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T EFEIN
Introduction to the Teacher’s Edition

K PRERRRREASG, WSEE RN B “BRERiT.

Bii245 5 (Methodology and Approach)

» & A 2t % (The Adult or Young Adult True Beginner)

CEH SCHRT I S 1B BORED (AT T8R) A A TIBSEse 2 A fE bl SeiE | fefbfs iR el LR IR A |42
ol SEIE A A T, Ed RGBT AT RN PR TE SRR AIED:, (A R R I Nk B )
akeE,

VEA RS AERIATTHAS, REEFEETN, PRiE S FES KM A 2 2 kg2 il
[alt, ZZIER A FHIESE, BN E R 7M., MEEE D IIMEr, B (127 2] L8R (&
A )Y &,

»w AN 4Lk ik (Ownership of the Language)

G ST S ST D 5 (M =1 25 5B R 116 =1 146 0 1 1 AR (R 22
i, ot i (improvise)” TEATERAHITHESIBL ik, BBFARNZIR, %1%k
HEXS . SO BTt it — S R MOS0 T U S 40 SR, WTLLBE, “AEfER A thdeik )y
0 TR SR A S

» 4 J & # (Authentic Models)

ESCTE E Kb B 2RTE S 3L, Feili/b B FIER G B 4, AEFE T gtk &AL
PO AT FL S AT 150 B 13 352 A b o/ e i — e b, el o B K e < P AL A A 788 R 0 11 [ 152 44
i B H 8, Fhfs. BRI o ESMALEIE SRR, FlEshALERZLHE
FOMEEEmE T S O R A R, iR A e FU R LSS MR D . EE S AT R PR
A A AVIE T AL, HHAE BRSO P 2 B A S, B AS SRS 2] F A E O

FEH NI aaEE % 2 G E R S, RRAREREP RS KERCE, H5H—FR 2%, 1%
40 “Sure 1did”, “Sounds terrific”, “Yeah” %, xSesaiEfrdEIER IS A T FHEMEE X [k,

»w iz & 24 4 (Integrated Skills)

CHASCHRRT d 9508 2ofe ) DA A g sy U i S H e A H bR, X HFERIEE R AE NS, MUFH
S EZHES) (receptive abilities) W bR, bR R HEE S (productive skills)
RIEFSTE, R, fhihEFREUA R G M BAriE S . AEFE L BT ULRE hADE 55,
TN A DA B BRI REA/CDFIVCD, 5| S92 MR — FF it A O i O G, 2 2 s i
Be KE&EFEYN, ERARRA SR, B EEAD BT T A, A8
A et TR SAEI B>, LMBEFAAEE GRS B\ D IEESMKBEK, EAELO.
BT R AN S (EZR 2] B EILIE Fon o5 i i Fr =19 nik




w ‘42454 K %" (Task-Based Approach)

HEAR —FrochE, PAHEAETS. BB RERTERERMA ., NS AR RAIES BiED), %
Ui E) F e S FRMMAH TG B, HUIMB TG R, SENES TAE, 22805 32 35 T PE R AL,
FHEH AT UMEEE K. B, BRI AT EEk>] . Wil ixeeifsh, aILARK
P 3b g 7 A ] BV ARTE 5 2088, (At A1 /B AN PR e P B AR R e M R A

‘5 (Recommended Teaching Procedures)
Eom A5 R4 TR 280255, B vl UARSE B A4 i R IG5 £E .

w B& & i® ¥ (The Beginning-Level Classroom)

ARBREATRSFA G, P ERIRIL, 2ZhRESESRNERZ B &2 5 EF
HHIEERIZE R, ARG FA R E ARG O Z AL T —FhoE.

w %1% 4% (Use of English in the Classroom)

REMASEERIR, BHRRUERRIE R, WA hiux [ 1R SHILS . JFARIN 5 (8 5 10 16
i, i#4n “OK, Let’s begin!” “Any questions?” “Look at the board.” %%, i 45 &S 2% L
AR R ST B ARSI S AR E

w 2 & X 49 (Elicitation)

RGBT LME RN S 5IREES), B aTCALLEIN T fgF R E, X —FrB, —F
(] 050 LR ) [ SE A B e e e . B TR BARRE I IIRIEA 2, H—F &
ERIZER, AR TE 4 ERRRY.

IRIERRK, XABREBFERBAYLS DKEIZ G, A2 AR5 A A1 ) &
FeA R T ik . FERNREAF YA RS O i AR A [ B0 (R) R, A AR 59 Y- F AR URTE, T 5
BORATIBRI L s BIMERTLAERT A E AR IER D, ASEREA LRTIR, mRRRBEEER
kSR AR, R IEE SRR T4

» 4 E 64 5 (Correction)

KE o FARBEF R REERG AT, (BRSO S FFERBIRE,

BINEFEMZEER N, Aisd, tnfEMxtiE (Conversation ) FIZH*FZk>] (Pair Practice
acticities) B, #AEIEFHNA LIMFEES, HEMEREEEME S . HEibbhIHeERT,
RIERMFREFERENEME, EAMER—FERBR AT BT E, MEFHRIErEH
MRl E—— B AR S B CAlE, KR AEILFARIESD, iHbiTarRE%E, R
AECEOERINE . aRFE A TEIMTH, MiZRE% E D IE,

BEICH RO ELHE T —2 T gh4k 2], n “fMENE” Fiha), ZRFEERMFESRIEH
CHEAR, Bt ERE ot 2 WIANE, MR ZUARWT AR, I EFEEREINER, A
JEHALLEMPIEIZ , XA, Zhstrl AEA P HERATATE T, @ik B SR ERE AFENER
6, fEE4 QAR AL H CRBIRHTUAE. fil4n.

S: They no are married.

T: They aren t married? Oh.

S: No. They aren 't married.

FRX RS, ZEAAEAEREDS A C A BLREI T LA R .
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» A4 X% A (Pair and Group Work)

AL B LR A N SN 2 16 8h, B EZR R e KRR FE A SEML S, PRUES2AE A 4R H
A s, sh R e i, A G1%4E (In Your Own Words) ZEZRk 2 1iE s [RL.OE 1, Hld]
SERAES . XA, R A TERIR A A 2] stk e,

P E M RAE R R SERHE, SR RBIUABIN A AR Ber, AlES 21X e
KIFLEIT & IR T VB ANE . i F A 5 75k (i e A #hoRax /> [ A

o HITRIEIFAEMBEEREE., Ll 1S E L4210, FUTS A E 20 T g0,

o S —EIBRES ., LHWIMMER, IEMCP B E, EAE A R EE, LR

WAL 2 FE 2, BRd X FEMO S LS ], 2k — B S IR A A S L.

® Z G SINBIEGS , FIREHE AN X RGN RI AT, R B, AERRE ZER 24 v RE & (&
ZAF OEAESS, W LAESR A DK R 31— R BE I P — 28 B i AR TE S,

o IRATEMAEMESIERNIIR., 1M 1ALE R, HHREUSYT WX i, 40 B aT LLYR %8 /s
(. EARHEHAVERSR, IEAEREA A .

o (FLRMANT, [EZENLEDYT, LERMECAE, BEG S B EEE D, (HELE
S W R S5 CEAFART, I Ml AN e AT S .

o RNEMEHRBE, FTIAESEUNATERENEER. A /MIRAIEH TS, Zikthf]
AE, s FbIRxiE, SoBE a2 8iE &%,

o NEHBEE/NMNAFARIN. A5 MNMEDAEAFA, MArRIE, iEsh K.
ORI BAERS ., — 4B 130y D SkiGsh, Hfthrk aTUAMC S MBS 2], XFES A ZN
WL RN, PR /NG sh L B R iR . Jeoe A/ LA vl LA IR T 55

(Interleaved Teacher’s Pages)

ZOM4R T UM T EANRY AL, 1S SRR, AER BRI BRI E AR, AT
Feudgathh T ERR, RIHIFE IR R ZR ] B %

» # A% ¥ % (Unit and Mini-Lesson Format)

AL BRI 104 BT A 2 BT i DRI (E R, BTy MRS ~ T IR e . B
FAITTH A A R IR A AL AR A — A S Y = FR AR,

o SARICERR  Jron gk M e, T iR ER o T LA — R AR

® RIFES SIBEF IR LhriE S MIBEN IR ST —&, oI EA— M RIER,

® EXREFRIR 5 ITE s RTINS PRIE S BIBE BRI EA £ 0 LAY R4,

A EAPERIES)

® EENT HL5 ) At T KR B € RARE SR AT LATE A RO ER .

FE & PR A Y — 8T UL RO R O T 28 A TRIEHR I — A A Fnas ey o Hl s, 8%
ELHRIFNAE A,

Bl DA R G SR AL E A ER o AR . fEBCF4E b, drfi “Option™ AUIGANR ML T 2 R4
AN E LRI, ALEPRf “Challenge™ RUEZNNITEME T RRAESS WO IBEFIRALZR ], (ERHEKCF
[y 3 Pkt . “Optional Vocabulary Expansion” {7y &E A S SRID A 10, TEEX LA LAY
B AR E A RAS, DABRERIX 8o 1A FAE rT LA #E2E 2]

whkeHE7L (Unit0)

TP PoTIR MBI E PR & BUE R 2% (E R BIRY & R AR 2l 4, AR Rl PriE = .
HARRE R ELLFERERERR G M EABRNIIREN: “RRIES" MBS, BIEF R



TN E RN E AR TR S BTN, Afa RS .
»w %4 1% 8 (Directions to Students)

AL B EERCLR R 2 Fria B2 A A2 > BEW rhis, 200 PR A5 AR
AR 2RI . R, EALR A R A AV B i A TR

BEH#3ES (General Teaching Suggestions)

LA Aok B BTN & B B R Bt . A R LR QRIER 7 BB A R, X 28R o L fE
oy JETC R R R R ZE BRI S B G I R . AR BT B R e TR
B

» & @& ¥ (Photo Story)

(E 55 IT AT TR T &8 A — AR @ lsr, 22 0T R IL 1 A BTG, 4G DT f LA
TEHIRPRIES . AFESSOTUANSES1 U, ZE Tl “He is watching TV”, FRoRAEBITHIIE A
(EREATING s A 0L Tolum 1 T P e e R B Aan T4 T iU IE R o TE AL B AR e b fidnfy “Receptive Model”,
TR E G S A

HILERERRERSE, RERFRALERIES, SFENIILE, BLiEE. I ENE
HAENEE T Hefil— LE BT IE 5 R AR, SIS FERRENEAZH, (BfbIREENT
filf, X SRR 2 O AT REDS I FIRYTE S B9 —ER5 .

»w 4% 18 iC (Vocabulary)

Ao A7 P R A SR R SR A R T R B e A S IG5 AR . LR R DB EE A b, BER A&
RIS S, A AT LA T3 St 0 R s (e g A~ S i SR RO B . Bl 2 A2 1 S iR n, Bl
ATLAMRFE R 2 R 21 ik, i —2e )] SCIRDR fnssont A- 1R S iRl R 3L, (EHE 5 HgdL.

R B A U B IR AR 2 . AR E SR A A AN BT R iAW DARE R & A 1R Y
BRI X AR A

ER AT (B R Sidik) . TR0 07 R AR 2 22 AR R B . AENT 35 B i3
skbh A R, BARS A EIEAEIES . S, BRI AE R R .

RS, FERESRENAFSH TERMM A, FLEAElat TERmES.
HOMMBE 146 DT T ABRRFHEMERRL, WA LE, BINATLCRE T ENMSEAER ZILA
e BAb, FAE CHEIRIET FHMLIRNC R, TPt — PRt R E A E .

v HeIRE—23] (In Your Own Words—Exercise)

3BT 4 2R AR X M — N ETE B L™ & IS HlRI M AXTETE D, ZRolrp it T 6

A, kAR LS TR R A B AN ) B R 2RI . T R s S A B A .
SEHEILFEBRGIM. TP E s RIFICE I R R A RA R S A, ARhE
SR LIRS R, BTLAEIN B A2 A m7E Bl A AR (R A AT TER AR, LA B & anfil 25
X—mAdEREEN. HEE: B OIRFERLES) B RyUMA MRS, EILE X
MRS . WEBREE, EHNBNETAFEUNEBERFEEE, BEEFTFZS
FZHIANL R, REXTHENEE T ERZIRMHAT, (HEl e H B4 HHTF
WA T A R S 2 PRt
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o GIEMERRIRRE. AWHAAL AT LALE A SR E fa i iy s fF 2 2 s S 454 . fildn
S AT A G122, EfR) @& AFRfCiEshe, held K& BT 1F1 % 2 idisfy
55 HX: She’s a student. He’s a writer. ZEUifii& I g o5 [ w15 tHshesche, [ 244 fE KX H
SAFRARIAIR & X (RS DEANURAR) . R4 IR A 08 R 2 AL Hb (i FH & 2658
], (HERROR AR T IS L,

oA e SEBRREES. Ml Rkt E2i5E Bm, {54 i E 0 k15 4:)
AT RE S 7T 40 R AR 914 o g A4 1] 5 e g (] A% 7 5 R o

o HAICINES I BEE XY, 185 M 2R 455 B, DALL[EPEEE i fth iy 2605
MINZ . X0 AR RN ) B T chatk. kit Brp, 424w ROmTREFE 4 FI H E
i, G LA B S0 5 A B AR AR R 52 A 55

oHMBEHAIE., TFAdsmil, BAXELGNLEARELIEMIIIET7E 2 A A%, Hk%
FOoX 45 2] b1 A kS i EmAnZ ANz, Wi 55 L2 M3 3 IR EI, 4
A& “Use your own words™ Bf Rkl A b i £, Lhp A PRy d 22
P, EZRVRATRE AT bt , M ffafR “F A fE SR A o T2 iail . BB RiE S
IG, REMSIEM AIEBSe TR EE S — 2 | O REMEMEE, BEBRIR.

v JACHEZS] (Practice)

L PSR AR S B 75 SRS A 3 A TR R B i Fris FIRE B . VF 2 1Rl ILIE 25 ) #R R A =%
B, B el AR YE B AAE OL R B 21, AT UL Dk RkiGE N B AB 5], RZIRK,

w £ Af 7 (Listening With a Purpose)

RICH) BT DA MAES . BAES#RA “Receptive Model” F4f, Fom&f —LEHiik
Bl HTRTTE S A BCR 2 B ARSI, PTUAAS SO AR M . X 2B 1R 55 AT LALE A2 A i
A, BRI Z2ms kA0, IR LT SCRRICRIEE D . AREREFTAVT DRI RIEE 1k
HoE e A SRR, MM TR LU, LA ANrE, DA SR I i B S B 1R O

o T Sy 2k 21 I BLAY BT A BT N B AE BUEAE S PR DR, (BAER S B B S FAE B AR TRk

BRGRBHER R, FIEATUHR B ie A FH L.

O 55— BT %) A oy KRR VAL R, HAVZ VRS RE D . LN R R E

o], REMEZEE, B TANEEARIIZNEE, LA — B2 B, wTCALE )

ek 2], XANGRENRA 4L, adEE S 13, 30, 14, 407 %,

A BT NSRRI T IRES IR AL T, BEl=A A 22 TR TR >] . 2RI E
AILET UIZRPRIELRE . WrBCK BT R E (S B, TR ISR TS RY B Feviii-xiTi.

w QFERAZE (Determine Context)

o S millZkNT hikhE: EEKE. RIGEAY. RiFHA, BAENE., ZGaTAESRER L5 H
Who? What? Where?, LB EART L, H—hWr—bfitics, A ERSBEED
SEHAE bk n) R,

o R B N ok . EIIRTGT IEMT, FIERAYR . XU hEESREA, EAHE R
ZHIAI Lk . FEEAL ) REINEINES, 2454 —mitE kT, SaEmiIinse
AE UL, BRVTEIELEE A B A %

o 3t T AR A, ZUR P AIR T E 2p RS E R RS L. SR 28R,
A ERIZ RS T,




v IFER$FE(SE (Focus Attention)

® KER oy & ARINT IR Y, FoRAAEVTHIRRER B . WLENT—iE, SR KEZEHYT Lk
TR .

® (EWTHE i ATLEEA PR TSR 4, R 4G R, iRUIRE A 3k,

OB iR, A ERITRUREG R, AREA S SRR . A PR TR M
ATLAVT S =i . SRR 220G, MVTRE —il, ATLA AT — i A 3R

® U)ic ERANT DRNT NG, A5, BT AR O £ 4T .

s JFH#GE (Other Opportunities to Build Listening Comprehension)

AR TR B JEEE 4] RN iR A R, AT R AT DN L

» X [Ri& 5 ek (Social Language and Grammar)

w1 ZEEF (Grammar Chart)

© U 4 ST 8 T S S LB T, U A SRR R I Rk T
i F L. AR P G S RHEIER ST ARRE, BDICREROR S 2 IS F AR A
SRR . SR SR TR, A TR S, A
Fiy IR, RELRL, EHEE SRR LS BRI RN, AT A S
“IHE" iEBhh.

o LR HOTALER: LR, IR T O ARE BBV, DA T iR

# jasmik (Inductive Approach) {11 |- T SCrh L& FFUIRHOE IS MBI, ARJRLESE A
TR AR CR i, RN S5 JLA T A A,

% %% (Deductive Approach)  H JeZatiEHHIAE, MIRAMIHIR, SR KikikEL
hEEE. e, bRk, MR, ERARSGORL. k. TESN
SRIHIEEHIBIL, LT — SR

w 1EE4 3] (Grammar Practice)

A2 R LA L B A T bt 0L T B BE RS

® JEIANEL RIS 2 . Lk A X AR B 4. BIBRERA ARA, &
TG RAE Y. ENEME, B—RMEREE eH g XARFEER, F4E
DABREE, (EAED bigzs, 8% -REHEEIPARREH MR, Babad. ¥
St ik 2] BT & A b, JHROE TRERE S k. X BUHBLRORTIE B R AR
Al Pk LH SR fifRE,  ANREIR I RENT 1 2R IR AR A

o sk LA s R A . BT R CAE B D, BERHR IR Senh R Z RS
REZ, REHAMEMESR, EEERS, FAESHREERBRMIHEESR, 53
Z 5H5R LRI HAY,

= BFEXTIE (Conversation)

A BT RORBIR, SRR A IRTE S, (AR Fn D R A, XA
BN, MYGREER A AR HAYIE S . IR R LFGE LA A R R I T A &R,
RO A,




) © © © © 06 ©0 © © O 0 O © © ©9 © 0 O 9 0 0 © 0 0000 00O O0O0OODOUG OGO OO 090 0

ofTHHA LA, i (SRR T CA), HEHERRIENE. Ka 2l
JLikk, b BERENA, B, M EIE DGR, k. S
RLOERDT, TR, EEANEIN, BRIk . BRI THR R IR S (T
fadait.

okt ERRIRA T A P, DMES AR AR X 2 RS AR R . AEZMIX
—WERYT, PAERIEER, AES H AT (R RO R

O L F[LATE B b5 T LA IR AR, Sk R A TR Tl O RT R A4y
BRI S . RN G, SRS RRERE -G, Bk
PHE B — A, PRIE FRR R

o — HAEA SR TaHE, sEATLALEA A E ok . SAE T LA s e i otk

w5 [F XA (Variations )

Sy e g HE v A [ R A ER sy, Lk A PR I o A £ 40 wT LU [] SCRGHR URF
e AE R ST RT LA P 08 ) L ZRE o LA 2 e ] R A e ] SCRIB MR >] . ARG
BN AT LA fi 2 A R[] LR AE & S LRIZERI, B e AT TR .

v ZHX14:3] (Pair Practice)

X — 2 S B IRE TS, AT LAE S RILE ST . 25 21 Skl A A A G o gAY
Hh 75 ] 2 FhiRl X FSEFI A CHYIE S . WPEMRZ” Do you want to go?” I}, “#/4m[HEM "1 don’t
know” A “Sure. When?”,

O AL JLAMEIF. A ESEHERI RS 2R RS, (4 NEBRERFBA13HE, A5 AY

S B e R s i . B — ROy R SR A R T R REA R SR IR

o IR ATRE, RLAAME R R R A Y L LR,

® (| A SR A S R, (A A ST SRR R A 1R 1 B E R

— B R PR R A IR IE. A TSRS E A, ATLALL SR A 2o d i (s et AT

3], WATLALLE—2et A S 2 PR AHE, & G 1ES H A O OIERIRTE,

» & &4 & (Improvise)

MU A BRI IRRE B bR, SXITE SN EZ P TR T ARl oA P AR TRA L A .
W EAR RS . X RSN, REEO, BERAI R, FAERRIX Dt
BRI, TE%5 ST BeEdR S P R A LEANM IS S AL, (AT — A EAR N (EIGZDAS A B2 I
B —ANEEN/METS, XA AR, RERE, Flie S5 S

® Hr S A Gy — AN SATHUIER A L MIxHE, & ISR G S

® SEibeEA TR [ KA BIFIARHE, SRV AR AR TRIER, LA IR0 AT P E i s heis =

ol A R, Yo RGBS IR A PR AT S | AL s, BmES THE, IF

Skl KRR, xR i, RO IRAS, RS E RiG IS H ) bk i

2, AT SEBLA SR B Y,

© A ST AR Sk 2 ()oK 2 (T8 = R R Bh ek, (/RIS A BIAE TR AL VFAD . (RARZR 1Y

HA £ B miiz H L rriE J T ahEmae D .

w %% 4% (Games and Interactive Activities)

ATEZH B R AR XA . ZPRIES . WM& S ], kit s, Ak,
HE R EA B A R

MO AN S BB — R AR A S, BT A SRR 20 B A o 25 4, (6 ST 26 e 2K A fic &f
H 2B GRTE.
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Introduction to the Teacher’s Edition

Methodology and
Approach

The following information is provided to help
you understand some of the guiding principles
behind True Colors Basic and to give you some
general suggestions for using the material. More
detailed suggestions for working with each unit
are given in the interleaved pages of the units.

The Adult (or Young Adult) True
Beginner

True Colors Basic is written for students who
have had no prior exposure (or very little prior
exposure) to English and for the student whose
only exposure to English is through English
class. True Colors Basic systematically teaches
essential vocabulary and fundamental social
language and grammar, bringing the true
beginner to false-beginner level in a short period
of time. But true beginners need controlled
exposure to language; in True Colors Basic,
students will not encounter language that is not
being actively taught in the pages of this book.
In spite of the control, however, care has been
taken to provide content which will be useful
and appropriate to the adult or young adult
student, ensuring a high interest level and
demonstrating respect for the student.

Ownership of the Language

A major goal of True Colors is to move students
beyond controlled oral practice to freer speaking
and personalized oral expression. The sections
entitled Improvise, which appear at least once in
each unit, encourage oral experimentation and
build the skill of self-expression. The teaching
notes on the interleaved pages of this book
provide numerous suggestions for further
discussion and personalization. Thus students
are led to make the new language their own and
to express themselves freely in English from the
early stages of the course.

Avuthentic Models

Students outside an English-speaking country lack
exposure to natural models of English, especially

natural models of everyday speech. True Colors
aims to fill that gap by providing numerous
speaking, reading, and listening models that are
at once authentic, motivating, and effective for
students. A clear distinction is drawn between
models presented for students’ productive
mastery and those presented to build students’
ability to understand real English. Although some
untaught language is used in these “receptive
models,” its complexity and amount have been
strictly controlled so as not to frustrate the
beginning student.

But beginning students should speak “real”
language from the start, so the language students
learn to produce contains idiomatic expressions,
contractions, and one-word answers. [diomatic
expressions such as “I sure did,” “Sounds terrific,”
and “Yeah” are used naturally in informal contexts.

Integrated Skills

The True Colors series aims to develop all four
skills of listening, speaking, reading, and writing.
It is understood that students outside an
English-speaking country need to activate their
receptive (listening and reading) abilities as
much as the productive skills of speaking and
writing. They also need to encounter and
practice the target language in a variety of ways.
Particular attention is given to the listening and
speaking skills. Recorded conversations on
cassette (or audio CD) and on the accompanying
video (True Voices) are an integral part of every
unit and are intended to help students learn
from spoken English models right from the
beginning of the course. Pronunciation practice,
which focuses on stress and intonation as well as
on individual sounds, is integrated into the
interleaved teacher’s pages. Students are offered
a good deal of controlled oral practice, which
gives them the language they need as well as the
confidence to perform the less controlled
speaking tasks later in each unit. Reading and
writing tasks are included to support and
reinforce the language being acquired.

Task-Based Approach

Since speaking a language is a skill, it is best
perfected through practice. As a result, most of the
activities in the book are tasks that students do in



pairs, in groups, or individually. Your role is to set
up these activities clearly, to monitor them closely,
and to provide corrective feedback when
necessary. Some of the tasks are competitive games
that are motivating in themselves. There are also
discussions and interactive activities in each unit.
Students are thereby encouraged to use the
language communicatively to achieve a purpose
and are kept active and involved throughout the
lesson.

Recommended Teaching
Procedures

The interleaved teacher’s pages will regularly
recommend certain techniques. The extent to
which you use these techniques is up to you, of
course, and will reflect your background, your
personal approach, the training you have
received, and your students’ needs.

The Beginning-Level Classroom

Because True Colors Basic was written for the true
beginner, it uses a completely controlled
vocabulary, social language, and grammar
syllabus. It is, however, recognized that many
true-beginner classrooms contain students who
have had some prior exposure to English but for
whom a false-beginner (usually called “Level
One”) textbook is too challenging.

This teacher’s edition also regularly provides
suggestions for enhancing the experience of the
weak false beginner while not overwhelming the
true beginner sitting in the same class. It should
not be forgotten that a heterogeneous true
beginner / weak false beginner student mix can
be used to advantage in pair and group work, by
capitalizing on the quicker comprehension time
of the weak false beginner. This makes the weak
false beginner a good initial modeler of new
language for the true beginner.

Use of English in the Classroom

Try to use English with your students as much as
possible. This gives them a further opportunity to
listen to English and to encounter it as a real means
of communication. Start by using a few basic
phrases regularly: OK, let’s begin! Any questions? Look
at the board, etc. To support you in this, the
teacher’s pages frequently give the actual wording
of questions and directions for setting up tasks.

vi

Asking questions keeps students active and
involved in the class and lets you know what
they understand and what they do not.
One-word answers are often superior to
full-sentence answers in this regard. It is
worthwhile for students to know that even
though they have mastered very little productive
English, a one-word answer can be completely
communicative and correct. You can also elicit
specific language from students by referring to
the context. A good method to elicit language
from beginners is to present a model that they
understand and then ask them to create a
sentence or question like the model.

If your class is large, or you want to give the
largest possible number of students an
opportunity to respond orally, you may find it
helpful to begin your questioning with stronger
students. These students will be better able to
answer quickly and easily, allowing weaker
students an opportunity to use the stronger
students’ responses as a model. This will help the
weaker students respond successfully. With large
classes, keeping the oral responses moving rapidly
and efficiently allows you to sustain the oral work
for a long enough period of time for the
maximum number of students to have a chance
to speak. If a student you call on cannot respond
or responds incorrectly, quickly correct him or her
and move on. Maintaining the pace gives weaker
students the longer listening time that they
require to be able to internalize and ultimately
access new language.

Correction

Most students, in particular adult students, like
to be corrected, especially when they are trying
out a language for the first time. However, too
much correction can be demotivating, especially
with beginning-level students.

We recommend that you correct immediately
when students are practicing language in a
controlled way and still need guidance with the
forms (for example, during the Conversation
and Pair Practice activities—see below). First let
the student finish the thought. Then indicate by
a gesture or a sound that there has been a
mistake. Try to show the student where the
mistake was—one technique is to count on your
fingers each word of the phrase—and see if the
student can make the correction alone. Above
all, avoid making students feel pressured. Give
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them time to think. Correct what you have
taught. But if students have understood your
presentation, they should often be able to
correct themselves.

Later in the unit, particularly in Improvise (also
see below), students are given an opportunity to
use previously taught language to express their
own ideas. At this stage, avoid correcting too
much because stopping a student who is
learning to improvise with known language
discourages experimentation—which is a major
goal of True Colors. Improvisation is the skill
students will need when they seek to convert
classroom English to their own English to serve
their own needs in their own lives, outside of
class. Listen to what the student is trying to say
and react to that. A less intrusive way to correct
during this stage is to reformulate the student’s
phrase without stopping the flow of
conversation. For example:

S: They no are married.
T: They aren’t married? Oh.
S: No. They aren’t married.

Note that students often self-correct with this
technique.

Pair and Group Work

On every page of True Colors Basic, students have

an opportunity to work together in pairs or
small groups. This provides a change from

teacher-centered open-class work and maximizes

practice opportunities. It ensures that students
initiate as well as respond in English. It also
encourages students to help one another learn
and to work independently of your help.

Students can even be encouraged to collaborate
on the written tasks in the book. They can
complete written activities together or compare
their answers to tasks. In this way, they become
accustomed to working together to solve
problems and begin to take more responsibility

for their learning. Your students may never have

spoken in English together before and probably
expect lessons that are entirely teacher-led, so
this concept may be surprising to them. Try

some or all of the following to warm them up to

the idea:

e Before you put students in pairs for the first
time, explain to them (in their own language
if necessary) your reasons for doing this.
Explain that they will be practicing English

together so that they can get more time to
speak and you can listen to more students at
once.

Give them a very simple task with very clear
instructions. Model the interaction first with a
student at the back of the room so that the
whole class can watch. It is easier to start with
tasks in which the language is predetermined
rather than improvised. Make sure that all
students know what they have to do and what
language they have to use. Even if this takes
some time, remember it will become easier to
set up pair work once students get used to it.

Introduce pair work slowly. One activity per
class session is fine to start. Weaker students
may prefer more controlled speaking tasks.
Introduce freer speaking activities little by
little, when you think your students are ready.

Plan in advance how you will group students
and tell them whom to work with at the
beginning. Ensure that they are sitting close
enough to one another to hear. Ask some
students to move if necessary. Change pairs
from time to time to ensure that each student
works with a variety of partners.

Monitor closely. Move around the room,
listening; correct where necessary. Avoid
making eye contact so that students are not
distracted by your presence, but make it
evident that you are listening and expecting
students to be on task. Take action if students
are not on task. Change pairs or give them
more work to do silently.

Provide a time limit to encourage students to
stay on task. End the activity before most
students have completely finished, to avoid
“dead time” as groups finish one by one. If
some students finish early, be ready with
something for them to do. One idea is to have
them write something—for example, the
conversation they have been practicing—to
provide a change in pace and mood.

Do not expect every pair-work activity to be
an instant success. It an activity is clearly not
working, call a halt and change the pace.

Feel free to break up larger classes. If one-half
or one-third of the class is engaged in oral pair
work, the remainder of the class can do
written work. This will give you more time to
listen, evaluate, and correct the pairs. When
the first group has finished their pair work,
have groups switch tasks.

vii



Interleaved Teacher’s
Pages

Each teacher’s page presents detailed
suggestions, language and culture notes for
presentation to students, answers to the
exercises, links to the workbook exercises, and
tapescripts for material that doesn’t appear on
the student’s page. In addition, at the end of this
book is a table of pronunciation symbols and a
complete answer key for the Workbook and the
Achievement Tests.

Unit and Mini-Lesson Format

The ten units and two review units are designed
to be used sequentially and to take five to seven
hours of class time each. In every unit there are
several identifiable mini-lessons, indicated by
triangles.

* Vocabulary sections, in which active
vocabulary is presented and practiced, can be
considered a series of mini-lessons within the
unit.

¢ Each of the Social Language and
Grammar sections, in which the social
language and grammar are integrated,
presented, and practiced, can be considered a
mini-lesson.

e Following the Vocabulary and the Social
Language and Grammar sections is a series of
Expansion Activities, each clearly
identifiable as a class activity.

e The Listening with a Purpose activities as
well as the final In Your Own Words page
can be treated as mini-lessons.

The effect of this is a highly integrated unit in
which mini-lessons offer convenient starting
and stopping points for easy lesson planning
and management.

The amount of time you spend on each
mini-lesson is flexible. The course is designed so
that you can gear the mini-lessons specifically to
the needs of your students. Activities labeled
“Option” in the interleaved teaching notes
provide suggestions for alternative ways to use
the material. Those labeled “Challenge” offer
ideas for extending tasks to provide further
practice or to challenge higher-level students.
“Optional Vocabulary Expansion” sections are
included specifically for stronger classes or for
talse beginners who are ready. Note, though,
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that the vocabulary suggested in these optional
sections is not included in the Student’s Book.
This ensures that these sections are truly
optional.

The Student’s Book begins with Unit 0, which
prepares students for the commands and nouns
used in the exercise directions throughout. It
also familiarizes students with the concept of
“social language,” which forms the cornerstone
of their productive functional language
throughout this course. It is recommended that
you take time to present this unit before
beginning Unit 1. Students will be prepared and
motivated to start.

You will note that great care has been taken to
simplify directions to the student in True Colors
Basic. When an unknown word is used in an
exercise direction, the teacher’s notes will point
out the word and suggest ways to convey meaning
to students. In this way, students will not be
frustrated by directions that are above their
language level.

General Teaching
Suggestions

Following are some general suggestions for
getting the most out of each section of a unit in
class. Note that some sections have a listening
component. These sections include Vocabulary,
some Practice exercises, Listening with a Purpose
(task listening), Conversation, and Reading. All
activities on the cassette or audio CD are
signaled with a @ in the Student’s Book.
Specific teaching notes for these are provided in
this book.

Photo Story

There is a tinted margin at the top of the
opening two pages of each unit. The left margin
indicates the grammatical focus of the unit,
while the photo story in the right margin shows
the social language focus of the unit. For
example, pages 50 and 51 show He’s watching TV
in the left margin, demonstrating the present
continuous, while the photo story in the right



