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PREFACE

PURPOSE

The most important purpose of this book is to teach students strategies for critical
reading, critical thinking, research, and writing that will help them participate in
all types of argument both inside and outside of the classroom. A basic assump-
tion is that argument exists everywhere and that students need to learn to partici-
pate productively in all forms of argument including those they encounter in
school, at home, on the job, and in the national and international spheres. Such
participation is critical not only in a democratic society, but also in a global society
in which issues become more and more complex each year. Students who use this
book will learn to identify controversial topics that are “at issue,” to read and form
reactions and opinions of their own, and to write argument papers that express
their individual views and perspectives.

A central idea of this book is that modern argument is not always polar-
ized as right or wrong, but that instead it often invites a variety of perspectives
on an issue. Another idea, equally important, is that not all argument results in
the declaration of winners. The development of common ground and either
consensus or compromise are sometimes as acceptable as declaring winners in
argument. Students will learn to take a variety of approaches to argument, in-
cluding taking a position and defending it, seeking common ground at times,
withholding opinion at other times, negotiating when necessary, and even
changing their original beliefs when they can no longer make a case for them.
The perspectives and abilities taught here are those that an educated populace
in a world community needs to coexist cooperatively and without constant de-
structive conflict.

SPECIAL FEATURES

Both instructors and students who pick up this book have the right to ask how it
differs from some of the other argument texts that are presently available. They
deserve to know why they might want to use this book instead of another. This
text, is targeted for freshmen and sophomores enrolled in argument or argument
and literature classes in two-year and four-year colleges. The following special
features make the book unique.

X1xX
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Reading, critical thinking, and writing are taught as integrated and interde-
pendent processes. Comprehensive chapters on the reading and writing
processes show how they can be adapted to argument. Extensive instruction
in critical reading and critical thinking appear throughout. Assignments and
questions that invite critical reading, critical thinking, and original argumen-
tative writing appear at the end of every chapter.

Cross-gender and cross-cultural communication styles are presented in a
unique chapter that provides for a classroom in which every student can find
a voice. Students learn to identify and develop their own unique styles of ar-
gument and to recognize how their styles may have been influenced by family
background, gender, ethnic background, or country of origin. Also included
are international students’ perspectives on the argument styles of their coun-
tries. Many readings in the book are by authors of varied cultural and ethnic
backgrounds.

Explanations of the elements and structure of argument include the Toulmin
model of argument, the classical modes of appeal, the traditional categories
of claims derived from classical stasis theory, and the rhetorical situation.
Theory is integrated and translated into language that students can easily un-
derstand and apply. For example, students learn to apply theory to recognize
and analyze the parts of an argument while reading and to develop and struc-
ture their own ideas while writing.

Audience analysis includes the concepts of the familiar and the unfamil-
iar audience as well as Chaim Perelman’s concept of the universal audi-
ence.

Productive invention strategies help students develop ideas for papers.
Library and online research is presented as a creative activity that students
are invited to enjoy. Workable strategies for research and note taking are pro-
vided. Students are taught to document researched argument papers according
to both MLA and APA style.

Exercises, class projects, and writing assignments at the ends of the chap-
ters invite individual, small group, and whole class participation. Collab-
orative exercises encourage small groups of students to engage in critical
thinking, and whole class projects invite students to participate in activities
that require an understanding of argument. Classroom-tested writing as-
signments include the exploratory paper, which teaches students to ex-
plore an issue from several different perspectives; the position paper
guided by argument theory, which teaches students to use the Toulmin
Model, the types of claims, and the types of proof as heuristics to develop
ideas for a paper that requires limited research; a more extensive researched
position paper, which teaches students to locate both print and online re-
search sources, evaluate it, and use it to develop an issue of their own
choosing; and the Rogerian argument paper, which teaches students an al-
ternative strategy that relies on establishing common ground with the audi-
ence. Examples of student papers are provided for each major type of
paper. The writing assignments in this book are models for assignments
that students are likely to encounter in their other classes.
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* Summary charts at the end of the rhetoric section present the main points
of argument in a handy format. They also integrate the reading and writing
processes for argument by placing strategies for both side by side and show-
ing the interconnections.

* A total of 50 different readings provide students with examples of argument
and also with individual perspectives on the many issues presented throughout
the book. Twelve of these readings are argument papers written by students.

NEW TO THIS EDITION

* New four-part organization creates clearer assignment sequences, more
immediate application of theory, and more flexibility for instructors. The
three chapters on the research paper now follow the three chapters on argu-
ment theory which encourages the use of theory in writing the research
paper. The stand-alone chapters on Rogerian argument and argument and
literature appear in Part IV and can be taught at any point in the course.

* Improved explanations, clearer assignments, and new examples of the ex-
ploratory argument paper and the Rogerian argument paper appear in
Chapters 4 and 11.

* Revised and improved assignments and assignment sequences that have
been classroom tested repeatedly appear at the end of every chapter. Less
productive assignments have been deleted.

¢ Earlier and more complete information on incorporating, and document-
ing sources, and using electronic sources, in particular, appear in Chapters 4
and 11.

* Information on how to evaluate online sources has been added to the re-
search section of Chapter 9.

* Nearby one-third of the 50 essays in the book are new.

* Fournew examples of student writing provide models for an issue proposal,
and three new Rogerian argument papers, including a Rogerian response
paper.

¢ New essays for analysis have been added to Chapters 1, 4,5, 6, and 7.

* New examples of summary and response appear in Chapter 3.

* More immediate connections between theory and practice are now in-
cluded in Chapters 5, 6, and 7 where new assignments teach students to use
the Toulmin Model, the claim questions, and the proofs to generate mate-
rial for argument papers.

* Streamlined Chapters 8, 9, 10 now function as one long assignment that cul-
minates in the researched position paper.

ORGANIZATION

The book is organized into four parts and, as much as possible, chapters have been
written so that they stand alone. Instructors may thus assign them either in se-
quence or in a more preferred order to supplement their own course organization.

A

xxi
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Part One: Engaging with Argument for Reading and Writing. This part
introduces students to issues and the characteristics of argument in Chapter 1,
helps them begin to develop a personal style of argument in Chapter 2, and pro-
vides them with processes for reading and writing argument in Chapters 3 and 4.
Writing assignments include the issue proposal, the argument style paper, the
analysis of the rhetorical situation paper, the summary-response paper, and the
exploratory paper.

Part Two: Understanding the Nature of Argument for Reading and Writ-
ing. This part identifies and explains the parts of an argument according to
Stephen Toulmin’s model of argument in Chapter 5, explains the types of
claims and purposes for argument in Chapter 6, and presents the types of
proofs along with clear examples and tests for validity in Chapter 7. Writing as-
signments include the Toulmin analysis and the position paper guided by argu-
ment theory.

Part Three: Writing a Research Paper That Presents an Argument. This
part teaches students to write a claim, clarify purpose, and analyze the audience in
Chapter 8, to use various creative strategies for inventing ideas and gathering re-
search materials in Chapter 9, and to organize, write, revise, and prepare the final
manuscript for a researched position paper in Chapter 10. Methods for locating
and using resource materials in the library and online are presented in Chapters 9
and 10. An Appendix to Chapter 10 provides full instruction for documenting
sources using both MLA and APA styles.

Part Four: Further Applications: Rogerian Argument/Argument and Liter-
ature. This part explains Rogerian argument in Chapter 11 as an alternative to
traditional argument, and as an effective method for building common ground
and resolving differences. Chapter 12 suggests ways to apply argument theory to
reading and writing about literature. Writing assignments include Rogerian argu-
ment papers and papers about argument and literature. A summary exercise in
the Appendix to Chapter 11 invites students to review and synthesize argument
theory as they analyze and respond to a well-known classic argument.

THE INSTRUCTOR’S MANUAL AND COMPANION WEBSITE

In preparing the Instructor’s Manual, my co-contributors and I have included chap-
ter-by-chapter suggestions for using the book in both the traditional and the com-
puter classrooms. We have also included sample syllabi. Three instructors have
written day-by-day teaching journals in which they detail how they worked with
this book in class and how the students responded. Also included in the manual
are strategies for teaching students to use electronic data bases, the Internet, and
other resources for conducting online and library research. Another chapter sug-
gests how student argument papers can be developed with the help of tutors in a
writing center and by online MOOS and chat groups. A set of class handouts
ready for photocopying is also provided. Copies of this manual may be obtained
from your Prentice Hall representative.
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A Companion Website for Writing Argumentative Essays can be accessed at
<http:/ /www.prenhall.com/wood>. Beth Brunk is the author of this site.
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