, we will see—time and time again—that
different theories emphasize different developmental phenomena and that knowledge of
many theories is necessary to explain the course and complexities of human devel-
opment. So this book will not attempt to convince its readers that any one theoret-
ical viewpoint is “best.” The psychoanalytic, behavioristic, cognitive-developmental,
ecological, sociocultural, information-processing, ethological, and behavioral genetic
viewpoints (as well as several less-encompassing theories that address selected aspects
of development) are all treated with respect.

The best information about human development comes from systematic research.
To teach this course effectively, I believe that one must convince students of the value
of theory and systematic research. Although there are many ways to achieve these
objectives, I have chosen to contrast the modern developmental sciences with their
“prescientific” origins and then to discuss and illustrate the many methodological
approaches that researchers use to test their theories and answer important questions
about developing children and adolescents. I've taken care to explain why there is no
one “best method” for studying development, and I've repeatedly stressed that our
most reliable findings are those that can be replicated using a variety of methods.

I favor a strong “process” orientation. A major complaint with many develop-
mental texts (including some best-sellers) is that they describe human development
without explaining why it occurs. In recent years, investigators have become increas-
ingly concerned about identifying and understanding developmental processes—the
biological and environmental factors that cause us to change—and this book clearly
reflects this emphasis. My own process orientation is based on the belief that stu-
dents are more likely to remember what develops and when if they know and under-
stand the reasons why these developments take place.

I favor a strong “contextual” orientation. One of the more important lessons that
developmentalists have learned is that children and adolescents live in historical eras
and sociocultural contexts that affect each and every aspect of their development. I
have chosen to highlight these contextual influences in the following ways. First,
cross-cultural comparisons are discussed throughout the text. Not only do students
enjoy learning about the development of people in other cultures and ethnically
diverse subcultures, but cross-cultural research also helps them to see how human
beings can be so much alike and, at the same time, so different from one another.
In addition, the impacts of such immediate contextual influences as our families,
neighborhoods, schools, and peer groups are considered (1) throughout the first 14
chapters as we discuss each aspect of human development, and (2) again in the final
two chapters as important topics in their own right.

Human development is a holistic process. Although individual researchers may con-
centrate on particular topics such as physical development, cognitive development, or
the development of moral reasoning, development is not piecemeal but holistic:
Human beings are at once physical, cognitive, social, and emotional creatures, and
each of these components of “self” depends, in part, on the changes that are taking
place in other areas of development. This holistic perspective is a central theme in
the modern developmental sciences—and one that is emphasized throughout the text.

A developmental text should be a resource book for students—one that reflects cur-
rent knowledge. 1 have chosen to cite nearly 1000 recent studies and reviews (many of
which were published since the third edition) to ensure that my coverage (and any out-
side readings that students may undertake) will represent our current understanding



of a topic or topics. However, 1 have tried to avoid the tendency, common in text-
books, to ignore older research simply because it is older. In fact, many of the “clas-
sics” of our discipline are prominently displayed throughout the text to illustrate
important breakthroughs and to show how our knowledge about developing persons
gradually builds on these earlier findings and insights.

Organization

There are two traditional ways of presenting human development. In the chronologi-
cal, or “ages and stages,” approach, the coverage begins at conception and proceeds
through the life span, using ages or chronological periods as the organizing princi-
ple. By contrast, the topical approach is organized around areas of development and
follows each from its origins to its most mature forms. Both types of presentations
have their advantages and disadvantages. On the one hand, a chronological focus
highlights the holistic character of development but may obscure the links between
early and later events within each developmental domain. On the other hand, a top-
ical approach highlights developmental sequences and processes but at the risk of
failing to convey that development is a holistic enterprise.

I've chosen to organize this book topically to focus intently on developmental
processes and to provide the student with an uninterrupted view of the sequences of
change that children and adolescents experience within each developmental domain.
In my opinion, this topical approach best allows the reader to appreciate the flow of
development—the systematic, and often truly dramatic, transformations that take
place over the course of childhood and adolescence, as well as the developmental
continuities that make each individual a reflection of his or her past self. At the same
time, I consider it essential to paint a holistic portrait of the developing person. To
accomplish this objective, I've stressed the fundamental interplay among biological,
cognitive, social, and cultural influences in my coverage of each and every aspect of
development. So even though this text is topically organized, students will not lose
sight of the whole person and the holistic character of human development.

Content

Because the first three editions of this text were well received by both students and
professors, I made every effort to retain in this new edition the major qualities that
people have said they like. One such characteristic is the book’s division into five
major parts, each of which is introduced by a brief opener. Part I presents an orien-
tation to the discipline and the tools of this trade, including a thorough discussion
and illustration of research methodologies (Chapter 1) and a succinct review of psy-
choanalytic, behavioristic, ecological, cognitive-developmental, and evolutionary the-
ories of development (Chapter 2). An important feature of this coverage is my analy-
sis of the contributions and the limitations of each research method and each of the
major developmental theories.

Parts II through V focus on major themes, processes, products, and contexts of
development: biological foundations and physical development (Part II); language,
learning, and cognitive development (Part III); social and personality development
(Part IV); and the ecology of human development (Part V).

New to This Edition

This fourth edition contains many important changes in the treatment of theoretical,
empirical, and practical issues. At the most general level, these changes include:
(1) much more attention throughout to cultural/subcultural/historical influences,
with a special emphasis on the impacts of economic deprivation on child develop-
ment; (2) an even stronger focus on the intricate interplays among biological
and environmental forces in shaping development; (3) clearer illustrations that
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developmental outcomes depend crucially on the “goodness of fit” between people
and their socializing environments; (4) greater emphasis on the importance of peer
relations (and on the interplays between families and peers as socializing agents);
and (5) expanded coverage of adolescent development. The empirical literature has
been extensively updated, with the result that nearly 40 percent of the references date
from 1990 through early 1995, when this book went into production.

Each chapter has been thoroughly revised to add the new topics that reflect recent
trends in our discipline and to condense or otherwise reorganize other material to
make way for these additions. Here is a sampling of these changes:

Chapter 1 now concludes with a section (“On Becoming a Wise Consumer of
Developmental Research”) that illustrates the practical benefits of acquiring
methodological knowledge. Many new research illustrations also appear.

To complement the “grand theories” of human development, Wilson's socio-
biological perspective and brief introductions to the neo-Freudian, sociocul-
tural, information-processing, and ecological viewpoints have been added to
Chapter 2.

Breakthroughs in understanding and treatment of genetic diseases now
appear in Chapter 3, which also includes a stronger critique of inferences
drawn from behavioral genetics research.

Chapter 4 contains new evidence on the teratogenic effects of cocaine and
other illicit drugs, on the development of preterm and low-birth-weight
infants, and on biological and social contributors to postpartum depression.
Sociocultural influences on physical growth and development are now high-
lighted in Chapter 5, which also includes the latest evidence for the new
“actions systems” perspective on the growth of motor skills, as well as a new
section on the cognitive and social implications of early motor development.
Exciting new discoveries about the perceptual capabilities of very young
infants now appear in Chapter 6, which has been reorganized to better illus-
trate how sociocultural factors influence perceptual competencies and how
maturation and experience interact to influence perceptual development.
Coverage of Lev Vygotsky's sociocultural theory of cognitive development has
been greatly expanded in Chapter 7. Emphasis is placed on the sociocultural
premises of this theory, which are then used as an interpretive framework for
other aspects of development in subsequent chapters.

Coverage of the development of learning in Chapter 8 has been streamlined
to permit a more detailed examination of such topics as infantile amnesia,
attention deficits, the growth of memory and problem solving, and sociocul-
tural influences on information-processing skills.

A new section on Gardner’s theory of multiple intelligences and expanded
coverage of the impacts of economic disadvantage on intellectual
performance are highlights of Chapter 9. The latest research on home-based
compensatory education is also included.

Chapter 10 has been reorganized to better showcase the provocative theoreti-
cal controversies that surround language development. New research on the
growth of vocabulary during middle childhood, on the processing constraints
young children use to infer word meanings, and on the dramatic successes of
bilingual educational programs has also been added.

Chapter 11 has been extensively updated to reflect recent knowledge about
the development and regulation of emotions. New treatment of attachments
from a “working models” perspective better illustrates how secure and inse-
cure attachments can have meaningful implications for later development.
Helpful hints for reducing toddlers’ separation anxieties are also incorporated.
New sections on the development of self-regulation and self-control, on chil-
dren’s theory of mind, and on the growth of academic self-concept appear in
Chapter 12. Discussions of familial and cultural/historical contributors to



self-esteem and personal identity have been greatly expanded and now
include research on the issues minority youths must resolve when forging an
ethnic identity.

e New research on gender differences as self-fulfilling prophecies, on gender
segregation in childhood, on interventions to reduce gender-role stereotyping,
and on the development of sexual orientation are among the major additions
to Chapter 13.

e Chapter 14 now focuses much more intently on the cultural and familial
roots of childhood aggression and their implications for the growth of delin-
quency and antisocial conduct. New psychoanalytic perspectives on moral
development have been added, and Kohlberg's theory now receives more
critical scrutiny, including the addition of cross-cultural work that questions
the “universality” of moral growth. A comparison of the processes by which
parents and peers influence moral reasoning is another important addition.

¢ Expanded coverage of the extended-family context, sociocultural influences on
infant care, sibling influences, and the development of only children appears
in Chapter 15. Major influences (for example, parenting practices and part-
time employment) that foster (or inhibit) an adolescent’s quest for autonomy
are important additions, as is the revised coverage of maltreated children,
which has been rewritten to highlight the potential long-term implications of
neglect and abuse (including sexual abuse).

e Coverage of schooling effects in Chapter 16 has been thoroughly updated
and reorganized to emphasize how academic and extracurricular outcomes
(including ethnic variations in academic performance) depend very heavily
on the “goodness of fit” between children and their learning environments.
In addition, much more emphasis is now placed on the importance of peer
relations, the role(s) that friends play in child and adolescent development,
and the contributions that parents make to a child’s or an adolescent’s peer
sociability/acceptance.

Writing Style

My goal has been to write a book that speaks directly to its readers and treats them
as active participants in an ongoing discussion. I have tried to be relatively informal
and down-to-earth in my writing style and to rely heavily on questions, thought prob-
lems, and a number of other exercises to stimulate students’ interest and involve-
ment. Most of the chapters were “pretested” on my own students, who red-penciled
whatever wasn't clear to them and suggested several of the concrete examples, analo-
gies, and occasional anecdotes that I've used when introducing and explaining com-
plex ideas. So, with the valuable assistance of my student-critics, I have attempted to
prepare a manuscript that is substantive and challenging but that reads more like a
story than like an encyclopedia.

Special Features

The pedagogical features of the text have been greatly expanded in this fourth edi-
tion. Among the more important features that are included to make the book more
interesting and the material easier to learn are the following:

e New full-color design. An attractive new full-color design brightens the book
immensely and makes photographs, drawings, and other illustrations come alive.

¢ Outlines and chapter summaries. An outline and brief introductory section
at the beginning of each chapter provide the student with a preview of what
will be covered. Each chapter concludes with a succinct summary that allows
the student to quickly review the chapter’s major themes.
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¢ Subheadings. Subheadings are employed very frequently to keep the material
well organized and to divide the coverage into manageable bites.
¢ Vocabulary/key terms. More than 700 key terms appear in boldface type to
alert the student that these are important concepts to learn.
* Running glossary, key-term lists, and comprehensive end-of-the-book glos-
sary. A running glossary provides on-the-spot definitions of boldfaced key
terms as they appear in the text. These marginal glossary terms are presented
against a colored background to command attention. At the end of each
chapter is a list of key terms that appeared in the narrative, as well as the
page number on which each term is defined. A complete glossary of key
terms for the entire text appears at the end of the book.
Boxes. Each chapter contains two to five boxes that call attention to impor-
tant ideas, issues, or applications. The aim of these boxes is to permit a closer
or more personal examination of selected topics while stimulating the reader
to think about the questions, controversies, practices, and policies under
scrutiny. Many of the boxes center around interesting theoretical or empirical
controversies (Why do we not remember our infant years? Do socioeconomic
differences between races explain race differences in 1Q?), whereas others
concentrate on practical concerns (how to prevent birth defects), applications
(improving children’s social skills; easing the pain of separation), and policy
issues (should preschoolers attend school?). Twenty-four boxes are new to
this edition, and the majority of the holdovers have been thoroughly updated
or revised. All of the boxes are carefully woven into the chapter narrative and
were selected to reinforce central themes in the text.
¢ Illustrations. Photographs, tables, and figures are used extensively. Although
these features are designed, in part, to provide visual relief and to maintain
student interest, they are not merely decorations. All visual aids, including
the occasional cartoons, were selected to illustrate important principles and
concepts and thereby enhance the educational goals of the text.
¢ Concept checks. Another feature new to this edition is the inclusion of “con-
cept checks”—brief exercises to help students actively assess their understand-
ing of what they have read and their mastery of important ideas. Some of the
concept checks are quite challenging; but students find them engaging, and
they report that such exercises are more useful checks on comprehension
than “brief summary” sections (which are perceived as too brief and too gen-
eral to be of much use). Three sets of concept checks appear in each chapter,
and the answers to these exercises can be found in the Appendix at the back
of the book.

Supplementary Aids

Instructor’s Manual

For the instructor, the Instructor’'s Manual (written by Marcia Z. Lippman of Western
Washington University; Deborah J. McClendon-Magnuson; and Barbara E. Collamer
of Western Washington University) contains chapter outlines, summaries and objec-
tives, key terms, suggestions for class lectures/discussions/demonstrations, trans-
parency masters to accompany these materials, and lists of particularly effective media
materials. Also available are 75 acetate transparencies and videotape options.

Testing File and Test-Item Bank

A testing file (updated by Nancy P. Clark) is available to all instructors who adopt
the text. The test file for each chapter consists of a variety of multiple-choice items
and essay questions (both conceptual and applied), as well as answers for all test
items. Many conceptual types of multiple-choice questions have been added in this
edition. The test bank contains over 1200 items and comes in both printed and com-
puterized formats (DOS, Windows, and Macintosh).



Study Guide and Activities

A very thorough study guide (written by Marcia Z. Lippman of Western Washington
University; Deborah J. McClendon-Magnuson; and Barbara E. Collamer of Western
Washington University) is also available to help students master the information in
the text. The study materials for each chapter include a detailed summary that
highlights important principles and concepts, a study checklist, vocabulary fill-ins
so that students can build their own glossary, and study questions designed to help
the student process the material. In addition, the study guide contains class activities
and projects (some with children) designed to help reinforce and/or promote learn-
ing through concrete activities. The applications in several of these activities help stu-
dents relate personally to the material presented. This study guide should be a par-
ticularly helpful learning aid for students, and I urge the instructor to take a close
look at it.
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