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THE'CHILD AND THE CUR-.'

. RICULUM.

» PROFOUND dxfferences in- theory are never .-

gratultous orinvented. They grow out of con-
flicting elements in a genuine problem-—a
g g P

problem. which,is . genuine just because the i
"elemen;s taen as they stand, are corfﬂ'lctmg o

Any significant problem involves ‘ conditions
that fer the momeht contradnct ’each other
Solytion comes only by gettmg away from the
n‘leanmg of termy that is alreafly fixed ugon
and cd\mng 4o see the conditions from another -*
point of view, and hence in a‘fresh light. But‘
®this reconstruc;lté)n means travail of* thought.
Easier than ehmkmg with surrender of already

formecf 1deas~ and detachmeiit from facts.al-

ready leal’negl is just to stick by what is already
,said; lookmg about for something with which
to buttress it agamst aftack. .

Thus sects arise ;' schools of oplmon Each o
Sglects that set of condxtxons that appeal to it;

and then erects them into a complete and inde- )
pendent truth, instead of treating themsas ar "

factor in asproblem, needing adjustment.

The fundamental factors in the educative .-
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. and<certain social aims, meanmgs -values incare

of: these forces. "Such a conception ‘oféeach -

“in reIatron to the other as facilitates completést o
. and freest interaction 13 the essence of educa- *
""f;txonal theory. .

'ness, to " insist upon ‘one at the .ex ‘nse, of ©
‘the. other, to. make antago.msts ot}hcm than .

E 'msxst upon that as the key to the whole prob—

' tlcal problem——that of mteractron—wxs, trans-}' " !
' formed into an unreal and hence qnsolulgle, _

|igg terms. “We get the case of the child “ws.
_ - ‘the currrculum ofc the md1v1dua1 nature os,
- social cu°lture Below all- other d1vrslons i
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procss are an rmmature, undev&loped bemg ,

nate in the matured experience: of the ‘adult.
The educative process is the dué interaction .

© But here comes the effort of thought Itis
-easiér. to.see the. condxtrons (mth‘gnr separate-

to discover.a. reality to’ whlch each belongs
The edsy thing is to seize upon somethmg. 3
the nature ofs the child, or upon son, t,hmg
the developed conscrousness of - the adult ‘and

lem. When this happens 2. reoﬂ”y sermus prac-

theoretic problem Instead of seel : g.fthe edu- -‘—‘
_catlve steadily and as a, whole we see cqnﬂrct- £Y

pedagogic opmlon lies this opp051t10n SRR
THe child lives in a. somewhat narrow world -
of personal contacts Thmgs hardly "COme

.-ob



The Child and the Curricislum . - 90

mately and obviously, his. own well-being, or
that of his family and friends. His world,s a
wo'rld ofspersons with their personal intérests,
rather than *a realm of facts and laws.  Not
truth,in the sense of conformity to external fact,®
bitt affection’and sympathy, is its-‘keynote. As
against this, the course of study met . in the
school presents material stretching back indefi-
mtely in time, and extendmg outward. mdeﬁ- :
nitely into spac»zr The child is taken out of his
famlllanphysxcal environment, hardly more; xhan g
a square mile or so in area, into the: wxde world
—yes;and even to" the bounds of the solar
system. H#s little span of personal memory .
and tradition is overlaid with the Jong centugles
of the” h1§tory of all peoples. : i
Agam the child’s life is an mtegral a totaI’
" Hg passes quickly and readxly from one
toplc to anofher, as from one: spot to another,
‘but is n.ot cbnscxous of transition or break.
'There is"na cbnscious isolation, hardly con-
scioug dlstmctlon - The thmg= that. occupy
him are held together ‘by the unity of the peg-
sonal and %ocial interests which his life carfies
«along, Whatever is uppermost. in shis ‘mind =
constitutes to him, for the time bemg, the
whole\universe. That universe is fluid and
fluent; it contents dissolve and re-form with
amazing rapidity. ]gqt, afterall, it is the ,éhi'ldfs;
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own world. It has the unity #nd completé-
ness of his own life, He gees to school, and
various studées divide and fractionize the world
for him. Gedg?aphy selects, it abstracts and

analyzes one set of facts, and from one particu; -
lar point of view. Arithmetic is anotner digi- .

sion, grammar another department, and so on
“indefinitely. R

4

Again, 'i_n school each of these.éubjects is -

classified. = Facts are ‘torn away -from their
original Ap‘lace’ in experiehgééah&’ ‘reastanged
with reference to some general principle.” Clas-
sification is niot a matter, o"f‘chij‘ld expetience;

things do not come to the individual ‘pigeon- .
holgd. The vjtal ties of affection, the'.cgnnect.- B

"ing bonds of activity, hold together thg variety
df his personal ekperiences. The adult mind
is so -familiar with the notion of Logicglly
ordered facts that »i_ht_:‘doe‘,sv. nqt’recognize — it
‘cannot realize —the amount of séparating and
reformulating which the facts of direct experi-’
ence have to undergcd before they can appear
asa “stgdy,’{' or” branch’of learning. * A prin-
ci_pfe, for the.iptellgct,~has had tb be dis-

tinguished ‘and defined ; f,actsrh_a_'ve'. had tows

be interpreted in relation to this principle, |

Tot as they are in themselves. - They have,
had to be regathered about.a new center

which is wholly abstré.ct.arid'ideal. - All this "
& : : R

0
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The Child and the Curricalum . 11

+nfeans a development of a special intellectual i
interest. It means ability to view facts i impar- o
tlally and. obJectxvely, that is, without refer—
ence to theiz place and meaning in one’s own’
experience. It means capacity to analyze and’
""to'synthesme. :It means highly matured intel-"
vlectual habits and the command of a definite
, techmque and apparatus of scientific inquiry.
The studies as classified -are the product, ina -
word, of the science of the ages, not of the
_experience of the child. L
These apparent. deviations and dxﬁerences
betweeh child and currgculum might be almost "
mdeﬁmtely widened. But we have here suffi< ;-
ciently fundamen.tal divergenceg: first, the
narrow but personal world of the child against
the 1mpersonal but infinitely extended world”
“of space,, -and tlme, second, the unity, the -
single whole* héastedness of the child’s life,
and the specfalizations and "divisions of the
curnculurﬁ,ath‘ird an abstract principle of.
logical classification and arrangement, and the
practlcal and emotional bonds of child life. ) RTINS
From these: elements of conflict grow up : A
Lafferent educatlonal sects, -One school fixes = _
its attention upon the importance of the sub- b
ject-matter of the curriculum as compared -
with the contents of the child’s own . expe:’ o
rience. It is as if they said: Is life petty,
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narrow, and 'crude? Then studies reveal the
S'reat wide universe with all its fulness and
~omplex1ty ‘of meaning. Is the life of the
child egoistic, self-centered, impuisive? Then
in these;studies is found an objective: universe
>f truth, law, and order Is his experience
confused, vague, unce‘rtam, at the mercy of the-
moment’s caprice and circumstance?. Then
studies mtroduce a world arranged ion the
basis of, cternal and "general truth; a world
where. all is “measured and deﬁned ¢ Hence -
the ‘moral : ignore and fmmmlze ‘the child’s.
individual peculiarities, wh:ms, Jand experl- |
ences. They are- what we need to - get away
from. They dre to be obscured or ehmmated
As educators our work is prec1se1y to substi-
tute for these ‘superficial and casual affairs
stable and, well-ordered realmes, and these
are found in- stﬁches and lessans C el '
Subd1v1de ‘each: . topic.. mto'*%tudaes, each
study into lessons; each: less’on:mto specxﬁc
facts and formule. Let the - child proceed
step by step to master each one of these sepa-
rate parts, and. at Jast he- will hive covered
the entife ground. The road which looks se>.
long when viewed in its' entirety, is easily
traveled, considered as a series of particular
steps. Thus ‘emphasis is put VuPon"the logical
subdivisions and consecutions of the subject-.

a ol
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“'m%tter " Problems of mstructlon are problems

. »of procuring texts giving logical parts and -

* sequences, and of presenting these portions in

®

Subject-matter furnishes the end, and it deter-

Y ‘ ‘mifies' method. The child is snmply the imma-

- qﬁture being who is to be matured; he is the.
e 'superficial being who is to be. deepened hxs 1s A

~ . . narrow experience which i is 10 be. w1dened

is' his to receive;. to accept His pagt. is. fulv
filled: when he is ductile and docile. "

Nat'so, says the other sect. ~The Chlla is the
- by startmg point, the center, and-the e.,d ‘His -
4 « -development,his growth is the 1dea1 Italone e

: 'furmshe§ she standard. " To ,the growth of the
' -'ichxld all Sstudies are subserwent -they . are i

' '-_‘-"fgro%th qursonahty., character, 1s more than
; "“f'subjectamatter._ Not knowledgg orinforma-
-itiog, but self-reahzatxon, is the goaks To _pos-
sess all the world of knowledge and' lose one’s
own self is as awful a fate in educatlon as
oin rehgxon Moreover, sub]ect matter, neveg>
" can be got into - the child from without.

L¥earning:-is actwe It mvolves reacmng out

- of the mmd It involves otganic assimilation
ol startmg from within. therally, -we must take

~-our stand with the child and our departure from .
' Itis he and not the sublect-matter Wthh i,

Ce class ig sa similar definite and graded way. -

-struments valued as they serve: the needsof

<
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determmes both quality and qﬁantxty of learn’
ing.

The only significant method is the method
of the mind as it reaches out and assimilates.

- Subject-matter is but spiritual food, possible
nutritive material. It cannot digest itselt; it -

cannot of its own accord turn into bone andws -

muscle and blood. The source of whatever is

dead, mechanical, and formal in schools is
found precisely in the subordination of the life

and experience of the child to the cuzricylum. ©

It is because of this that study” has become
a synonym for what is ‘irksome, and a lesson
identical with a task. | ’

. = This fundamental opposition of .child and
curriculum set up by these two modss of doc-

trine can be duplicated in a series of other_

terms. “Discipline” is the watchwoed of those
‘who magnify the course of sstudy; &interest”
that of those who blazon “The Child”, upon

their banner. The standpoint ofethe former is -

logical; that of the latter psychological. The
first emphasizes the necessity of adequate train-
ing and scholarship on the part of the teacher;
the lattér that of need of sympathy with the
child, and knowledge of his natural instincts.
“ ‘Guidance and control ” are the catchwords of
one school ; ; ‘“freedom and initiative ”’ of the

other. Law is asserted.here; spontaneity pro-.

S




¢claimed there.s The old, the conservation of-

* . what has been achieved in the pain and toi] of

the ages, is dear to the one; the new, change, -
progress wins the affection of the other. . In-

- ertness ‘and routine, chaos and anarchism, are .

. acousations bandied back and fo;th. Neglect
«r0f the sacred authority of duty is charged by

. sistent® compromlse
“theory ant practlcal common-sense into closer ©

one side, only to be met by counter-charges of
suppression of mdxvxduahty through tyranmcal
despotism. .

Such gppoditions are rarely carried to thexr
logical conclusion. Common -sense recoils at
the extteme charactet of these results. They -
are left to etheorists, while common-sense
vibrates back and }orwarq ina maze of incopn-
The need of gettmg

connectxon suggests a return to our original
thesis : .th.at we have here conditions which are
necessarily related to each other in. the educa-
tive procdss, since this is precisely one of
mteract10n and adjustment.

What then, is the pfoblém? It is just to.
get rid of the prejudicial notion that there s
some gap in kind (as distinct from «degree) -
between the child’s experience and the various

“forms of subject-matter that make up the course

of study. *From the side of the child, it is a

- question of seeing how his experience already. -
° a -
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contains within itself elements—facts aud ‘
.+ = truths—of just the same sort as those entering - ° - .
’ mto the formulated study; and, what is of . =
more importance, of how it costaips within = * . . °

- itself the attitudes, the motives, and the inter- =
ests which have operated in developing &nd .
organizing the subject-matter to the plane
which it now occupies. From the side of the

. studies, it is a question of interpreting them as .
outgrowths of forces operating in the child’s ;
life, and ‘of discovering the steps that inter- , »
vene between the child’s present expenence !
and their rlcher maturity.. 9

Abandon the notion of sub;u.ct matter as :
somethmg fixed and ready-made in 1tse1f out- ~ ® .
-side the child’s experience ; cease thmxmg of

othe child’s experience as also somethmg ‘hard
and fast; see it as something fluent, embry- o« e
onic, vital ; and we realize thﬁt the’ Chlld and
the curriculum are snmply two - hrnlts Wthh '
define a single process. Just as two points

- define a straight line, so the present stand- . .

b oint of the child dnd ‘the facts and truths of * el
studies define 1nstruct10n. It isecontinuous
reconstruction, movmg from the child’s pres-

= ent cxpenence out into that' represented by

the ©organized bodies of truth that we call -~ - . |

-studies. . B

On the face of 1t the various studies, arith-
=4 3 L .
.o © . ' & =



