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Preface

Our intent in this book, as in prior editions, is to provide students with organizing
concepts and materials that will enable them to assume considerable responsibility
for their own preparation for teaching. It seems important that students have, from
the beginning of their preparation, a comprehensive view of what is necessary to
become a teacher. By proposing to the reader that the effective teacher has four
attributes—commitment, sensitivity, resourcefulness, and organizational abilities—
and by demonstrating how one can immediately begin to develop these qualities,
we hope to make the task of teacher preparation comprehensible enough so as not
to be overwhelming. Users of prior editions of Becoming a Teacher of Young
Children will note some modifications. Although, as with the first editions, we
continue to emphasize the four major characteristics we believe to be associated
with effective teaching, we have dropped these as section organizers. This change
was prompted by the inclusion of additional materials, each comprising a chapter,
on historical perspectives, classroom management and discipline, teaching
techniques and strategies, and communication. The revised section designations
reflect the broader coverage. Mini-chapter inserts on mainstreaming, multicultural
education, children and technology, and reading and writing are also presented in
this edition. Some chapters from prior editions have been relocated. For example,
you will find materials on theoretical orientations consolidated into Chapter 9
rather than spread across portions of several chapters. There are some other
modifications in the placement of other content as well. Whereas, in prior editions,
the development of resourcefulness was in the third section of the book and the
development of organizational skills at the end, this has been reversed. The
additions and relocations will make the book more flexible and functional.
Nevertheless, we continue to emphasize throughout the text that the qualities of
commitment, sensitivity, and organizational abilities and resourcefulness are
critical to effective teaching regardless of the type of program or age level to which
these qualities are applied.

We generally concur with the adage that “teachers teach as they were taught,
not as they were taught to teach.” Therefore, throughout the text we attempt to
model the principles that we value and that we wish to have emulated by teachers in
their work with children. These include (1) active involvement in using, reacting to,
or extending the information presented; (2) personalization of learning activities by
responding to topics on the basis of one’s own experiences; (3) provision of activity
options that allow learners to choose the most appropriate form of involvement for
themselves and allow instructors to better understand the points of view of
individual students.

For the greatest benefit to be derived from the text, it will be useful for students
to exchange ideas with their peers—to compare others’ responses and experiences
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xiv Preface

with their own so that they may gain additional ideas and perspectives. In the
Introduction we suggest ways in which readers may independently arrange these
interchanges. We recommend, however, that some portions of course sessions be
devoted to these experiences.

Our own substantial experiences in teacher education and related efforts
continue to keep us aware of the many problems instructors face in preparing
students for a teaching career. We hope that this text will help solve some of them.
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Introduction

Teaching children from ages two through seven, the age span considered in this
book, is challenging and difficult but invariably rewarding for those who carefully
select and prepare for this career. Whether the teacher of young children works
with a prekindergarten, kindergarten, or primary class in a public school or in a
nursery school or child-care setting, the responsibilities are the same—to provide
circumstances that support the development and learning of each child. The central
objective of Becoming a Teacher of Young Children is to help you understand what
you must do if you wish to prepare for this important professional role.

Section 1 of the textbook, entitled Background, provides you with information
about the profession and what you can expect if you become a teacher. It presents
both advantages and disadvantages of a career in early childhood education. There
is also a chapter on the history of this field that gives you a glimpse of how the field
has developed and of its current status. This section should help you begin thinking
through your commitment to a career as a teacher of young children. Your own
commitment to teaching can only be derived from realistic knowledge of yourself
and of what you will be encountering in the teaching role.

Sensitivity to children’s development and behavior is a necessary quality in an
effective teacher. Only if a teacher can accurately assess what children feel, need,
can do, and are learning to do is there any assurance that what is provided in the
program will be appropriate for them. The function of Section II is (1) to in-
crease your awareness of how various theorists and researchers view child be-
havior and development, (2) to develop your ability to observe and describe
children’s feelings, interests, and abilities, and (3) to increase your understanding
of how such observations can be used to guide your program decision making.

In Section III you will be helped to understand how and why differing
approaches are used by professionals who work with young children. Three
general perspectives on child development and early childhood education are
presented and then extended through a discussion of four specific program models.
There are, of course, many different ways of organizing time schedules, arranging
and using classroom space, and establishing and maintaining ground rules for
children’s behavior. Consequently, the last three chapters of this section help you
develop the knowledge and skills to establish and to maintain a productive
classroom, to plan and manage lessons and activities, and to communicate
effectively with children, parents, and co-workers.

Section IV will help you develop your teaching resourcefulness. You will
learn how to set up activity centers and how to conduct the kinds of activities
that help children learn. The need for a broad and varied teaching repertoire
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that allows you to provide for quite diverse individual needs is constantly dem-
onstrated and emphasized throughout the section.

The following procedures are recommended for maximizing the benefits

you derive from the text:

1.

Make arrangements to have experiences with young children in which you

observe and interact with them. If you are currently enrolled in a college

teacher-preparation program, such field experiences may be arranged for you.

If not, you should make your own arrangements for contact with children who

are three through seven years of age. The following are possible ways to obtain

this kind of opportunity:

Volunteer your services to assist teachers in nursery school, day care,
kindergarten, or primary grades. Make realistic commitments that you can
dependably carry out

Arrange to baby-sit for children of varying ages.

Volunteer to assist the persons responsible for church school classes.

Volunteer to assist the librarians in the children’s section of a public library.

Develop a portfolio of materials related to your professional growth. Such a

portfolio could contain papers and writing for your early childhood education

courses; collections of related news clippings, articles, and references; activity
suggestions; directories of resources; and catalogs. Developing a useable system
for collecting, storing, and retrieving reference materials will definitely help
your professional growth. For suggestions in classifying these materials, refer to
Appendix 1.

The process of becoming a competent teacher is continuous. This textbook and

your current teacher-preparation program are merely the beginning. Nor will the
process be completed when you have graduated and are employed as a teacher. As
authors, our goal is to help you become a successful and effective teacher, but it is
really your task.
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