-

uction to Special Fducation

. #

%

William L. Heward



sixth edition

Exceptional Children

An Introduction to Special Education

William L. Heward

(he Ohio State University

MERRILL
an imprint of Prentice Hall
Upper Saddle River, New Jersey Columbus, Ohio



Library of Congress Cataloging-in-Publication Data
Heward, William L.
Exceptional children : An introduction to special education/William L. Heward.—6th ed.
. cm.
Includes bibliographical references and indexes.
ISBN 0-13-012938-0
1. Special education—United States. 2. Exceptional children—United States. 1. Title.
LC3981.H49 2000
371.9'0973—dc21 99-34889
CIP
Cover Photo: Shelley Gazin Photography
Editor: Ann Castel Davis
Developmental Editor: Linda Ashe Montgomery
Production Editor: Mary M. Irvin
Design Coordinator: Diane C. Lorenzo
Associate Design Director: Karrie Converse-Jones
Text Design: STELLARViSIONS, Ceri Fitzgerald
Cover Design: Ceri Fitzgerald
Editorial Assistant: Pat Grogg
Photo Coordinator: Sandy Lenahan
Production Manager: Pamela D. Bennett
Electronic Text Management: Marilyn Wilson Phelps, Karen L. Bretz, Melanie N. King
Director of Marketing: Kevin Flanagan
Marketing Manager: Meghan Shepherd
Marketing Coordinator: Krista Groshong

This book was set in Garamond by Prentice Hall and was printed and bound by R. R. Donnelley & Sons
Company. The cover was printed by Phoenix Color Corp.

©2000, 1996 by Prentice-Hall, Inc.
Pearson Education
Upper Saddle River, New Jersey 07458

All rights reserved. No part of this book may be reproduced, in any form or by any means, without
permission in writing from the publisher.

Earlier editions ©1992 by Macmillan Publishing and ©1998, 1984, 1980 by Merrill Publishing Company.
Printed in the United States of America

1098765432

ISBN: 0-13-012938-0

Prentice-Hall International (UK) Limited, London
Prentice-Hall of Australia Pty. Limited, Sydney
Prentice-Hall of Canada, Inc., Toronto

Prentice-Hall Hispanoamericana, S. A., Mexico
Prentice-Hall of India Private Limited, New Delhi
Prentice-Hall of Japan, Inc., 7okyo

Prentice-Hall (Singapore) Pte. Ltd., Singapore
Editora Prentice-Hall do Brasil, Ltda., Rio de Janeiro



EXx iC ‘
Exceptional Children

{f"f Sy et T AT
= SO



oL, B SEHEPDRIEVS A : www. ertongbook. com !ﬁ.?—w



This book is dedicated to John Cooper and Tim Heron.
Be it in the peleton, the bottling line, or a faculty meeting;

no better friends and colleagues could a guy have.
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Preface

S pecial education is the story of people. It is the story of a preschool child with
multiple disabilities who benefits from early intervention services. It is the story of a
child with mental retardation whose parents and teachers work together to ensure
she participates in typical school activities with her peers. It is the story of a fourth-
grader with learning disabilities who helps his parents and teachers plan his instruc-
tional program that teaches to his strengths and addresses his weaknesses. It is the
story of the gifted and talented child who brings new insights to old problems, the
high school student with cerebral palsy who is learning English as his second lan-
guage, and the young woman who has recently moved into a group home after
spending most of her life in a large institution. Special education is all of their sto-
ries, stories that portray the resiliency and triumphs of children and adults with
exceptionalities.

The story of special education is yet unfinished. Professionals continue to strive
to meet the challenges of special education and the people it serves. And, whether
you are a beginner or a seasoned player, I hope that your study and involvement
with children and adults with special needs will challenge you to seek better ideas
to meet these needs.

Text Organization and Structure

With the sixth edition of Exceptional Children, 1 want to convey to you not only
the diversity and excitement of special education but also to present you with an
informative, readable, and responsible introduction to the professional practices,
trends, and research that define contemporary special education. To this end, the
book begins with A Personal View of Special Education—eight perspectives on the
purpose and responsibilities of special education—followed by fifteen chapters
organized into two parts.

Part One—Foundations for Understanding Special Education—presents an
overview of terminology, laws, policies, and practices that are consistent with the
1997 amendments to the Individuals with Disabilities Education Act (IDEA) and the
exceptional child’s right to receive an appropriate education in the least restrictive
environment. Chapter 2 examines the referral, assessment, and placement of stu-
dents in special education. Chapters 3 and 4 describe how to acknowledge and
appreciate the cultural and linguistic differences that some children with special
needs bring to the classroom, and the important role parents and families play in
the decision-making process for planning the individual education needs of their
children. Part Two—Educational Needs of Exceptional Students—is organized
around nine categorical chapters within a developmental, lifespan perspective.
Thus, Part Two opens with a look at early childhood special education and the
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Key Text Features

Teaching and

Learning in School
sl s s
Distributed throughout the
text, “Teaching and Learning
in School” boxes provide
practical applications and
intervention strategies for
general classroom teachers
and special educators.

critical role early intervention plays in nurturing the development of young children
with special needs. Part Two closes with a chapter on transition from secondary
school and the responsibility educators and parents share in preparing students
with exceptionalities for adulthood. Chapters 6 through 14, the chapters that fall
between early childhood and transition, introduce you to the definitions, preva-
lence, causes, historical background, assessment techniques, instructional strate-
gies, current issues, and future trends for eight disability categories and for gifted-
ness and talent development. Autism, ADHD, and traumatic brain injury are
covered within these chapters.

I Key Text Features

Focus Questions

Each chapter begins with five questions that provide a framework for studying the
chapter and its implications. These Focus Questions serve as discussion starters for
introducing, overviewing, concluding, or reviewing. Open-ended questions can be
found on the Message Board on the Companion Website (http://www.prenhall.
com/heward), which allows you to engage in interactive discussions with your
classmates.

Teaching Strategies

Providing an instructional framework for this edition are “Teaching and Learning in
School” boxes that describe a wide range of effective interventions—from classroom
performance and classroom management to curriculum modifications and error cor-
rection and feedback. These strategies provide practical and clear guidelines for
working with students in inclusive settings or in pull-out programs. Each of these
strategies is supported by research that documents its effectiveness with students
who have disabilities.

TEACHING AND LEARNING IN SCHOOL

Someone’s Missing: The Student
As an Overlooked Participant in

the IEP Process
by Mary T. Peters
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Profiles of People/Perspectives of Issues

The “Profiles and Perspectives” boxes include two types of essays. One type high-
lights the personal struggles, triumphs, and stories of persons with disabilities, such
as the interview of student leaders from Gallaudet University who share their posi-
tion and passion on why the president of Gallaudet should be a member of the Deaf
culture. In another box, Stephen Hawking, the famed physicist, contributes his
thoughts on living with a degenerative disease that causes him to continually adapt
his lifestyle but does not affect his intellectual ability. The other “Profiles and Per-
spectives” boxes are written by special educators, parents, and journalists who share
their personal views about where special education is, or should be, going. Contribu-
tors to these boxes include Dr. Michael Giangreco, “Moving Toward Inclusive Educa-
tion,” and Dr. Richard D. Howell, who describes innovations in assistive technology
with “Grasping the Future with Robotic Aids.”

PROFILES AND PERSPECTIVES
Deaf President Now!
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Profiles and Perspectives
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“Profiles and Perspectives” boxes
silhouette cases—the personal journeys,
joys, and obstacles of living with a
disability or teaching students with
disabilities. The hope is that by reading
about the personal struggles or triumphs
of people with disabilities or about the
people in the field who are making a
difference, you will be inspired to
continue your study of special education.
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Key Text Features
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New to This Editon [| New to This Edition

Integrated Videos

New to this edition are four inserts entitled “Teaching and Learning Video Connec-
tions.” Each of these features begins by integrating the content of a video (available
free to your professor) with teaching and learning strategies that will contribute to
your development as an educator.

ot daw your houghts and i
of tocommandations

V2,

\

Teaching and Learning
Video Connections
EEmee——— e
These features integrate the
content of a video with the
text and describe practical
strategies for applying that
content in a meaningful way.

Video #1: A New IDEA for Special Education. The first of these inserts is
entitled “Developing Individual Education Plans” and highlights the video A
New IDEA for Special Education, through which you will learn about the critical
aspects of the Individuals with Disabilities Education Act (IDEA). The insert fur-
ther describes the essential components of writing the goals and objectives for
individual education plans (IEPs). The teaching segment of this insert connects
you to the Companion Website for this text (http://www.prenhall.com/heward),
where you can practice developing IEP goals and objectives for any one or
more of four exceptional children who are profiled on the website.

Video #2: Together We Can! The second insert, “Classwide Peer Tutoring,”
introduces the video Together We Can! Following the viewing of the video, the
Learn and Teach segments of the insert provide you with guidelines for design-
ing and implementing a peer tutoring program in which every student in a gen-
eral education classroom participates as both tutor and tutee.

Video #3: Small Differences. The third insert, “Small Differences,” guides
your viewing of the video of a small group of children with disabilities who
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want to raise your awareness of the Small Differences between people with and Companion Website

without disabilities. This feature asks you to examine closely your own precon-
ceptions about the abilities of students with exceptionalities and apply strategies
to develop positive images and attitudes.

Video #4: LifeLink. The fourth insert, “Learning to Live On My Own,” high-
lights the video LifeLink and a program to provide opportunities for secondary
students with disabilities to learn independent living skills and prepare for life in
the adult community. In the Learn and Teach segments, you will find out how to
teach for transition success.

Integrated Margin Notes

Also new to this edition are margin notes that direct you to the use of the Internet
and a Companion Website (http://www.prenhall.com/heward) designed espe-

cially to accompany this text. Identified by the WWW logo, as shown here in the mar- @
gin, these notes direct you to the Companion Website materials that will assist you in
your study of each chapter. Long valued by users of previous editions of Exceptional
Children is the wealth of information in the other margin notes. These notes pro-
vide additional commentary and perspectives on the accompanying content or links
to related materials in other chapters or professional resources.

| Companion Website

Accompanying this text is a user-friendly website that provides the professor and stu-
dent a variety of meaningful resources and a study tool for you. Organized by chap-
ter, this website includes:

Study Tools for Every Chapter
* Chapter Objectives — outlines key concepts from the text.
* Interactive Self-quizzes — complete with hints and automatic grading that
provide immediate feedback to you. After you submit your answers for the inter-
active self-quizzes, the Companion Website Results Reporter computes a per-
centage grade, provides a graphic representation of how many questions you
answered correctly and incorrectly, and gives a question-by-question analysis of
the quiz. You are then given the option to send your quiz to up to four e-mail
addresses (professor, teaching assistant, study partner, etc.).
* Message Board — serves as a virtual bulletin board to post or respond to
questions or comments to/from a national audience. Some Focus Questions
from the text have been added to get you started.
* Web Destinations — links to WWW sites that relate to chapter content

Access to the Course Syllabus
* Syllabus Manage™ provides the instructor, with an easy, step-by-step
process to create and revise syllabi, with direct links into Companion Website
and other online content without having to learn HTML.
* You, as a student, may logon to the syllabus during any study session. All you
need to know is the web address for the Companion Website and the password
the professor has assigned to the syllabus. The address for this website is
http://www.prenhall.com/heward.
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Additional Supplements

* After your professor has created a syllabus using Syllabus Manager™, you
may enter the syllabus for your course from any point in the Companion Website.
e (lass dates are highlighted in white and assignment due dates appear in blue.
By clicking on a date, you are shown the list of activities for the assignment. The
activities for each assignment are linked directly to actual content.

* Adding assignments consists of clicking on the desired due date, then filling
in the details of the assignment—name of the assignment, instructions, and
whether or not it is a one-time or repeating assignment.

¢ In addition, links to other activities can be created easily. If the activity is
online, a URL can be entered in the space provided, and it will link automatically
to the final syllabus.

¢ The completed syllabus is hosted on the publisher’s servers, allowing conve-
nient updates from any computer on the Internet. Changes your professor
makes to the syllabus are immediately available to you at your next logon.

[ Additional Supplements

Student Study Guide

A comprehensive review of the text content, the Student Study Guide provides you
with a useful resource for learning about exceptional children, their families, and the
field of special education. The chapter objectives, chapter overviews, chapter-at-a-
glance tables, guided reviews, and self-check quizzes allow you to diligently study the
course content.

Instructor’s Manual

An expanded and improved Instructor’s Manual is fully integrated with the text and
includes numerous recommendations for presenting and extending the content of
the chapters. The manual consists of chapter-by-chapter sections with chapter out-
lines, chapter-at-a-glance charts, chapter objectives, suggested answers to Focus
Questions, introductory or enrichment activities, and recommendations for using
the videos and video inserts, and other multimedia resources.

Transparencies

A package of nearly 150 two- and four-color acetate transparencies is available for
use with the text. The transparencies highlight key concepts, summarize content,
and illustrate figures and charts from the text. These transparencies are also avail-
able in Microsoft PowerPoint and can be accessed from the Companion Website,
http://www.prenhall.com/heward.

Test Bank

A printed test bank of approximately 1,000 questions also accompanies the text. A
variety of objective and essay questions are provided for each chapter. Computerized
versions of the test bank are available in both Windows and Macintosh formats to
enable professors to customize their exams.
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A Personal View
of Special Education

My primary goal in writing this book is to describe the
history, practices, advances, problems, and challenges that
make up the complex and dynamic field called special edu-
cation in as complete, clear, up-to-date, and objective a man-
ner as possible. This, of course, is much easier said than
done: an author’s personal views are surely implicit in those
descriptions—between the lines, as they say. Because my
personal beliefs and assumptions about special education—
which are by no means unique, but neither are they univer-
sally held by everyone in the field—affect both the substance
and the tone of the entire book, | believe | owe you an explicit
summary of those views.

People with disabilities bave a fundamental right to live and participate in the
same settings and programs—in school, at home, in the workplace, and in the com-
munity—as do people without disabilities. That is, the settings and programs in
which children and adults with disabilities learn, live, work, and play should, to the
greatest extent possible, be the same settings and programs in which people without
disabilities participate. People with and without disabilities have a great deal to con-
tribute to and learn from one another. We cannot do that without regular, meaningful
interaction.

Individuals with disabilities have the right to as much independence as we can
belp them achieve. Special educators have no more important teaching task than
that of helping children with disabilities learn how to increase the level of decision
making and control over their own lives. Thus, self-determination and self-advocacy
skills should be significant curriculum components for all students with disabilities.

Special education must continue to expand its efforts to recognize and
respond appropriately to all learners with exceptional educational needs. These
include the gifted and talented child, the preschooler with disabilities and the infant
who is at risk for a future learning problem, the exceptional child from a different cul-
tural background, and the adult with disabilities. In support of this belief, this text
includes a chapter on each of these critical areas of special education.

Both the meaningfulness and the effectiveness of special education are
enbanced by a partnership between schools and families. Professionals have too
long ignored the needs of parents and families of exceptional children, often treating
them as patients, clients, or even adversaries instead of realizing that they are partners
with the same goals. Some special educators have too often given the impression
(and, worse, believed it to be true) that parents are there to serve professionals, when
in fact the opposite is more correct. We have long neglected to recognize parents as a



