os Olds

Papalia and Sally Wendkc

1
.

E

iane

D

/




Diane E. PaMpalia

University of Wisconsin-Madison

Sally Wendkos Olds

McGraw-Hill Book Company

New York St. Louis  San Francisco  Auckland ~ Bogotd Hamburg
Johannesburg  London  Madrid  Mexico Montreal New Delhi
Panama  Paris  Sdo Paulo Singapore  Sydney Tokyo  Toronto




As an additional learning tool, McGraw-Hill also publishes a study
guide to supplement your understanding of this textbook. Here is the
information your bookstore manager will need to order it for you:
48403-1 STUDY GUIDE TO ACCOMPANY PSYCHOLOGY

PSYCHOLOGY

Copyright © 1985 by McGraw-Hill, Inc. All rights re-
served. Printed in the United States of America. Except
as permitted under the United States Copyright Act of
1976, no part of this publication may be reproduced or
distributed in any form or by any means, or stored in a
data base or retrieval system, without the prior written
permission of the publisher.

34567890VNHVNHB898765
ISBN 0-07-048401-5

See Acknowledgments on pages A1l to A4.
Copyrights included on this page by reference.

Library of Congress Cataloging in Publication Data

Papalia, Diane E.
Psychology.

Bibliography: p.
Includes indexes.
1. Psychology. |. Olds, Sally Wendkos. II. Title.
BF111.P25 1985 150 84-19403
ISBN 0-07-048401-5

This book was set in Palatino by York Graphic Services, Inc.
The editors were David V. Serbun, Rhona Robbin, and James R. Belser:;
the designer was Joan E. O'Connor;
the production supervisor was Phil Galea.
The drawings were done by Fine Line lllustrations, Inc.
The photo editor was Inge King.
Von Hoffmann Press, Inc., was printer and binder.

Cover credit
Rene Magritte, The Ready-Made
Bouguet by permission of Umeda
Art Boeki, Osaka.




TO OUR FAMILIES

Jonathan L. Finlay
Madeline and Edward Papalia
Edward, Jr., Daphne, Marie, and Edward Papalia, III

David Mark Olds
Nancy and Dorri Olds
Jennifer, Manfred, and Stefan Moebus

whose interest, inspiration,
confidence, and love
make it all possible.




PREFACE

Aside from fulfilling a social science course requirement, what is the point of taking
a course in introductory psychology? We, the authors of this book, believe that
psychology underlies the most important learning we are capable of—finding out
more about ourselves and the people whose lives intersect with ours. Not until we
have some basic knowledge about ourselves and others can we put any of our
other learning to work in an effective way. We feel that every literate person should
take at least one course in psychology. And so, in this firm conviction, we tried to
think about the most effective ways to present psychological concepts, both to
those students for whom this will be the only course in the subject that they will
take and for those who will go on to make psychology the basis for their life’s work.
With this in mind, let’s look at what we consider the most important elements of
this book.

OUR AIMS FOR THIS BOOK

It's hard to imagine anyone’s being bored by the study of who we are. And yet
basic facts and theories can be presented in a dry way, remote from the excitement
of new discoveries about the way we live, the way we learn, the way we love. It's
hard to imagine anyone not stretching his or her horizons through the study of
psychology. On the other hand, the temptations are great to present these topics in
a “pop-psychology” way that sugarcoats information and fails to anchor it in a
meaningful context. In this book we sought to avoid both these traps, in an effort to
make it easier for the student to learn and for the instructor to teach.

First and foremost, we recognize psychology as a science, and throughout this
book we treat it as such. We scrutinize research reports to evaluate their findings,
and we show respect to those theories that pass the rigorous requirements estab-
lished by scientific seekers after truth.
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Our aims are to present the basic matter of psy-
chology—its areas of study, its methods, its find-
ings, and their implications—as clearly as possi-
ble, with as much attention as possible to their
practical value, and with a constant focus on en-
couraging students to think for themselves as
they read. We don’t want them to accept our
words blindly but to learn how to evaluate our
biases, as well as those they’ll encounter else-
where in life.

What are our biases? First, we're unquestiona-
bly prejudiced toward people: While we present
information about animal studies when appropri-
ate, we do so primarily to emphasize their impli-
cations for teaching us something about our own
species. (What animal biology can teach us about
human memory.) Second, we're oriented toward
the here-and-now: While we report the findings
of basic research, we always keep our eyes
closely focused on the practical applications of
the research we cite. (How students can apply
what they’ve learned about memory to help them
do better in school.) And third, in recognition of
the enormous amount of research going on
today, we're closely tuned into the present mo-
ment: Again, while we report the classic research
and theories that have built the foundations of
psychology, we have made special efforts to be
up to date with “cutting edge” studies going on
even as the book was being set in type. (How the
newest technology can diagnose problems deep
within the brain or the womb, that were not de-
tectable as recently as a year ago.)

In our respect for the individual and in our
humble awareness of human fallibility (including
our own), we don’t pretend to know all the an-
swers. While we highlight our own views on eth-
ics and on numerous controversial issues, we
leave room for students to search their own con-
sciences to determine the morality of various re-
search projects and to weigh opposing argu-
ments in controversial issues to come up with
their own conclusions. In fact, we encourage this
kind of critical thinking in the belief that it will
serve students well when they see or hear stories
in the media about ““breakthrough’ discoveries in
psychology or are engaged in conversations with
people announcing their own pet theories as ““sci-
entific facts.”

ORGANIZATION

The book has seven principal parts. In Part 1,
“Psychology as a Science,” we introduce the stu-
dent to the goals, the history, and the methods of
psychology. Part 2, “Biological Foundations of
Behavior,” comprises three chapters: Chapter 2
on the biological structure of the brain and the
nervous system, Chapter 3 on the mechanisms of
sensation and perception, and Chapter 4 on
states of consciousness. In Part 3, “Learning,
Memory, and Cognitive Processes,” we include
four chapters: Chapter 5 deals with learning,
Chapter 6 with memory, Chapter 7 with intelli-
gence, and Chapter 8 with language and
thought. Part 4, ““Motivation, Emotion, and
Stress,” consists of Chapter 9 on motivation and
emotion and of Chapter 10, which discusses the
way stress affects motivation, emotion, and be-
havior, and how people cope with stress. The
three chapters in Part 5 cover development
through the life cycle, from conception through
old age. Chapter 11 discusses the influences of
heredity and environment, the process of con-
ception, prenatal development, and various is-
sues around childbirth. Chapter 12 explores
physical, intellectual, and social-emotional devel-
opment in childhood, and Chapter 13 deals with
these aspects of development from adolescence
through old age. Part 6, “Personality and Abnor-
mality,” consists of three chapters: Chapter 14
examines theories of personality and ways to
measure it, Chapter 15 looks at abnormal psy-
chology, and Chapter 16 describes many ways to
treat people with psychological problems. In the
final two chapters of the book, in Part 7, ““Social
Psychology,” we look at the ways we influence
and are influenced by other people, both in
group situations and in intimate relationships.

Through the way the book is structured, we
offer various options for those teaching the
course. As the preceding listing shows, this book
has all the chapters “standard” to almost all psy-
chology texts, such as biology and behavior, sen-
sation and perception, learning, memory, moti-
vation and emotion, child development,
personality, abnormal psychology, therapy, and
social influences. You'll note that we've also
given full-chapter treatment to other high-inter-
est and important topics that are often treated
very briefly if at all, such as stress and coping,
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intelligence, language and thought, the begin-
nings of life, adolescent and adult development,
and intimate relationships.

While we cover these topics in a way that
seems logical to us, we recognize that some in-
structors may want to organize their courses dif-
ferently, either because of personal preference or
scheduling requirements. All chapters are self-
contained and can, therefore, be presented in a
variety of different sequences. A professor choos-
ing to emphasize the developmental-social-per-
sonality approach might, then, teach Chapters 1,
5, 6, 7 (optional), 8, and 10 through 18. One with
more of an experimental-physiological approach
could teach Chapters 1 through 9, 12, 13 (op-
tional), 14, 15, and 17. Either of these arrange-
ments would provide a course of 13 or 14 chap-
ters, rather than the 18 as written.

REVIEWERS’ COMMENTS
ON THE BOOK’S
SPECIAL FEATURES

One of this book’s major strengths, according to
academic reviewers who saw the manuscript be-
fore publication, is its effective integration of the-
ory, research, and application as described earlier
in the section on “Our Aims for This Book.” In
fact, the consensus of our reviewers was that we
integrate these aspects more consistently than
many other books. Other elements specially re-
marked on by reviewers include our attention to
high-interest and timely topics, our reference to
“cutting edge” studies as well as classic ones,
and our approach to ethical issues. And over and
over again, we were gratified to hear praise of the
book’s writing style, which was commended for
its clarity, its ability to hold the reader’s interest,
and its engaging qualities—all elements that
we’ve worked hard on, to make both the teaching
and the learning of psychology easier and more
rewarding.

LEARNING AIDS

You'll find in this book a number of basic teach-
ing aids whose value has been demonstrated
through experience, as well as research. These
include:

* Part overviews: At the beginning of each part, an
overview provides the rationale for the chapters
that follow.

* Spotlights on: At the beginning of each chapter
several key themes are spotlighted.

* Chapter overviews: At the beginning of each
chapter an outline clearly previews the major
topics included in the chapter.

* Chapter summaries: At the end of each chapter
there's a clearly restated summary of the most
important points.

* Extensive illustrations: Since one picture is often
“worth a thousand words,” many of the points in
the text are underscored pictorially through
carefully selected drawings, graphs, and
photographs (many in full color to illustrate
important points better and to enhance the
reader's esthetic enjoyment of the book).

* Pedagogically sound captions: The captions for
these illustrations also serve a teaching purpose,
either by emphasizing important points made in
the text, posing questions calling for student
thought, or bringing in interesting new information.

* Highlighting of key terms: Whenever a new,
important term is introduced in the text, it is
highlighted in blue and defined. These terms also
appear in the glossary.

* QGlossary: The extensive glossary at the back of
the book clearly defines key terms. These terms
are highlighted in blue in the index next to the
page numbers indicating where in the book they
first appear.

* Bibliography: A complete listing of references
enables students to evaluate the sources for major
statements of fact or theory.

* Recommended Readings: Annotated lists of
suggested readings (classic works or lively
contemporary treatments) at the end of each
chapter serve those who want to explore issues in
greater depth than is possible within these covers.

* Boxes: Every chapter has self-contained, boxed
discussions of especially high-interest topics.

SUPPLEMENTARY MATERIALS

An extensive package of supplementary materi-
als add to the value of this book as a teaching and
learning tool.

The Study Guide, by Virginia Nichols Quinn of
Northern Virginia Community College and
Jolyne S. Daughtry of the University of Rich-
mond, includes readings from journals and pop-
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cludes such standard elements as outlines, objec-
tives, key terms and concepts, and 800 questions
with answers. Questions from the study guide
are also available on Study Disk™, interactive
microcomputer software designed for students’
use.

The Test Bank, also developed by Quinn and
Daughtry (and by George ]. Downing of Glouces-
ter County College) to ensure consistency with
the Study Guide in the level and types of ques-
tions, contains 2000 questions keyed to the learn-
ing objectives in the Study Guide and the Instruc-
tor's Manual. The Test Bank can be used with the
Computer-Generated Testing System (Examiner
and Microexaminer). Correct answers and text
page references are included for all questions. An
alternate test bank by James J. Johnson of Illinois
State University will also be available in 1985.

The Instructor’s Manual, also by James J. John-
son of Illinois State University, includes chapter
outlines, learning objectives, key terms and con-
cepts, mini-lectures, demonstrations, short-an-
swer and essay questions, and a media guide. It
also has a distinctive ““Teaching the Chapter” sec-
tion for each chapter, which integrates all these
elements to assist the instructor.

Psychworld, by John C. Hay of the University of
Wisconsin in Milwaukee, is an elaborate, color-
ful, and intriguing generic software package that
contains 15 simulations of classic psychology ex-
periments. Professors can use it in the classroom,
and students can use it in a lab. It enables the
user to perform such activities as identifying dif-
ferent sections of the brain and varying reinforce-
ment patterns for a pigeon pecking at food.

Slides and Transparencies, a new package from
McGraw-Hill, includes 100 generic slides, 100
generic transparencies, and 50 transparencies
keyed specifically to this book, with instructor
booklets describing each slide and transparency.

McGraw-Hill/CRM Films will also be available to
adopters.

We hope that we have been able to communi-
cate the excitement we feel about the study of
psychology. We want to share this with you, our
readers, as much as we want to share any of the
facts, figures, and philosophies contained within
these pages. For if we succeed in this, we know
we will have enriched your lives as the study of
psychology has enriched ours.
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