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side from fulfilling a re-

quirement for a social sci-

ence course, what is the
point of taking a course in intro-
ductory psychology? We, the au-
thors of this book, believe that
psychology underlies the most
important learning we are capa-
ble of—finding out more about
ourselves and about the people
whose lives intersect with ours.
Not until people have some basic
knowledge of themselves and
others can they put any of their
other learning to work in an effec-
tive way. We believe that every
literate person should take at least
one course in psychology. In this
firm conviction, we have tried to
think about the most effective
ways to present psychological
concepts, both to students for
whom this will be the only course
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they will take in the subject and
to those who will go on to make
psychology the basis of their life's
work. With this in mind, let’s
look at what we consider the

most  important elements  of
this book.

OUR AIMS
FOR THIS EDITION s

It is hard to imagine that anyone
could be bored by the study of
how people think and behave.
Yet basic facts and theories can
be presented so drily that they
seem remote from the excitement
of new discoveries about how
people live, how they learn, and
how they love. It is also hard to
imagine anyone’s not stretching
his or her horizons through the

study of psychology. On the other
hand, the temptation is great to
present these topics in a ‘“‘pop
psychology’” way that sugarcoats
information and fails to give it a
meaningful context. In this book
we have sought to avoid both
these traps, and to make it easier
for the student to learn and for the
instructor to teach.

First and foremost, we recog-
nize psychology as a science, and
throughout this book we treat it as
such. We scrutinize research re-
ports to evaluate their findings,
and respect theories that meet the
rigorous requirements established
by scientific seekers after truth.

Our aims for this edition
remain the same as for the first
edition of this book: to present
the basic matter of psychology—
its areas of study, its methods, its
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findings, and their implications—as clearly as possible,
with as much attention as possible to practical value,
and with a constant focus on encouraging students to
think for themselves as they read. We do not want our
readers to accept our words blindly; rather, we want
them to learn how to evaluate our biases, as well as
those they will encounter elsewhere in life.

What are our biases? First, we're unquestionably
prejudiced toward people. While we present informa-
tion about animal studies when appropriate, we do so
primarily to emphasize what they teach us about our
own species. (In Chapter 6, for example, we show how
the study of animal biology helps us learn about human
memory.) Second, we're oriented toward the here and
now. While we report the findings of basic research, we
always keep our eyes closely focused on the practical
applications of the research we cite. (In Chapter 1, we
show how students can apply research findings about
memory to help them do better in school.) Finally, in
recognition of the enormous amount of research going
on today, we're closely tuned into the present moment.
Again, while we report the classic research and theories
that have built the foundations of psychology, we have
made special efforts to be up to date, and we have in-
cluded “cutting edge’’ studies that were going on even
as the book was being set in type. (In Chapter 2, for
example, we report evidence about a new drug that
shows strong promise of helping patients who are men-
tally and physically disabled by Alzheimer’s disease and
who until now have not been able to lead anything like a
normal life.)

In our respect for the individual and in our humble
awareness of human fallibility (including our own), we
don't pretend to know all the answers. While we high-
light our own views on ethics and on numerous contro-
versial issues, we leave room for students to search their
own consciences to determine the morality of various
research projects, to weigh opposing arguments about
controversial issues, and to reach their own conclu-
sions. In fact, we encourage this kind of critical thinking
in the belief that it will serve students well when they see
or hear stories in the media about ““breakthrough’ dis-
coveries in psychology or talk with people who an-
nounce their own pet theories as “‘scientific facts.”

THE SECOND EDITION s

Organization

This book has seven principal parts. In Part |, ““Psychol-
ogy as a Science,”” we introduce the student to the goals,
history, and methods of psychology. Part Il, “Biological
Foundations of Behavior,” comprises three chapters:
Chapter 2, on the biological structures and functions of
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the brain and nervous system; Chapter 3, on the mecha-
nisms of sensation and perception; and Chapter 4, on
states of consciousness. In Part lll, “’Learning, Memory,
and Cognitive Processes,” we include four chapters:
Chapter 5 deals with learning, Chapter 6 with memory,
Chapter 7 with intelligence, and Chapter 8 with lan-
guage and thought. The two chapters in Part 1V, “Life-
Span Developmental Psychology,” cover development
throughout life, from conception through old age. Chap-
ter 9 discusses the influences of heredity and environ-
ment, conception, prenatal development, and physical,
intellectual, and social-emotional development in child-
hood; Chapter 10 deals with these aspects of develop-
ment from adolescence through old age. Part V, “Moti-
vation, Emotion, and Sexuality’’ consists of Chapter 11,
on motivation and emotion; and Chapter 12, on gender
roles and sexuality—relating both these topics to moti-
vation, emotion, and behavior. Part VI, ““Personality,
Abnormality, and Health,” consists of four chapters.
Chapter 13 examines theories of personality and ways to
measure it, Chapter 14 looks at abnormal psychology,
and Chapter 15 describes many ways to treat persons
with psychological problems. Then, Chapter 16 exam-
ines the new field of health psychology and discusses
the links between personality, lifestyle, and both physi-
cal and mental health. In the final two chapters of the
book—in Part VII, ““Social Psychology’’—we look at the
ways by which people influence and are influenced by
others, both in group situations and in intimate relation-
ships. Chapter 17 takes up social influence; Chapter 18
examines attraction and relationships.

The structure of the book offers various options for
teaching introductory psychology. As the preceding de-
scription shows, all the chapters that are “‘standard’’ in
most psychology texts have been included: biology and
behavior, sensation and perception, learning, memory,
motivation and emotion, child development, personal-
ity, abnormal psychology, therapy, social influences,
and so on. We have also given full-chapter treatment to
other high-interest and important topics that are often
treated very briefly, if at all, such as health psychology,
sexuality and gender roles, intelligence, language and
thought, adolescent and adult development, and inti-
mate relationships.

While we have covered these topics in a way that
seems logical to us, we recognize that some instructors
may want to organize their courses differently because
of personal preference or scheduling requirements. All
the chapters are self-contained and can, therefore, be
presented in a variety of different sequences. An instruc-
tor who chooses to emphasize the developmental-
social-personality approach might, then, teach Chap-
ters 1, 5, 6, 7 (optional), and 8 through 18. An instructor
who takes more of an experimental-physiological ap-
proach could teach Chapters 1 through 7, 9 and 10 (op-



tional), and 11 through 15. Either of these arrangements
would provide a course of 13 or 14 chapters, rather than
all 18.

Content

The preceding description of chapter organization pro-
vides a brief overview of the subject matter in this edi-
tion. It cannot, however, convey the full sweep of its
content. Psychology is a dynamic, rapidly growing dis-
cipline. Therefore, while retaining the scope, emphasis,
and level of the first edition, we have made many signifi-
cant changes, even though it has been only 3 years since
the publication of the first edition. We have updated
material whenever new findings or interpretations have
been available, reorganized material to make it more
effective, and added completely new sections, including
two new chapters. Among the important changes are the
following:

B New chapters: Chapter 12, “Sexuality and Gender
Roles,” presents some material that originally ap-
peared in various chapters throughout the first edi-
tion, plus some completely new discussions, such as
gender differences in communication, psychosexual
dysfunctions and their treatment, and a life-span per-
spective on human sexuality. By focusing on these
issues in a single chapter, we are able to highlight the
differences between biological sex and socially deter-
mined gender roles. We are also better able to trace
the relationship between these topics and those
treated in the other chapter in Part V, centering on
motivation and emotion.

Chapter 16, ““Health Psychology,” reflects a
major emerging area of interest and research in psy-
chology. It updates material on stress and coping that
appeared in the first edition. It also contains com-
pletely new material on the relationship between psy-
chology and mental and physical health, including
the influences of various lifestyles and habits and the
impact of the health care system.

B New sections: Among the most important additions to
this edition are new sections on ethics in animal re-
search; sex, handedness, and the brain; additional
aspects of perception, including perception of biolog-
ical motion; “flow states”’; the use of operant condi-
tioning to encourage use of seat belts; Sternberg’s tri-
archic theory of intelligence; Gardner’s theory of
multiple intelligences; artificial intelligence; stress
and resilience in children; the relationship between
adolescent thought processes and behavior; cognitive
explanations of achievement motivation; Plutchik’s
eight primary emotions; controversies relating to
emotion; helping the elderly improve intellectual per-

formance; suicide; the borderline personality; sea-
sonal affective disorder (SAD); couples therapy; ex-
cerpts from the proposed revision of DSM lli;
loneliness; power in marriage; and the development
of intimate relationships. Throughout the book, de-
scriptions of studies (many new to this edition) help
students understand the design and operation of psy-
chological research.

B New organization: Several presentations have been
reorganized for greater clarity and easier comprehen-
sion. Chapter 2, ““Biology and Behavior,”” is one ex-
ample of an improved account of challenging mate-
rial. Material on life-span development is now
presented in two chapters instead of the three in the
first edition. While some material was deleted—in
deference to the limited coverage that can be devoted
to developmental issues in an introductory psychol-
ogy course—the most important classic and new ma-
terial remains. Attribution theory is now discussed in
one chapter rather than two. Practical study tips are
now in Chapter 1, so that they can be of maximum
help to students (rather than in Chapter 6, ““Memory,”
as in the first edition).

B Important revisions: Throughout the book, numerous
sections have been significantly revised and often
updated as well. Besides the ones already mentioned,
these include creativity (which now includes the
work of Amabile); whether apes can learn language;
theories of motivation (which has been completely
rewritten for ease of understanding); the person-situa-
tion controversy; causes of psychological disorders;
drug therapies; and why people become committed
blood donors.

W New visual aids: Many new tables, charts, graphs,
and other visual ways of presenting data have been
added to supplement presentations in the text.

Special Features
Several features are new to this edition of Psychology.

B Every chapter presents one or more boxes with one of
two major thrusts. The ““In the Forefront” boxes high-
light issues that are important in contemporary psy-
chology because of new interest, new theoretical for-
mulations, or new research findings. They are often
controversial and are as current as today’s newspa-
per, covering such topics as Alzheimer’s disease,
legal implications of memory research, developing
children’s abilities, family violence, and the mind
and the immune system. The ““Psychology in Your
Life”” boxes draw out practical ways to apply research
findings in daily life. They cover such topics as pre-
paring for a career in psychology, practical applica-
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tion of hypnosis, teaching tricks to an animal, im-
proving memory, becoming more creative, the effect
of child-rearing styles on children’s behavior, the
value of lie detectors, helping to prevent suicide, los-
ing weight, and the possibility of legislating helping
behavior.

| Vignettes describing personal experiences in the lives
of both authors open every chapter. These introduc-
tions—sometimes dramatic, sometimes humorous—
capture the reader’s interest, lead into the subject
matter of the chapter, and present personal glimpses
into the authors’ lives that are rarely afforded to stu-
dents.

REVIEWERS’ AND USERS’ COMMENTS
ON THE BOOK'’S SPECIAL FEATURES mummmn

One of this book’s major strengths, as indicated by aca-
demic reviewers who either reviewed the first edition or
saw the manuscript of this second edition before publi-
cation, is its effective integration of theory, research,
and application—as described earlier in the section
““Our Aims for This Edition.” The consensus of reviewers
was that these aspects are integrated here more consis-
tently than they are in many other books. Other ele-
ments especially noted by reviewers include the book’s
attention to high-interest and timely topics, its references
to “‘cutting edge’’ studies as well as to classic ones, and
its approach to ethical issues. The writing style has been
commended for its clarity, its ability to hold the reader’s
interest, and its engaging qualities—all elements de-
signed to make both the teaching and the learning of
psychology easier and more rewarding.

LEARNING AlID'S |15

You'll find in this book a number of basic teaching aids
whose value has been demonstrated through experience
and research. These include:

B Part overviews: At the beginning of each part, an
overview provides the rationale for the chapters that
follow.

W Chapter overviews: At the beginning of each chapter,
an outline clearly previews the major topics included
in the chapter.

B Preview questions: At the beginning of each chapter,
a few key questions highlight the most important
issues to be addressed.

B Chapter summaries: At the end of each chapter, a
numbered summary clearly restates the most impor-
tant points.

W Highlighting of key terms: Whenever an important
new term is introduced in the text, it is highlighted in
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boldface italic and defined. These terms are listed at
the end of the chapter and appear in both marginal
and end-of-book glossaries.

B ““Running” glossary: All key terms are defined in the
margin where they first appear in each part of the
book, and some of these definitions are repeated,
where appropriate, in subsequent chapters. This gives
instructors more latitude in teaching the chapters; in-
structors can use the order dictated by their own pref-
erence.

B Extensive illustrations: Since one picture is often
worth a thousand words, many of the points in the
text are underscored pictorially through carefully se-
lected drawings, graphs, and photographs (many in
full color to illustrate important points better and to
enhance the reader’s enjoyment).

B Pedagogically sound legends: The legends for these
illustrations also serve a teaching purpose by empha-
sizing important points made in the text, posing ques-
tions calling for students’ thought, or bringing in inter-
esting new information.

B End-of-book glossary: The extensive glossary at the
back of the book repeats the marginal definitions of
key terms.

W Bibliography: A complete listing of references en-
ables students to evaluate the sources of major state-
ments of fact or theory.

B Suggested readings: Annotated lists of recommended
readings (classic works or lively contemporary treat-
ments) are provided for students who want to explore
issues in greater depth than is possible within these
covers.

H Index: Separate indexes, by subject and by author,
appear at the end of the book.

SUPPLEMENTARY MATERIALS s

An extensive package of newly revised supplementary
materials add to the value of this edition as a teaching
and learning tool.

W Study Guide with Readings, by Virginia Nichols
Quinn of Northern Virginia Community College and
Jolyne S. Daughtry of California State University,
Fresno, includes readings from both professional
journals and popular magazines on topics covered in
the text. It also includes such standard elements as
outlines, objectives, key terms, and concepts; and
800 questions with answers. Questions from the
study guide are also available on a computer disk,
interactive microcomputer software designed for use
by students.



B Two Test Banks are available. One, developed by Vir-
ginia Quinn to ensure consistency with the Study
Guide in level and types of questions, contains
2000 questions keyed to the learning objectives in the
Study Guide and the Instructor’'s Manual. This Test
Bank can be used with several computer-generated
testing systems. Correct answers and text page refer-
ences are included for all questions. An alternative
Test Bank by James J. Johnson of Illinois State Univer-
sity is also available.

B Instructor’s Manual, also by James Johnson, includes
chapter outlines, learning objectives, key terms and
concepts, mini-lectures, demonstrations, short-
answer and essay questions, and a media guide. It
also has a distinctive ““Teaching the Chapter’” section
for each chapter, which integrates all these elements
to assist the instructor.

B Psychworld, by John C. Hay of the University of Wis-
consin in Milwaukee, is an elaborate, colorful, and
intriguing generic software package that contains
14 simulations of classic psychology experiments.
Professors can use it in the classroom, and students
can use it in a lab. It enables the user to perform such
activities as identifying different sections of the brain
and varying reinforcement patterns for a pigeon peck-
ing at food.

W Slides and Transparencies, three packages from
McGraw-Hill, include 100 generic slides (in The
McGraw-Hill Introductory Psychology Slide Set),
100 generic transparencies (in The McGraw-Hill In-
troductory Psychology Overhead Transparency Set),
and 50 transparencies keyed specifically to this book
(in Overhead Transparencies to Accompany Papalia-
Olds: Psychology, Second Edition). Booklets for in-
structors describe each slide and transparency.

B McGraw-Hill/CRM Films and videotapes are also
available to adopters.

We hope that we have been able to communicate
the excitement we feel about the study of psychology.
We want to share this with you, our readers, as much as
we want to share any of the concepts, principles, and
philosophies contained within these pages. For if we
succeed in this, we know we will have enriched your
lives as the study of psychology has enriched ours.
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