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REFACE

———>

This book is the seventh edition of Adolescence. The seven
editions span almost two decades. If anything, the jour-
ney of adolescence grows in fascination for me. This is an
exciting time to study and write about adolescent devel-
opment. Scholars around the world are making new dis-
coveries and developing new insights about virtually every
domain of adolescent development at a much faster
pace than in previous decades. The field of adolescent
development is also maturing to the point where the
knowledge that is being gained can be applied to ado-
lescents’ lives to improve their adaptation, health, and
well-being.

When [ wrote the first edition of Adolescence, I wanted
to construct a book that portrays the study of adolescent
development in both a scientific and an interesting man-
ner. The seventh edition of Adolescence continues my ef-
fort to both inform and motivate the reader.

CIENCE AND RESEARCH

Above all else, the seventh edition of Adolescence is an
extremely up-to-date presentation of research in the three
primary domains of development: biological processes,
cognitive processes, and socioemotional processes. Re-
search on biological, cognitive, and socioemotional de-
velopment continues to be the core of the book. This core
includes both classic and leading-edge research.

Research Updates

Approximately 30 percent of the references in the sev-
enth edition of Adolescence are new. More than 400 come
from 1995, 1996, 1997, and in-press sources.

Expert Consultants

The extensive research agenda in many different domains
of adolescent development makes it virtually impossible
for authors to provide a completely up-to-date render-
ing of content in all areas. To considerably improve the
research content in many areas, the seventh edition of
Adolescence underwent the most extensive review process
of any of the book’s seven editions.

For the first time in the seven editions of the book,
each individual chapter was reviewed in depth by an ex-
pert in the content area of the chapter. The following

truly outstanding experts each served as a research and
content advisor for a single chapter in Adolescence, sev-
enth edition:

Chapter 1: Introduction

Daniel Offer, University of Michigan

Chapter 2: The Science of Adolescent Development
Glenn Elder, University of North Carolina

Chapter 3: Biological Processes and Physical
Development

Elizabeth Susman, Pennsylvania State University

Chapter 4: Cognitive Development and Social
Cognition

Daniel Lapsley, Brandon University

Chapter 5: Information Processing and Intelligence

Daniel Keating, Ontario Institute for Studies in
Education

Chapter 6: Families

Joseph Allen, University of Virginia

Chapter 7: Peers

Wyndol Furman, University of Denver
Chapter 8: Schools

Allan Wigfield, University of Maryland
Chapter 9: Culture

Nancy Busch-Rossnagel, Fordham University
Chapter 10: The Self and Identity

James Marcia, Simon Fraser University
Chapter 11: Gender

Carol Beale, University of Massachusetts
Chapter 12: Sexuality

P. Lindsay Chase-Lansdale, University of Chicago
Chapter 13: Moral Development, Values, and Religion
James Rest, University of Minnesota

Chapter 14: Achievement, Careers, and Work
Harold Grotevant, University of Minnesota
Chapter 15: Adolescent Problems

Joy Dryfoos, Hastings-on-Hudson, NY
Chapter 16: Health, Stress, and Coping
Nancy Leffert, Search Institute, Minneapolis
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In addition, the following individuals recently
provided evaluations and feedback to John Santrock’s
other texts that improved the quality of Adolescence,
seventh edition:

Steven Ceci  Cornell University

Daniel Hart Rutgers University

Lawrence Walker University of British Columbia
Cynthia Graeber Columbia University

Diana Baumrind University of California, Berkeley
Janet Spence University of Texas, Austin
Sandra Graham UCLA

Florence Denmark Pace University

David Buss University of Michigan

James Jones University of Delaware

Stanley Gaines Pomona College

Richard Brislin  University of Hawaii

Seth Kalichman Georgia State University

Jane Halonen Alverno College

Raymond Paloutzian Westmont College

James Pennebaker Southern Methodist University

These two groups of leading researchers provided
invaluable suggestions that are reflected in changes made
throughout the seventh edition of Adolescence. They have
made Adolescence a far more accurate, up-to-date por-

trayal of research on adolescent development in the late
1990s.

Research on Adolescence—
Chapter Endpieces

An important new feature in Adolescence, seventh edi-
tion, is Research on Adolescent Development, which
appears in the endpiece of each chapter, called “Explor-
ing Adolescent Development.” To fully understand the
field of adolescent development, students need to explore
how the research process works. These endpieces provide
students with opportunities to see how scientists who
study adolescent development actually conduct research
investigations. In the first two chapters, students will
learn why research on adolescence is important and how
the research journal process works. In each subsequent
chapter, students will read a minisimulation of a journal
article on one of the chapter’s topics.

PROVING THE LIVES
OF ADOLESCENTS

I hope that when they complete this book, students not
only will have acquired a much better understanding of
the scientific basis of adolescent development, but also
will have increased their wisdom about practical appli-
cations to the real lives of adolescents. The seventh edi-
tion of Adolescence includes extensive information that
can be used to improve the lives of adolescents. The in-

creased emphasis on applications appears throughout the
book.

Social Policy

A special effort was made to increase the coverage of so-
cial policy issues regarding adolescent development.
Among the new discussions of social policy are those per-
taining to families, peers, schools, sexuality, and the media.

Adolescent Health and Well-Being

This chapter endpiece, the second part of “Exploring Ado-
lescent Development,” describes a number of issues in ado-
lescent health and well-being, as well as programs that
can be used to intervene in the lives of at-risk adolescents.

Practical Knowledge
About Adolescence

This end-of-chapter feature provides descriptions and
evaluations of books that will expand students’ knowl-
edge about practical applications that can improve the
lives of adolescents.

Resources for Improving
the Lives of Adolescents

Another unique end-of-chapter feature in Adolescence,
seventh edition, is the section Resources for Improving
the Lives of Adolescents. This popular feature was in-
troduced in the sixth edition of the book and has been
significantly expanded and modified in this edition.
The section lists phone numbers, addresses, brochures,
and books that can be used by students and instructors
when questions arise about helping adolescents improve
their lives.

Culture, Poverty, Ethnicity,
and Gender

In this edition the coverage of culture, poverty, ethnic-
ity, and gender was extensively updated. Previous editions
of Adolescence have been leaders in including up-to-date
coverage of these important topics. The current edition
is no exception, and many chapters include topics on
culture, poverty, ethnicity, and gender not found in other
texts on adolescence. Each chapter of Adolescence also has
a Sociocultural Worlds of Adolescence box.

G YSTEM

[ continue to strive to make this book more student-
friendly. I have explored alternative ways of presenting
ideas and continue to ask college students of all ages to
give me feedback on which strategies are most effective.
Covering all of adolescent development’s many topics
in one book and one course is a challenging task, requiring
clear writing and an effective pedagogical system. The
learning system in the seventh edition of Adolescence
includes the following.
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Visual Student Preface

Just after the preface, students will come across “To the
Student,” a visual student preface in which the learning
system is visually presented along with information about
how to use it effectively.

Beginning of Chapter

The learning system at the beginning of the chapter in-
cludes a chapter outline, a preview section, and a high-
interest “Images of Adolescence” lead-in to the chapter
material.

Within Chapter

Twice in each chapter, concept tables review the main
ideas that have been presented so far. Key terms are bold-
faced and defined in italics within the text. Visual fig-
ures and tables summarize important information.
Quotations are sprinkled throughout each chapter to stim-
ulate further thought about topics.

Critical Thinking About Adolescence is a new
feature in this edition of Adolescence. Twice in each chap-
ter, students will read brief boxes that encourage them
to stretch their thinking about an aspect of adolescent
development related to the chapter material. In addition,
the nature of critical thinking about adolescent devel-
opment is discussed toward the end of chapter 1. Jane
Halonen of Alverno College, a leading expert on criti-
cal thinking in teaching psychology, served as the
critical-thinking consultant for Adolescence, seventh
edition. She provided advice about how to include
critical thinking in the text and wrote some of the
critical-thinking boxes.

End of Chapter

An “Overview” section includes a brief summary of the
chapter and encourages students to again read the con-
cept tables for a more detailed review. The “Overview”
also includes a new feature—a Cognitive Map—that pro-
vides students with a visual organization of the chapter’s
contents. A listing of page-referenced Key Terms follows.
Key Terms are also defined in a glossary at the back of

the book.

Student-Friendliness

The text is extremely clear and well organized. Exam-
ples of concepts are given at every step of the way. The
conversational writing style engages students to think
about their own adolescence and the lives of other ado-
lescents. The book also has cartoons, beautiful photographs
and artpieces, and many applied features. If students enjoy
this book and feel they have considerably more knowl-
edge about both the scientific and the applied worlds of
adolescence upon finishing it, then I will have reached
my goals for the book’s seventh edition.

The Instructor’s Course Planner, the key to this teaching
package, was created by Allen H. Keniston and Blaine
F. Peden of the University of Wisconsin—Eau Claire. Allen
and Blaine are both award-winning teachers and active
members of the Council of Teachers of Undergraduate
Psychology. This flexible planner provides a variety of
useful tools to enhance your teaching efforts, reduce your
workload, and increase your enjoyment. For each chap-
ter of the text, the planner provides an outline, an overview,
learning objectives, and key terms. These items are also
contained in the Student Study Guide. The planner also
contains lecture suggestions, classroom activities, dis-
cussion questions, integrative essay questions, a film
list, and a transparency guide. It contains an abundance
of handouts and exercises for stimulating classroom dis-
cussion and encouraging critical thinking.

The Test Bank was constructed by Lynne Blesz Vestal.
This comprehensive test bank includes over 1,600 new
multiple-choice test questions that are keyed to the text
and learning objectives. Each item is designated as fac-
tual, conceptual, or applied as defined by the first three
levels of Benjamin Bloom’s Taxonomy of Educational
Objectives (1956).

The questions in the Test Bank are available on
Micro Test 111, a powerful but easy-to-use test-generating
program by Chariot Software Group. Micro Test is
available for Windows and Macintosh. With Micro Test,
you can easily select questions from the Test Bank and
print a test and an answer key. You can customize ques-
tions, headings, and instructions, you can add or import
questions of your own, and you can print your test in a
choice of fonts if your printer supports them.

The Student Study Guide was also created by Allen
H. Keniston and Blaine F. Peden of the University of
Wisconsin—Eau Claire. For each chapter of the text, the
student is provided with an outline, an overview, learn-
ing objectives, key terms, a guided review, study ques-
tions (with answers provided for self-testing), and an
integration and application question. The study guide be-
gins with the section “Developing Good Study Habits”
to help students study more effectively and efficiently.

The Human Development Transparency Set, second
edition consists of 141 acetate transparencies. These
full-color transparencies, selected by author John Santrock
and Janet Simons, include graphics from the text and var-
ious outside sources and were expressly designed to pro-
vide comprehensive coverage of all major topic areas
generally covered in life-span development. A compre-
hensive annotated guide provides a brief description for
each transparency and helpful suggestions for use in the
classroom.

A large selection of Videotapes, including Seasons
of Life, is also available to instructors, based upon the
number of textbooks ordered by your bookstore.

Preface
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The Human Development Interactive Videodisc Set,
produced by Roger Ray of Rollins College, brings life-
span development to life with instant access to over 30
brief video segments from the highly acclaimed Seasons
of Life series. The 2-disc set can be used alone for select-
ing and sequencing excerpts, or in tandem with a Mac-
intosh computer to add interactive commentary capability,
as well as extra video and search options.

The AIDS Booklet, fourth edition, by Frank D.
Cox of Santa Barbara City College is a brief but com-
prehensive introduction to acquired immune deficiency
syndrome, which is caused by HIV (human immunode-
ficiency virus) and related viruses.

The Critical Thinker, written by Richard Mayer
and Fiona Goodchild of the University of California,
Santa Barbara, uses excerpts from introductory psychol-
ogy textbooks to show students how to think critically
about psychology. Either this or the AIDS booklet are
available at no charge to first-year adopters of our text-
book or can be purchased separately.

Annual Editions®

Magazines, newspapers, and journals of the public press
provide current, first-rate, relevant educational informa-
tion. If in your adolescent development course you are in-
terested in exposing your students to a wide range of current,
well-balanced, carefully selected articles from some of the
most important magazines, newspapers, and journals pub-
lished today, you may want to consider Annual Editions:
Child Growth and Development, published by Dushkin/
McGraw-Hill. Annual Editions: Child Growth and Devel-
opment is a collection of over 40 articles on topics related
to the latest research and thinking in child development.

Taking Sides™

Are you interested in generating classroom discussion and
finding a tool to more fully involve your students in their
experience of your course! Would you like your students
to become more active learners and to develop critical think-
ing skills? Lastly, are you intrigued by current controver-
sies related to issues in childhood and development? If so,
you should examine a new publication from Dushkin/
McGraw-Hill, Taking Sides: Clashing Views on Controver-
sial Issues in Childhood and Society, edited by Professors Robert
L. DelCampo and Diane S. DelCampo of New Mexico State
University. Taking Sides, a reader that takes a pro/con ap-
proach to issues, is designed to introduce students to con-
troversies in childhood and development. The readings,
which represent the arguments of leading child behavior-
ists and social commentators, reflect a variety of viewpoints
and have been selected for their liveliness, currency, and
substance. There are 17 issues, which are grouped into
four parts according to the four developmental phases of
childhood: infancy, early childhood, middle childhood, and
adolescence. The issues are self-contained and designed to
be used independently.

Primis Custom Publishing

Primis Custom Publishing allows you to create original
works or tailor existing materials to suit your students’
needs. All you need to do is organize chapters from your
McGraw-Hill textbook to match your course syllabus.
You control the number of chapters, pieces of art and end-
of-chapter materials appropriate for your course. You may
also include your own materials in the book. With Primis
Custom Publishing all the choices are yours. In a few short
weeks after consulting with us you can have a profes-
sionally printed and bound book delivered to your book-
store. Please contact your local Sales Representative for
more information.
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fTHE STUDENT

—>

How the Learning System Works

&\-’ his book contains a number of learning features
hat will help you master the material more ef-
fectively. In this section, each of these features is
described and visually presented to help you understand
how the learning system in the book works.

Chapter Outline

Each chapter begins with an outline,
showing the organization of topics by
heading levels. The outline functions as
an overview of the chapter’s structure.

\GES OF ADOLESCENCE

ithara Simith Ie'a sixth-grade studentar  said, “A rennis player. | can't remember
n hool. Her favorite activity is  her name, though.” Barbara laughed and
sald, “She doesn’t know very much, does
she?" The mother reprimanded Barbara
for teasing Nancy, then walked out into
the hall with Nancy and told her not to
She placed it on the table s about what Barbara had said.
, the moth tBar-
H quwmm Nancy, saw Barbara ban's wom while Berbara wes at teomis
Shegrabbed  practice and picked up the book abour
Martina. She sat down and skimmed the
book in about an hour, forming a gen-
eral idea of the book's content. As she
tead, she made mental notes and devel-
‘oped many concepts about Martina's life
both on and off the tennis cour.

‘When we read, we process information
and interpret it. So reading serves as a
practical example to introduce the topic
of information processing in adolescence.
To read effectively, adolescents have to

wn’ﬂy perceive and artend to a complex set of
Mum\mn pages of the book. A fewof  visual symbols—words Note that Barbara

mdim:uk but Barbaragot and her mother attended more to words
ﬂh-c farti while y

ike and how she started to  to pictures, Another process in reading

lay tennis in her mxwe country of s holding the information we process in

wvakia, She especially noted how  memory. Note that after about an hour of

ll\niﬁﬂindvtmlﬂmﬁhmapllylng lndmg the molh:r was able to get the

with her and of kand hold the book's

sear. g xhtmu in her memory. Bur Barbara was

Barbara's younger sister walked  able to cover only several chapters of

just as Barbara finished vead-  the book in chis rime frame, and at this

the cvening Nancy asked, “Did  point, her memory of what the book was

gbwkud‘d Barbara replied,  about was much more impoverished

i ste toa lirtle to understand it than her mother's.

ﬁ not enough for parents to understand
children. They must accord children the
privtiege of understanding them.

~—Milton Saperstein, Paradoxes of
tmyday Life, 1955

NG Soctery
’X‘thﬁeﬁuotigme 192

Gender and Parenting 197

SociaL PoLicy Anp FAMILIES 200
Summary 202
Key Terms 203
Practical Knowledge About Adelescence 203
Resources for Improving the Lives of Adolescents 205

Exploring Adolescent D-ulnpmm:
Research on Adolescen: Developmen
Erclogicel Factors 1 Alrichn American
Adolescents’ Problem Behaviors 206
Adolescent Health and Well-Being
upport Programs for Families with
Adolescents 207

Chapter Boxes

Criticat Thinking About Adolescence
Reducing Parent-Adolescenc Conflict. 184
Communicating About Divorce 194

Images of Adolescence

Following the “Preview” section is an
imaginative high-interest piece that

focuses on a topic relevant to the
chapter’s content.

Preview

et heard them bem;: -r|u=
ipstalts 10 intetvene, She asked
> /hat the book nhimx Nancy

Opening each chapter is a brief preview
of the chapter’s main themes is presented
to help you think about what lies ahead.
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White s Asian and Pacific 1fander
o Hispanic Onigin—— smesm American Indian, Fskimno

Afticin American and Aleut
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1995 2005 2015 2025 2035 2045 2058
Yeur

Note: Percentages may total more than 100 because Hispanic Origin
sroup overlaps with othes et groups.

Figure-1.2

Ethy

Minarity Population Increases in the United States

The percentage of African American, Hispanic. and Asian American individualy icreased far osé from 1950 0 1988 thn did the

percentage of Whites

are sociocultural changes more profound than in the in-
creasing ethnic diversity of America's adolescents (Fisher,
Jackson & Villarrael, 1997; Halonen & Santrock, 1996)
(see figure 1,2).

Twenty percent of all American children and ado-
lescents under the age of 17 in 1989 came from ethnic
minority groups—such as African Americans, |
Native Americans, and Asian Americans. Projections in-
dicate thar, by the year 2000, one-third of all American
schaol-age children will fall inta this caregory, This chang-
ing demographic tapestry promises nor only the richness
that diversity produces but also difficult challenges (n ex-
tending the American dream ro individuals of all ethnic
and minority groups, Historically, ethnic minorities have
found themselves ar the bottom of the economic and so
cial order. They have been disproporrionately represented
among the poor and the inadequately educated (Edelman,
1995). Half of all African American adolescents and one.
third of all Hispanic adolescents live in poverty, Schaol
dropout rates for minority youth reach the alarming fig:
ure of 60 percent in sume urhan areas. More about the
nature of ethnic minurity adolescents in the United States
appears in Sociocultural Worlds of Adolescence

Re Ty, some individuals have voiced dissatisfe
tion with the u: ethnic
minority group. S action stems from traditionally
associating the term minority with inferiority and deficits
Further, the concept of minority implics that there is a ma-
jority. Indeed, it can he argued that there really is no ma-
jority in the United States because Whites are actually

panics,

camposed of many different ethic groups, and Whices are
not a majority in the world. When the term ethnic minoriey
is used in this texr, the use is intentional—nor to imply
that ethnic minonity adolescents should be viewed as infe-

vior or deficient in some way, bur ro convey the impact
that minority status has had on many ethnic minority ado-
lescents. The circumstances of cach erhnic group are not
solely i funetion of its own culture. Rather, many ethoie
graups have experienced considerable discrmination and
prejudice. For example, patterns of alcohol abuse amony Na
tive American adolescents cannot be fully understood with-
ut considerig the explottation thit hias accompanied Native
Americany’ history
A third, very important dimension of sociocul

tural contexis that is recelving inereased atrention is gen-
der, Gender is the socioculuural dimension of being male or
[emale, while sex refers ro the biological dimension of
being male or female (Unger & Crawford, 1996), Few
aspects of adolescent development are more central to
adolescents’ identity and to theirsocial relationships than
their sex or gender (Paludy, 1995). Sociery’s gender atti-
tudes are changing But how much! Is there a limit to how
auich society can determine what is appropriate hehav-
ior for male and female adole

1997). A special concern of many fer
scholars is that much of the history of interest in ado-
lescence portrays adolescent development with a *male
dominant theme.” Just s fmportant themes of this hook
ultueal issues ind the role of ethicity,
an important theme s also 1o extensively examine gender

are 10 examine cros:

18 Sansrocks Adolescent

Visual Figures

Photographs and Legends

Special attention was given to the selection of

These include both a description of
important content information and
photographs that illustrate the content.

Critical Thinking About Adolescence Boxes

These boxes are inserted periodically in each chapter to
encourage you to stretch your mind about a topic in that
particular section of the chapter.

ertor efforts! As you grew older, did you discover any
aspects of your sexual knowledge that had to be revised
because it was in error! Based on your experience in
learning about sexuality, how do you think sex edu-
cation should be addressed as u larger health issue in
society? How would you develop your psychological
argument hased on the evidence! By applying psy-
Applying Psychology Confep!b to cholagy's concepts to-your ows sexual Bior, you
Your Own Sexual Histor; are learning to think critically by creating arguments
Think about how you learned the * mm of life.” Did ~ based on developmental concepts

most of your information come from well-informed

sources! Were you able to talk freely and openly with

your own parents abut whar to expect sexually? Did

you acquire some false beliefs through your trial-and- —

| CrITICAL THINKING
ABouT
ADOLESCENCE

: o

TG Ty

photographs for Adolescence. A number of the photographs
were sent in by experts on adolescent development to be
included in the text. Legends were carefully written by the

OV vol oy | i

author to clarify and elaborate concepts.

Many childsen i adolescents show an intecest o eligion: and many r

school in M

ysia) ar

Dues this indoctrination work? In many cases it
does (Paloutzian, 1996). In general, adults rend ta adopr
the religious teachings of their upbringing. For instance,
individuals who are Catholics by the time they are 25
years of age, and who were raised as Catholics, likely
will continue to he Cacholics throughout therr adule
years. If a religlous change or reawakening oceurs, it 1s
most likely o tike place during adolescence

77 eligion enlightens. terrifies, subdues; it gives

otk s veosse, inspires vesolutions, and
inflames devotion

‘ —Henry Newman, 1853

Religious issues are important to adulescents
(Paloutzian & Suntrock, 1997) In one recent survey,
95 percent of 13- to 18-year olds said that they believe
in God or a universal spirit (Gallup & Bezilla, 1992)
Almost three-fourths of adolescents said that they pray,
and about one-half indicared that they hud atrended
religious services within the past week. Almost one-
half of the youth said that it is very important for a
young person o learn religious faich

s mstitucions created by adules (such as this Muslim

designed to iniroduce them ro religtous heliefs and ensure thar they will carry on a religious tradition.

Developmental Changes

Adolescence may he an especially important juncrure in
religious development, Even if children have heen in
doctrinated into o religion by their parents. because of
dvances in their cognitive development they might hegin
10 question wk

their own religious beliefs truly are.

During adolescence, espectally lare adolescence and
the college years, identity development hecomes a cen
tral focus (Erikson, 1968), Youth want answers to the
questions “Who am 17 What am | all abour as a person?
Whar kind of life do | want ta lead?" As part of their

_parch for identity, adolescents begin to grapple in more

The AIDS epudemic has led to an inereased awareness of the importance of sex education in adalescence

most likely o be introdueed: The progression is usually  physiology. The most common place for adolescents to
from physiolagical facts to reproductive facts and issues e given sex education informatton s in a tenth-grade
and then to more complicated, value-laden issues bialogy class. Another factor in quality sex education is

Sex education programs vary from one schoal to the  the tencher. Most instructors in sex education have ma-
next, Many schaols have no sex education programatall.  jored in biology, health education, home economics, or
Among those that do, a sex education program can  physieal education. Few have extensive coursework in
range from a well-developed, full-semester course on human sexuality. While teachers do not need a Ph.D. in
human sexuality to a 2-week unit on anatomy and  human sexuality to be effective sex education instructors,
390 Sanrocks Advlescence

Quotations

T TORICaT ways With questions ke these TWhy
am Lon this planet? s there really  God or higher spir-
itual being, or have | just been believing what my ps
ents and the church imprinted in my mind? What really
are my religious views?"

Piager's (1962) cognitive developmental theory pro-
vides a theorerical backdrap for understanding religious
development i children and adolescents. For example,
in one study, children were asked about their under-
standing of certain religious pictures and Bible stories
(Goldman, 1964). The children’
stages closely relared 1 Piaget's theory

In the first stage (up uneil 7 or 8 years of age)—
preaperational munitive religions thought—children's rel
eions thoughts were unsystematic and fragmented. The

s responses fell intu three

424 Suntrick

Adulescence

Quotations appear in the section opener, twice at the
beginning of each chapter, and periodically within each
chapter to further stimulate your thinking about the
nature of adolescent development.



strongly by environmental ex-
periences. However, they believe thin Skin
ner went too far in declaring that cognition
in understanding
development. Social learning theory is the
view of psychologists who emphasize behav-
for, environment, and cognition as the key

Taformation Sepsory.and
from 1} > perceplual
cenviroament procesies.
vl
Thinking }(
Figure-2.4

factors tn
The social learning theorists say we are

A Simple Model of Information Processing.

far their attraction. Tom would be described as reward-
ing Ann's hehavior, imd vice versa, for example. No ref-
crence wonld be made 1o unconscious thoughts, the
Ocdipus complex, defense mechanisms, and so on
chaviorists helieve that we should examine only
what can be directly observed and me
proximately the same time that Freud w
his patients” unconscious minds th
hood expertenc chas Ivan
John B. Watson were conducting detailed observa-
tions of hehavior in controlled lnboratory circumstances
Qut of the behavioral tradition grew the heliel that
development is ohservable behuvior, learned through
experience with the environment. The twa versians of
the hehavioral approach that ure prominent today are
the view of B. F. Skinmer (1904-1990) and social learn-
ing theory

Skinner’s Behaviorism
Behaviorism emphasizes the scientific study of observable
behavioral responses and their environmental determinants
In Skinner's behaviorism, the mind, conscious o un-
conscious, is not needed to explain behavior and de-
velopment. For him, development is behavior. For
example, observations of S that his behavior
shy, achicvement oriented, and caring. Why is
m's behavior this way! For Skinner, rewards and pun-
ishments in Sam’s cnvitonment have shaped him into
« shy. achievement-oriented, and ¢
se of interactions with family
teachers, and others,
fashion.

Since behaviorists believe that development is
learned aind often changes according to environmental

it follows that can

change development. For behaviorists, shy behavior can
be transformed into outgoing behavio
havior can be shaped into docile behav
ing behavior can be turned into enthusia
behavior.

ing person. Be-
mbees, friends,
m has leared to behave in this

aggressive b
lethargic, boe-
tic, interesting

Social Learning Theory
Some psychologists believe that the behaviorists hasically
are right when they say development is learned and is

not like mindless robots, responding my
ally to others in our environm

sence of 4 John Bircher
Rather, we think, reason, imagine, plan, expect, interprer,
believe, value, and compare, When others try ta control
us, our values and belicfs allow us to resist their control

American psychologists Albert Bandura (1977,
« Mischel (1995) are the main &
caing theory's contemporary ver-
sion, which was labeled cognitive soctal learning theory
by Mischel (1973). Bandura believes that we learn by
observing what others do. Through obscevational

learning (also called modeling or imitation), we cogni-
tively represent the hehavior of others and then possi-
bly adope this behavior aurselves. For example, i boy
might observe his father's aggressive outbursts and hos-
tile interchanges with people; when abserved with his
peers, the young boy might display i style of interaction
that is highly aggressive, showing the same behavior as
his father. Or a youny female might adopt the domi-
nant and sarcastic style of her boss. When observed in-
teracting with one of her subordinates, the young woman
stys, “l need this work immediately if not sooner; you are
so far behind, you think you ar d!" Sacial learning
theorists be acquire # wide range of such be-
haviors, thoughts, and feelings through observing oth-
ers’ behavior; the:
part of our d
Bandura's (1986, 1995, 1997) most recent model of
learning and development involves behuvior, the per-
son u\J cognition, and the environment, As shown in
figure 2.5, behavior, cognitive and person factors, and en-
vironmenal influences operate interactively. Beh
can influence cognition, and vice versa; the person's cog-
nitive activities can influence the environment; envi-
ronmental influences can change the person's thought
processes; and so on.
Let’s consider how Bandura’s model might work in
s achievement behavior. As
and gets good grades, her
behavior produces positive thoughts about her abilities.
As part of her effore to make good grades, she plans and
o a number of strategies to make her studying more
cfficient. In these ways, her behavior has influenced her
thought and her thought has influenced her behavior, A

ve that wi

bscrvations form an important

v
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Key Terms Definitions

Key terms appear in boldface type with their
definitions immediately following in italic type.
This provides you with a clear understanding of
important concepts.

Sociocultural Worlds of Adolescence

This boxed feature highlights various
dimensions of the cultural, ethnic, and gender
worlds of adolescents. Each chapter has one or
more “Sociocultural Worlds” boxes.

Also, because adolescents are more mobile than
children, inquiries should be made about the scope
of their social networks.

Inane investigation the school and neighborhood
friendship patterns of 292 African American and White
adolescents who attended an integrated junior high school

SOCIOCULTURAL
ORLDS
OF ADOLESCENCE

oncerT TABLE 16.2
Stress and Coplng

Factors In stress

Resllience

Coping with Stress

focused coping

Approach end avoidance

strategies

Positive thinking and
icacy

Support systams

Muttiple coping atrategies

Remaval of stress, dofanse
mechanisms, and problom-

Among the most important tactors nvolved
in stress are physiological factors, such
s tha body's response 1o siress;
environmantal factors, such as
approach/approach,
avoidanco/avoidance, and
approach/avoidance conficts:
porsonality factors such as tho Type A
enavior pattern: cognilive factors, such
a5 cognitive appraisal; and sociocultural
factors. such as acculturative stross and
poverty,

Thvee sats of characteristics are refloctad in

3

disadvantage: (1) cognitive skills and
positive responsivaness 1o othars,

(2) families marked by warmih, cohesion,
and the presence of a caring adult, and
(3) the presence of some source of
extornal support.

Most adolescents ara canfronted with more
than one stressor. Removing one
Stressor can b very beneficial, In most
casas, problem-focused coping s batter
than emotion-focused coping and the
use of defense mechanisms, especially
in coping with stress over the ong term.

Approsch sirategies are favored over
avoidance strategies

Most of the timo, adolescents should think
positively and avoid nagativo thoughts.
An optimistic an-mde produces a sonse
of sell-alicacy e
prove soma acclescans’ v, but t 18
imporient o guard agains unrealtic
axpoctations. A strategy of defensive
pessimism helps some adolesconts 1o
cope more effectivaly.

Close, positive attachments 1o others—

buttars to stress in adolescents’ livos,
Adolescants often can and should use more

Ethnic Minority Adolescents’

Peer Relationships

As cthnic minority children move into adolescence
and enter schools with more heterogeneous scho

have difficulty joining peer groups and clubs in pr
dominantly White schools, Similarly, White adoles-
cents may have peer relations difficulties in

predominantly ethnic minority schaols, However,
schools are only one setting in which peer relations
take places they also oceur in the neighborhood and
in the community (Jones & Costin, 1997

Ethnic minority ndolescents often have two set
at school, the other in the

from their own ethnie group in their immeds
borhood. Sometimes, they go to the same church
and participute in together, such as Black
History Weck, Chine ., or Cinco de Mayo
Festival. Because ethnic group adolescents usually
have two sets of peers and friends, when researchers
ask abour their pe ions shou
focus on both relationships at school and in the neigh-
horhood and community. Ethnic minority group
adolescents who are social iso

s at school may be
sociometric stars in their segregared neighborhood

were studied (DuBois & Hirsch, 1990). Most students
teported having an other-ethnic school friend, hut
only 28 percent of the students saw such a friend fre-
quently outside of school. Repores of an interethnic school
friendship that extended 1o nonschool settings were more
common among African American adolescents than
White adolescents and among adolescents who lived in
an integrated racher than i segregated neighborhood.
African American adolescents were more likely than
£ S 1 friend-
ship nrmnrk\, but African American adolescents said
they talked with fewer friends during the school day
Of special interest to investigators is the degree
of peer support for an ethnic minority adolescent’s
uck Some argue
that peers often dissuade African American adolescents
from doing well in school (Murdack & Davis, 1994)
Hawever, in one investigation, peer support of achicve
mene was relatively high among Asian American ado-
lescents, moderate among African American and Latino
adalescents, and relatively low among Anglo Ameri-
can adolescents (Brown & others, 1990). The low
peee support of achievement among Anglo-American
adolescents possibly is due o eheir strong individual,
competitive, and social comparison orientation.

>

Adolescent peer rela
example. Ethnic minorit

s take place in a number of setti
adolescents often have tws

s school, n che neigh
et rel

\ for
mmunity

ships—one

N speial intexses b the degres o which peets sapport a <thnfc minority SdGlescents schicverent aremsatian,
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Concept Tables

Twice in each chapter this feature provides a
review of what has been discussed up to that
point in the chapter. This effective learning
feature helps you to get a handle on material
several times a chapter so you don’t have to wait
until the very end of the chapter, when you

than one coping strategy in dealing with
stress,

522 Sk Adlree would have too much information to digest.
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Summary

The overview section consists of two parts:

(1) a brief summary of the chapter’s

the chapter’s main topics.

Key Terms

The key terms that were boldfaced in the
chapter are listed at the end of the chapter and
are page-referenced.

main
contents; and (2) a cognitive map that
provides you with a visual organization of

/

reciprocal socialization 173

becoming parents and families with
synchrony 173 children
levelopmental construction family with adole
Family as midlife
famity in later life 180
authoritarian paventing 181 family structure model of divorce
authoritative parenting 181 effects 192

neglectful parenting 181 ‘multiple-factor model of divarce
indulgent parenting 181 92
satellization 185

desatellization 185
resatellization 186

second individuation erisis 186
secure attachment 187

continuity view 174

discontinuity view 175

leaving home and becoming a single
8

insecure attachment 187

launching 178

new couple 178 boundary ambiguity 194
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How to Deal with
Your Parents

(1991) by Lynn Osterkamp.
New York: Berkley Books.

Why do vou keep having the
same arguments!

How can you stop feeling gullty?

How can you change family
gatherings, holidays!

How can you stay out of their
relationship and keep them aut of
yours?

What role would you like for
your parents to play in your life today?

ow can you make lasting
changes!
The baok s filled with personal
accounts and gives young adults, as
well s middle-nged adules, specific
strategies for improving communi-
cation and resolving conflict with
their parents.

This hook was written for adul chil
dren wha want to understand and im -
prove their relationships with their
parents. Author Lynn Osterkamp is
nationally recognized expert on
family conflict and communication.
She helps young adults answer such
important questions as these
hy are so many grown - pea-

plestill worrying about what their par-
ents think?

Why can't you talk to them
the way you falk to other people?

When They Nl Tt
YouLike a Child
VXY INLERA AR, P

Between Parent &
Teenager

(1969) by Haim Ginott
New York: Avon

existence he reached berween par-
ents and teenagers, he says. Through
out the book, Ginort connects with
parents through carchy phrases such
as “Don't colleet thorns” (which in-
Despite the fact that Between Parent  structs parents that when they see im-
& Teenager is well past its own ado-  perfections in themselyes, they often
lescence (it was published in 1969}, expect perfection on the part of their
it continues o be one of the most reenagers) and “Don't step on corns”
widely read and recommended books  (which educates parents that ado-
for parents who want to communi-  lescents have many imperfections
cate more effectively with their  abour which they are very sensitive,
reenagers. Author Haim Ginott was — ranging from zits to dimples)
a clinical psychologist ar Columbia  Teenagers don't need pareats 1o re-
University who died in 1973, Ginott  mind them of these imperfections
describes a number of commonsense This book is very entertaining
solutions and strategies. For Ginott,  reading and is full of insightful in
parents’ greatest challenge in the  terchanges between parencs and
teenage years is o let go when they  reenagers. Ginott's strategies can make
want to hold on. Only by letting g0 the world of parents and adolescents
can a peaceful and meaningful o a kinder, gentler world

Chaprer 6 Families 203

Families cantinue to play a powerful
socializing role in development dur-
ing the adolescent years. A balanced
emphasis on independence, con-  and doles

nectedness, and mnd:‘m(c rather than

seve

temporary view of family relationships
during adolescence,

We began this chapeer by study-
ing the nature of family processes,
including reciprocal socialization,
synchrony, and the family as a sys-
tem, the developmental construction
of relutionships, maturation of the
adolescent and maturation of par-

ing parents,

Family
Life Cycle

the Family as Sociodultiral

e and Historical
Developmental Chirges
Contruction of  Matusation of
Relationships e Adolescent
4nd Maturation
of Purents
PARENT-ADOLESCENT
RELATIONSHIPS
“ St
Parcnting Autonorny
Technia and Atachment

Pasent- Adolescent
Conflict

conflict, au-
tonomy and attachment in adoles-
cence, and sibling relationships,
including sibling roles and compar-
isons with other social agents, de-
velopmental changes in sibling
relationships, and birth order. We
leamed abou the changing family in
a changing society, focusing on the
effects of divorce, stepfamilics, work-
ilture and echnicity,
and gender and parenting. And we

%MA RY

ents, socioculrural and historical
changes, and the family life cycle.
We also studied parenting techniques

examined the nature of social policy
and families.

Don't forget that you can obrain
4n overall summary of the chaprer
by again studying the two concept
tables on pages 190 and 201. Ear-
lier in this chapter we found that
adolescents’ family and peer worlds
are more connected than once was
believed. In the next chapter, we ex-
plare in greater derail che fascinar-
ing world of adolescent peer relations
as we continue our coverage of the
social contexts of adolescent
development.

T soaw POLCY AN FAMILIES §

s e

CHANGING FAMILY
mn:mmmd SOCIHETY.
b ;

Divorce:

Stepfamilies  Working  Culuce 20
Pa

Edhnicity

|

Binh
Order

Sibling Roles

Developmental
Changes

Practical Knowledge About Adolescence

Appearing near the end of each chapter, this feature
provides a brief review of books that include practical
information to help adolescents live more effective lives.

Resources for Improving the Lives of Adolescents

This intervention tool describes a large

number of resources that can be contacted

to improve the lives of adolescents. Most listings
include both addresses and phone numbers.

,%ESO(.IRCES FOR IMPROVING THE LIVES OF ADOLESCENTS

American Anorexia/Bulimia Association
133 Cedar Lane

Teaneck, NJ 07666

201-836-1800

This organizarion provides information, referruls, and
publications related to anorexia nervosi and bulimia

Building Health Programs for Teenagers (1986)
Children’s Defense F

25 E Street NW.

Washington, DC 20001

202-628-8787

This Informarion provides help in developing health
progeams for adolescents. A number of excellent ideas ahout
health programs are presente

Canadian l.mmm uf Child Health/Institut Canadien
de la Santé Infani

555 Mendowlands Drive East, Suite 512

Ottawa, Ontario, K2C 3N2

613-224-4144

The Institute monttors the health of Canadian children,
fosters the health and well-being of morhers and infants.
promutes a healthy and safe enviranment ta reduce
childhaod injuries, pramores the physical and socloemorional
development of children and encourages individuals and
communittes to improve the environment for all children
and yourh.

Comprehensive Adulumnt Health Services in the
United Staes (1992

d others

Thresher Square West
Suite 210

700 South Third Street
Minneapolis, MN 55415
1-800-888-7828

This document is hased on the fiest tational census of
adalescent healdh programs, 1t reviews more than six hundsed
existing programs that provide comprehensive or nregrated
health services w adolescents. Relevant differences between
schoul-based, hospical-hased, public health, and ather
progeam models are discussed

Journal of Adalescent Health Care

This journal includes articles about a wide range of health-
relared and medical sssues, including reducing smokiny
improving nutrition, health promation, and physicians' and
nurses' roles in eeducing health-compromising behaviors of
adoleseents.

Journal of School Health

This journal covers research and programs that involve
school-related dimenstons of health, including 4 number of
health education programs,

Kids Help Phone/Jeunesse J"Ecoute

2 Bloor Street West, Suite 100, Box 513
Toronto, Ontario M4W 3E2
416-921-782

800-668-6868

Kids Help Phone 1s Canada's only bilingual, confidential.
24-hour, toll-free telephone help line for children and teens.
Staffed by prafessionals, the Help Phone provides counseling,
educatianal infarmation and refeeral services to youth.

The LEARN Program for Weight Control (1988)
by Kelley Brownell
Dallas: American Health

This progeam can help adalescents change their lifestyle 1
order 1o lose wetght, Auchor Kelly Brownell s a highly
respected withority on ;Imvmg and eating dunrdzn LEARN
stands for Lifestyle, E

Nurritian, Brownell w
sixteen lessons

ves his LEARN program through

The New Aerobics for Women (1988)
by Kenneth Cooper and Mildred Cooper
New York: Bantam

Older adolescent and college females can benefic from this
excellent baok on exercise that also includes sound diecary
information

Stop Teenage Addiction to Tobacco
121 Lyman Street, Suite 210
Springfield, MA 011

This oantatiod's gon s o rdics seenngeamoking,

by contralling tobacea company advertising and
+ enforcement of laws prohibiring tabacco sales to
manors, It publishes a newslerrer, Tubacco and Youth Reporter

Chaprer 16 Healeh, Sevess, and Copmg 525
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Exploring Adolescent Development

This end-of-chapter feature lets you see how the
scientists who study adolescents actually conduct
their research investigations.

Glossary

Key terms are defined alphabetically in
an end-of-book glossary, along with
their page references.

Yy

gpl_omnq ADOLESCENT
DEVELOPMENT

To further explore the nature of adolescent development, we will examune a research study on
moral reasoning about sexially transmitied diseases and discuss adolescent volunteerism.

%%SEARCH ON ADOLESCENT DEVELOPMENT

Moral Reasoning About
Sexually Transmitted
Diseases

Featured Study

Jadack, R, A, Hyde, J. S., M(mre‘
C.F., & Keller, M. L. (199
Moral reasoning about sexus ,m
cransmiceed diseases, Child
Development, 66, 167-177.

The purpose of this study was to n-
vestigare moral reasoning relaed to
sexual bebavior that could lead to the
development of sexually transmitted
discases. Kohlberg's and Gilligan's cog-
nitive developmental theories provided
the conceprual framework for the study

Method
The subfects were 40 college freshmen
(mean age = 18.3 years) and 32 col-

lege seniors (mean age = 22.3 years)
They were presented with hypotheti-
cal dilemmas about situations in which
sexually transmicted diseases (STDs)
could be transmitted, Respondents
were asked to explain why they he-
lieved that the characters involved
in the dilemmas should or should not
engage in risky behaviors

Four moral dilemmas were presented
to the students. One dilemma involved
acaring relationship in which the pro-
tagonist s deciding, before sexual in-
tercourse, whether to-tell his partner
that he has genital herpes, risking re-
jection from the parener. Another
dilemma involved a casual, noncaring
relationship in which the protagonist
is deciding whether to rell previous
partners about newly diagnosed
genital warts.

Results and Discussion
The college students’ responses to
the moral dilemmas were scored hased
on Kohlberg's and Gilligan's theories.
The college seniors were at a higher
stage of reasoning in Kohlberg's the-
ory than were the college freshmen.
Typically, the 18-year-olds reasoned
atacombined stage 2-stage 3 level, or
at astage 3 level, while the 22-year-
olds reasoned at a combined stage
3-stage 4 level, or ar a stage 4 level
The 22-year-olds’ typical reasoning ex-
tended ino topics of responsibility and
obligation in relationships. Unex-
pectedly, there were no gender differ-
ences in the students’ moral reasoning

%:,%OLESCENT HEALTH AND WELL-BEING

Volunteerism

Marian Wright Edelman (1992) paints
the following portrait to lustrate why
we need mare volunteers to help
children

* Every morning, 100,000
American children wake up
homeless

o Every 13 seconds, an
American child is reported
neglected of abused.

® Every 32 seconds, an
American baby is born into
poverty

o Every 64 seconds, a baby is
born to u reenage mother

® Every 13 hours, an American
preschooler is murdered.

To help safeguard and support our na-
cion’s children, we need more people,
including adolescents, to volunteer
their time and effort. Helping does

not take wealth or power. What it
does take is caring, hard work, and
persistence.

In man 5, adolescents are
willing to help children in need but are
never asked to help. Adolescents are
nearly four times as likely to volun-
teer when asked than when they were
nor asked (Hatkoff & Klopp, 1992).

Adules and adolescents can help
children in their communities by
donating their time and talent to

Sanrrock: Adulescence

abnormal behavior Behavior thi is
wmaladaptive and barmful. 469

abstract relations  Fischer's term for
the ability of an adolescent to
coordinate two ar more abstract
ideas; this ability vften appears
for the first time hevween 14 and
16 years of age. 12

accommodation  This accurs when
Indivduale s o nes
information,

nuulmr.\mm Cultura wl change that

s fram continuous, firsthand
Fiuitac bebwecs o digincive
cultural groups. 280,

luuhurauve stress The negarive

Tt

LOSSARY

=

adoption study A study in which
investigators seck to discover
whether, in behavior and
psychological characterstics,
adopted children nd adolescents
are more like their adoprive
parents, who provided a home
environment, or thetr biological
prents, who contribured their
heredity. Another form of
adoption study is to compare
adoprive and balogical siblings
50

aerobic exercise  Susained exercise,

uch s fogging, or swimning,
that stimulates heart und luni;
acnvity, 510

Also called

lowve, this lave

affecrionate love

517

achievement motivation The desire
o uccomplish somethang,
reach a standurd of excellence,
and ta expend effort to excel
440

achievement test  This type of wst
mesures what has beer
ar what skills have been
mastered, 148

active (niche-picking) genotype-

ronment interactions  The

type of interactions thar occur
when adolescents seek out
environments they fin,
comparible and stlmulacing. 82

addiction  Physical dependence on
drug

adolescence  The developmental
period of transicion from
childhoud to early adulthood; it
involves biological, cognirive,
and socivemorional changes

mlmcm egocentris e
ebeenad seif oo nEan ot
AOltasknts WHISh e
their belief that others are as
Inrerested in them as they
themselves are and i thelr tense
of personal uniqueness. 121
adolescent generalization gap
lelson's concepe of widespread
generalizations about adoleseents
hased an informarion abour &
limated, highly visible group of
adolescents

veeurs when an individual desires
to have anorher person near and
s decp, caring affection for
e person,

AIDS  Acquired immune deficiency
syndrome,  primanly sexually
rransmitted disease caused by the
HIV virus, which destroys the
body's immune system.

alternation model  This mode
assumes that i1 is possibl
individual o know and
understand rwo different cultures.
It alsa assumes thar individuals
can alter their behavior to fir
particulur social context. 280

ar an

altruism  Unselfish interest in helping
anather person, 416

amphetamines ynuipmwumr
uppers, these are wide

scimulanes, sometimes
Tocthe form of dlet plls

anal jtage  The second Freudiin stige
of development, occurring
between 1% and 3 years of age, in
which the childs greatest
pleasire inyolves the anus or the
eliminarive functions assciated
with i

androgens  The main class of male sex
harmanes

fahigh
nnine and
ies in the

androgyny  The presence
degree of desirable &
masculine chatacter
same individual, 354

anorexia nervosa An eating disorder
that tnvolves the relentles
pursit of thicness theough
starvation. 509
anticonformity This uceurs when
individuals react counter to 1
sroup's expectations and
deliherately mave away from the
actians or beliefs the group
advocates. 214
approachfapproach conflict This
vceurs when an (ndividual must
chanse hetween rwo artractive
stimuli o circumstances, 515
hfavoidance conflict  This
there s i single
stimulus or circumstance, but it
has both postve and negarive
characteristics.
approach strategies  Copl m strategies
that include cogniive atremprs
to understand the stressor and
behavioral attempts to cope with
the stressor by dealing directly
with it or its consequences. 310

aptitude rest This type of test predicts

an individual's ability to learn o

skilly or what the individual ean

accomplish with training. 148
aptitude-treatment interaction (ATT)
ction streses the
importance of both the artirudes
and the characteristics of the
adolescent, such as academic
patential or persanality rraits.
and the treatments or

experien has the
eduearionabsectalypes; tavthe
adolescent receives. Apritide
refers to such charaeteristics as
the academic porential and
personality chaacerlstics on
Which students diffe: weatment
reters ra educarional rechmiques,
sueh as st versus flexible

classrooms.

auatinn. The by ohebbone

minority groups into the
dominant group, which often
means the loss of some o
virtaally all of the behavior and
values of the ethnic minoriry
group. 107, 208

attention The concentration and
fucusing of mental effort
Attention 1s both selective and
shifting. 137

Adolescent Health and Well-Being

Closing each chapter, this feature highlights
information that will help to improve
adolescent health and well-being. Special
attention is given to helping at-risk adolescents.
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