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PREFACE

To the Instructor

Canadian Content, Third Edition, is a reader designed for Canadian
college and university students taking a first-level composition
course. Most of the forty selections new to this edition—many of
them never previously anthologized—are by or about Canadians. At
this time in our country’s history, it is appropriate, even urgent, to
concentrate on the questions of who we are, where we have come
from, and how we are similar to or different from our neighbours, so
that we may choose intelligently where we want our common des-
tiny to lead. To provide students with new perspectives on and
insights into our diverse community, many of the selections new to
this edition focus on the experience and uniqueness of being
“Canadian.”

Like its predecessors, this edition includes readings and
instructional text for the four traditional rhetorical modes: narration,
description, exposition, and argumentation. Narrative and descrip-
tive prose provide a useful starting point for students not only
because students are familiar with these forms from high school,
but also because they will find powerful and affecting prose in the
selections that constitute Unit One. However, since most of the writ-
ing that students are required to do in school and on the job is
expository, most of this book is devoted to explaining and illustrat-
ing the six basic expository strategies. The first eight units are
arranged in ascending order of difficulty: from narration and
description to exemplification, process analysis, classification and
division, comparison and contrast, cause and effect, definition, and
finally argumentation, which requires the application of several
expository techniques in addition to persuasive ones. The ninth
unit, Further Reading, includes eight fairly sophisticated essays that
employ a combination of rhetorical strategies. New to this edition
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are a brief introduction to writing documented essays together with
a list of topics designed to give students practice in writing docu-
mented essays based on selections in the text.

We acknowledge at the outset that the rhetorical patterns treat-
ed here individually are, in “real life” writing, most often found in
combination. In our experience, however, students find it helpful to
analyze and practise these patterns of development one at a time.
When all have been mastered, students can then combine them in
various ways to suit their purpose.

The essays within each unit are arranged from simplest to most
complex; thus, an instructor can assign readings suited to the level
of the class, or can lead students through a progressively challeng-
ing series of assignments in a single rhetorical mode. In choosing
the selections for this text, we kept in mind three criteria: first, each
essay had to be well written—an example of good standard English
prose, neither very formal nor highly colloquial, the kind of prose we
want our students to learn to write. Second, each selection had to
exemplify one of the rhetorical modes: the structure and develop-
ment had to illustrate clearly, if not exclusively, the pattern under
discussion. Finally, we looked for pieces that were both informative
and interesting, selections that would stimulate thought, provoke
class discussion, and promote our students’ understanding of them-
selves, of others, and of the world around us.

Throughout the text, we emphasize that there is no one “best”
way of approaching a topic. There are always many approaches to
choose from when organizing and developing an idea, and the “best”
choice depends on a careful analysis of one’s audience, subject, and
purpose. In other words, we present the traditional rhetorical modes
not as compositional straitjackets but as methods of invention, options
to explore when considering how to approach a particular subject.

Many instructors prefer to organize their courses around themes
rather than structural patterns, so we have included a second Table
of Contents organized by theme. The Further Suggestions for
Writing (page 401), which encourage students to consider similari-
ties and differences between essays throughout the text, should be
particularly useful to instructors who prefer the thematic approach.

Each unit begins with an introduction written in an informal,
accessible style. Where possible, examples and allusions have
been drawn from the students’ culture, not just to make the point
clear, but also to make the writing process less intimidating. One of
the goals of this text is to demystify the writing process. The intro-
ductions encourage the student to ask specific questions about his
or her subject and then to formulate a thesis statement that, tenta-
tively at first, more definitively after several drafts, summarizes the
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essay in a single sentence. Whether or not this sentence appears
in the final draft, the exercise of formulating and refining a thesis
statement serves to clarify both the student’s thinking and the
paper’s organization.

Many students resist composing a traditional essay outline. The
thesis statement—which is an outline in miniature—ensures that
the student has done the preliminary thinking and organizing that a
well-structured paper requires. Students sometimes object to this
“blueprint” approach to composition, protesting that “real writers
don’t write this way.” True: novelists, poets, playwrights, and many
other professional writers do not approach writing this way.
Nevertheless, as the selections in this text clearly illustrate, “real”
writers do pay careful attention to the organization and develop-
ment of their prose. A few, such as Bertrand Russell and Martin
Luther King, Jr., even employ a formal thesis statement.

Most of our students, of course, do not aspire to become pro-
fessional writers. Their goal is to write competently within the con-
text of their company, business, or profession. Unfortunately, many
students arrive at college without much training or practice in writ-
ing clear prose; hence, we have emphasized structure throughout
this text. Most college students, in our experience, respond posi-
tively to a practical, no-nonsense approach to writing such as the
one we present here.

Immediately following the introduction in each unit, there is a
short model essay that illustrates the prose structure being present-
ed. To show students how a single subject may be approached
from different points of view and supported in different ways, all the
model essays focus on the subject of education and have been
designed to illustrate the introductory and concluding strategies that
are explained in the List of Useful Terms at the back of the book.

Within the units, each selection is followed by a short biographi-
cal note and by definitions of the most difficult words and allusions.
Please note that our “meanings” are not intended to be exhaustive
definitions; we have explained each word or phrase specifically as it
appears in its context. Not all potentially problematic terms have
been glossed, only those that the majority of students are likely to
have difficulty with: terms that lack contextual clues as to their
meaning or that are essential to the reader’s understanding of the
text. We expect students to use their dictionaries to clarify the
meaning of other words they may not know.

Two sets of questions follow each essay. The Structure and
Strategy questions are designed to lead the students to an
understanding of form: how the piece is put together and why the
writing strategies employed are effective. The Content and Purpose



questions are designed to encourage the students’ analysis of the
content of the piece, to deepen their understanding of meaning.

Words or phrases that are included in the List of Useful Terms
appear in capital letters in the questions. For example, if a question
explores an author’s use of DICTION, the typeface serves as a cue
to consult the List of Useful Terms for an explanation of the word
“diction.”

We have included a few Suggestions for Writing after each
essay. These suggestions lead either to a paper with a form similar
to that of the essay under discussion or to one that responds in
some way to the content of the piece. At the end of each unit,
Additional Suggestions for Writing give students practice in the spe-
cific rhetorical form that is its focus. And finally, at the end of the
book, we have provided Further Suggestions for Writing, a list of
topics to encourage students to identify and explore thematic and
formal links between two or more selections in the text.
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INTRODUCTION

1. How to

Read with
Understanding

Every college student knows how to read—sort of. The trouble is
that most of us don’t read very efficiently. We don’t know how to
adapt our reading style to our purpose. Most people aren’t even
aware that there are different kinds of reading suited to different
purposes.

Basically, there are two kinds of reading: surface reading,
which is casual reading for pleasure or for easy-to-find facts. This
is the kind of reading we engage in when we enjoy a novel, mag-
azine, or newspaper. The second kind of reading is deep
reading. This is the type required in college courses and on the
job: reading to acquire the knowledge, facts, and ideas we need
in order to understand a topic. This kind of reading has practical
rather than recreational purposes. Both kinds of reading can
bring us personal satisfaction, but one is undeniably more difficult
than the other.

Deep reading, or analytical reading, is the kind that most of us
don’t do as well as we would like. As with any other skill, there is a
technique involved that can, with practice, be mastered. In gener-
al, there are three basic guidelines to follow: figure out as much
about the piece as you can before reading it; identify what you
don’t understand while reading it; and review the whole thing after
reading it.

Specifically, there are seven steps to reading with understanding:




2 INTRODUCTION

1. Remove Distractions

Every year, teachers hear hundreds of students protest that they
are able to read perfectly well while listening to music, watching
television, talking on the phone, or filing their nails. These students
are right. They can read under those circumstances, but they can’t
read for understanding. To read analytically, you have to focus your
attention completely on the text. Reading for understanding is an
active process, requiring your full concentration and participation.
For example, you should learn to read with a pencil in your hand, if
you don’t already do so. Only half the task of making the meaning
clear belongs to the writer; the other half belongs to you.
Understanding is something you have to work at.

Find a quiet spot, with a good reading light, where you can be
alone with your book, your pencil, and your dictionary. We’ll get to
the dictionary later.

2. Preview Before You Read

Human beings cannot learn facts, ideas, or even words in isolation.
We need a context, a sense of the whole into which the new piece
of information fits. The more familiar you are with the context and
content of a piece before you begin to read, the better able you will
be to read with understanding—whether you’re reading three sen-
tences or three volumes.

Figure out as much as you can before beginning to read. How
long is the piece? You’ll want to estimate how much time you’ll need
to complete it. What's the title? The title usually points to something
significant about the writer’s topic or purpose. Like the label on a
candy bar, the title of an article tells you something about what’s
inside. Who wrote it? Knowing something about the author helps
you predict what the essay might be about. Is the author dead or
alive? What is his or her nationality: Canadian, American, or
Tasmanian? Is she a humorist or a social critic? Or is he a journalist
or an academic? Is the author a specialist in a particular field?

What about the body of the work? Does it include any diagrams
or illustrations? Are there subheadings that indicate the division of
the material into main ideas? Finally, for the readings in this text,
don’t forget the context we’ve provided for you: the unit in which
each essay is found gives you a clue to the kind of organization and
development you can expect.

3. Read the Selection All the Way Through

This is a very important step, and it isn’'t always easy. Most inexperi-
enced readers have a fairly short attention span—about eight to ten



