=t WL e V' _ ] i . s //M.
e tge i DENNIS SHERMAN
S — OYCE SALISBURY
o == P ]

D, RS - . St




A Mid-Length Narrative History
Renaissance to Present

DENNIS SHERMAN

John Jay College
City University of New York

JOYCE SALISBURY
University of Wisconsin-Green Bay

Boston Burr Ridge, IL  Dubuqt ‘ork San Francisco St. Louis
Bangkok Bogota Caracas indon  Madrid Mexico City
Milan Montreal New Delhi . ., ccouw oiigapore Sydney Taipei Toronto



The McGrawHill companies

% Higher Education

WEST IN THE WORLD: A MID-LENGTH NARRATIVE HISTORY, RENAISSANCE TO PRESENT

Published by McGraw-Hill, a business unit of The McGraw-Hill Companies, Inc., 1221 Avenue of the Americas, New York, NY, 10020.
Copyright © 2004, 2001 by The McGraw-Hill Companies, Inc. All rights reserved. No part of this publication may be reproduced or distributed
in any form or by any means, or stored in a database or retrieval system, without the prior written consent of The McGraw-Hill Companies, Inc.,
including, but not limited to, in any network or other electronic storage or transmission, or broadcast for distance learning.

Some ancillaries, including electronic and print components, may not be available to customers outside the United States.
This book is printed on acid-free paper.

1234567890DOW/DOW 09876543

ISBN 0-07-284117-6

Publisher: Lyn Uhl

Sponsoring editor: Monica Eckman
Editorial coordinator: Angela Kao
Marketing manager: Katherine Bates
Senior media producer: Sean Crowley
Project manager: Jill Moline

Production supervisor: Carol Bielski
Design manager: Laurie Entringer

Lead supplement producer: Marc Mattson
Photo research coordinator: Alexandra Ambrose
Photo researcher: Christine Pullo

Art Editor: Robin Mouat

Cover design: Jenny El-Shamy

Interior design: Jenny El-Shamy

Typeface: 10.5/12 Goudy

Compositor: GAC Indianapolis

Printer: R. R. Donnelley and Sons

Cover Photos (left to right, top to bottom)
© National Portrait Gallery, London / SuperStock; © Giraudon / Art Resource, NY; © Superstock; © Rijksmuseum, Amsterdam / SuperStock

Page 745
“Dulce et Decorum Est” by Wilfred Owen from The Collected Poems of Wilfred Owen. Copyright © 1963 by Chatto & Windus, Ltd. Reprinted by
permission of New Directions Publishing Corporation.

Library of Congress Cataloging-in-Publication Data

Sherman, Dennis.
The West in the world : a mid-length narrative history / Dennis Sherman, Joyce Salisbury.
p. cm.
Includes bibliographical references and index.
ISBN 0-07-281956-1 (set : alk. paper) — ISBN 0-07-281957-X (v. 1 : alk. paper) —
ISBN 0-07-281958-8 (v. 2 : alk. paper) — ISBN 0-07-284117-6 (v. 3 : alk. paper)
1. Civilization, Western—History. I. Salisbury, Joyce E. II. Title.
CB245 .S465 2004
909’.09821—dc21
2002038652

www.mhhe.com



DENNIS SHERMAN

Dennis Sherman is Professor of History at John Jay
College, the City University of New York. He re-
ceived his B.A. (1962) and J.D. (1965) degrees from
the University of California at Berkley, and his Ph.D.
(1970) from the University of Michigan. He was vis-
iting Professor at the University of Paris (1978-79,
1985). He received the Ford Foundation Prize Fel-
lowship (1968-69, 1969-70), a fellowship from the
Council for Research on Economic History
(1971-72), and fellowships from the National En-
dowment for the Humanities (1973-1976). His pub-
lications include A Short History of Western
Civilization, Eighth Edition (coauthor), Western Civi-
lization: Sources, Images, and Interpretations, Sixth
Edition, World History: Sources, Images, and Interpre-
tations, Third Edition, a series of introductions in the
Garland Library of War and Peace, several articles
and reviews on nineteenth-century French economic
and social history in American and European jour-
nals, and several short stories in literary reviews.

— 7

iii

JOYCE SALISBURY

Joyce Salisbury is Frankenthal Professor of History at
the University of Wisconsin-Green Bay where she
has taught undergraduates for almost twenty years.
She received a PhD in medieval history from Rutgers
University in New Jersey. She is a respected historian
who has published many articles and has written or
edited ten books, including the critically acclaimed
Perpetua’s Passion: Death and Memory of a Young Ro-
man Woman; The Beast Within: Animals in the Middle
Ages, and Encyclopedia of Women in the Ancient World.
Salisbury is also an award-winning teacher, who was
named “Professor of the Year for Wisconsin in 1991” by
CASE (Council for Advancement and Support of Ed-

ucation), a prestigious national organization.

O

s



WHAT'S DIFFERENT AND WHY

Western civilization influences—and is influenced
by—peoples all over the world today; it remains a
fascinating (and at times controversial) subject.
While many have studied the strong contributions of
the West to the world, too often the reverse influ-
ences have not been stressed. In fact, one of the hall-
marks of Western civilization has been its power to
be transformed through contact with people outside
its center. This quality has contributed to the West’s
capacity to keep changing as it embraces new ideas,
new people, and new challenges. We chose the title
of this book—The West in the World—to emphasize
this characteristic, and we have written the story of
the West in a way that reveals its complex interac-
tions with the surrounding world.

When we first prepared to write this book, we set
five goals for ourselves:

To demonstrate the complex relationship
between Western and world history

To weave a strong social-history “thread” into
the political/cultural framework

To write a book that would hold readers’
attention and that would convey the drama and
interest inherent in the story of the past

To integrate some unique features that would
enhance the narrative and support learning on
the part of readers

To make the book an attractive, manageable
length

With each chapter and each round of revision, we
reminded ourselves of these five goals and asked our
reviewers to hold us accountable for achieving them.

To address the first goal, we dealt with the thorny
issue of the relationship between Western and world
history. In doing so, we chose to present the concept
of Western civilization as an ever-changing pattern of
culture that first emerged in the ancient Middle East
and that then moved west through the Mediter-

ranean lands, north to Europe, and, in the sixteenth
century, across the Atlantic. Throughout the narra-
tive we have tried to emphasize the importance of
the interactions—economic, social, and cultural as
well as political—that have created our modern civi-
lization that in the twenty-first century is in many
ways a world civilization.

Civilizations grow and are shaped through the de-
cisions and actions of people, and we have kept this
idea in mind as we wove the story of the West. To
meet our second goal, we integrated social history, in-
cluding women’s history, throughout this text, ac-
knowledging that people of all ages and walks of life
have affected the course of history. Social historians
have sometimes written about “the masses” while los-
ing touch with the individual men and women whose
lives have shaped the past. We frequently “stop the
music” for a moment to let the words and experiences
of individuals illustrate broad developments, and in
addition we have presented biographical portraits of
people who experienced some of the developments
discussed in each chapter.

To meet our third goal, we sought to capture both
the art and science of history. We strove for an engag-
ing narrative of Western civilization (the “art”) that
would also analyze the events, individuals, ideas, and
developments (the “science”). We designed the book
to draw students in as they follow the unfolding of
Western culture from its earliest roots to the present.

As scholars who care as much about teaching as
we do about history, and to fulfill our fourth goal, we
have designed a number of unique pedagogical fea-
tures to complement and support the narrative. For
example, we treat art works and maps in an unusual
way. Each illustration is discussed in the text itself
rather than presented as a separate, optional feature
or mere ornamentation. This approach not only
brings the past alive for today’s highly visual audi-
ence, it also helps teach students how to interpret art
works and other illustrations. Maps are also treated
as more than a visual aid. Each map comes with an
analytical guide that encourages readers to consider
connections between geography, politics, and other
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developments. A picture by itself is not worth a thou-
sand words, but in this text the illustrations and maps
serve as a central feature for learning.
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This map shows the routes of invasions and the major battles of the wars between Persia and the Greek
poleis. @ Notice the two routes through which the Persians tried to invade Greece. Consider the particular
advantages and disadvantages posed by the land and sea routes. @ Notice also the narrow land and sea
areas where the Persians engaged the Greeks. Consider how the narrow spaces served as a disadvantage to
the more numerous Persian forces.

To achieve our final goal of making this book an
attractive size, we selected a length that is unusual for
a Western civilization textbook. Long texts, while of
great value, can be intimidating to students in their
level of detail and can make the assigning of supple-
mentary readings difficult, if not impossible—we’ve
all had this experience. Brief texts, while leaving
plenty of time for additional readings, are typically
lacking in necessary coverage and detail, thus making
it a remarkable challenge for the authors to achieve
the kind of braided, nuanced narrative that history
deserves. Medium in length, The West in the World
is long enough to present a strong, rich narrative
while allowing instructors the flexibility to use other
sources and books as supplements.

NEW TO THE SECOND EDITION

We have made the following substantial changes—
both in content and in pedagogical features—in this

second edition of The West in the World.

xviii

« To further highlight the book’s well-received
emphasis on the West within a world context,
we have added the new “Global Connections”
feature. These boxed essays, which appear in
half of the chapters, build on the chapter’s
content and showcase the West’s interaction
with the wider world.

+ Many instructors have asked for primary sources
to complement the text, and we have used
technology to accommodate this need: In the
“Beyond the Classroom” sections at the end of
each chapter we have listed relevant primary
sources that are available free of charge on the
book’s companion web site.

+ We have appreciated the positive comments on
the analytical and integrated treatment of maps
and visuals in the first edition. Therefore, we
have strengthened these features in the new
edition, revising many maps for increased clarity.

« Several important developments in the West
and the world—such as the rise of international
terrorism—have taken center stage in recent
years. We have extensively revised Chapter 25
to reflect those developments, and have
updated earlier chapters to lay the foundation
for understanding the new material. For
example, Chapter 6 now includes a new section
on “Islam and the West.”

« The pedagogical tools in the first edition have
been very well received, and we have built on
them in the new edition. For example, we have
added critical-thinking questions as “Chapter
Opening Points” to focus students’ reading, and
we have revised the questions attached to the
“Biography” feature. The “Global Connections”
boxes also begin with points to stimulate
students’ critical thinking and help them link
the material to the chapter’s content.

+ We have listened closed to students’, professors’,
and reviewers’ comments, and we have
considered how recent scholarship has modified
our understanding of the past. Accordingly, we
have revised aspects of every chapter.

Despite these improvements, we have taken care
to hold true to the subtitle of this book: A Mid-Length
Narrative History. The book retains the manageable
length and the emphasis on a flowing narration that
marked it in the first edition.
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ORGANIZATION AND
COVERAGE

The West in the World is organized in a way that re-
flects the typical Western civilization course. The
twenty-five chapters follow the history of Western
civilization chronologically, and the subheadings al-
low professors to select portions of chapters to suit
their syllabi. The text is divided in two volumes, with
overlapping chapters that cover the seventeenth and
eighteenth centuries to provide flexibility for two-
semester courses. While this organization makes it
easy for instructors to use this text, it also allows us to
cover traditional topics in fresh ways.

Narrative

Students and instructors often complain that history
texts are dry. We agree. The strong narrative ap-
proach of this book reflects our belief that the various
dimensions of an historical era—political, intellec-
tual, social, and cultural—are best presented as part
of an integrated whole rather than separate chapters
or occasionally referenced in a discussion. The story
of the West is a compelling one, and we have worked
hard to tell it in a lively way that includes analysis
(the “why” of history) as well as events and ideas (the
“what”). For example, in Chapter 7, the discussion of
Charlemagne’s wars and his relation with the papacy
are framed in a larger theoretical discussion of the
benefits of linking politics with religion. Similarly, in
Chapter 11, a chronology of warfare is informed by
an analysis of technological and social change.

Integration of Political and Social History

History is about people, and we keep that point “front
and center” in our narrative, which integrates political
and social history. Women, families, peasants, and
workers are not treated as an afterthought, but as es-
sential players in the evolving story. Our “Biography”
feature as well as illustrative anecdotes throughout,
regularly reminds readers that the human past emerged
through the interaction of all members of society and
that human agency is an essential component of the
past. For example, Chapter 17 begins by comparing
the differing experiences of industrialization for a
middle-class couple with that of a railroad worker.

Xix

That comparison is then used to reflect broader devel-
opments and leads to an analysis of the causes of the
Industrial Revolution. The same theme is echoed in
the chapter’s Biography section, The Cadburys.

Art and Culture

In addition to written evidence, paintings, sculpture,
ceramics, photographs, and buildings all provide
valuable historical information. In this book, the ex-
amples of material culture and art do far more than
just beautify the presentation. Each visual source
is discussed and interpreted within the narrative.
For example, we analyze a painting of a nineteenth-
century middle-class family to show gender roles, at-
titudes toward children, the place of servants, and
relationships to the outside world. Similarly, we use a
beautiful Rubens painting of the miracles of Saint Ig-
natius Loyola to comment on the theology and sensi-
bilities of sixteenth-century Catholicism. All this is
discussed within the narrative of the text. Visuals
serve as sources of history and encourage students to
arrive at richer insights than they would have gained
solely through reading the text.

The Catholic Reformation

intermittently from 1545 ro 1563.
Charles wanted the council con-
centrate on reforming abuses, and they

confronted this thomy issue honestly,
establishing stem measures to clean
up clerical corruption, ignorance,
and apathy. They even banned the
selling of indulgences and the office of
indulgence-seller (like the pardoners
shown in Figure 11.2). Bur the real
work of the council took place when
they confionted the theological MW
thar ha
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Science and Medicine

An enthusiasm for science and technology has been
a hallmark of Western civilization. Like many devel-
opments in the story of the West, this enthusiasm has
ebbed and flowed over time. To meet the growing in-
terest among today’s students and scholars, we em-
phasize these topics throughout the narrative. For
example, a discussion of medieval technology reveals
the significant inventions that brought mechanical
power to a central point in society, and students will
also see how other cultures—like early Muslim soci-
eties—performed surgery, dispensed drugs, and estab-
lished hospitals. Even in the modern period, we
discuss the experience of going to a doctor in addi-
tion to reporting on new developments in medicine,
such as antiseptics, anesthetics, and antibiotics. Con-
sistent with our use of art as history, illustrations such
as Caroline Naudet’s “Journey of a Dying Man to the
Other World” are used to reveal both typical medical
practices and common attitudes toward physicians.

PEDAGOGICAL FEATURES

We believe that telling a good story is only part of the
task facing those who teach the history of the West.
Instructors also have to engage students in the enter-
prise of learning, and the more actively engaged they
are, the more they learn. Therefore, we have de-
signed and included a number of pedagogical features
to help students participate actively in the learning
process. These can be used by students alone or be-
come part of classroom activity.

« Chapter Previews and Summaries

Each chapter opens with a short preview and telling
anecdote that, together, set the stage for understand-
ing the material. Chapters then end with a summary
of key themes. Rather than dry outlines, these fea-
tures instead preserve the engaging narrative style
while satisfying the pedagogical dictum: “tell them
what they’ll learn; teach them, then tell them what
they have learned.” The chapter previews and re-
views help students stay focused on the main themes
in the narrative.

Chapter 17 Factonies, Cities,and Families in the Industrial Age

ills, to faith healers—saw wide use. These alterna-
erers a sense of controlling their

anesthetics—nitrous oxide and, after 1846, ether
to make surgical trauma

| Y. New developments in medicine
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The Conquest of the Poleis

In 220 .., an Egyptian father appealed to the Greek
king to help him resolve a domestic dispute. He
claimed that his daughter, Nice, had abandoned him
in his old age. According to the father, Nice had
promised to get a job and pay him a pension out of
her wages every month. To his dismay, she instead
became involved with a comic actor and neglected
her filial duties. The father implored the king,
Prolemy IV, o force Nice to care for him, pleading, “I
beg you O king, not to suffer me to be wronged by my
daughter and Dionysus the comedian who has cor-
rupted her”

This request—one of many sent to the king during
this period—reveals several interesting points about
Mediterranean life in the Hellenistic era. For exam-
ple, it suggests that women worked and eamed money
instead of staying carefully guarded within the home.
It also shows a loosening of the tight family ries that
had marked the Greek poleis and the ancient Middle
East civilizations—a father could no longer exert au-
thority over his rebellious daughter and could no
longer count on his children to care for him in his old
age. Finally, it indicates people’s view of their king as
the highest authority in redressing personal problems.
These were dramaric changes, and to trace their ori-
gins, we must look to Macedonia, # province on the
northeast horder of Greece. There, in a land tradi-
tionally ruled by strong monarchs, a king arose who
would redefine life in the ancient world.

8 TRrsaL MacEpoNta

Although Macedonia was inhabited by Greek-
speaking peaple, it had not developed the poleis that

marked Greek civilization on the peninsula. Instead,
it had retained a tribal structure in which aristocrats
selected a king and served in his army bound by ties
of loyalty and kinship. The southern Greek poleis—
populated by self-described “civilized” Greeks—had
disdain for the Macedonians, whom they saw as
backward because they did not embrace the political
life of the city-states.

The Macedonian territory consisted of two dis-
tinct parts: the coastal plain to the south and east,
and the mountainous interior, The plain
offered fertile land for farming and lush pas-  C*OBPRY
tures in which fine warhorses grazed along with sheep
and oxen. The level land of the coastline bordered
two bays that afforded access to the Aegean Sea. The
Macedonian interior, by contast, was mountainous
and remote, and posed the same problems for rulers
that the Greek landscape presented. Kings struggled
to exert even a little authority over the fierce tribes
in the hills. Yet, concealed within the mountains
were precious reserves of timber and metals, includ-
ing abundant veins of gold and silver in the more re-
mote locations.

For centuries, the Macedonian kings failed to take
full advantage of such treasures in large part because
they could not control the remorte tribes. Repeated
invasions of Macedonia by its neigh-
bors to the north only added to the UG the ribes
problem. Throughout this turbulent periad, the
mainland Greeks thought of Macedonia only as an
area to exploit for its natural resources. The Greeks
neither helped nor feared their beleaguered relatives
to the north and instead focused on keeping their old
enemy, Persia, at bay. Nevertheless, eventually a
Macedonian king arose who not only succeeded in
marshaling the resources of his land, but also rerouted
the direction of Greek history.

—
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they drew knives from the folds of their togas and
plunged them into his body. He died at the foot of
the statue of Pompey, his old enemy. Most of the
killers seem to have genuinely believed they had
done what was best for Rome. They saw themselves
as “liberators” who had freed Rome from a dictator
and who would restore the Republic. In 43 B.C. they
issued the coin shown in Figure 4.14. The coin de-
picts the assassins’ daggers and reads “Ides of March.”

Family and City

This attempr to celebrate a great victory on the
coin was mere propaganda. The conspirators had no
real plan beyond the murder. They apparently had
made no provision for control of the army, nor for en-
suring peace in the city. In the end, their claim to
“save the Republic” rang hollow. After Caesar's
death, one of his friends supposedly lamented, “If
Caesar for all his genius, could not find a way out,
who is going to find one now?"

On the other side of the coin is a portrait of Brutus.

The Republic of Rome, with its emphasis on family and city, rose to great power from 05
8.C. to the death of Caesar in 44 B.c. By that year, Rome controlled much of the Mediter-
ranean world, and a system of wealthy slave owners and a large standing army had re-
placed the citizen farmer-soldier who had laid the foundation for the Republic's success.
‘Whereas the early Romans had emphasized the ties berween citizens, now violent power struggles tore at the social
fabric. A people who had preserved stories of serious Roman heroes began to treasure Greek models of beauty and
individualism.

Julius Caesar became a central figure in Rome's transformation from republic to empire. Since Caesar's death, his-

torians have argued about his qualities. Was he a great man who detected the inability of the republican form of gov-
hingedl

designed to govern a cil dapt to th pire and social unrest? Or was
he a power-hungry politician who craved control and blocked his fellow citizens from having any political involve-
ment in the Republic? The truth no doubt falls somewhere between these extremes. One thing is certain: Despite the
assassins’ confident claims, Caesar's murder did not solve anything. More violence would ensue until a leader arose

who could establish a new form of government that would endure even longer than the Republic.

Lectaes oon

REVIEW THE PREVIOUS CHAPTER

In what ways do you think Rome came to resemble
the great Hellenistic cities, and what problems did
they share!

ANALYZE THIs CHAPTER
Chapter 1—"The Roots of Western Civilization”—

discussed the rise of the first empires of the West—
the Assyrian and the Persian. In Chapter 3—The
Poleis Became Cosmopolitan™—we saw the rise of
large Hellenistic monarchies throughout the old em-
pires of the ancient world. Rome inherited much
from these empires.

This chapter—*Pride in Family and City"—traces the
sise of the small city of Rome to a Hellenistic power
whose territory extended throughout the Mediter-
ranean world. In the course of this expansion, the old
values of Rome were transformed and new constructs
were slowly and violently implemented.

Review these changes in early Roman life and valies
as the amies successfudly expanded Roman influence
Review the political structire of the Roman
Republic. What were its strengths and weaknesses?
How did the patron-client system contribute to the
strengths and weaknesses of the political system’

1. Review the Persians' and the Assyrians treatment !
of canquered peoples and consider which most
closely resembled the Romans' approach. To 2
what degree did the Romans” treatment of their
subjects contribute to their success as an imperial
power?

¢ Time Lines and Reminder Dates

Many instructors and reviewers have told us that stu-
dents lack a sense of chronology. We believe that this
problem stems in part from the way history texts are
written—as the narrative progresses in a linear way,
students lose track of simultaneous developments, and
indeed of the dates themselves. We have added sev-
eral features to strengthen readers’ sense of chronol-
ogy. For example, we include dates in the chapter
titles and many of the chapter subheadings. We have
also sprinkled important dates throughout the narra-
tive and whenever key individuals are named.

As a significant feature to address the understand-
ing of chronology, we have included time lines at the
beginning and end of each chapter. The beginning
lines that we have called “The Big Picture” show
blocks that indicate the large events, periods, or dy-
nasties that will be covered within the chapter.

The ending lines, called “A Closer Look,” detail
events and people that were covered within the text.
Both these lines depict simultaneous developments
in a memorable, visual way and provide a sense of
broad chronological context. Finally, we have made
sure that the time lines draw from the material in the

)
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previous and forthcoming chapters. Again, this tech-
nique emphasizes connectedness and continuity in
the story of Western civilization.

« Map Exercises

Because a sense of geography is essential to the study
of history, we have included a wealth of full-color
maps, and we treat them uniquely. As instructors
know very well, too often students just glance at
maps without understanding them or engaging them
critically. To address this, we have included a feature
called “Thinking about Geography,” which provides
analytical exercises that invite students to delve into
the meaning of each map. We hope this approach
will not only help students remember particular
maps, but will also get them into the habit of actively
seeking to understand how geographic features shape
human events.
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Mar 164 Europe, 1810

This map shows Europe at the height of Napoleon's empire. @ Notice the extent of area Napoleon
controlled—directly and indirectly. Where would you expect Napoleon's rule to exer the greatest impact?
What hical problems did Napoleon face trying to control his empire? @ Locate those areas

that d hostile to Napoleon. How might hy help explain why those arcas retained

their independence?
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Biographies

Each chapter features a biographical essay of a man or
woman who embodies major themes from the chap-
ter. The individuals selected are not necessarily the
most celebrated nor the most typical, but instead are
powerful illustrative examples. Each biography serves
as a reminder of the major themes—another kind of
review—and provides a concrete way to discuss some
of the more abstract concepts covered, and each bi-
ography includes questions that guide students to
think critically about the individual’s life and con-
nect it with the chapter’s themes. We designed the
biographies to bring the past to life, as well as to en-
courage students to think about how large develop-
ments affect individuals. For example, the biography
of Isabelle D’Este, found in Chapter 10, illustrates the
Renaissance by her patronage of the arts, her political
struggles, and her strong family ties. Similarly, the bi-
ography of Jean-Jacques Rousseau in Chapter 14 an-
alyzes his life as well as how it reflects the broad
themes of the Enlightenment.
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JeAN-JACQUES RouUssEAU (1712-1778)

women, Yet he also lived as a recluse for long stretches of time
during which he educated himself.
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55 NaPOLEON CONSOLIDATES CONTROL
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China s well as in the Roman Empire.
Despite the th i

marked the early centuries of their reign. In the face of social

GLOBAL CONNECTIONS

These essays, which focus on important connections
between the West and the non-Western world, ap-
pear in half of the book’s chapters. They illustrate
varying degrees of interaction between the West and
the world. In some cases the connection was strong
and continuous—Ilike the Silk Road (Chapter 5)
linking Rome with China. In other cases, connec-
tions were brief but left a lingering impact on non-
Western regions—as with the growth of the Indian
Empires after the withdrawal of Alexander the Great
(Chapter 3). However, in each essay, we have rein-
forced the notion that the West has always developed
within a world context. We have also used Global
Connections to consider history from the perspective
of non-Westerners.

« Clear Headings and Marginal Notes

Each chapter has clear thematic titles and precise
headings that guide students through the narrative.
Throughout, brief marginal notes help students focus
on the key concepts, terms, and events and provide a
tool for reviewing the chapter.
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Chapter 15 “Alone Before God”

Fran

Through the sixteenth century, the monarchs of the unified states of Europe—England,

pain,and the Holy Roman Emp

ggled to snatch power, wealth, and land

from each other. The wars that resulted accomplished little except to bankrupt some of

the kings, leave the European countryside in ruins, and inflict misery on the peaple.

Meanwhile, religious revolutionaries stepped up their criticism of the thousand-year history of Christian tradition
These Protestants effected a reformation that spurred century-long religious warfare and that split Christendom as
people followed their own paths to God. The religious quest had political ramifications as well—kings involved them

selvesin the Catholics'and Protestants’ conflictin part to try to exert religious hegemony over their own lands and to

gain land from their neighbors

When the century of religious wars in Europe ended, it left a legacy of economic devastation, social and political

change, and an intellectual revolution that transformed Western culture. More boys and girls in village schools began

to read and write, men and women hoped to find love in marriage, and people began to take more pride in work over

leisure. Nevertheless, the Protestant revolution failed to stop the competition for Christian souls. In the centuries to

come, Europeans would take the bartle between Protestants and Catholics across the seas, as they discovered lands

that were new to them.

Review THE PREvIOUs CHAP
Chapter 10—*A New Spirit in the West"—described
the characteristics that we have come to identify
with the Renaissance. In addition, Chapter 10 also
discussed the complex political structure of Italy that
engaged popes as well as princes in power polities.

1. Which Renaissance characteristics also describe the
ideas of the Protestant reformers? Consider how the
Renaissance influenced the Protestant Reformation

2. Review the policies of Renaissance popes as they
strove to hecome political powers i laly. How did
those policies contribute t0 the Reformation”

ANALYZETHIS CHAPTER

Chaprer 11—"Alone Before Ge follows the ex-
pansion of warfare until it engulfed all of Europe in
the sixteenth century. It also looks at the new reli-
gious ideas that split the Catholic Church and
brought abou hange in life in the West.

1. Review the various religions beliefs of the different
Protestant sects and cansider the relationship of
these ideas to the different social and ecomomic
groups who were attracted to them

2. How did the differing appeal help lead to the centiry
of religious warfare? What were the resuts of this
warfare?

3. Review the reform movements of the Catholi
Chirch. How did the chierch vespond to the critique
of the Protestants?

4. How did the Reformation help contribute to
changing social and crdtural pattems that marked
seventeenth-centiry Europe?

ANTICIPATE THE NEXT CHAPTER

Chapter 12—*Faith, Fortune, and Fame"—looks at
the European expansion into much of the rest of
the world that took place at the ime Europe
was wracked with the religious wars discussed in
Chapter 11.

1. Based on the strengths and weaknesses of the
varions states discussed in Chapter 11, which

countries do you think might take the lead in

the explorations and which might be left behind?

Why?

Which Chriseian churches do you think might

be most vigorous in missionary activities? Review

Chapter 11's discussion of the characteristics

of each sect’s rlative theology as you decide

Beyond the Classroom

YOND THE CLASSROOM

“Re(mmumww PRIMARY SOURCES

Luther: “On the Freedom of a Christin,
“On the Invocation. . of Suints,” De Tho
Bartholomew's Day Massacre," “Witcheraft Documents.” To
ess these and additional primary sources, please visic
ow.mhhe. comfsherman?.

wneil of Trent

Tre CLasH OF DYNASTIES

Bonney, Richard. The Exropean Dynastic States, 1494-1660.
Oxtord: Oxford University Press, 1991 A rich survey that
includ

s easteen us well as western Europe and provides an
excellent overview (although it does exclude England).
Braudel, The Mediterrancan and the Mediterrancan
Wiorld in the Age of Philp 11 New York: Harper and Row,
1972, An extraondinary analysis of the Mediterranean world
that, in its consid al history,
cconomic history, and politics, offees o hroad background for

ation of geography, ecology,

study of Martin Guerre (the subject of the Chapter 11
Biography).

Parker, Geofitey. Exropean Soldirs, 1550-1650. New York
Cambridge University Press, 1997, A short. heaurifully
lustrated ook into the fives of European sol

o

ATipE OF RELIGIOUS REFORM

Bainton, Roland H. Here | Sand: A Lfe of Martin Luther
New York: Menidian, 1995, First published m 1950, but it
remaing the best and mos sensitive study o the man and
his impace

Baylor, Michael G. The Radical Reformation. New York:
Cambridge University Press, 1991, Call letters and other
documents to illustrate the rich di

ensity and the fragile
unity that existed in the political thinking of some of the

major radical reformers in Genmany;

Edwards, Mark Jr. Printing, Propaganda and Martin Luther
Berkeley, CA: University of Califonia Press, 1994, A study
of the literature that tried to redefine the church and its
belies

Haigh, Christopher. English Reformations: Religion, Policics
and Sociery Under the Tdars. Oxford: Clarendon Pres, 1993

olarly work that draws o

wealth of primary materals
fens’ accounts to offer 4 full
picture of the English Reformaion.
even. The Age of Reform, 12501550, New
University Press, 1980. A clear study that expliins
how the reformers ransiormed medieval theological de
=, David. Calein in Context. New York: Oxford
ensity Press, 1995. A general and well-balanced
introduction to Calvin’s thought

TrE CATHOLIC REFORMATION

Ahlgren, Gillian, Teresa of Avla and the Politics of Sancuey
Ithaca, NY: Comell University Press, 1996. Considers
Teresa's struggle in the context of a world that did nor always
Took kindly on an ourspoken woman.

Jones,
Socier
University

fartin D), The Counter Reformation: Religion and
by Moder Exrope. New York: Cambridge
ress, 1995 A good, up-to-date survey.

EUROPE ERUPTS AGAIN: A CENTURY OF
RELIGIOUS WARFARE, 1559-1648

Knecht, R ). The French Wars of Religiom: 1554-1598. New
York: Longman, 1989. A good survey

lace. Elizaheth 1: War and Polincs

ey, The Thirty Years' War. New York
1997. A readable general history by one of the
foremost military historiins.

Liee AFTER THE REFORMATION

Harrington, Joel. Reardering Mamage and Sociey n Reformation
Germany. Cambridge, England: Cambridge University Press,
1994. A provocative and sound interpretation.

Thomas, Keith. Religon and the Decline of Magie 1971 An
important book that investigates many sources to study the
changing character of religious beliefs and the replacement of
“supesstition” with science

Weber, Max. The Protestant Ethic and the Spmit of Capualism
Los Angeles: Roxbury Publishing Co., 1998, Originally
published in 1904, this study of how the Reformation helped
create the modem warld has gencrated much contraversy,

o shaped much of the historical thinking abour the
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« Review, Analyze, and Anticipate

At the end of each chapter are questions that not
only ask students to think about the material dis-
cussed within the chapter, but also encourage them
to place the material within the context of what has
come before and what is coming next. The summary
paragraphs included within these sections offer con-
tinuous reviews and previews of material, once again
helping students to retain the larger picture while
learning new details.

« Beyond the Classroom

These sections, found at the end of each chapter, list
resources that students can use to gain additional
ideas and information. These include suggestions of
primary sources (many of which are available free on
the book’s online learning center), Internet links to a
variety of materials, and books briefly reviewed and
organized according to the chapter’s main headings.

« Glossary and Pronunciation Guide

Important terms are briefly defined in the Glossary at
the end of the book (that is conveniently marked by
a color border to make it easy to locate). All the
words, except the most simple, come with a pronun-
ciation guide. This feature allows students to readily
review terms, while giving them the confidence in
pronunciation to help make the terms part of their
vocabulary.
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To You, THE STUDENT:
How 10 Use TH1s BOoOK

Welcome to the study of Western civilization! The
word “West” does not refer to one geographic loca-
tion, but rather a series of cultures that first emerged
in the ancient Middle East, spread to the Mediter-
ranean world and Europe, and eventually crossed the
seas to the Americas and elsewhere. Today, there is
scarcely any culture in the world not touched by the
West. Yet from the beginning, the West has also been
powerfully influenced by its interactions with cultures
outside its moving center. The West in the World em-
phasizes this global, interactive quality rather than
analyzing the West’s story in isolation. To get the most
out of this book, we suggest you use the process de-
scribed below as you read each chapter. (Try these
same techniques with textbooks in your other courses,
too—you'll likely find them just as valuable there.)

1. Preview the chapter. Find out what the chapter is
about before you start reading it. Look at the
“chapter points” at the beginning, and read the
preview that appears next to the opening illus-
tration. These two features set the stage for what
you are about to read. You might also take a peek
at the “Analyze This Chapter” questions at the
end of the chapter; they can give you an idea of
what to expect. Finally, see the chapter outline
in the on-line study guide (www.mhhe.com/sher-
man2) for additional preview information.

2. Read the chapter as you would a good story. Try to
get engaged in the narrative. That is, don’t read
the chapter too slowly. However, do notice
each sub-heading in the chapter—these signal
what’s coming next. Also, resist the urge to
highlight everything! We’ve provided marginal
notes to help you review. We've also included
descriptions and analyses of the illustrations.
So, when you come to an illustration, pause
and look carefully at it. This process will help
you get used to interpreting visual sources. The
illustrations will also trigger your memory of
the chapter’s content when you study the chap-
ter later.

3. Examine and think about the maps. Geography
plays a huge role in history, so it’s vital that you

XXVi

know how to read and interpret maps. We've
provided questions with each amp to help you
understand how it fits in with the chapter as
a whole. Try to answer the questions (even if
you're note sure how)—they’ll help you review
the material in the chapter. Also, sharpen
your map skills by practicing the interactive
map exercises for each chapter in the on-line
study guide.

. Examine and think about the “Biography” and

“Global Connections” features. These boxes pro-
vide more information about the time period
covered in the chapter. Information in the
chapter connects directly to these features, so
watch carefully for these relationships. These
two features can serve as an additional re-
view of the chapter while helping you under-
stand one topic more deeply. By answering the
“consider” questions at the head of each box,
you build your critical-thinking skills while
you review.

. Review the timelines. Some people may lose

track of chronology—that is, the sequence in
which major developments and events oc-
curred—while they’re reading narrative histo-
ries. The chapter’s two timelines will help you
keep track of chronology. The first timeline (at
the beginning of the chapter) gives you the
large developments; the “Closer Look” timeline
(at the end of the chapter) features detailed
events as well as key individuals. As you exam-
ine these, make sure everything in them is
familiar. If you see something you don’t under-
stand in a timeline, go back into the chapter to
fill in the gaps. These timelines make excellent
review tools.

. Review the chapter. Answer the “Review, Ana-

lyze, and Anticipate” questions at the end of
the chapter, even if you just compose your re-
sponses in your mind. Better yet, talk over your
responses with other students in your class. The
“Review the Previous Chapters” questions will
help you connect the material you just read
with preceding chapters; the “Analyze This
Chapter” questions focus on the material in
the current chapter; and the “Anticipate the
Next Chapter” questions point you to future
chapters. Don’t worry if you don’t know what’s
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coming next. Making educated guesses helps
you build your thinking skills. Even more im-
portant, you'll soon realize that history is a
seamless web that is only artificially divided
into chapters.

7. Conduct further research. Do you have to write a
paper, or (better yet!) are you simply curious
and want to learn more? The readings listed at
the end of each chapter will give you a starting
point for further investigation into the chap-
ter’s themes. The book’s companion web site
(www.mhhe.com/sherman2) also suggests pri-
mary sources and additional short readings re-
lated to each chapter. Either follow the links
from the site’s “Outline” or trace the links con-
nected to its “A Closer Look” timeline. This
timeline also reviews the chapter’s chronology
and main points.

The steps described above should help you better
understand the story of The West in the World. We
hope you enjoy the unfolding history of the West as
much as we have enjoyed bringing it to you.

Dating System

The various civilizations across the world do not all use
the same dating system. For example, Muslims use the
date 622 (when the Prophet fled from Mecca to Med-
ina) as year 1 in their history. The Hebrew calendar
counts the Western year 3760 B.C. as year |—which
some consider to be when the world was created.

The western world generally uses a dating system
that counts backward and forward from the birth of
Christ—which Westerners consider year 1. Events
that took place “Before Christ” (“B.C.”) are counted
backward from year 1. Thus, something that hap-
pened 300 years before Christ’s birth is dated 300
B.C. The events described in the first four chapters of
The West in the World all took place B.C. Events that
took place after the birth of Christ are also dated
from the hypothetical year 1 and are labeled A.D.—
which stands for the Latin anno Domini, meaning “in
the year of the lord.” In Chapter 5, we've marked all
dates with A.D., but because everything after that
time is A.D., we then drop the designation. Some
people—especially world historians—prefer to keep

the same numerical system, but use the designation
“B.C.E.”—“Before the common Era”— and “C.E.”—

“Common Era.” We have kept B.C. and A.D., be-
cause this system is customarily used in the teaching
of Western civilization.

SUPPLEMENTS

For the Instructor

Instructor’s Manual, by Carol Bresnahan Menning,
The University of Toledo

The Instructor’s Manual includes chapter summaries,
main themes, points for discussion, map exercises, es-
say questions, terms for identification, and a pronun-
ciation guide. In addition, the Instructor’s Manual
draws on some of the unique features of the text, in-
cluding a guide to visual analysis, discussion ques-
tions derived from the book’s integrated coverage of
visual material and boxed biographies, World Wide
Web-related exercises accompanied by a listing of rel-
evant websites for each chapter, and video sugges-
tions. The Instructor’s Manual is available online at
www.mhhe.com/sherman2 and on the Instructor’s

Resource CD-ROM.

Test Bank, by David Hudson, California State Uni-
versity at Fresno

The Test Bank includes short answer and essay ques-
tions, identification questions, multiple choice, fill-
in-the-blank questions, mapping exercises, true/false
questions and chronology exercises. Like the Instruc-
tor’s Manual, it offers a range of questions that high-
light the distinctive features of the text. The Test
Bank is available on the Instructor’s Resource CD-
ROM, and in the computerized format described be-
low.

Computerized Test Bank Compatible with both
Macintosh and IBM computers, this on-disk version
of the test bank allows instructors to customize each
test to suit any course syllabus.

Owverhead Transparencies This comprehensive
packet of approximately 140 transparencies is de-
signed to support the text’s unique integrated art pro-
gram. Fine art, photos, and maps—many pulled
directly from the text— allow instructors to easily il-
lustrate classroom lectures.

Slide Set Available through your McGraw-Hill sales
representative, instructors can choose from a list of
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hundreds of fine art slides to create a customized slide
set to complement the text and enhance classroom
lectures.

Instructor’s Resource CD-ROM The McGraw-Hill
presentation manager organizes a diverse range of in-
structor’s tools on one CD. Instructors can illustrate
classroom lectures and discussions with text-specific
PowerPoint presentations including outlines, maps,
and photos for each chapter. The Instructor’s Manual
and Test Bank are also included on this CD, as well as
links to web-based research assignments.

Instructor’s Online Learning Center
www.mhhe.com/sherman?2

At the homepage to the text-specific website, in-
structors will find a series of online tools to meet a
range of classroom needs. The Instructor’s Manual
and most PowerPoint shows can be downloaded by
instructors, but are password-protected to prevent
tampering. Instructors can also create web-based
homework assignments or classroom activities by
linking to the Student Online Learning Center, and
can create an interactive course syllabus using Mc-
Graw-Hill's PageOut (www.mhhe.com/pageout).

PageOut

www.mhhe.com/pageout

On the PageOut website, instructors can create their
own course websites. PageOut requires no prior
knowledge of HTML, no long hours of coding, and
no design skills on the instructor’s part. Simply plug
the course information into a template and click on
one of 16 designs. The process takes no time at all
and leaves instructors with a professionally designed
website. Powerful features include an interactive
course syllabus that lets instructors post content and
links, an online gradebook, lecture notes, bookmarks,
and even a discussion board where instructors and
students can discuss course-related topics.

Videos Created and narrated by Joyce Salisbury, this
three-video collection illuminates the author’s lec-
tures on the Middle Ages with the sculpture and fine
art of the times. Available to adopters through your
local McGraw-Hill representative, this unique series
contains a video on each of the following topics: me-
dieval women, medieval Judaism, and medieval life.
A wide range of videos on classic and contempo-
rary topics in history is available through the Films
for the Humanities and Sciences collection. Instruc-
tors can illustrate classroom discussion and enhance
lectures by selecting from a series of videos that are

correlated to complement The West in the World.
Contact your local McGraw-Hill sales representative
for further information.

For the Student

After the Fact Interactive is a multimedia tool that
enables students to work as historians, developing
their own understanding of historiography while
examining a variety of multimedia primary source
materials. Each CD-ROM prompts students to ask
questions, research, and formulate arguments, support-
ing their own thesis with evidence and a conclusion.
Both the “Tracing the Silk Roads” and “Envisioning
the Atlantic World” CD-ROMS are available with the
combined volume, while “Tracing the Silk Roads” is
offered with Volume I and “Envisioning the Atlantic
World” is offered with Volumes II and III.

Tracing the Silk Roads: In this interactive exercise,
students explore the sources of the Silk Roads, the
most important zone of cross-cultural encounter dur-
ing the classical period. Far from isolated pockets of
civilization, the rise of complex and unified classical
societies made possible an extensive network of trade
routes between the Mediterranean and East Asia, and
were in turn transformed (some even destroyed) by the
forces unleashed through those exchanges.

Envisioning the Atlantic World: Students here delve
into the discovery of the Atlantic Basin during the
age of exploration. Once a nearly impassable barrier,
Columbus and subsequent explorers ripped the veil of
ignorance and uncertainty cloaking the Atlantic. In
doing so, they opened a new, dramatic chapter of
cross-cultural encounters whose cultural, political,
economic, and biological exchanges transformed the
modern world.

Student Study Guide, by Bruce Venarde, University
of Pittsburgh, Megan McLean, University of Pitts-
burgh, and Melissa McGary, University of Pittsburgh;
second edition revised by Megan McLean.

Awailable in two volumes, this guide helps students
to process and master important concepts covered in
the text. For each chapter of the text, the study guide
offers valuable pedagogical tools such as chapter sum-
maries and reviews, chapter outlines that include the
main theme of each chapter, objective questions,
short answer and essay questions, and mapping exer-
cises. Visual learning exercises, chronology exercises
based on the text’s timeline, and questions that make
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use of the text’s many biography sections highlight
some of most distinctive features found in The West
in the World. A unique guide to history on the Inter-
net can be found at the front of the study guide.

Map Workbooks Students need all the work they can
get on geography, and this supplement offers the op-
portunity for extra mapping practice. The workbooks
are available in two volumes, and each builds upon
the many unique map exercises found throughout
the text.

Student Online Learning Center
www.mhhe.com/sherman2

At the homepage to the text-specific website, stu-
dents can link to an interactive study guide, includ-
ing online essay questions, timelines, mapping
exercises, and a variety of objective questions to
guide students through the text material. Links to re-
lated websites make the student Online Learning
Center a great place to begin web-based research.

Qualifications As a full service publisher of quality
education products, McGraw-Hill does much more
than just sell textbooks to your students. We create
and publish an extensive array of print, video, and
digital supplements to support instruction on your
campus. Orders of new (versus used) textbooks help
us to defray the cost of developing such supplements,
which is substantial. Please consult your local Mc-
Graw-Hill sales representative to learn about the

availability of the supplements that accompany The
West in the World.
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