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PREFACE

The first two editions of Discovering the Western Past: A Look at the Evidence
elicited a very positive response from instructors and students alike, and that
response encouraged us to proceed with this Third Edition. As authors, we
were particularly gratified by the widespread acceptance of the central goal of
Discovering the Western Past, that of making students active analysts of the
past and not merely passive recipients of its factual record.

The title of this book begins with a verb, a choice that reflects our basic phi-
losophy about history. History is not simply something one learns about; it is
something one does. One discovers the past, and what makes this pursuit ex-
citing is not only the past that is discovered but the process of discovery itself.
This process can be simultaneously exhilarating and frustrating, enlightening
and confusing, but it is always challenging enough to convince those of us
who are professional historians to spend our lives at it. And our own stu-
dents, as well as many other students, have caught this infectious excitement.

The recognition that history involves discovery as much as physics or as-
tronomy does is often not shared by students, whose classroom experience of
history frequently does not extend beyond listening to lectures and reading
textbooks. The primary goal of Discovering the Western Past: A Look at the Evi-
dence is to allow students enrolled in the Western Civilization course to do his-
tory in the same way we as historians do—to examine a group of original
sources in order to answer questions about the past. We feel that contact with
original sources is an excellent means of communicating the excitement of
doing history, but incorporating complete works or a collection of documents
into a Western Civilization course can be problematic for many instructors.

The evidence in this book thus differs from that in most source collections
in its variety. We have included visual evidence such as coins, paintings, aer-
ial photographs, cartoons, buildings, architectural plans, maps, and political
posters. In choosing written evidence we again have tried to offer a broad
sample—songs, plays, poems, novels, court records, notarial contracts, statis-
tical data, and work regulations all supplement letters, newspapers, speeches,
autobiographies, and other more traditional sources.

For students to learn history the way we as historians do, they must not
only be confronted with the evidence; they must also learn how to use that ev-
idence to arrive at a conclusion. In other words, they must learn historical
methodology. Too often methodology (or even the notion that historians have
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Ercface

a methodology) is reserved for upper-level majors or graduate students;
beginning students are simply presented with historical facts and interpre-
tations without being shown how these were unearthed or formulated.
Students may learn that historians hold different interpretations of the
significance of an event or individual or different ideas about causation, but
they are not informed of how historians come to such conclusions.

Thus, along with evidence, we have provided explicit suggestions about
how one might analyze that evidence, guiding students as they reach their
own conclusions. As they work through the various chapters, students will
discover not only that the sources of historical information are wide-ranging,
but that the methodologies appropriate to understanding and using them are
equally diverse. By doing history themselves, students will learn how intel-
lectual historians handle philosophical treatises, economic historians quanti-
tative data, social historians court records, and political and diplomatic histo-
rians theoretical treatises and memoirs. They will also be asked to consider
the limitations of their evidence, to explore what historical questions it cannot
answer as well as those it can. Instead of passive observers, students become
active participants.

Following an approach that we have found successful in many different
classroom situations, we have divided each chapter into five parts: The Prob-
lem, Sources and Method, the Evidence, Questions to Consider, and Epilogue.
The section called “The Problem” presents the general historical background
and context for the evidence offered and concludes with the central question
or questions explored in the chapter. The section titled “Sources and Method”
provides specific information about the sources and suggests ways in which
students might best study and analyze this primary evidence. It also dis-
cusses how previous historians have evaluated such sources and mentions
any major disputes about methodology or interpretation. “The Evidence”
forms the core of each chapter, presenting a variety of original sources for stu-
dents to use in completing the central task. In “Questions to Consider,” sug-
gestions are offered about connections among the sources, and students are
guided to draw deductions from the evidence. The final section, “Epilogue,”
traces both the immediate effects of the issue under discussion and its impact
on later developments.

Within this framework, we have tried to present a series of historical issues
and events of significance to the instructor as well as of interest to the student.
We have also aimed to provide a balance among political, social, diplomatic,
intellectual, and cultural history. In other words, we have attempted to create
a kind of historical sampler that we believe will help students learn the meth-
ods and skills used by historians. These skills—analyzing arguments, devel-
oping hypotheses, comparing evidence, testing conclusions, and reevaluating
material—will not only enable students to master historical content; they will
also provide the necessary foundation for critical thinking in other college
courses and after college as well.

[xiv]



Discovering the Western Past is designed to accommodate any format of the
Western Civilization course, from the small lecture/discussion class of a lib-
eral arts or community college to the large lecture with discussions led by
teaching assistants at a sizable university. The chapters may be used for indi-
vidual assignments, team projects, class discussions, papers, and exams. Each
is self-contained, so that any combination may be assigned. The book is not
intended to replace a standard textbook, and it was written to accompany any
Western Civilization text the instructor chooses. The Instructor’s Resource
Manual, written by the authors of the text, offers further suggestions for class
discussions as well as a variety of ways in which students’ learning may be
evaluated and annotated lists of suggestions for further reading.

New to the Third Edition

The Third Edition of Discovering the Western Past incorporates the responses to
the book that we have received from our own students, as well as from stu-
dent and faculty users of the book around the country. Every chapter in the
two volumes has received some reworking, and three new chapters are in-
cluded in each volume.

Volume I includes new chapters on the medieval village, the medieval cloth
trade, and peasant violence in the period 1300-1789. Volume II offers readers
new chapters on the liberator-hero in Western revolutions, feminism and the
peace movement, and ethnic nationalism in the former Soviet Union.

Acknowledgments

In the completion of this book, the authors received assistance from a number
of people. Our colleagues and students at the University of Wisconsin—
Milwaukee, Marquette University, and the University of Tennessee, Knox-
ville, have been generous with their ideas and time. Merry E. Wiesner (-Hanks)
wishes especially to thank Judith Bennett, Martha Carlin, Michael Gordon,
lan Harris, Laura Roskos, and Marci Sortor for their critiques and sugges-
tions, and Neil Wiesner-Hanks and Kai and Tyr Wiesner-Hanks for their help
in maintaining the author’s perspective. Julius Ruff acknowledges the assis-
tance of two valued colleagues who aided in preparing all three editions of
this work: the Reverend John Patrick Donnelly, S.J., of Marquette University
and Michael D. Sibalis of Wilfrid Laurier University. He also wishes to thank
Laura, Julia, and Charles Ruff for their continued support. William Bruce
Wheeler wishes to thank Owen Bradley and Todd Diacon for their valuable
assistance.

We wish to acknowledge particularly the following historians who read
and commented on the manuscript of this Third Edition as it developed:

Virginia Aksan, McMaster University
Arthur Auten, University of Hartford

[xv]

Preface



Preface

Linda T. Darling, University of Arizona

Luci Fortunato DeLisle, Bridgewater State University
Alison Futrell, University of Arizona

Michael Honhart, University of Rhode Island

Laird Jones, Lock Haven University

Caroline Litzenberger, West Virginia University
James Parry, Seattle University

Marjorie Plummer, College of Charleston

Richard Wagner, Des Moines Area Community College

Finally, the authors extend their thanks to the staff of Houghton Mifflin Com-
pany for their enthusiastic support.

M.E.W.
J.RR.
W.B.W.

[xvi]



Discovering the Western Past
A LOOK AT THE EVIDENCE

THIRD EDITION



CONTENTS

PREFACE Xiii

CHAPTER ONE
The Spread of the Reformation 1

THE PROBLEM 1

SOURCES AND METHOD 3

THE EVIDENCE 6
Martin Luther’s sermon in Erfurt, Germany, 1521. Three 16th-century
hymns. Illustrations by Matthias Gerung, 1546. Woodcuts by Lucas
Cranach and an unknown artist of religious pamphlets. Anonymous
German pamphlet, 1523.

QUESTIONS TO CONSIDER 21

EPILOGUE 23

CHAPTER TWO
Staging Absolutism 25

THE PROBLEM 25

SOURCES AND METHOD 28

THE EVIDENCE 33
Jean Bodin, The Six Books of the Republic, 1576. Jacques Bénigne Bossuet,
Politics Drawn from the Very Words of the Holy Scriptures, 1678. The Duke
of Saint-Simon on the Reign of Louis XIV. Royal portraits. Photograph
of mask of Apollo. Engraving of Louis XIV as “Roman Emperor” in
Carousel of 1662. Illustrations of Versailles and Marly.

QUESTIONS TO CONSIDER 49

EPILOGUE 50

CHAPTER THREE
The Mind of an Age: Science and Religion Confront
Eighteenth-Century Natural Disaster 52

THE PROBLEM 52

SOURCES AND METHOD 54
THE EVIDENCE 59

[v]



Contents

Gabriel Malagrida and John Wesley on the cause of the Lisbon
earthquake. Voltaire on Newtonian physics, 1733. Alexander Pope’s
“An Essay on Man,” 1734. “Observation,” from Denis Diderot’s
Encyclopedia, ca 1765. Natural History, General and Specific, by
George-Louis Leclerc. “Poem on the Lisbon Disaster,” by Voltaire,
and a letter to Voltaire from Jean-Jacques Rousseau regarding the
poem. David Hume’s “The Essay on Miracles,” 1748. The System of
Nature, by Paul-Henry Thiry, Baron d"Holbach, 1770.

QUESTIONS TO CONSIDER 78

EPILOGUE 79

CHAPTER FOUR
A Statistical View of European Rural Life, 16001800 82

THE PROBLEM 82

SOURCES AND METHOD 84

THE EVIDENCE 90
Tables and graphs depicting data on agricultural yields, nutrition,
weather and food prices, salaries, epidemics, birth and death rates,
marriages, crises, infant and child mortality, and life expectancy.

QUESTIONS TO CONSIDER 100

EPILOGUE 101

CHAPTER FIVE
The Liberator-Hero and Western Revolutions 103

THE PROBLEM 103

SOURCES AND METHOD 111

THE EVIDENCE 114
Eulogies and paintings of George Washington, Jean-Paul Marat, and
Toussaint Louverture.

QUESTIONS TO CONSIDER 129

EPILOGUE 131

CHAPTER SIX
Labor Old and New: The Impact of the
Industrial Revolution 133

THE PROBLEM 133

SOURCES AND METHOD 137

THE EVIDENCE 141

Sébastien Le Prestre de Vauban'’s description of agricultural labor in
France, about 1700. Testimony of an agricultural worker’s wife and

[vi]



Contents
former factory worker, 1842.  List of holidays during the work year in
17th-century Lille, France. Guild regulations in the Prussian woolen
industry, 1797. La Rochefoucauld describes the putting-out system in
Rouen, France, 1781-1783. 18th-century workers’ song. Rules for
workers in the foundry and engineering works of the Royal Overseas
Trading Company, Berlin, 1844. Apprenticeship contract for young
women employed in the silk mills of Tarare, France, 1850s. Report of the
Sadler Committee, 1832.  Working conditions of a female textile worker
in Germany, 1880s and 189os. Report on the employment of children in
three British mines, 1841-1842.

QUESTIONS TO CONSIDER 166
EPILOGUE 168

CHAPTER SEVEN
Two Programs for Social and Political Change: Liberalism
and Socialism 171

THE PROBLEM 171

SOURCES AND METHOD 173

THE EVIDENCE 177
Alexis de Tocqueville’s views on history, the problems of democracy,
revolution, ideals of government. Karl Marx’s writings on history from
The Communist Manifesto, on the Revolution of 1848 in Paris, on ideals of
government and economy.

QUESTIONS TO CONSIDER 198

EPILOGUE 200

CHAPTER EIGHT
Vienna and Paris, 1850-1930: The Development of the
Modern City 202

THE PROBLEM 202

SOURCES AND METHOD 205

THE EVIDENCE 214
[llustrations of Vienna and Paris in the 1850s. Drawing and photograph
of the Vienna Ringstrasse. Maps of Paris and photographs of the
construction of and the completed Avenue de I'Opéra. Illustrations of
Ringstrasse apartment building, Paris apartment building. Floor plan of
Paris apartment building. Illustrations of the Prater, Vienna; the
Buttes-Chaumont Park, Paris; 1g9th-century working-class Paris suburb;
the Lemoine Forges in 1881; Vienna workers’ tenement, early 20th century;

[vii]



Contents

Vienna S-Bahn and station; Paris bus and tramway stop in 1936; the
Passage de I'Opéra retail district and the Galeries Lafayette Department
Store in Paris, early 20th century. Photographs of Karl Marx Hof in
Vienna, floor plan of Paris low-cost housing, and photograph of Vienna
Kongressbad.

QUESTIONS TO CONSIDER 238

EPILOGUE 239

CHAPTER NINE
Expansion and Public Opinion: Advocates of the
“New Imperialism” 241

THE PROBLEM 241

SOURCES AND METHOD 245

THE EVIDENCE 248
Friedrich Farbi’s Bedarf Deutschland der Kolonien?, 1879. John G. Paton’s
letter urging British possession of the New Hebrides, 1883. Jules Ferry’s
appeal to the French to build the second colonial empire, 189o. Joseph
Chamberlain’s speech to the West Birmingham Relief Association, 1894.
Ferdinando Martini, from Cose affricane, 1897. G. W. Steevens on the
Sudan, 1898.

QUESTIONS TO CONSIDER 259

EPILOGUE 260

CHAPTER TEN
To the Age Its Art, 1870-1920 263

THE PROBLEM 263

SOURCES AND METHOD 268

THE EVIDENCE 275
Portrayals of the human form by Jean-Auguste Dominique Ingres, The
Apotheosis of Homer, 1827; Eugene Delacroix, Greece Expiring on the Ruins of
Missolonghi, 1827; Georges Seurat, A Sunday Afternoon on the Island of La
Grande Jatte, 1884—1886; van Gogh, La Berceuse, 1889; Gauguin, Manao
Tupapau—The Spirit of the Dead Watches, 1892; Henri Rousseau, The Dream,
1910; Edvard Munch, The Scream, 1893; Gustav Klimt, The Kiss, 1907-1908;
Picasso, Les Demoiselles d’Avignon, 1907; George Grosz, Germany,
A Winter's Tale, 1918; and Marcel Duchamp, Nude Descending a Staircase,
Number 1, 1911.

QUESTIONS TO CONSIDER 286

EPILOGUE 288

[viii]



Eontents

CHAPTER ELEVEN
World War I: Total War 290

THE PROBLEM 290

SOURCES AND METHOD 292

THE EVIDENCE 298
World War I verse by Rupert Brooke, Charles Péguy, and Ernst
Lissauer. Under Fire, by Henri Barbusse, 1916. Excerpt from Erich
Maria Remarque’s All Quiet on the Western Front, 1928. Verse by Wilfred
Owen and Siegfried Sassoon. Letter from a former German student
serving in France, 1914, and a Christmas Eve letter from a German soldier
serving in France, 1916. Vera Brittain’s account of a London air raid,
1917. German wartime civilian rations, 1918. Report on French public
opinion in the Department of the Isere. Tables depicting the employment
of women in wartime British industry, estimated military casualties by
nation, and war indebtedness to the United States through 1918.

QUESTIONS TO CONSIDER 321

EPILOGUE 323

CHAPTER TWELVE
Feminism and the Peace Movement, 1910-1990 325

THE PROBLEM 325

SOURCES AND METHOD 331

THE EVIDENCE 333
Olive Schreiner, Maude Royden, and Jane Addams on women and
war. Crystal Eastman on the women’s peace movement. Woodcut by
Kéthe Kollwitz. Oral interviews with Dagmar Wilson and Madeleine
Duckles. Unity statement from the Women's Pentagon Action,
1980. Nottingham WONT on working as a group, 1981. Tamar Swade
on nuclear weapons. Coretta Scott King on women and the nuclear arms
race, 1984. Two antibomb posters. Ann Snitow on women against
military buildups, 1985.

QUESTIONS TO CONSIDER 353

EPILOGUE 356

CHAPTER THIRTEEN
Selling a Totalitarian System 358

THE PROBLEM 358
SOURCES AND METHOD 363
THE EVIDENCE 367

[ix]



Contents

Excerpts from Hitler’s Mein Kampf. Joseph Goebbels's directives for the
presidential campaign of 1932.  Adolf Hitler’s S.A. Order 111, 1926.
Photographs of Regensburg S.A. banners and S.A. propaganda rally in
Spandau, 1932. Report of a Nazi meeting held in a heavily communist
quarter of Berlin, 1927.  Political posters from 1924 and 1932.
Photograph of a National Socialist rally in the Berlin Sports Palace, 1930.
Verses from “The Horst Wessel Song.”  Otto Dietrich’s description of
Hitler’s campaign by airplane, 1932. Text from a Nazi pamphlet, ca 1932.
Graph depicting types and amounts of political violence in Northeim,
Germany, 1930-1932. My Part in Germany’s Fight, by Joseph Goebbels,
1934. Report on the problem of stemming the spread of Nazi ideas in the
Protestant Youth Movement, 1931.  William L. Shirer’s reactions to the
Nazi party rally at Nuremberg, 1934.

QUESTIONS TO CONSIDER 384

EPILOGUE 385

CHAPTER FOURTEEN
The Perils of Prosperity: The Unrest of Youth in
the 1960s 387

THE PROBLEM 387

SOURCES AND METHOD 394

THE EVIDENCE 397
Pamphlet of the March 22 Movement. Leaflet issued by student and
worker groups in France in 1968.  Slogans of the Sorbonne Occupation
Committee, May 16, 1968.  French political posters and cartoons. Tract
circulated among Czechoslovakian literary circles, March 1968. Reply to
the editors of Literdrni Listy regarding “Wherefrom, with whom, and
whither?,” a question referring to the nation’s political future they posed
to readers in 1968. Czechoslovakian political cartoons.

QUESTIONS TO CONSIDER 414

EPILOGUE 416

CHAPTER FIFTEEN
Ethnic Nationalism and the Challenge to the State:
The Example of the Former Soviet Union 419

THE PROBLEM 419

SOURCES AND METHOD 426

THE EVIDENCE 432
A declaration on the treatment of national groups by Lenin’s government
in 1917. A political map of the former Union of Soviet Socialist

[x]



Contents
Republics. Census data from the former USSR. Articles and photos from
the underground press of Ukraine and Lithuania. Photographs of the Hill
of Crosses and of the human chain in the Baltic States, 1989. The basic
principles of the Estonian National Independence Party. The treaty among
Belarus, the Russian Federation, and Ukraine establishing the
Commonwealth of Independent States. A portion of the language
law of Latvia and a radio editorial on the language laws of
Kyrgyzstan. Refugee data from the republics of the former Soviet Union.

QUESTIONS TO CONSIDER 452

EPILOGUE 453

TEXT CREDITS 457

[xi]



CHAPTER ONE

THE SPREAD

OF THE REFORMATION

'HE PROBLEM

In 1517, an Augustinian monk in the
German province of Saxony named
Martin Luther (1483-1546) began
preaching and writing against papal
indulgences, those letters from the
pope that substituted for earthly pen-
ance or time in Purgatory for Chris-
tians who earned or purchased them.
Luther called for an end to the sale
of indulgences because this practice
encouraged people to believe that
sins did not have to be taken seri-
o ously but could be atoned for simply
by buying a piece of paper. In taking
this position he was repeating the
ideas expressed more than one
hundred years earlier by John Hus
(1369?-1415), a Czech theologian and
preacher. Many of Buther’s: other
ideas had also been previously ex-
pressed by Hus, and even earlier by
John"Wyelif (1328-1384), an English
philosopher and theologian. All'three
.objected to the wealth of the Church
and to the pope’s claims to earthly
powenjcalled for an end to pilgrim-
ages and the veneration of saints;

other people, and that in fact all be-
that the Bible should be available for
all people to read for themselves in
‘their own language.

Though Luther’s beliefs were quite
similar to those of Wyclif and Hus,
their impact was not. Wyclif had
gained a large following and died
peacefully in his bed; less than
twenty years after his death, how-
ever, English rulers ordered anyone
espousing his beliefs to be burned at
the stake as a heretic and so the
movement he started was more or
less wiped out. Hus himself was
burned at the stake in 1415 at the
Council of Constance, which ordered
the bones of Wyclif to be dug up and
burned as well. Hus’s followers were
not as easily steered back to the fold
or stamped out as Wyclif’s had been,
but his ideas never spread beyond
Bohemia (modern-day Czech Repub-
lic). Martin Luther’s actions, on the
other hand, led to a permanent split
in Western Christianity, dividing an
institution that had existed as a uni-
fied body for almost 1,500 years.

(1]



Chapter 1
The Spread of

the Reformation

Within only a few years, Luther
gained a huge number of followers in
Germany and other countries, inspir-
ing other religious reformers to break
with the Catholic church in develop-
ing their own ideas. This movement
has come to be known collectively as
the “Protestant Reformation,” though
perhaps Revolution might be a more
accurate term.

To understand why Luther’s im-
pact was so much greater than that of
his predecessors, we need to examine
a number of factors besides his basic
set of beliefs. As with any revolution,
social and economic grievances also
played a role. Many different groups
in early-sixteenth-century German so-
ciety were disturbed by the changes
they saw around them. Peasants,
wanting the right to hunt and fish as
they had in earlier times, objected to
new taxes their landlords imposed on
them. Bitter at the wealth of the
Church, they believed the clergy were
more interested in collecting money
from them than in providing spiritual
leadership. Landlords, watching the
price of manufactured goods rise
even faster than they could raise taxes
or rents, blamed urban merchants
and bankers, calling them greedy and
avaricious. Those with only small
landholdings were especially caught
in an inflationary squeeze and often
had to sell off their lands. This was
particularly the case for the free im-
perial knights, a group of about 3,000
individuals in Germany who owed
allegiance directly to the emperor but
whose landholdings were often less
than one square mile. The knights
were also losing their reason for exis-

tence because military campaigns in-
creasingly relied on infantry and ar-
tillery forces rather than mounted
cavalry. All these groups were be-
coming nationalistic and objected to
their church taxes and tithes going to
the pope, whom they regarded as pri-
marily an Italian prince rather than
an international religious leader.
Political factors were also impor-
tant in the Protestant Revolution.
Germany was not a centralized mon-
archy like France, Spain, and Eng-
land, but a collection of hundreds of
semi-independent territories loosely
combined into a political unit called
the Holy Roman Empire, under the
leadership of an elected emperor.
Some of these territories were ruled
by nobles such as princes, dukes,
or counts; some were independent
cities; some were ecclesiastical princi-
palities ruled by archbishops or bish-
ops; and some were ruled by free
imperial knights. Each territory was
jealous of the power of its neighbors
and was equally unwilling to allow
the emperor any strong centralized
authority. This effect usually worked
to the benefit of the individual ter-
ritories, but it could also work to
their detriment. For example, the
emperor’s weakness prevented him
from enforcing such laws against al-
leged heretics as the one the English
king had used against Wyclif’s fol-
lowers, with the result that each terri-
tory was relatively independent in
matters of religion. On the other
hand, he was unable to place limits
on papal legal authority or tax collec-
tion in the way the stronger kings of
western Europe could, with the result
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