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Abstract

Feedback is a critical, guiding element in the process of English writing
teaching and learning. How to provide efficient feedback on students’ writing
has become one of the many important research focuses in the field of
English writing teaching and scholarship. This book explores the efficiency
of feedback on Chinese students’ English writing by conducting empirical
research on teachers’ electronically written feedback.

Two studies were designed: a preliminary study and a main study.

The preliminary study paved the way for the design of the main study. It
described and analyzed the features of teacher feedback on Chinese students’
writing by applying an analytical model for teacher feedback. On the other
hand, the stabilized errors in Chinese students’ writing were identified and
analyzed by applying an error analysis method. The data in the preliminary
study were selected and collected from a 1.5 million words e-composition
database. Based on the findings of the preliminary study, possible conditions
and principles underlying efficient feedback were put forward.

The main study investigated the effects of the e-feedback provided
according to the possible conditions and principles both qualitatively and
quantitatively. The subjects were 72 freshmen from Tsinghua University.
The data collected include students’ texts, electronic feedback, students’
revisions, questionnaire data, and students’ responses to feedback. The results
reveal that the feedback provided, according to the proposed conditions, was
effective in promoting a process-oriented approach to writing, in improving
students’ writing performance and writing ability by facilitating rewriting and
revision. At the same time, students held positive attitudes towards efficient
feedback and claimed that efficient feedback could help them improve their
English writing ability.

Findings of the research are reported by proposing a set of conditions
and principles underlying efficient feedback. For feedback to be efficient, it
should meet the following conditions: It should be: 1) prompt and frequent
enough; 2) accurate and of good quality; 3) specific and detailed; 4) relevant
and constructive; 5) multi-functional in a variety of ways; 6) acceptable and
comprehensible. This set of conditions can be offered as a suggested model
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for teachers to examine the efficiency of their own feedback practice and for
new teachers to conduct their feedback practice in writing teaching in the
context of English learning at the Chinese college level.

The contributions of the current research can be summarized as follows:
1) constructs a suggested model of conditions and principles underlying
efficient feedback for Chinese EFL writing teachers; 2) establishes new
teacher-student relationships, identities and roles embodied by efficient
feedback; 3) offers a new interpretation of Krashen’s Input Hypothesis in an
English writing learning context; 4) support Selinker’s Interlanguage theory
with real-life linguistic data; 5) enriches feedback research in English writing
teaching and scholarship in the Chinese EFL context.

Key words: English writing; feedback; efficiency; empirical research
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