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Teaching Language Arts, Third Edition, is designed for use as a main text in un-
dergraduate and graduate language arts methods courses. Like previous edi-
tions, this third edition takes a consistent student- and response-centered
approach to literature-based teaching in today’s culturally and linguistically
diverse classroom. It’s firmly grounded in current social constructivist learn-
ing theory combined with a reader-response perspective toward teaching with
literature.

I hope to bring this vision of a classroom to life not only through clear ex-
planations of these guiding principles but through examples of real teachers in
real classrooms with real children, applying the ideas that have shaped the de-
velopment of this third edition. Along with real-life examples, I've provided
graphic organizers called Ripple Effects, which demonstrate response-themed
learning across the curriculum. Above all, I hope I've created a readable, stu-
dent-friendly, engaging, and practical text built on a strong theoretical and re-
search base.

Content of the Text

Teaching Language Arts is divided into five parts: Part I, Constructing a Founda-
tion for Teaching Language Arts (Chapters 1-4); Part II, Spoken Language
(Chapters 5-6); Part III, Literature and Reading (Chapters 7-8); Part IV,
Written Language (Chapters 9-12); and Part V, Integrated Teaching (Chap-
ters 13-14). In addition to covering the topics usually found in language arts
texts, I've continued to include separate chapters on drama and media literacy,
both strong interests of mine since the days I was an elementary teacher.

In including these topics, I've aimed to provide as broad a picture as pos-
sible of what it means to teach language arts in today’s classroom. I've also ad-
dressed the new Standards for the English Language Arts, written by the Interna-
tional Reading Association and the National Council of Teachers of English
(1996). These new standards expand the traditional definition of language arts
from four arts—reading, writing, listening, and speaking—to six, by adding
viewing and visually representing. This new edition continues to provide
strong coverage of literature-based, integrated, student- and response-centered
teaching of language arts processes and skills. This approach has been demon-
strated effective in meeting the needs of emerging readers and writers, includ-
ing English language learners in culturally and linguistically diverse classrooms.
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New to This Edition

A newly organized Chapter 12, Spelling, provides increased coverage of in-
structional strategies specific to children’s stages of spelling development
across a range of grade levels. And a new appendix presents the Standards
for Teaching the English Language Arts (1996), mentioned earlier. Several other
chapters also reflect new emphases and provide increased coverage of current
topics:

m Chapter 2, Children and Language Development, provides information
on language learning in inclusive classrooms, with ideas for adapting instruc-
tion for students with special needs.

m A new section on word study in Chapter 8, The Reading Process, pro-
vides information on the alphabetic principle, phonemic awareness, and
whole-to-part phonics as integral parts of a balanced approach to reading with
literature and writing. Another new section on guided reading includes a
detailed review of the steps involved in this approach, using a real classroom
example.

m Chapter 10, Reading and Writing, emphasizes reading and writing liter-
ary and informational texts from both efferent and aesthetic stances and ad-
dresses literacy in the content areas, as well.

Resource information on websites has also been added at the end of each
chapter’s text in a new section called Exploring the Internet; addresses and
descriptions of websites related to the chapter’s content are provided for both
students and teachers. Chapter 13, Media Literacy, which has always had
strong coverage of technology, has also been updated to reflect classroom ap-
plications of the Internet.

Another feature added in each chapter is an Assessment Tool. This
ready-made assessment device can be put to immediate use with children in
the classroom as part of field experiences or teaching or used to model and
demonstrate specific assessment strategies as a basis for instruction in the col-
lege classroom.

And last but not least, a new companion resource to this textbook,
Schoolyear Activities Planner, gives readers a handy reference they can take
along to libraries and classrooms and use through their first year of teaching
and beyond. This planner includes language and literacy experiences and les-
son plans related to thematic monthly units that will carry teachers and stu-
dents through the schoolyear, September through June. Lists of children’s
books and discussions of several websites provide additional resources for each
thematic unit. This month-by-month planner is followed by lists of Caldecott
and Newbery Medal-winning and honor books, which provide additional ex-
amples of good-quality children’s literature. (Note: Velcro strips and place-
ment guides have been provided inside the back cover of the main text to allow
the reader to attach the planner to it.)
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Special Features

= Snapshots give glimpses into real classrooms, showing the practical ap-
plication of material discussed in the chapter and how ideas can be trans-

formed into actions.

s Lesson Plans and Teaching Ideas offer specific suggestions for teaching
and can readily be put into practice in the elementary classroom.

= Chapter-opening questions raise basic issues about the chapter topic.
Following these questions, students are asked to write a Reflective Response,
drawing on their own experiences and ideas. Chapter-ending answers go
back to the same questions, providing summaries of chapter content.

m Ripple Effects serve as graphic organizers of response-themed learning,
offering extensive teaching ideas and lists of children’s books. Each is related
to chapter content and based on actual classroom experiences.

m As noted earlier, an Assessment Tool has been added to the Assessing
section near the end of each chapter, which addresses topics such as standard-
ized versus authentic assessment, contextualized performance assessment, and
student portfolios.

= Looking Further, another end-of-chapter feature, suggests opportunities
for exploring chapter content more deeply: discussion questions, group activi-
ties focused on understanding how language is used, suggestions for observing
and interacting with children, and ideas for participation and teaching applica-
tions to try out in the classroom.

s Several chapter-ending sections list resources related to the chapter con-
tent: Exploring the Internet provides addresses and descriptions of websites
for both students and teachers; Additional Reading lists noted professional
publications readers may wish to consult; and Children’s Books and Films
provides publication information for the children’s literature discussed in text.
All professional source materials have been compiled at the end of the book in
the References section, which has been updated for this edition.

m Marginal notes provide definitions, expanded explanations, citations of
children’s books, suggestions for further reading, and extensive cross-refer-
ences to related sections of the book.

m Visuals richly illustrate the book, showing samples of children’s drawing
and writing and photos of teachers and children actually discussed in the text.

m Separate indexes—a Subject Index and an Index of Children’s Books
and Films—provide readers with ready access to specific information.

Acknowledgments

I've learned so much from the children I taught as an elementary teacher in
Los Angeles, California, and Madison, Wisconsin, and from the preservice uni-
versity students and inservice teachers I've taught and whose classrooms I've



= = = Xviil

Carole Cox and her children (left to right):
Whatt, 27; Gordon, 15; and Elizabeth, 13.

Preface

visited as a professor at Louisiana State University, in Baton Rouge, and at
California State University, Long Beach. My special thanks goes to those I've
written about in this book: Marjorie Abbott, Shelly Abesa, Paul Boyd-
Batstone, Phyllis Crawford, Jaqui Denenberg, Audrey Eldridge, Avril Font,
Phyllis Fuglaar, Basia Gliddon, Marion Harris, Jennifer Howard, Gene Hughes,
Mauretta Hurst, Sheila Kline, Lynn Lastrapes, Kathy Lee, Orlena MacKenzie,
Margaret Mattson, Nora Miller, Willa Richardson, and Ken Roy.

I've also written about the language and literacy development of my own
three children—Wyatt, Gordon, and Elizabeth. Watching them grow has pro-
vided me an education not available through books or university classes.

Many reviewers have made insightful comments and suggestions and
have done much to shape the content of this third edition. My thanks go to
Rosemary G. Cameron, College of St. Rose; Nancy Horton, University of
North Texas; Jane E. Percival, Keene State College; Kathleen M. Scott, College
of St. Rose; and Gwendolyn Webb-Johnson, Texas A&M University.

Reading Louise Rosenblatt’s transactional theory gave me the explana-
tory power I needed to articulate my own classroom experiences and those of
others with regard to teaching with literature, and her friendship and support
for my research and writing efforts at putting theory into practice have also
been much appreciated. I also acknowledge the California State University for
funding my ongoing longitudinal research on the development of children’s re-
sponses to literature over a nine-year period.

Thanks also to Virginia Lanigan of Allyn and Bacon and Susan Freese of
Communicato, Ltd., for the personal encouragement to be myself and for ex-
pert professional advice and support throughout the development of this third
edition of Teaching Language Arts.




-3 . o M Ps % | - o
Cc o U ¢ MU S EpEpEEEEEEEEEEEESEEEEEE

Special Features xiii

Preface XV

Constructing a Foundation for
Teaching Language Arts

= s s | Learning and Teaching
Language Arts 1

Questions about Learning and Teaching Language Arts 1
The Language Arts 1
Learning Language Arts 11

An Active, Constructive Process 11 = A Social, Interactive Process 14
A Transactional Process 15

Teaching Language Arts 17

A Student- and Response-Centered Classroom 17 = Curriculum
Content 20 = Classroom Environment 24 = Scheduling and
Grouping 26 = Literature, Materials, and Resources 29
Integrated Teaching: “Ripple Effects” of Response-Themed Learning 31
Lessons for Initiating and Demonstrating 33

Assessing Language Arts 38
Standardized Testing versus Authentic Assessment 39

Answers to Questions about Learning and Teaching Language Arts 44
Looking Further 45

Exploring the Internet 45

Additional Reading 45

Children’s Books and Films 46

Vesans



-llVi

w2

R

Contents

Children and
Language Development 47

Questions about Children and Language Development 47

Language Development 47

Constructivist Theory 50 w Social Interactionist Theory 52
Language Learning in the Inclusive Classroom 55

Students with Special Needs 55 w Adapting Language Learning 56
Language Structure and Systems 58

Phonology 58 = Semantics 59 =& Syntax 59 =& Pragmatics 59
Vocabulary Development 60

Semantic Mapping 61 = Language Play 63

Assessing Language Development 67
Students with Special Needs 68
Answers to Questions about Children and Language Development 71
Looking Further 73
Exploring the Internet 73

Additional Reading 73
Children’s Books 73

Language and

Cultural Diversity 75
Questions about Language and Cultural Diversity 75
Cultural Diversity in the Classroom 75

Models of Multicultural Education 76 w Culturally Conscious
Children’s Literature 83
Language Diversity in the Classroom 87

Learning English as a Second Language 87 = Strategies for Teaching
English Language Learners 96 w Sociocultural Language Contexts 102
Teaching Speakers of Nonmainstream English 104

Assessing Language and Cultural Diversity 106

Answers to Questions about Language and Cultural Diversity 109
Looking Further 110
Exploring the Internet 110

Additional Reading 111
Children’s Books 111



Contents Viimans

— Emergent Literacy 113

Questions about Emergent Literacy 113

How Young Children Become Literate 113
Family and Culture 120 w Emergent Reading 121 = Emergent
Writing 122 & Reading and Writing Emerge Together 130
Emergent Biliteracy 131

The Emergent Literacy Classroom 132
Seven Ways to Begin Teaching Reading and Writing 133
Emergent Literacy in Kindergarten 143

Assessing Emergent Literacy 147

Answers to Questions about Emergent Literacy 148
Looking Further 149
Exploring the Internet 149

Additional Reading 150
Children’s Books 150

: Spoken Language

R % Listening and Talking 151

Questions about Listening and Talking 151

Listening and Talking in the Classroom 151
Listening: The Neglected Language Art 151 w Talking: The Suppressed
Language Art 152 wm Literacy and Listening and Talking 153
Starting to Teach Listening and Talking 154

Critical Thinking and Oral Communication 159
Teachers’ Questions and Prompts 159 w Problem Solving and
Brainstorming 162 w Clustering and Webbing 162 & Instructional
Conversations 165 m Cooperative Learning 167

Keeping the Listening and Talking Going 168

Reading Aloud 172 w Directed Listening Thinking Activity (DLTA)
with Literature 174 = Storytelling 175 = Puppetry 177
Listening and Media Centers 178 w Interviews and Oral Histories 179

Assessing Listening and Talking 181
Answers to Questions about Listening and Talking 184
Looking Further 184



= = = Viil Contents

Exploring the Internet 185
Additional Reading 185
Children’s Books and Films 185

mEw é{i Drama in the Classroom 187

Questions about Drama in the Classroom 187

Drama and Learning 187
Experience and Language Development 187 w Drama and Literacy 189

Teaching Drama 193

The Circle of Drama 193 & Creative Drama 195 = Story
Dramatization 198 = Scriptwriting 203 = Reader’s Theater 206
Adapting Dramatic Literature for Children 210 = Curriculum Drama 216

Assessing Drama in the Classroom 221

Answers to Questions about Drama in the Classroom 224
Looking Further 224

Exploring the Internet 225

Additional Reading 225

Children’s Books 225

29 Literature and Reading

g

» s » / Teaching with Literature 227
Questions about Teaching with Literature 227
Reader Responses to Literature 227

The Transactional Model 227 = Children’s Aesthetic and Efferent
Responses 228
Response-Centered, Integrated Teaching with Literature 235
Reading Aloud, Along, and Alone 235 = Talking Together 237
Writing in Response Journals 242 = Response Options 242
Focal Topics of Interest 244 w Literature Circles 247
Gathering Resources 250 = Wide Independent Reading 250
Integrated Teaching with Literature across the Curriculum 252
Literature Units 252
Core Book Units 253 = Author Units 258 w Genre Units 259

Assessing Teaching with Literature 261



Contents iXemm

Answers to Questions about Teaching with Literature 263
Looking Further 263

Exploring the Internet 264

Additional Reading 264

Children’s Books and Films 264

amn 3 The Reading Process 267

Questions about the Reading Process 267

Reading as Meaning Construction 267
Models of the Reading Process 267 w Recommendations for Teaching
Reading 271

Teaching Reading with Literature and Writing 278

Shared Reading 279 = Guided Reading 281 = Language Experience
Approach 284 = Word Study 289 = Sustained Silent Reading 296
Reading Workshop 297 = Independent Reading 299

Assessing Reading 301

Answering Questions about the Reading Process 304
Looking Further 305

Exploring the Internet 305

Additional Reading 305

Children’s Books 305

XA\ Written Language

ann D The Writing Process 307

Questions about the Writing Process 307
What Children Do in the Writing Process 307

Writing Workshop 309 = Writing in English as a Second Language 316
Teaching Writing as a Process 318

A Literate Environment 319 = Modeling 319 = Minilessons 320
Conferences 321 = Journals 324 = Revisingand Editing 326
Publishing 327 = Scheduling 330

Assessing Writing 330
Authentic Assessment 331 m Portfolios 332
Answers to Questions about the Writing Process 336



mEE X Contents

Looking Further 337
Exploring the Internet 337
Additional Reading 338
Children’s Books 338

smm l“ Reading and Writing 339

Questions about Reading and Writing 339

Reading and Writing Connections 339
Different Purposes for Reading and Writing 341

Aesthetic Reading and Writing: Literary Texts 352
Poetry 352 m Songs 358 m Stories 361

Efferent Reading and Writing: Informational Texts 367

Informational Books and Reports 368 m Biographies and
Autobiographies 371

Assessing Reading and Writing 377
Portfolios 377 = Read, Write, and Retell 377

Answers to Questions about Reading and Writing 379
Looking Further 380

Exploring the Internet 380

Additional Reading 381

Children’s Books 381

mEm E E Grammar, Punctuation,
and Handwriting 385

Questions about Grammar, Punctuation, and Handwriting 385

Grammar 385

Defining Grammar 385 = Reasons for Teaching Grammar 386
Types of Grammar 387 ®m Grammar in Proper Perspective 392
Teaching Grammar 394

Punctuation 408
The Development of Punctuation Skills 408 m Teaching Punctuation 409

Handwriting 411
The Development of Handwriting Skills 411 = Teaching Handwriting 412

Assessing Grammar, Punctuation, and Handwriting 415
Answers to Questions about Grammar, Punctuation, and Handwriting 419
Looking Further 419



Contents Ximmm

Exploring the Internet 420
Additional Reading 420
Children’s Books 420

.
ans |2 Spelling 423

Questions about Spelling 423

The Nature of Spelling 423
The English Writing System 423 m  Stages of Spelling Development 426

Teaching Spelling 429
Spelling and Writing 430 m Spelling and Reading 435 m Spelling in the
Content Areas 436 = Tools for Teaching Spelling 436

Learning to Spell 438

Kindergarten through Second Grade 439 = Second through
Fourth Grade 441 = Fifth through Eighth Grade 442

Assessing Spelling 445

Answers to Questions about Spelling 449
Looking Further 449

Exploring the Internet 449

Additional Reading 450

Children’s Books 450

m Integrated Teaching

| €
aus 13 Media Literacy 451

Questions about Media Literacy 451

What Is Media Literacy? 451
A Model for Teaching Media Literacy 452

Teaching Media Literacy 458
Film 458 wm Television 472 w Photography 474 m Print 478
Computers 482

Assessing Media Literacy 486

Answers to Questions about Media Literacy 488
Looking Further 489

Exploring the Internet 489

Additional Reading 490

Children’s Books and Films 490



s = m Xil Contents

mam 14 Language across the Curriculum 493

Questions about Language across the Curriculum 493

Learning to Use Language and Using Language to Learn 493
Thematic Teaching 494

Tools for Using Language across the Curriculum 504

Finding Information 504 = Recording Information 513
Organizing Information 514 = Presenting Information 516

Assessing Language across the Curriculum 516

Answers to Questions about Language across the Curriculum 518
Looking Further 519

Exploring the Internet 519

Additional Reading 520

Children’s Books 520

= = » Appendix IRA/NCTE Standards for
the English Language Arts 521

References 523
Subject Index 539

Index of Children’s Books and Films 551



»a”%’! f-;(fﬂtllrcs-IIlllIl

= = = Assessment Tools

Class Assessment Form for Young Children 147
Classroom Activity Analysis Worksheet 70
Developmental Spelling Inventory 448

Drama Self-Assessment Form 222

Independent Project Checklist 517

Literature Circle Plan and Progress Sheet 261
Record for Retelling an Informational Text 378
Self- and Peer-Evaluation Form for Group Work 42
Self-Assessment for ELL Students 107
Self-Assessment Form for Student’s Portfolio Selection 335
Story Retelling Record 182

Students’ Media Critique Form 487

Students’ Revising and Editing Checklist 417

Test of Phoneme Segmentation 302

= = =« Lesson Plans

Creatures! Creative Drama and Writing 197
Examining Diversity with People, by Peter Spier 85
Initiating Lesson Using Alphabet Books: The Z Was Zapped, by Chris Van Allsburg 36
Language Play and Literature: ANTics! An Alphabetical Anthology, by Cathi Hepworth 66
Read, Talk, Draw, Write 137
Read, Talk, Draw, Write Adapted for English Language Learners in Kindergarten with
The Napping House, by Audrey Wood 139
Word Study of Homophones with The King Who Rained, by Fred Gwynne 443

= = = Ripple Effects

Apples 119

Colors 347

The Desert of the Southwest United States 233
The Environment 499

Our Community and State 35

The Solar System and Science Fiction 457

= = = Snapshots

Apples and the First Week of First Grade 114
Arguing about Grammar in Writing Workshop 390
Back to the Renaissance 218

Xiii s m =



