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TO THE INSTRUCTOR

Overview

Timed Readings Plus is designed to develop both reading speed and com-
prehension. A timed selection in each lesson focuses on improving reading
rate. A nontimed selecion—the “plus” selection—follows the timed selec-
tion. The nontimed selection concentrates on building mastery in critical
areas of comprehension.

The 10 books in the series span reading levels 4-13, with one book at
each level. Readability of the selections was assessed by using the Fry Read-
ability Scale. Each book contains 25 lessons; each lesson is divided into
Parts A and B.

Part A includes the timed selection followed by 10 multiple-choice ques-
tions: 5 fact questions and 5 thought questions. The tumed selection 1s 400
words long and contains subject matter that is factual, nonfiction, and
textbook-like. Because everyone—regardless of level—reads a 400-word
passage, the steps for the timed selection can be concurrent for everyone.

Part B includes the nontimed selection, which is more narrative than the
timed selection. The length of the selection varies depending on the subject
matter, which relates to the content of the timed selecton. The nontimed
selection is followed by five comprehension questions that address the
following major comprehension skills: recognizing words in context,
distinguishing fact from opinion, keeping events in order, making correct
inferences, and understanding main ideas.

Getting Started

Begin by assigning students to a level. A student should start with a book

that is one level below his or her current reading level. If a student’s read-
ing level is not known, a suitable starting point would be one or two levels
below the student’s present grade in school.

Teaching a Lesson: Part A

Work in each lesson begins with the timed selection in Part A. If you wish
to have all the students in the class read a selection at the same time, you
can coordinate the timing using the following method. Give students the
signal to preview. Allow 15 seconds for this. Have students begin reading
the selection at the same time. After one minute has passed, write on the
chalkboard the time that has elapsed. Update the time at 10-second inter-
vals (1:00, 1:10, 1:20, etc.). Tell students to copy down the last time
shown on the chalkboard when they finish reading. They should then
record this reading time in the space designated after the selection.



If students keep track of their own reading times, have them write the
times at which they start and finish reading on a separate picece of paper and
then figure and record their reading time as above

Students should now answer the ten questions taiat follow the Part A
selection. Responses are recorded by putting an X in the box next to the
student’s choice of answer. Correct responses to eizht or more questions
indicates satisfactory comprehension and recall.

Teaching a Lesson: Part B

When students have finished Part A, they can move on to read the Part B
selection. Although brief, these sclections deliver all the content needed to
attack the range of comprehension questions that follow.

Students next answer the comprehension questions that follow the Part
B selection. Directions for answering the questions are provided with each
question. Correct responses require deliberation and discrimination.

Correcting and Scoring Answers

Using the Answer Key at the back of the book, students self-score their
responses to the questions in Parts A and B. Incorrect answers should be
circled and the correct answers should be marked. The number of correct
answers for Part A and for Part B and the total correct answers should be
tallied on the final page of the lesson.

Using the Graphs

Reading times are plotted on the Reading Rate grash at the back of the
book. The legend on the graph automatically converts reading times to
words-per-minute rates. Comprehension totals are plotted on the Compre-
hension Scores graph. Plotting automatically converts the raw scores to a
comprehension percentage based on four points pe- correct answer.

Diagnosis and Evaluation

The Comprehension Skills Profile graph at the back of the book tracks stu-
dent responses to the Part B comprehension questions. For each incorrect
response, students should mark an X in the corresponding box on the
graph. A column of Xs rising above other columns indicates a specific com-
prehension weakness. Using the profile, vou can assess trends in student
performance and suggest remedial work if necessary.

A student who has reached a peak in reading speed (with satisfactory
comprehension) is ready to advance to the next bock in the series. Before
moving on to the next book, students should be enzouraged to maintain
their speed and comprehension on a number of lessons in order to consoli-
date their achievement.



How 1o Usge THIS BOOK

Getting Started

Study Part A: Reading Faster and Better. Read and learn the steps to
tollow and the techniques to use to help you read more quickly and more
efficiently.

Study Part B: Mastering Reading Comprehension. Learn what the five
categories of comprehension are all about. Knowing what kind of compre-
hension response is expected from you and how to achieve that response
will help you better comprehend all you read.

Working a Lesson

Find the Starting Lesson. Locate the timed sclection in Part A of the les-
son that you are going to read. Wait for your instructor’s signal to preview
the selection. Your instructor will allow you 15 seconds for previewing.

Read the Part A Selection. When your instructor gives you the signal,
begin reading. Read at a faster-than-normal speed. Read carefully so that
you will be able to answer questions about what you have read.

Record Your Reading Time. When you finish reading, look at the black-
board and note your reading time. Write this time at the bottom of the
page on the line labeled Reading Time.

Answer the Part A Questions. Answer the 10 questions that follow the
selection. There are 5 fact questions and 5 thought questions. Choose the
best answer to cach question and put an X in that box.

Read the Part B Selection. This passage is less textbook-like and more
story-like than the timed selection. Read well enough so that you can
answer the questions that follow.

Answer the Part B Questions. These questions are different from tradi-
tional multiple-choice questions. In answering these questions, you must
make three choices for each question. Instructions for answering each cate-
gory of question are given. There are 15 responses for you to record.

Correct Your Answers. Use the Answer Key at the back of the book. For

the Part A questions, circle any wrong answer and put an X in the box you
should have marked. For the Part B questions, circle any wrong answer and
write the correct letter or number next to it.



Scoring Your Work

Total Your Correct Answers. Count your correct answers for Part A and
for Part B. Record those numbers on the appropriate lines at the end of the
lesson. Then add the two scores to determine your total correct answers.
Record that number on the appropriate line.

Plotting Your Progress

Plot Your Reading Time. Refer to the Reading Rate graph on page 116.
On the vertical line that represents your lesson, put an X at the point where
it intersects your reading time, shown along the left-hand side. The nght-
hand side of the graph will reveal your words-per-rainute reading speed.
Your instructor will review this graph from time to time to evaluate your
progress.

Plot Your Comprehension Scores. Record your comprehension scores on
the graph on page 117. On the vertical line that represents your lesson, put
an X at the point where it intersects your total correct answers, shown
along the left-hand side. The right-hand side of the graph will reveal your
comprehension percentage. Your instructor will want to review this graph,
too. Your achievement, as shown on both graphs, will determine your
readiness to move on to higher and more challenging levels.

Plot Your Comprehension Skills. You will find tte Comprehension Skills
Profile on page 118. It is used to record your wror g answers only for the
Part B questions. The five categories of questions are listed along the bot-
tom. There are five columns of boxes, one column for each question. For
every wrong answer, put an X in a box for that question. Your instructor
will use this graph to detect any comprehension problems you may be
experiencing.



PART A: READING FASTER AND BETTER

Step 1: Preview

When you read, do you start in with the first word, or do you look over
the whole selection for a moment? Good readers preview the selection
first. This helps make them good—and fast—readers. Here are the steps
to follow when previewing the timed selection in Part A of each unit.

1. Read the Title. Titles are designed not only to announce the subject,
but also to make the reader think. What can you learn from the title?
What thoughts does it bring to mind? What do you already know about
this subject?

2. Read the First Sentence. Read the first two sentences if they are short.
The opening sentence is the writer’s opportunity to greet the reader. Some
writers announce what they hope to tell you in the selection. Some writers
tell you why they are writing. Other writers just try to get your attention.

3. Read the Last Sentence. Read the final two sentences if they are short.
The closing sentence is the writer’s last chance to talk to you. Some writers
repeat the main idea once more. Some writers draw a conclusion—this is
what they have been leading up to. Other writers summarize their
thoughts; they ne all the facts together.

4. Scan the Selection. Glance through the selection quickly to see what
else you can pick up. Look for anything that can help you read the selec-
tion. Are there names, dates, or numbers? If so, you may have to read more
slowly. Is the selection informative—containing a lot of facts, or is it con-
versational—an informal discussion with the reader?

Step 2: Read for Meaning

When you read, do you just see words? Are you so occupied reading words
that you sometimes fail to get the meaning? Good readers see beyond the
words—they seck the meaning. This makes them faster readers.

1. Build Concentration. You cannot read with understanding if you are
not concentrating. When you discover that your thoughts are straying, cor-
rect the situation right away. Avoid distractions and distracting situations.
Keep the preview information in mind. This will help focus your attention
on the selection.

2. Read in Thought Groups. A reader should strive to see words in
meaningful combinations. If you see only a word at a time (called word-by-
word reading), your comprehension suffers along with your speed.



3. Question the Writer. To sustain the pace you have set for yourself, and
to maintain a high level of concentration and comprehension, question the
writer as you read. Ask yourself such questions as, “What does this mean?
How can I use this information?”

Step 3: Grasp Paragraph Sense

The paragraph is the basic unit of meaning. If you can discover quickly and
understand the main point of cach paragraph, you can comprehend the
writer’s message. Good readers know how to find the main ideas quickly.
This helps make them faster readers.

1. Find the Topic Sentence. The topic sentence, which contains the main
idea, is often the first sentence of a paragraph. It is followed by sentences
that support, develop, or explain the main idea. Sometimes a topic sentence
comes at the end of a paragraph. When it does, the supporting details come
first, building the base for the topic sentence. Some paragraphs do not have
a topic sentence; all of the sentences combine to create a meaningful idea.

2. Understand Paragraph Structure. Every well-written paragraph has a
purpose. The purpose may be to inform, define, exrlain, illustrate, and so
on. The purpose should always relate to the main idea and expand on it. As
you read each paragraph, see how the body of the paragraph is used to tell
you more about the main idea.

Step 4: Organize Facts

When you read, do you tend to see a lot of facts without any apparent con-
nection or relationship? Understanding how the facts all fit together to
deliver the writer’s message is, after all, the reason for reading. Good read-
ers organize facts as they read. This helps them read rapidly and well.

1. Discover the Writer’s Plan. Every writer has a p'an or outline to follow.
If you can discover the writer’s method of organizat on, you have a key to
understanding the message. Sometimes the writer gives you obvious signals.
The statement, “There are three reasons . . .,” should prompt you to look
for a listing of the three items. Other less obvious siginal words such as
moreover, otherwise, and comsequently tell you the direction the writer is tak-
ing in delivering a message.

2. Relate as You Read. As you read the selection, kzep the information
learned during the preview in mind. See how the writer is attempting to
piece together a meaningful message. As you discover the relationship
among the ideas, the message comes through quickly and clearly.



PART B: MASTERING READING
COMPREHENSION

Recognizing Words in Context

Always check to see if the words around a new word—its context—can give
you some clue to its meaning. A word generally appears in a context related
to its meaning. If the words soi and seeds appear in an article about gar-
dens, for example, you can assume they are related to the topic of gardens.

Suppose you are unsure of the meaning of the word expired in the fol-
lowing paragraph:

Vera wanted to take a book out, but her library card had expired.
She had to borrow mine because she didn’t have time to renew hers.

You could begin to figure out the meaning of expirved by asking yourself,
“What could have happened to Vera’s library card that would make her
have to borrow someone else’s card?” You might realize that if she had to
renew her card, it must have come to an end or run out. This would lead
you to conclude that the word expzred must mean to come to an end or
run out. You would be right. The context suggested the meaning to you.

Context can also affect the meaning of a word you know. The word key,
for instance, has many meanings. There are musical keys, door keys, and
keys to solving a mystery. The context in which key occurs will tell you
which meaning is right.

Sometimes a hard word will be explained by the words that immediately
follow it. The word grave in the following sentence might give you trouble:

He looked grave; there wasn’t a trace of a smile on his lips.

You can figure out that the second part of the sentence explains the
word grave: “wasn’t a trace of a smile” indicates a serious look, so grave
must mean serious.

The subject of a sentence and your knowledge about that subject might
also help you determine the meaning of an unknown word. Try to decide
the meaning of the word revive in the following sentence:

Sunshine and water will revive those drooping plants.

The sentence 1s about giving plants light and water. You may know that
plants need light and water to be healthy. If you know that drooping plants
are not healthy, you can figure out that revive means to bring back to
health.



Distinguishing Fact from Opinion
Every day you are called upon to sort out fact and opinion. When a friend
says she saw Mel Gibson’s greatest movie last night, she is giving you her
opinion. When she says she saw Mel Gibson’s latest movie, she may be stat-
ing a fact. The fact can be proved—you can check to confirm or verify that
the movie is indeed Mel Gibson’s most recent film. The opinion can be dis-
puted—ask around and others may not agree about the film’s unqualified
greatness. Because much of what you read and hear contains both facts and
opinions, you need to be able to tell them apart. You need the skill of dis-
tinguishing fact from opinion.

Facts are statements that can be proved true. The proof must be objec-
tive and verifiable. You must be able to check for yourself to confirm a fact.

Look at the following facts. Notice that they car be checked for accuracy
and confirmed. Suggested sources for verification appear in parentheses.

* In 1998 Bill Clinton was president of the United States. (Consult news-
papers, news broadcasts, clection results, etc.)

¢ Earth revolves around the sun. (Look it up in encyclopedias or astrological
journals; ask knowledgeable people.)

* Dogs walk on four legs. (Sce for yourselt.)

Opinions are statements that cannot be proved true. There is no objec-
tive evidence you can consult to check the truthfulness of an opinion.
Unlike facts, opinions express personal beliefs or judgments. Opinions
reveal how someone feels about a subject, not the tacts about that subject.
You might agree or disagree with someone’s opinicn, but you cannot prove
it right or wrong.

Look at the following opinions. Reasons for classification as opinions
appear in parentheses.

* Bill Clinton was born to be a president. (You cannot prove this by
referring to birth records. There is no evidence to support this belief.)

¢ Intelligent life exists on other planets in our solar svstem. (There is no
proof of this. It mav be proved true some day, but for now it is just an
educated guess—not a fact.)

¢ Dog is man’s best friend. (This is not a fact; your best friend might not
be a dog.)

As you read, be aware that facts and opinions are frequently mixed
together. The following passage contains both facts and opinions:

The new 2000 Cruising Yacht offers lots of real-life interior room. It
features a luxurious aft cabin, not some dim “cave.” The galley
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comes equipped with a full-size refrigerator and freezer. And this
spacious galley has room to spare. The heads (there are two) have
separate showers. The fit and finish are beyond equal and the
performance is responsive and outstanding.

Did you detect that the third and fifth sentences state facts and that the
rest of the sentences express opinions? Both facts and opinions are useful to
vou as a reader. But to evaluate what you read and to read intelligently, you
need to know the difference between them.

Keeping Events in Order

Writers organize details in a pattern. They present information in a certain
order. Recognizing how writers organize—and understanding that organi-
zation—can help you improve your comprehension.

When details are arranged in the precise order in which they occurred, a
writer is using a chronological (or time) pattern. A writer may, however,
change this order. The story may “flash back” to past events that affected
the present. The story may “flash forward” to show the results of present
events. The writer may move back and forth between past, present, and
future to help you see the importance of events.

Making Correct Inferences

Much of what vou read suggests more than it says. Writers do not always
state outright what they want you to know. Frequently, they omit informa-
tion that underlies the statements they make. They may assume that you
already know it. They may want you to make the effort to figure out the
implied information. To get the most out of what you read, you must come
to an understanding about unstated information. You can do this through
inference. From what is stated, you make inferences about what is not.

You make many inferences every day. Imagine, for example, that you are
visiting a friend’s house for the first time. You see a bag of dog food. You
infer (make an inference) that the family has a dog. On another day you
overhear a conversation. You catch the names of two actors and the words
scene, dialogue, and divecting. You infer that the people are discussing a
movie or play.

In these situations and others like them, you infer unstated information
from what you observe or read. Readers who cannot make inferences can-
not see beyond the obvious. For the careful reader, facts are just the begin-
ning. Facts stimulate your mind to think beyond them—to make an infer-
ence about what 1s meant but not stated.

The following passage is about Charles Dickens. As you read it, see how
many inferences you can make.



Charles Dickens visited the United States in 186'7. Wherever he
went, the reception was the same. The night before, crowds arrived
and lined up before the door. By morning the stueets were camp-
grounds, with men, women, and children sitting or sleeping on blan-
kets. Hustlers got ten times the price of a ticket. Once inside, audi-
ences were surprised to hear their favorite Dickens characters speak
with an English accent. After 76 readings Dickens boarded a ship for
England. When his fellow passengers asked him to read, he said he’d
rather be put in irons!

Did you notice that many inferences may be drawn from the passage?
Dickens attracted huge crowds. From that fact you can infer that he was
popular. His English accent surprised audiences. You can infer that many
people didn’t know he was English. Hustlers got high prices for tickets.
This suggests that “scalping” tickets is not new. Di:kens refused to read on
the ship. You can infer that he was exhausted and tired of reading aloud to
audiences. Those are some obvious inferences that can be made from the
passage. More subtle ones can also be made; however, if you see the obvi-
ous ones, you understand how inferences are made.

Be careful about the inferences you make. One sct of facts may suggest
several inferences. Not all of them will be correct; some will be faulty infer-
ences. The correct inference is supported by enough evidence to make it
more likely than other inferences.

Understanding Main Ideas

The main idea tells who or what is the subject of the paragraph or passage.
The main idea is the most important idea, the idea that provides purpose
and direction. The rest of the paragraph or passage explains, develops, or
supports the main idea. Without a main idea, there would be only a collec-
tion of unconnected thoughts. It would be like a handle and a bowl with-
out the “idea cup,” or bread and meat without the “idea sandwich.”

In the following passage, the main idea is printec in italics. As you read,
observe how the other sentences develop or explair the main idea.

Typhoon Chyis bt with full fury today on the centrol coast of Japan.
Heavy rain from the storm flooded the arca. High waves carried
many homes into the sea. People now fear that the heavy rains will
cause mudslides in the central part of the country. The number of
people killed by the storm may climb past the 200 mark by Saturday.

In this paragraph, the main idea statement appeas first. It is followed by
sentences that explain, support, or give details. Sorr etimes the main idea
appears at the end of a paragraph. Writers often corsstruct that type of para-
graph when their purpose is to persuade or convincz. Readers may be more
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open to a new idea if the reasons for it are presented first. As you read the
following paragraph, think about the overall impact of the supporting ideas.

Their purpose is to convince the reader that the main idea in the last sen-
tence should be accepted.

Last week there was a head-on collision at Huntington and Canton
streets. Just a month ago a pedestrian was struck there. Fortunately,
she was only slighdy injured. In the past vear there have been more
accidents there than at any other corner in the city. In fact, nearly 10
percent of all city accidents occur there. This intersection is danger-
ous, and a rraffic signal should be installed there before a life is lost.

The details in the paragraph progress from least important to most
important. They achieve their full effect in the main idea statement at the
end.

In many cases, the main idea is not expressed in a single sentence. The

reader is called upon to interpret all of the ideas expressed and decide upon
a main idea. Read the following paragraph:

The American author Jack London was once a pupil at the Cole
Grammar School in Oakland, California. Each morning the class
sang a song. When the teacher noticed that Jack wouldn’t sing, she
sent him to the principal. He returned to class with a note. It said
that he could be excused from singing if he would write an essay
every morning.

In this paragraph, the reader has to interpret the individual ideas and
decide on a main idea. This main idea seems reasonable: Jack London’s
career as a writer began with a “punishment” in grammar school.

Understanding the concept of the main idea and knowing how to find it

is important, Transferring that understanding to your reading and study is
also important.



nz Seeker of Gold

Spanish explorer Hernando de Soto was one of the best-known gold seekers
in history. Born in about 1500 in Barcarroto, Spain. de Soto came to the
Americas when he was in his teens. He soon became a ruthless soldier
whose troops feared his temper but admired his horse riding ability. In the
1520s, de Soto took part in expeditions to Central America, and in 1532,
he helped Francisco Pizarro conquer Peru. By the time he returned to
Spain, de Soto had great wealth gained from his share of treasures stolen
from the Peruvians. But he was not yet satisfied; he had listened to the tales
of American Indians and wanted to find the land of riches they described.

Captive American Indians had told the Spanish of lands north of Florida
that had great riches—riches far greater than those of Mexico and Peru. De
Soto hoped to win another fortune by finding these riches. He persuaded
the Spanish king to appoint him governor of Cuba ¢nd Florida and to allow
him to lead an expedition to explore North America. De Soto recruited
hundreds of soldiers, and he and this great army set sail from Spain in April
1538. At Havana, Cuba, they set up an advance basc and made final prepa-
rations for their expedition.

On May 30, 1539, de Soto and his army arrived in Florida, and from
there, they marched northward to Georgia. They then changed directions
and followed the Alabama River to Mobile Bay.

During the expedition, de Soto and his troops met many Indians whom
they forced to furnish supplies and whose chiefs they tortured in a useless
effort to locate the hidden gold. This brutality resulted in many battles; the
bloodiest was fought near Mobile Bay. About 70 Spzniards were killed, and
many more were wounded, inchuding de Soto.

In the spring of 1541 as they continued their vain search for gold, de
Soto and his army first saw the Mississippi River near the present site of
Memphis, Tennessee. Building boats, they crossed the Mississippi and, by
the next autumn, reached the Neosho River in northeastern Qklahoma.

In the spring of 1542, de Soto led his worn and tattered troops south-
ward, and near the junction of the Red and the Miss ssippi Rivers, fell ill
and died. Although his troops continued on to Mexico, they never found
the great wealth the American Indians kept saying wus just ahead.

Reading Time
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Recalling Facts

1.

Hernando de Soto was born in
about 1500 in

J a. Spain.
(A b. North America.
J ¢. Peru.

De Soto helped Francisco Pizarro
conquer

4 a. Peru.

b, Cuba.

3 ¢. Florida.

Dec Soto and his troops explored the
country north of Florida in order to

J a. conquer American Indians.
1 b. find reported riches.

 ¢. establish a Spanish base in
North America.

De Soto crossed the Mississippi
River

O a. by wading across.

U b. in boats his troops built.
 c. in Indian canoes.

De Soto died

J a. before finding gold.
1 b. in an Indian battle.
( c. after returning to Spain.

Understanding Ideas

6. A word that best describes de Soto is

10.

(4 a. kindly.
d b. greedy.
( ¢. brave.

. You can conclude from the article

that at the time of de Soto’s
expedition, North America was
inhabited mostly by

[ a. Spanish explorers.
Q b. European settlers.
(J ¢. American Indians.

The article suggests that Spanish
explorers in North America were
motivated by

O a. the thrill of discovering new
lands.

(d b. the lure of riches.

(1 ¢. a desire to meet new and
different people.

. The article suggests that de Soto’s

troops explored

(J a. most of North America.
1 b. northwestern North America.
(d ¢. southeastern North America.

It is likely that Indians reported gold
to de Soto

J a. even though they had no

knowledge of it.

 b. because they wanted a share of
the riches.

1 ¢. to reward him for his kindness.



