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Introduction

Justin Dillon and
Meg Masuire

If you are learning how to be a teacher, then this book has been written
for you. It has been written by a group of people who have two things
in common. The first is that they have devoted most of their lives to edu-
cation - teaching, researching or a combination of the two. The second
thing that they have in common is that they have all worked in the
Department of Education at King’s College London. Those two powerful
bonds have resulted in what you hold in your hands - thoughts, ideas,
words, questions, answers, wit and wisdom.

Some time ago, a visit from Her Majesty’s Inspectorate encouraged us to
look at the amount of reading that our own PGCE students did. For many
reasons, including accessibility of libraries, the cost of books and funding,
the amount of reading that students did was much less than we thought
appropriate. Looking around we could not find an appropriate textbook
that addressed the issues that we knew concerned our students. So we
wrote one ourselves — for internal consumption. It proved to be popular
so, with the help of Open University Press, we produced, in 1997, a more
polished version. The first edition proved to be popular and had to be
reprinted. However, education changes rapidly and books date — even if
many ideas remain valid over decades. We decided that a second edition
could and should be written.

This edition contains three more chapters than the first edition. There
are new chapters on inspection, parents, citizenship and school and teacher
quality. There are some new contributors and many new ideas and issues.
However, the overall philosophy of the book remains unchanged. This is
not a tips for teachers book - although some chapters do focus on tech-
nical issues. Each chapter is designed to give you some background in terms
of, say, historical context and to illuminate the key issues that you will be
faced with every day. Some of the chapters should enable you to make
sense of what goes on in school and should help you to gain an overview
of a particular topic. The authors have tried to give you evidence to
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support points of view — there is too much unsubstantiated opinion in
education that has affected teachers and children detrimentally for too
many years. This book will give you some evidence from the literature to
back up, or maybe to challenge, your own opinions and experience.

Much of teaching relies on confidence. You need to be confident in
your knowledge of your subject. Your students need to be confident in
you as a teacher. You need to appear confident when you work with a
class. Confidence can develop through experience and through feedback
from other people. This book is designed to help you to become more
confident in your understanding of what learning to teach involves. There
will be much in this book that you have not thought of before - things
that you disagree with or things that you feel are obvious. It is designed to
be dipped into rather than read sequentially and, we hope, will point you
in the direction of further reading.

How to use the book

Each chapter is designed to be read on its own although you will find
recurrent themes. If you are doing an essay on a topic such as learning or
special educational needs or you feel that there are areas of education
about which you know very little, then you can use the chapters here as
starting points. Some of the chapters are linked in terms of content, so if
you're interested in learning, you will find that the chapters on adoles-
cence, differentiation and assessment are interrelated. Indeed, the com-
plexity of education is what makes it such an interesting area to work in.

The book is divided into four major sections. We have called Part 1,
First thoughts, because it sets the scene — addressing some fundamental
areas of concern for a new teacher.

Part 2, Policy, society and schooling, provides a grounding in the broader
context in which education sits. As well as looking at the historical roots
of the problems facing teachers and learners, particularly in the inner city,
the part provides a vision of alternative and possible futures.

In the classroom, most of your concerns will be more immediate than
those outlined above and Part 3, Teaching and learning, is a collection of
interrelated articles addressing issues such as classroom management,
adolescence and assessment. In each chapter you will find practical advice
based on sound theoretical understandings as well as some key issues to
consider.

Part 4, Across the curriculum, appears daunting. The responsibilities of
teachers beyond that of subject specialist has grown steadily over the
years. The authors of the chapters in this part provide information about
roles and responsibilities in areas including health education, information
technology, literacy and citizenship. A key role that almost all new teachers
now find themselves in is that of form tutor - the final chapter in the part
looks at some of the roles and responsibilities involved.
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And finally

In putting together this book we have tried to emphasize the three Rs:
reading, reflection and research. Good teachers are able to learn from
their experiences, reflecting on both positive and negative feedback. The
best teachers are often those who not only learn from their experience but
also learn from the experiences of others. Reading offers access to the
wisdom of others as well as providing tools to interpret your own experi-
ences. We have encouraged the authors contributing to this book to pro-
vide evidence from research to justify the points that they make. We
encourage you to reflect on that evidence and on the related issues during
the process of becoming a teacher. Over to you.
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