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Preface

The presidential election of 2000 was an incredibly exciting, confusing, and
frustrating experience for our country. But as commentator after commen-
tator noted, the election was also “a history teacher’s dream.” Millions of
students—and a surprising number of adult Americans—were suddenly,
somewhat painfully, educated about the origins, role, and philosophy of the
electoral college. The previously obscure, even unknown, disputed election
of 1876 between Rutherford Hayes and Samuel Tilden took on new rele-
vance. Both state and federal judges combed the past for precedents to help
them make important decisions in the present. And finally, questions about
the evidence of the votes and the methods by which they were counted
simply could not be settled completely and to everyone’s satisfaction.

We live in a complex world, and we strongly believe that students need
help in developing the skills of critical thinking so essential for coping with
life in the twenty-first century. How can we rely on statements made by a
president of the United States, any other world leader, the chairman of the
Federal Reserve Board, a member of Congress, a radio talk show host, a TV
newscaster, or a professor unless we are able to examine and analyze the
available evidence to understand how it is being used? How can we our-
selves learn to use evidence intelligently when we write a report, make a
public address, or participate in a debate? The subject of this volume is
American history, but the important skills of examination, analysis, and
proper use of evidence are important to every person in every vocation.

In Discovering the American Past: A Look at the Evidence, we show
students the importance of acquiring and sharpening these skills. More-
over, as they acquire or hone these skills, students generally discover that
they enjoy “doing history,” welcome the opportunity to become active learn-
ers, retain more historical knowledge, and are eager to solve a series of
historical problems themselves rather than simply being told about the
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PREFACE

past. Unlike a source reader, this book prompts students actually to analyze
a wide variety of authentic primary-source material, make inferences, and
draw conclusions based on the available evidence, much in the same way
that historians do.

As in previous editions, we try to expose students to the broad scope of
the American experience by providing a mixture of types of historical prob-
lems and a balance among political, social, diplomatic, economic, intellec-
tual, and cultural history. This wide variety of historical topics and events
engages students’ interest and rounds out their view of American history.

3% FORMAT OF THE BOOK 3

Historians are fully aware that everything that is preserved from the past
can be used as evidence to solve historical problems. In that spirit, we have
included as many different #ypes of historical evidence as we could. Almost
every chapter gives students the opportunity to work with a different type
of evidence: works of art, first-person accounts, trial transcripts, statistics,
maps, letters, charts, biographical sketches, court decisions, music lyrics,
prescriptive literature, newspaper accounts, congressional debates,
speeches, diaries, proclamations and laws, political cartoons, photographs,
architectural plans, advertisements, posters, film reviews, fiction, memoirs,
and oral interviews. In this book, then, we have created a kind of historical
sampler that we believe will help students learn the methods and skills
historians use, as well as help them learn historical content.

Each type of historical evidence is combined with an introduction to the
appropriate methodology in an effort to teach students a wide variety of
research skills. As much as possible, we have tried to let the evidence speak
for itself and have avoided leading students to one particular interpretation
or another. This approach is effective in many different classroom situ-
ations, including seminars, small classes, discussion sections, and large
lecture classes. Indeed, we have found that the previous editions of Discov-
ering the American Past have proven themselves equally stimulating and
effective in very large classes as well as in very small ones.

Each chapter is divided into six parts: The Problem, Background, The
Method, The Evidence, Questions to Consider, and Epilogue. Each of the
parts relates to or builds upon the others, creating a uniquely integrated
chapter structure that helps guide the reader through the analytical proc-
ess. “The Problem” section begins with a brief discussion of the central
issues of the chapter and then states the questions students will explore. A
“Background” section follows, designed to help students understand the
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historical context of the problem. The section called “The Method” gives
students suggestions for studying and analyzing the evidence. “The Evi-
dence” section is the heart of the chapter, providing a variety of primary
source material on the particular historical event or issue described in the
chapter’s “Problem” section. The section called “Questions to Consider”
focuses students’ attention on specific evidence and on linkages among
different evidence material. The “Epilogue” section gives the aftermath or
the historical outcome of the evidence—what happened to the people in-
volved, who won the election, the results of a debate, and so on.

3¢ CHANGES IN THE FIFTH EDITION 3k

In response to student evaluations and faculty reviews, we have made
significant alterations in the content of this edition. There are five new
chapters, three in Volume I and two in Volume II.

In Volume I, we have rewritten Chapter 3 to give students a broader,
more diverse view of Americans in the late colonial period. Demographic
and statistical material from both the Chesapeake and New England colo-
nies allows students to make regional comparisons as well as learn to use
such data to describe people who were not famous. Chapter 9 focuses on
the reintroduction of the Wilmot Proviso and the subsequent congressional
debates of 1847 about the westward expansion of slavery. Chapter 11 util-
izes the political cartoons of Thomas Nast and Matthew Morgan as a win-
dow into the important Reconstruction issues of the election of 1872.

Although the hard-fought battle for woman suffrage was won in 1920
with the passage of the Nineteenth Amendment, many social, economic,
and political questions about women’s place remained. In Volume II, Chap-
ter 6 looks at women’s issues during the crucial period of the 1920s. Chap-
ter 11 emphasizes immigration as one of the main themes of American
history, examining the “fourth wave” of immigrants in California during
the latter part of the twentieth century.

3¢ INSTRUCTOR’S RESOURCE MANUAL 3¢k

Because we value the teaching of American history and yet fully understand
how difficult it is to do it well, we have written our own Instructor’s
Resource Manual to accompany Discovering the American Past. In this
manual, we explain our specific content and skills objectives for each

[ xiii ]
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chapter, and we include an expanded discussion of the method and evidence
sections. We also answer some of the questions that students often ask
about the material in each problem. Our suggestions for various ways of
teaching and for evaluating the students’ learning draw not only upon our
own experiences but also upon the experiences of those of you who have
shared your classroom ideas with us. Finally, we wrote brief, updated
bibliographic essays for each problem.
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CHAPTER

1

Grant, Greeley, and
the Popular Press:

The Presidential Election
of 1872

3 THE PROBLEM 3k

By 1872, it appeared that Reconstruc-
tion was in serious trouble. Although
Congress had increased the powers of
military governors in the states of the
former Confederacy, many southern
whites remained fiercely unrepentant
and resisted—sometimes violently—
efforts to grant citizenship and voting
rights to former slaves. For the most
part African Americans remained
landless and wuneducated, making
them highly vulnerable to white land-
owners and unscrupulous election
officials. More serious, among north-
ern white voters the zeal for recon-
structing the South was beginning to
wane, as new issues and concerns,
such as government corruption, civil
service reform, continued westward
expansion and conflict with Native
Americans, currency inflation, and the

rise of industry, vied with one another
for people’s attention.

In May 1872, a group of disillu-
sioned men broke with the Grant ad-
ministration and the Republican party
and held their own convention in Cin-
cinnati, Ohio. Calling themselves
Liberal Republicans, they formally
nominated the widely known and con-
troversial New York Tribune editor
Horace Greeley as the party’s presi-
dential candidate and Missouri Gover-
nor B. Gratz Brown as his running
mate. In a letter accepting the conven-
tion’s nomination, Greeley called for
an end to the failed experiment of Re-
construction, asserting that he had
“the confident trust that the masses of
our countrymen North and South are
eager to clasp hands across the bloody
chasm which has too long divided
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CHAPTER 1

GRANT, GREELEY,
AND THE POPULAR
PRESS: THE
PRESIDENTIAL
ELECTION OF 1872

them. . . .”! Hoping to turn the Grant
administration out of office, the
Democrats also nominated Greeley
and Brown.

What began as a contest over oppos-
ing philosophies and stands on issues
such as Reconstruction, however, soon
turned into one of the most vicious
and personal presidential campaigns
in American history. To be sure, some
previous presidential contests had
been ugly affairs as well (especially
those of 1800 and 1828), but the cam-
paign of 1872 seemed to descend to a
new low in political vituperation and
smear tactics. By November 1872, no
office seeker was left unscathed.?

Although no one who participated in
the 1872 presidential race escaped
blame, two people in particular were
among the most responsible: Thomas
Nast and Matthew Somerville (Matt)
Morgan. Nast (1840-1902) was the
chief political cartoonist for the popu-
lar Harper’s Weekly, while Morgan
(1839-1890) was Nast’s opposite on
the rival Frank Leslie’s Illustrated
Newspaper. Two of the most talented
illustrators of their time, Nast and

1. For Greeley’s acceptance letter see William
Gillette, “Election of 1872,” in Arthur M.
Schlesinger Jr., ed., History of American
Presidential Elections (New York: Chelsea
House, 1971), Vol. II, p. 1359.

2. An excellent book on the earliest “nasty”
election is Bernard A. Weisberger’s America
Afire: Jefferson, Adams, and the Revolution-
ary Election of 1800 (New York: William Mor-
row, 2000).

Morgan were in large part responsible
for their respective weekly publica-
tions reaching circulations of 100,000
by 1872, the year that both men were
at the zeniths of their power and
influence.

Your tasks in this chapter are to
analyze the political cartoons of both
Thomas Nast and Matt Morgan, and
then, using those cartoons, to answer
the following questions:

1. How did each side attempt to por-
tray the other? the respective presi-
dential candidates (Grant and
Greeley)?

2. What were the principal issues the
cartoons attempted to address?
Which issues did they not address
or avoid addressing?

3. How did each side attempt to deal
with Reconstruction in the presi-
dential election of 18727

For those who maintain that recent
presidential contests have reached a
new level of personal attacks and gen-
eral nastiness, the 1872 election is a
much-needed corrective.

(2]



3¢ BACKGROUND 3k

Although Radical Republicans® outdid
each other in oratorical eulogies to
Abraham Lincoln, secretly they were
not altogether displeased by the death
of the president. Not only could the
Radical Republicans then use Lincoln
as a martyr for their own cause, but
also they had reason to believe that
Lincoln’s successor, Andrew Johnson
of Tennessee, would be more sympa-
thetic to their plans than the late
president had been. After all, Johnson
had been a harsh military governor of
Tennessee (1862-1864) who had said
many times that treason “must be
made odious, and the traitors must be
punished and impoverished.”*

Yet it did not take Radical Republi-
cans long to realize that President An-
drew Johnson was not one of them.
Although he had spoken harshly, he
pardoned around 13,000 former Con-
federates, who quickly captured con-
trol of southern state governments
and congressional delegations. Many
northerners were shocked to see for-
mer Confederate officers and officials,
and even former Confederate Vice
President Alexander Stephens, re-
turned to Washington. At the same
time, the new southern state legisla-
tures passed a series of laws, known
collectively as black codes, that so se-

3. The Radical Republicans were the left wing
of the Republican party. They favored the abo-
lition of slavery, a harsher policy against the
defeated South, and full equality for African
Americans.

4. See his remarks on the fall of Richmond,
April 3, 1865, in LeRoy P. Graf, ed., The Papers
of Andrew Johnson (Knoxville: University of
Tennessee Press, 1986), Vol. VII, p. 545.

verely restricted the rights of former
slaves that they were all but slaves
again. Moreover, Johnson privately
told southerners that he opposed the
Fourteenth Amendment to the Consti-
tution, intended to confer full civil
rights on the newly freed slaves. When
Radical Republicans in Congress at-
tempted to enact harsher measures,
Johnson vetoed them and, simultane-
ously, appeared to do little to combat
the widespread defiance of white
southerners, including insulting fed-
eral troops, desecrating the American
flag, and participating in organized re-
sistance groups such as the Ku Klux
Klan.

The congressional elections of 1866
gave Radical Republicans enough
seats in Congress to override John-
son’s vetoes. Beginning in March
1867, Congress passed a series of Re-
construction acts that divided the
South into five military districts, to be
ruled by military commanders under
martial law. Southern states had to
ratify the Fourteenth Amendment and
institute African American suffrage
before being allowed to take their for-
mal places in the Union. The Freed-
men’s Bureau, founded in 1865, was
given additional federal support to set
up schools and hospitals for African
Americans, negotiate labor contracts,
and, with military assistance, monitor
elections. When President Johnson at-
tempted to block these acts and pur-
posely violated the Tenure of Office
Act and the Command of the Army Act
(both of which were Radical Republi-
can measures passed over his vetoes),

[3]
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he was impeached by Congress in
1868, but fell one vote short of the
two-thirds required to remove him.

With the impotent Johnson left to
serve out the final months of his term,
Radical Republicans picked the popu-
lar war hero General Ulysses Grant as
the Republican party’s 1868 presiden-
tial nominee. Although it was not
widely known at the time, Grant had
harbored presidential ambitions as
early as 1863. At war’s end, he set out
on a series of national tours on which
he attended celebrations in his honor,
received honorary degrees, delivered
carefully written noncontroversial
speeches, and attended funerals of his
comrades. A far more wily politician
than he was credited with being,
Grant simultaneously stayed on good
terms with Andrew Johnson while pri-
vately cultivating the president’s ene-
mies. Only in early 1868 did Johnson
fully realize what Grant was doing. In
a conversation with Johnson, Gideon
Welles told Johnson that “Grant is go-
ing over.” Ruefully, Johnson replied,
“Yes.” The open break came in Janu-
ary of 1868.° After Grant won the 1868
presidential race in a very close vote
(versus the Democratic governor of
New York, Horatio Seymour), Johnson
bitterly refused to attend the new
president’s inauguration.

The political skills that helped
Grant reach the presidency seemed to
abandon him once he got there. A se-
ries of scandals rocked the administra-
tion, two of the most prominent occur-
ring before 1872 and involving the
president’s brother-in-law in a scheme

5. See William S. McFeely, Grant: A Biogra-
phy (New York: Norton, 1981), p. 263. Gideon
Welles (1802-1878) was U.S. Secretary of the
Navy, 1861-1869.

to corner the gold market and his vice
president Schuyler Colfax who, along
with some Republican congressmen,
was linked to a fraudulent construc-
tion company (the Credit Mobilier) de-
signed to skim off government funds
appropriated for the Union Pacific
Railroad (Colfax was dropped from the
Republican ticket in 1872). In addi-
tion, the Grant administration in-
creased tariff rates in 1870 (thus driv-
ing up the prices for certain goods),
reinstituted paper money in 1871 (to
inflate the currency), opposed civil
service reform, and advocated what
one historian called a “farcical plan”
to annex the Dominican Republic. As
one disillusioned Republican said of
Grant, the “rascals . . . know they can
twist him around their thumb by flat-
tering him.”® Reconstruction in the
South seemed as if it would never end.

By early 1872, a diverse group of
editors, professional men, business-
men, disappointed office seekers, up-
per-class intellectuals, and reform-
minded Republicans was determined
to overthrow the Grant administra-
tion. Calling themselves Liberal Re-
publicans, they gathered in Cincinnati
in May 1872 to establish a new politi-
cal party to oust the “stalwart” Re-
publicans.

Deciding who would be the standard
bearer of such a disparate conglomera-
tion was no easy matter. U.S. Supreme
Court Chief Justice Salmon P Chase
was available and eager, but he had
been a perennial candidate who, it was
felt, could never beat Grant. Vener-
able Senator Charles Sumner of Mas-
sachusetts was in poor health and for-
mer Minister to Great Britain Charles

6. Gillette, “Election of 1872,” pp. 1303, 1307.
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Francis Adams (son of former Presi-
dent John Quincy Adams) was consid-
ered a poor campaigner and too aris-
tocratic (he had opposed universal
suffrage). Senator Carl Schurz of Mis-
souri was one of the original founders
of the Liberal Republicans, but he was
ineligible because of his foreign birth
(Germany). Missouri Governor B.
Gratz Brown was widely known to be
a heavy drinker, and U.S. Supreme
Court Associate Justice David Davis
had written some court decisions that
were unpopular. Finally, on the sixth
ballot, the Cincinnati convention
nominated New York Tribune editor
Horace Greeley.

Horace Greeley had made no secret
of the fact that he yearned to be the
Liberal Republicans’ presidential can-
didate. Born into a poor New Hamp-
shire family in 1811, Greeley was con-
sidered a child prodigy in the tiny
community of Amherst. But the fam-
ily was evicted from its farm when
Horace was nine years old, and he was
unable to attend school past the age of
thirteen. Apprenticed to a printer, he
worked his way up from apprentice to
journeyman to printer and finally to
editor of a number of newspapers,
most of which folded for lack of read-
ers. In 1841, his fortune turned, as he
became editor of the New York Trib-
une and built that paper into one of
the largest and most influential in the
nation. Greeley knew great talent
when he saw it, employing at various
times Charles Dana, Margaret Fuller,
and George Ripley. Authors whose
work was accepted for inclusion in the
Tribune included Ralph Waldo Emer-
son, Nathaniel Hawthorne, Walt Whit-
man (first published in the Tribune),
and Karl Marx (on the revolutions of

1848). A three-month term in the U.S.
House of Representatives (filling out
the term of a congressman removed
from office) was the only office Greeley
had held previously, although he had
sought a seat in the U.S. Senate and
the governorship of New York.

The Greeley candidacy had several
liabilities. To begin with, over the
years Greeley’s editorials in the Trib-
une had made him many enemies. As
early as 1853, he had confessed to Wil-
liam Seward that a man “says so many
things in the course of thirty years
that may be quoted against him. . . .”7
In addition, in his years at the Trib-
une, Greeley had advocated a number
of causes, including prohibition (his
father almost certainly was an alco-
holic), vegetarianism, changing the
name of the United States to Colum-
bia, opposing women’s corsets, and
other ideas that made him appear to
some people as an eccentric. Finally,
Greeley was on record as criticizing
the Democratic party, whose support
he certainly would need to overthrow
Grant, and being at odds with key pro-
visions of his own party’s platform.
Hearing of Greeley’s nomination, one
politician exclaimed, “Six weeks ago I
did not suppose that any considerable
number of men, outside of a Lunatic
Asylum, would nominate Greeley for
President.”®

No sooner had the Liberal Republi-
cans’ Cincinnati convention concluded
than the nation’s newspapers and
newsmagazines began to take aim at
one presidential candidate or the

7. Glyndon G. Van Deusen, Horace Greeley,
Nineteenth-Century Crusader (Philadelphia:
University of Pennsylvania Press, 1953),
p. 414.

8. Gillette, “Election of 1872,” p. 1316.
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