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Education Studies

Written specifically for students on Education Studies degree courses, yet also relevant
for students on teacher training courses, Education Studies: A Student’s Guide introduces
a wide range of topics and issues, from knowledge and learning, policy and schooling
to the ways in which education is a force for change across the globe.

Specific topics include:

*  The global dimension in the curriculum

. Cultural and religious plurality in education

. Education for sustainability

. The effective teacher

. Gender and educational achievement

. Special educational needs inclusion in mainstream schools

. Information and communication technology and learning for the future
. Language, power and education.

With chapter summaries, questions for discussion and reflection, and suggestions
for further reading, Education Studies: A Student’s Guide will be a valuable source tfor all
students of Education Studies as well as BEd and PGCE students.

Stephen Ward is Head of Education and Childhood Studies at Bath Spa University
where he formerly ran the undergraduate teacher training degree and now leads the
Education Studies course.
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Introduction

WHAT IS EDUCATION STUDIES?

Education Studies is an exciting subject which can help you to understand education
as a powerful force for change across the globe. It is not teacher training, nor simply
the theory of teaching, although some people choose to take it before going on to train
as teachers. As future professionals they will have a critical analysis of what education
is, how it works in different countries and cultures, and visions of what it might be 1n
different futures. Teachers should be more than ‘technicians’ who simply know how
to deliver a national curriculum in the ways prescribed by the government. The contri-
butors to this book are committed to this deeper understanding of what education is
about.

Some take Education Studies because they are thinking about teaching but haven’t
yet made a definite career decision. It is also for those who have a particular interest in
the theory and practice of education, such as parents or school governors. Some choose
to go on to other education careers such as administrators, researchers or advisers. But
Education Studies can be a subject of pure academic interest without any particular
vocational outcome. It has always been possible to study fine art or architecture without
becoming a practising artist or an architect designing houses. You can study education
simply because it is intellectually challenging and interesting.

Education has always been a part of university teacher training courses. However,
the curriculum for initial teacher training (ITT) 1s now regulated by the Teacher Training
Agency (TTA) through its Standards for Qualified Teacher Status (Department for Education
and Skills [DfES]|, TTA, 2002). Some umversities have chosen to separate Education
Studies from teacher training in order to allow students a wider experience of
educational ideas, processes and policies than those required to meet the T TA standards.
It has grown to become a popular subject in undergraduate degree courses.



INTRODUCTION

WHAT DO YOU LEARN AS AN EDUCATION STUDENT?

[t is sometimes argued that education isn’t a proper subject, or ‘an academic discipline
in its own right’ (Davies et al., 2002) and there has long been discussion about the
nature of educational theory. It is not a subject with its own method like physics or
history. Instead, it draws on a range of subjects and disciplines and, as an education
student, you will be learning psychology, sociology, history, philosophy, ethics, politics,
economics, and international and global relations. To this long list we must add
knowledge of at least some of the school curriculum subjects like English, mathematics,
science or art.

Education Studies might be accused of dabbling: pinching little bits of knowledge
from other subjects and patching them together, with no in-depth study of any of
them. Rather than dabbling, I want to argue that Education Studies is a synthesis — a
bringing together — of different disciplines and knowledge in order to understand
education as it goes on now, what it can be in difterent situations or what it might
become in different futures.

For example, to be able to understand children’s learning of mathematics in schools
we need to know something of the psychology of learning, but also to know about the
nature of mathematics as a subject to know what they are learning. We would want to
know about the pupils themselves, their different experiences as boys and girls, the
diverse social cultural contexts of their backgrounds as learners and their experiences
of social class, perhaps poverty and racism. Of course we should look at the nature of
teaching in classrooms and the ways teachers and pupils interact with each other. But
mathematics teaching in primary schools in England is now determined by the
government’'s National Numeracy Strategy, which derives from teaching methods
imported from Japan and Taiwan. The methods are urged on teachers as part of
government policy to increase numeracy skills so the nation’s workforce can compete
in the global economy. But we also need to remember that the children are being
educated to live in a culturally diverse society, with a range of ideologies and beliefs,
and as citizens of the European Union. They need to learn that they are living on a
globe which is full of potential for the educational and technological advances and the
improvement of human rights, but is simultaneously threatened by human conflict
and its own self-destruction.

So what looks to be a relatively simple matter, seven-year-olds learning place value
in a school in Birmingham, spiders off into a range of possibilities and issues from
individual psychology to international economics and global futures. A good education
student is an expert in diversity, able to capture all that is involved in the rich picture. A
good educator needs not just to be able to ‘do it in the classroom’, but to understand
what is being done and why, see beyond it and know about alternatives futures.

ABOUT THIS BOOK

The book was written by a team of Education Studies tutors at Bath Spa University
who have each taught a course module on the topic of their chapter. Our job is to
guide and support students’ thinking and learning and we hope to introduce, in a
single volume, a broad range of topics that will stimulate your ideas and your reading,
so each chapter gives questions for discussion, as well as further reading.



INTRODUCTION

A job for teachers is to organise knowledge so that it makes sense to the learner. It’s
like arranging books in a library and it doesn’t always work because one book may
demand to go on two or three different shelves. Education Studies is diverse and difhicult
to manage, but we have arranged the content of this book into three parts:

I International and global perspectives
I  Teaching, educational settings and policy
III  Knowledge, learning and the curriculum

If you think we've got a chapter on the wrong shelf, you're probably right and that
shows that you're developing your own understanding of the subject. The following is
a brief summary of the sections and contents by chapter numbers.

Part I: International and global perspectives

It is easy to think of education simply as the schooling that goes on where we live.
However, we now live in an interconnected world and education can be a global force
for good. To understand this we need to appreciate the eftects which education has on
global politics, cultures and economies. The book starts by trying to expand your
thinking about the exciting possibilities education holds for humanity and the world
and by examining contrasts and alternatives in different countries and cultures.

1 There has been a great deal of interest in the UK and the USA in education in
the Pacific Rim countries. Kay Wood begins by looking at reasons for this and
examines the links between education and the economy. She raises the question
of what education really is for: individual development or to produce a work-
force for the global economy?

2 David Hicks explains the different ways of understanding global and inter-
national education. He argues the case for a global perspective in the curriculum

and suggests the kind of skills and knowledge pupils will need to live in a globally
connected future.

3 By examining the environmental issues, David goes on to explain the role of
education in creating a sustainable future for the planet.

4 The international theme continues with David Coulby’s analysis of the
similarities and contrasts between education systems in difterent countries of
Europe.

5 Human rights are high on the world’s political agenda now, and Heather

Williamson engages you in some moral philosophy to understand the ethical
issues 1n the education of minority groups in different countries and cultures.
6 Denise Cush explores cultural diversity in education by examining different

views of religious education in different countries and the issue of faith-based
schools in the UK.

Part II: Teaching, educational settings and policy

Part I looks at what education does to pupils through teaching in educational settings

and through education policy. This time the focus is mainly on the UK, but still with
some international references.
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7  Stephen Ward explains the party politics of education policy in England and
how the ‘new right’ and ‘New Labour’ have developed market forces in
education.

8  Andy Bord looks at what it means to be a teacher, the skills of active listening
and communication, and asks you to think about your ideas of yourself as a
possible future teacher.

9  The special nature of early years care and education is explored by Jill Williams
and Karen McInnes. They examine different views of childhood and how these
affect professional practice with young children.

10 The UK government’s policy is for children with special educational needs to
be part of mainstream education in inclusive schools. Mim Hutchings guides
you on how to go into a school setting and carry out a case study on a child or
on a classroom situation. There is an introduction to some of the research
methods that you will need as an education student.

11 Christine Eden examines the research on gender and attainment. She shows
why the focus of concern has moved from disadvantaged girls to underachieving
boys.

12 The last chapter in this part challenges the whole concept of traditional school
settings. David Hicks explains why radical educators want to take alternative
initiatives, and outlines the different ideologies that underpin these ideas.

Part Ill: Knowledge, learning and the curriculum

Any book with an overview of Education Studies must include the curriculum and
how it 1s learned. This is the last part, not because it is the least important, but because
we want you to view learning within the global and international contexts set out in
the first part. There are six chapters on different curriculum subject areas. But they are
not the usual teacher-training guidance on how to teach the subject. Instead we look at
the nature of each subject — its epistemology — what it means to learn and to know the
subject. Knowledge is not just inert ‘stuft” in books and CD-ROM s to be taken off the
shelf, taught and learned. Knowledge is contested and dangerous with continuing
debates about what should count, what is relevant, who should learn it and how. While
the chapters are not about pedagogy (how to teach), they are relevant to teachers. Good
teachers know the subject, but they are better teachers if they understand the nature of
the subject, how it is learned, the underlying issues and debates and why some learners
may find it difficult.

13 Alan Howe and Dan Davies challenge the traditional science curriculum which
has been treated as simply a quantity of facts to be learned and tested. They
explain a postmodern view of scientific knowledge and argue that pupils should

learn to ask scientific questions and engage in proper scientific activities related
to life in the real world.

14 Susan Haywood and Mim Hutchings show that information and communi-
cations technology (ICT) has powerful eftects on the way we learn and on the
whole nature of knowledge. They show the potential for computers in the hands

of learners and how we need to prepare pupils for ‘the unforeseeable future’ of
fast-moving technology.



