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Preface

WRITTEN WITH CURRENT and prospective classroom teachers in mind, Fostering
Emotional Well-Being in the Classroom provides insightful background, content,
and strategies for improving the emotional well-being of students. In addition to
being a “must have” resource for elementary and secondary classroom teachers
of all disciplines, this is a useful text in college and university teacher prepara-
tion courses, including courses in school health, health education methods, child
and adolescent health, emotional health and development, child and family
development, youth at risk, and classroom management and discipline.

Readers will learn strategies and concepts for enhancing self-esteem
and creating emotionally healthy classroom environments. A major feature of
this book is the numerous activities that teachers can implement in their class-
rooms. Teaching activities are designed to assist students in developing skills
necessary for emotional well-being, such as accurate self-evaluation, interper-
sonal relationships, communication, setting goals, and solving problems.

Fostering Emotional Well-Being in the Classroom provides up-to-date
comprehensive coverage of the many issues concerning emotional well-
being that today’s teachers must be prepared to handle. Entire chapters are
devoted to such topics as self-esteem, stress, depression and suicide, death
and dying, eating and weight problems, substance abuse, violence and
abuse, and sexual activity. Other topics covered include developing class-
rooms that are sensitive and responsive to various cultures and differences;
working with children with special conditions, such as AIDS, chronic handi-
caps, and learning disabilities; modeling a healthy personality; working with
latchkey children; childhood death and bereavement; children of alcoholics;
date rape and other forms of violence; and strategies for planning curricu-
lums on sexuality and preventing substance abuse.

We use a number of pedagogical aids to enhance student learning.

Each chapter opens with a focusing agent to promote thinking about particu-
lar topics and as an anticipatory set for the chapter. Special material is high-
lighted in boxes. Chapter summaries help pull together and summarize the
key concepts. Review questions allow readers to check for understanding
and to formulate critical thinking and applications. Resources for teachers,
lists of annotated readings, resource organizations with current addresses,
and references round out the end-of-chapter materials.
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Box 1-1

The following is a true story. It was written by J. E. Mizer (1964) and reprint-
ed with permission. A movie of this story also exists and has the same title.

Cipher in the Snow

It started with tragedy on a biting cold February morning. I was dri-
ving behind the Milford Corners Bus as I did most snowy mornings
on my way to school. It veered and stopped short at the hotel, which
it had no business doing, and I was annoyed as I had to come to an
unexpected stop. A boy lurched out of the bus, reeled, stumbled, and
collapsed on the snowbank at the curb. The bus driver and I reached
him at the same moment. His thin, hollow face was white, even
against the snow.

“He’s dead,” the driver whispered.

It didn’t register for a minute. I glanced quickly at the scared
young faces staring down at us from the school bus. “A doctor!
Quick! I'll phone from the hotel . . . ”

“No use. I tell you he’s dead.” The driver looked down at the
boy’s still form. “He never even said he felt bad,” he muttered, “just
tapped me on the shoulder and said, real quiet, ‘I'm sorry, I have to
get off at the hotel.” That’s all. Polite and apologizing like.”

At school, the giggling, shuffling morning noise quieted as the
news went down the halls. I passed a huddle of girls. “Who was it? Who
dropped dead on the way to school?” I heard one of them half-whisper.

“Don’t know his name; some kid from Milford Corners,” was
the reply.

It was like that in the faculty room and the principal’s office.
“I'd appreciate your going out to tell the parents,” the principal told
me. “They haven’t a phone and, anyway, somebody from school
should go there in person. I'll cover your classes.”

“Why me?” I asked. “Wouldn’t it be better if you did it?”

“I didn’t know the boy,” the principal admitted levelly. “And in
last year’s sophomore personalities column I note that you were listed
as his favorite teacher.”

I drove through the snow and cold down the bad canyon road
to the Evans place and thought about the boy, Cliff Evans. His favorite
teacher! 1 thought. He hasn’t spoken two words to me in two years! I could
see him in my mind’s eye all right, sitting back there in the last seat in
my afternoon literature class. He came in the room by himself and left
by himself. “Cliff Evans,” I muttered to myself, “a boy who never
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talked.” I thought a minute. “A boy who never smiled. I never saw
him smile once.”

The big ranch kitchen was clean and warm. I blurted out my
news somehow. Mrs. Evans reached blindly toward a chair. “He
never said anything about bein” ailin’.”

His step-father snorted. “He ain’t said nothin’ about anything
since I moved in here.”

Mrs. Evans pushed a pan to the back of the stove and began to
untie her apron. “Now hold on,” her husband snapped. “I got to have
breakfast before I go to town. Nothin” we can do now anyway. If Cliff
hadn’t been so dumb he’d have told us he didn’t feel good.”

After school I sat in the office and stared bleakly at the records
spread out before me. I was to close the file and write the obituary for
the school paper. The almost bare sheets mocked the effort. Cliff
Evans, white, never legally adopted by step-father, five young half-
brothers and sisters. These meager strands of information and the list
of D grades were all the records had to offer.

Cliff Evans had silently come in the school door in the mornings
and gone out the school door in the evenings, and that was all. He had
never belonged to a club. He had never played on a team. He had
never held an office. As far as I could tell he had never done one
happy, noisy kid thing. He had never been anybody at all.

How do you go about making a boy into a zero? The grade
school records showed me. The first- and second-grade teachers’
annotations read “sweet, shy child”, “timid but eager.” Then the
third-grade note had opened the attack. Some teacher had written in a
good, firm hand, “Cliff won’t talk. Uncooperative. Slow learner.” The
other academic sheep had followed with “dull”; “slow-witted”; “low
1.Q.” They became correct. The boy’s 1.Q. score in the ninth grade was
listed at 83. But his I.Q. in the third grade had been 106. The score
didn’t go under 100 until the seventh grade. Even shy, timid, sweet
children have resilience. It takes time to break them.

I stomped to the typewriter and wrote a savage report pointing
out what education had done to Cliff Evans. I slapped a copy on the
principal’s desk and another in the sad, dog-eared file. I banged the
typewriter and slammed the file and crashed the door shut, but I didn’t
feel much better. A little boy kept walking after me, a little boy with a
peaked, pale face; a skinny body in faded jeans; and big eyes that had
looked and searched for a long time and then had become veiled.

I could guess how many times he’d been chosen last to play
sides in a game, how many whispered child conversations had
excluded him, how many times he hadn’t been asked. I could see and
hear the faces and voices that said over and over, “You're dumb.
You're a nothing, Cliff Evans.”
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A child is a believing creature. Cliff undoubtedly believed them.
Suddenly it seemed clear to me: When finally there was nothing left at
all for Cliff Evans, he collapsed on a snowbank and went away. The
doctor might list “heart failure” as the cause of death, but that
wouldn’t change my mind.

We couldn’t find ten students in the school who had known Cliff
well enough to attend the funeral as his friends. So the student body
officers and a committee from the junior class went as a group to the
church, being politely sad. I attended the services with them, and sat
through it with a lump of cold lead in my chest and a big resolve
growing through me.

I've never forgotten Cliff Evans nor that resolve. He has been my
challenge year after year, class after class. I look up and down the
rows carefully each September at the unfamiliar faces. I look for veiled
eyes or bodies scrounged into a seat in an alien world. “Look, kids,” I
say silently. “I may not do anything else for you this year, but not one
of you is going to come out of here a nobody. I'll work or fight to the
bitter end doing battle with society and the school board, but I won’t
have one of you coming out of here thinking himself into a zero.”

Most of the time—not always, but most of the time—I've
succeeded.

THE TEACHING PROFESSION is associated with many rewarding opportunities
and challenges. Working with young people provides teachers numerous
opportunities to positively influence the self-esteem of their students. In fact,
between the ages of 6 and 17, children spend more time with their teachers
than with their parents. The potential for positively influencing students is
great, and so is the need.

Elementary- and secondary-level teachers are increasingly asked to
provide training and assistance to children in an overwhelmingly wide vari-
ety of areas. In the past, teaching responsibilities were devoted primarily to
the development of academic skills. Currently, however, the role of teachers
is expanding. Now included on the “educational menu” are many personal,
family, and societal problems facing children today. Thus, educators are
being asked to assume greater responsibility and competency in promoting
and maintaining the emotional well-being of the children in their classrooms.

Certainly, it is an unrealistic expectation to succeed in helping every
“Cliff Evans” (see “Cipher in the Snow”) that you encounter to feel better
about herself or himself. However, there are countless young people who
have been, and are yet to be, touched by a special teacher who makes a big
difference in their lives. It has been our experience that most college students
who major in education do so because they desire to be one of those special
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teachers. The purpose of this book is to arm you with numerous strategies to
enhance the self-esteem and emotional well-being of your students. Many of
these strategies can be applied as teaching activities. In addition, there are
many suggestions to assist you in creating school and classroom environ-
ments that foster self-esteem and emotional well-being. You will also learn
critical information about a variety of specific conditions that you are likely to
encounter as a teacher, conditions that threaten children’s emotional well-
being (e.g., eating disorders, substance abuse, depression, sexual abuse).

Self-Esteem: Foundation of Emotional Well-Being

Emotional well-being is one’s ability to relate to other people, feel comfort-
able with self, cope with disappointments and stress, solve problems, cele-
brate successes, and make decisions. The foundation of emotional well-being
is positive self-esteem (Pope, McHale, & Craighead 1988). Table 1-1 shows
other characteristics of emotional well-being.

The literature on emotional well-being deals extensively with the terms
self-concept, self-image, and self-esteem. Some authors use the three terms as
synonyms, while others differentiate slightly among them. Generally, self-
image and self-concept refer to the mental picture people have of themselves,
including perceptions of physical and psychological traits, talents, shortcom-
ings, roles, and labels. Self-esteem is the evaluative component of self-image,
or the positive or negative manner in which a person judges herself or himself
(Marshall 1989). The degree to which one evaluates oneself as competent,
belonging, and worthwhile determines self-esteem.

The foundation of positive emotional well-being is self-esteem. This is
supported by Branden (1988), who emphasizes the prominent role of self-
esteem in emotional well-being;:

Apart from problems that are biological in origin, I cannot think of a sin-
gle psychological difficulty—from anxiety and depression, to fear of inti-
macy or of success, to alcohol or drug abuse, to underachievement at
school or at work, to spouse battering or child molestation, to sexual dys-
functions or emotional immaturity, to suicide or crimes of violence—that
is not traceable to poor self-esteem. Of all the judgments we pass, none is
as important as the one we pass on ourselves. Positive self-esteem is a
cardinal requirement of a fulfilling life. (P. 5)

Figure 1-1 illustrates the interrelationship between self-esteem and other
characteristics of emotional well-being. Self-esteem forms the core of emotion-
al well-being. Improving self-esteem enhances a child’s sense of security and
ability to solve problems. Conversely, a threatened sense of security (e.g., as a
result of separation from parents) can lower a child’s self-esteem. Also, chil-
dren who have not developed appropriate problem-solving skills are likely to
exhibit lowered self-esteem when confronted with difficulties. Table 1-2 lists
behaviors associated with students who have high and low self-concepts.
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Table 1-1 Characteristics of Emotional Well-Being

1. Ifeel comfortable with myself.
2. Tam not overwhelmed by my emotions (fear, anger, love, jealousy, guilt, or
worry.)
3. Ican take life’s disappointments.
I have a tolerant, easygoing attitude toward myself and others; I can laugh at
myself.
I neither underestimate nor overestimate my abilities.
I can accept my shortcomings.
[ have self-respect.
I feel able to deal with most situations that come my way.
9. I get satisfaction from simple, everyday pleasures.
10. I feel good about my relationships with other people.
11. Iam able to give love and to consider the interests of others.
12. T have personal relationships that are satisfying and lasting.
13. Tlike and trust others and expect that others will like and trust me.
14. Trespect differences I find in people.
15. Ido not push people around or allow myself to be pushed around.
16. I feel that I am part of a group.
17. 1feel a sense of responsibility to my neighbors and other persons with whom I
come in contact.
18. Iam able to meet the demands of my life.
19. I do something about my problems as they arise.
20. Iaccept my responsibilities.
21. Ishape my environment whenever possible; I adjust to it whenever necessary.
22. Iplan ahead but do not fear the future.
23. Iwelcome new experiences and new ideas.
24. Imake use of my natural capacities.
25. Iset realistic goals for myself.
26. Iam able to think for myself and make my own decisions.
27. I put my best effort into what I do and get satisfaction out of doing it.

~

%N oY R

Source: National Mental Health Association. Revised 1988. Mental health is 1,2, 3. Washington, DC.

Determinants of Self-Esteem

Self-esteem is a product of what we perceive ourselves to be (self-image),
how we want to be (ideal-self), and the expectations that we perceive others
have for us (pygmalion-self). Our senses of competency, worthiness, and
belonging are formed by the combination of these three “selves.”

The foundations of self-esteem are established in early childhood, pri-
marily through interactions with parents and other family members. Positive
comments such as, “Brittany, you are so smart!” and recognition of achieve-
ments, such as learning to tie one’s shoes, contribute to a child’s sense of
competency and worth. The combination of such comments, interactions,
and achievements positively shape a child’s self-perception (Harter 1983).
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