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The bells are a clamor
Chimes have been loosed
There is a banquet of hosannas in the air.

We have endured endless peaks of pain and valleys of loneliness
We have lost beloved’s we could not live without
Yet we have lived.

We have encountered unforgivable cruelties
Yet we have forgiven
Yet we have been forgiven.

We have survived, flourished, and thrived
With passion, compassion, humor and style
We have been fortunate and worthy.

Now we stand, heavy laden, before a great gate
Which leads to the rest of all time.

It swings ajar, and we know at this critical moment
That not all we carry need enter when we enter.

We can evict hate and scorn from our souls
We can open clenched fists and let bigotry
Malice and enmity fall back down the slope to yesterday.

We can lay down our burden of violence
And step lightly over the lintel into a vernal and newly-minted tomorrow

We, who never saw a new century
We, who never saw a new one thousand years,
Can join the hallelujah, the hymns, the paeans, the voices all over the world.

We can shout or whisper, scream or mumble
Happy New Millennium!
Happy New Century !
Happy New Year !

Maya Angelou
Performed at the Washington, D.C. Millenium Celebration



Preface

TO THE STUDENT AND PROFESSOR

At the start of a new century, it seems to me that people are more optimistic about
life’s potential than they were several decades ago. Rather than focusing on problems,
I think we are looking for opportunities that might nourish change. For this reason,
what used to be Introduction to Special Education: Teaching in an Age of Challenge has
been retitled Introduction to Special Education: Teaching in an Age of Opportunity. Some
new features were created for this fourth edition that stress the importance of learn-
ing from the past, pondering the present, and thinking about how things can be bet-
ter. I want to help you think about individuals with disabilities and the special re-
sponse to their education we as a society should provide. In Chapter 1, you are asked
questions which are meant to broaden your considerations about people with dis-
abilities and think about societies’ responses to them across time. Starting with
Chapter 2 and continuing throughout the text, two features present timely and criti-
cal examinations the field of special education at the dawn of the twenty-first century.
At the beginning of each chapter, a section called Opportunities for the New Millennium
helps to explain the legacy of the twentieth century and the dilemmas that need to be
addressed if special education is to better meet the needs of students with exception-
alities. Likewise, in the margins you will find notations entitled New Directions for the
Millennium: Legacies and Opportunities; these summarize a specific topic about the
“state of the field” in special education, and prompt you to think critically about ideas
for the future. In these sections, and also through the Concepts and Controversy fea-
tures, you are asked to consider important issues and wrestle with problems still left
to resolve as we enter a new century.

ORIENTATION

As with previous editions, | have attempted to write a thorough, comprehensible in-
troduction to the field of special education and the schooling of students with spe-
cial needs. My intention is that the content and examples provided give a basic un-
derstanding of exceptionalities (disabilities and giftedness) and how these students’
unique characteristics create special needs that must be addressed if they are to ful-
fill their potential. My aim is for the text to be practical and applied; therefore, it is
filled with real-life examples, mostly in school settings. Verified instructional pro-
cedures are explained to show how the education system and the instructional prac-
tices of special educators make real differences in the outcomes of their students.
Special education is important work, and my hope is that you will also choose to
devote your career to students with special needs and their families.

The following are some of the major themes you will find as you study this text.
These themes run throughout the entire book, and, I believe, are critical dimensions
to the nature of the work we have come to call special education.

XV



XV i

Preface

Theme 1: Think of People First. Facts, figures, research findings, and the special
education and disability knowledge base are important to all professionals and to
the public so that the needs of people with disabilities, as well as those with unique
gifts and talents, are met at school and in the community. Such information is im-
portant, but it is not the entire essence of this field. To approach what is really im-
portant about special education we must listen to individuals with disabilities,
those who are gifted, and their family members. We as a society must hear their
voices; see their accomplishments; and become caring, sensitive, and respectful in
all of our interactions with them. For these reasons, some very special features are
included in this text.

First, each chapter opens with a work of art created by a master who had or has
a disability or unique challenge. All of the artists included here were or are excep-
tional in ways beyond their creative and artistic abilities. The inclusion of this art-
work is intended to make an important point: People, irrespective of disabilities, are
capable of creating great beauty.

Second, near the beginning of every chapter you will find a vignette called A
Personal Perspective, written by a person with a disability, a family member, or a pro-
fessional. I tried to create a personal experience for you, wherein the stories of real
people—their hopes, challenges, and achievements—come to life. Through these
stories, | hope you will come to a better understanding and acceptance of differ-
ences. Listen carefully and hear their messages about persistence, dealing positively
with crisis and conflict, and solving problems so that quality of life is always im-
proving, always just that much better.

And, in every chapter, real-life examples are provided to make a point or illus-
trate a concept. What is so important to remember in your studies, is that special ed-
ucation is about the lives of people, and what we do in the classroom, on the play-
ground, and after school makes a difference.

Theme 2: Special education is individually determined and requires contin-
ual evaluation. For special education to be truly special, it must be individualized.
The services it provides must be responsive to the age of the learner as well as his or
her abilities and needs. In other words, there can be no single answer to the ques-
tion about what comprises an appropriate education for an individual child. And
what might be the correct educational response at one point in time may not be the
right response at another. Decisions about the appropriateness of services and edu-
cational programs should always be made from information gathered directly from
student performance. The application of these principles are feasible only when a
full array of services is available and they are flexibly applied. Therefore, you will
find examples of many different service delivery options described in the Educational
Interventions sections in every categorical chapter in this text. These descriptions
range across all ages where special education is delivered: from birth to age 21.

Theme 3: Integration and inclusion does not happen by accident. As you will
learn, placement alone does not guarantee full participation in the general educa-
tion curriculum or in activities with peers. Many accommodations and special ef-
forts are often required to provide students with special needs access to instruction
and to their nondisabled classmates. In most cases, integration requires continual
application of problem solving skills, collaboration, and partnerships from teams of
people that include family members, all educators, and community resources. Pay
attention to the sections called Collaboration for Inclusion and the boxes entitled



Accommodating for Inclusive Environments, where you will learn about the complexity
of issues relating to achieving full participation in school and in the community.

Theme 4: Good special education is based on proven practices. Special edu-
cation has a knowledge base that was developed through systematic research.
Unfortunately, the field does not always use proven practices, and instead reaches
out for what seem to be good ideas or appear to be quick solutions. Typically, stu-
dents and their families do not benefit from easy answers to complex problems. To
me, it is vital that special educators become critical consumers of research who con-
sistently evaluate their own actions. This value is woven throughout the text. For this
edition, I asked some researchers to share the findings of their studies. | asked them
to write about their investigations in a format that allows you to understand the
methods and procedures they developed, apply them to classroom settings, and get
similar results. My motivation for this new feature is simple. Gifted students and stu-
dents with disabilities and their families deserve to receive assistance that has been
proven effective through carefully conducted research. The implementation of fads
and unproven interventions is common practice in special education, and, I believe,
should not continue. Educators need to become sophisticated consumers of research,
and I hope that the Research to Practice boxes will help focus the attention of those
concerned about the best interests of individuals with disabilities, and make us insist
on knowing the efficacy of what we apply in classrooms.

You also find boxes that indicate how to create good classroom environments
where disruption is held to a minimum. In the Achieving Discipline boxes, proven
techniques that match infractions with levels of intervention are explained so they
can be implemented easily at school.

Theme 5: Cultural and linguistic diversity is part of the fabric of American
schools. The diversity of America’s schoolchildren is reflected in almost every
school in this country. In some school districts, children come to school speaking
over a hundred different languages and many students do not understand the culture
of the classroom or the teacher providing instruction. Cultural and language differ-
ences present challenges to the educational system, challenges that are often inap-
propriately answered with special education placements. Culturally and linguistically
diverse students are overrepresented in programs for students with cognitive disabil-
ities and underrepresented in gifted education. These problems must be corrected,
for misidentification, improper labeling, and inappropriate placement in special ed-
ucation can have tragic results for these individuals and their families. And failure to
provide unique programs that develop talents can result in missed opportunities for
a richer society. Therefore, an entire chapter is devoted to cultural and linguistically
diverse learners, and in most chapters particular attention is paid to unbiased iden-
tification procedures and instructional methods that are culturally sensitive.

Theme 6: Legislation is one foundation of special education. Unlike other
areas of education, special education—the rights of students with disabilities to a free
appropriate education in the least restrictive environment—is outlined in legislation.
The Individuals with Disabilities Education Act (IDEA) and the U.S. Department of
Education’s regulations for this federal law drive much of what we do in special ed-
ucation. These provisions provide many guarantees to students with disabilities and
their families. For example, they outline individualized education programs and the
plans that guarantee the delivery of a free appropriate public education in least
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restrictive environments. They provide guidelines about the implementation of dis-
ciplinary actions with students with disabilities, their access to the general education
curriculum, their participation in national assessments, and the array of related serv-
ices (including assistive technology) which provide them supports in school. All ed-
ucators must understand these fundamentals of special education, and I have at-
tempted to explain them simply and concisely.

ORGANIZATION OF THIS TEXT

In the first three chapters, the fundamentals of special education are presented. The
context of special education, the services it provides, the laws and court cases that
guarantee fundamental education rights to students with disabilities are discussed
in Chapters 1 and 2. The third chapter focuses on the diversity of American school-
children and the very special educational needs that culturally and linguistically di-
verse students can present to the educational system. The subsequent categorical
chapters are ordered by prevalence of the disability: the chapter covering the largest
category, learning disabilities, comes first, followed by the other high incidence dis-
ability categories. Low incidence disabilities, as defined by the federal government,
come next. And a chapter about three very low incidence disabilities—autism, trau-
matic brain injury, and deaf-blindness—brings the text to a close.

TOOLS FOR LEARNING

In this book you will find many features to facilitate your study. At the beginning of
every chapter is a set of Advance Organizers. The chapter overview, the five self-test
questions, and one challenge question should help focus your attention on important
concepts presented in that chapter. These questions are repeated and answered in the
Summary found at the end of the chapter. This feature should allow you to check your
understanding of some of the most important concepts presented in the text.

The advance organizer/summary feature is only one of many elements of this
text that should help you master the content. Chapters 3 through 12 are written
using a consistent organizational format, so you will know where to find topical in-
formation on a specific disability. These chapters have the following structure:

Definition, identification, and significance

History of the field

Prevalence

Causes and prevention

Students with this disability

Educational considerations, such as early intervention, placement and inclu-
sion, interventions, collaborating with partners, and making accommodations
that facilitate integration, transition through adulthood

Technology

Families

Concepts and controversy

Supplemental resources, including selected scholarly readings, popular books
and videos portraying individuals with disabilities, contact information for con-
sumer and professional organizations and agencies

Key terms and brief definitions are found in the margin on the page where an im-
portant concept is first introduced and discussed. The Glossary at the end of the text



provides you with an alphabetically organized set of these terms and their defini-
tions. Reviewing the glossary at the end of the term should give you a good overview
and review of the content. Another feature should help you bridge information
across chapters: The Making Connections statements found in the margins are in-
tended to help you find supporting and complementary information across the text,
as is the content matrix found on the inside front and back covers. The sources cited
in each chapter are organized in the References section by chapter, under headings
that correspond to the standard outline. If you want to learn more about a topic or
write a paper, the arrangement of these references should be helpful.

At the end of each chapter, there is a brief list of resources to enrich your study.
Although certainly not exhaustive, some scholarly references are listed so you can
seek out additional information, more than can be offered in an introductory text.
Over the years, exceptional individuals have been included in fictional and nonfic-
tional roles in both books and films. (Only videos and DVDs that can be rented at
many large video stores are included. Unfortunately, copies of many excellent tele-
vision shows and movies are not readily available, so they were not included.)

[ would also like to call your attention to the Student’s Resource Manual and Study
Guide that accompanies this text. There you will find many tips on how to study
more efficiently and effectively for this and other courses you are taking. The manual
also includes many practice activities to help you learn the content of the course and
practically apply your knowledge to classroom settings. In addition, the resource
book includes practice test items to help you self-test and assess your mastery of the
content presented in each chapter. To augment the brief listing of resources (organi-
zations and agencies, scholarly references) and creative works (popular books and
videos) at the end of each _chapter in-the main text, more complete lists are found in
the Student’s Resource Manual.

TO THE PROFESSOR

Unlike previous edrtons, the tourth edition does not provide you with a separate
annotated instructor’s edition of the text. The supporting information you found be-
fore in the Instructor’s Section at the front of the text is now found in the Instructor’s
Resource Manual and Test Bank (IRM). Your feedback about the previous editions
was used to improve and update the text and its accompanying instructional pack-
age. Thank you for your suggestions, and please continue to let me know about
what works and what still needs to be improved. I hope you will agree that the
fourth edition has retained those elements that made this text both useful and
unique, while the new features further improve it and its supporting materials.

ELEMENTS AND FEATURES OF THE FOURTH EDITION

You will find this to be a very current, and hopefully provocative, edition. Not only
does this edition cite 664 new references, but it also has a modern orientation. It ex-
plains and interprets the 1999 U.S. Department of Education’s regulations for IDEA
throughout the text and highlights those changes in a new box feature, What IDEA
Says About. . . . This is the first introduction to special education text of the new mil-
lennium, and so should be a text that challenges college students to wrestle with
dilemmas facing the field. The “millennium approach” and the Concepts and Con-
troversy sections, described earlier in this preface, provided me with the opportunity
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to encourage the reader to think critically about important issues facing students
with disabilities and their families.

You will find many changes and new features in this edition, but the basic order
of the twelve chapters is unchanged. I was encouraged to write a thirteenth chapter,
focusing on attention deficit/hyperactivity disorder, but I decided not to. Instead,
increased coverage of ADHD is found across the text. For example, issues about
whether it is or is not a disability are discussed in Chapter 1, its identification in
Chapter 2, its characteristics which overlap with learning disabilities in Chapter 4,
those that overlap with behavioral disorders in Chapter 8, and how it can now be
considered as a health impairment in Chapter 9. Putting all of the information
about this condition, which Congress specifically called out in IDEA ‘97 in the health
impairment category, in a separate chapter would have been easier than the ap-
proach 1 elected. But 1 felt it would have left students with the wrong impression:
that ADHD is a disability category. Remember, most special education students
with ADHD receive services under the learning disabilities and emotional and be-
havioral disorders categories. Now, another identification option is available, but as
the officials of the federal government made clear in the 1999 regulations of IDEA
‘97, more students are not expected to join the special education rolls because of the
inclusion of ADHD in the health impairments category.

The first chapter is new, and hopefully provides an exciting launch to the aca-
demic term. In this chapter I call out some of the major concerns about special ed-
ucation (e.g., its efficacy and costs) that are often the focus of newspaper articles and
television news shows. My experience is that students know about these issues but
think it is “politically incorrect” to raise them in class, leaving them with incomplete
understandings of important problems that need to be resolved. Issues are pre-
sented in a question-answer format. You should be able to use these questions as
platforms for provocative class discussions. Within this format, however, I still pro-
vide foundation information about the context of special education—what special
education is, its history, and the laws and court cases that support it. Chapter 2 con-
tinues to include fundamental information about individualized education pro-
grams and plans, and, once again, the chapter displays a sample IEP. A sample IFSP
and ITP are included as IRM handouts to complete your class discussion about these
requirements of IDEA.

At the heart of much of the controversy over the reauthorization of IDEA were
issues related to students’ behavior and discipline. These issues contributed to the
delay in the passage of IDEA this time in Congress and continued through the draft-
ing of its regulations by the Department of Education. In fact, final agreement and
resolution about how students should be disciplined for violations of rules of con-
duct at school has not yet been achieved; it seems that at almost every opportunity
the issue resurfaces in Congressional hearings and debates. Because discipline is
such an important topic, a new box, Achieving Discipline, describes a school situa-
tion in need of intervention and lists the steps to take to solve the problem.

Here are just a few of the features you will find in this edition:

Enhanced emphasis on trends, issues, and dilemmas to solve in this new century
Expanded coverage of ADHD

Stressed importance of translating research to practice

Increased attention to developing literacy, reading, and pre-reading milestones
(phonemic awareness)

e Discussions about the positive influence of collaboration and partnerships
among teachers, schools, families, and community agencies



e Explanations of specific accommodations needed to foster integration and
inclusion

* The latest information about IDEA ‘97, its 1999 regulations, and current
implementations
An applied, practical, and methods orientation

e Stress on the importance of educators being sensitive to students’ diversity of
culture and language

COMPONENTS OF THE INSTRUCTIONAL PACKAGE*

I view this edition, and the previous ones, as a complete instructional package de-
signed to make your teaching of this course easier, more interesting, and complete.
The supplements are an important part of the instructional package we offer you.
We believe you will find an outstanding array of resources to facilitate your instruc-
tional efforts:

A Companion Website with Online Practice Tests
e An accompanying Instructor's Resource Manual (IRM), which includes a Test
Bank, a special instructors’ section (including PlanAhead, lecture notes, discus-
sion questions, Web activities), Transparency Masters, Handout Masters (in-
cluding case studies), and listings of supplemental resources (organizations and
agencies, popular books, and popular videos)
A Computerized Test Bank
A Student’s Resource Manual and Study Guide
The Allyn and Bacon Transparencies for Special Education
The Allyn and Bacon Digital Media Archive for Special Education
The SNAPSHOTS Inclusion Video
SNAPSHOTS 2: Video for Special Education
Teaching Students with Special Needs from the Allyn and Bacon Professionals in
Action video series

THE INSTRUCTOR’S RESOURCE MANUAL

The Instructor’s Resource Manual and Test Bank (IRM) is available to all adopters. Be
sure to request your copy from Allyn and Bacon. The materials provided there are
designed to enrich your lectures and the course in general. The IRM—created by
Naomi Chowdhuri Tyler, Zina Yzquierdo McLean, and myself—provides helpful
suggestions and ideas for teaching the content and also includes supplemental ma-
terials which should enhance this course about students with disabilities and their
lives at school, at home, and in the community. Also included are listings of organ-
izations and associations, updated by Claudia C’ de Baca, that include the most cur-
rent Web sites at the time of development. The lists of popular books and videos in
which people with disabilities are depicted was updated by Steven Smith, and Chris
Curren prepared the case studies. The test bank section was written by Naomi
Chowdhuri Tyler.

First, you will find an opening section intended to help you prepare for the entire
semester. This feature, called PlanAhead, includes ideas for panels, guest speakers, and

*For more information about the instructor and student supplements that accompany and support the
text, ask your local Allyn & Bacon representative, or write to: Allyn & Bacon, Sales Support Department,
160 Gould Street, Needham Heights, Massachusetts 02494.
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field trips. To help you achieve balance across these activities, you have been provided
with a matrix to check off where you have planned to include which type of activity.
You should also note that we shaded in sections of the matrix where we thought the
activity might be most appropriately applied (a panel of multidisciplinary team mem-
bers with Chapter 2). PlanAhead also gives you many suggestions for materials to
order; some of these could be used as student handouts and others will provide you
with background information to enhance your lectures. Phone numbers and ad-
dresses of the groups that produce these materials are included for your convenience.
All of these are in checklist formats so you will have a record of the materials you
actually requested.

The IRM also includes sections that correlate to each chapter in the text. So that
you will know what materials (test bank items, IRM Transparency Masters, IRM
Student Handouts, A&B transparencies, Snapshots videos) support each chapter, a
listing is provided. Following that you will find a brief Chapter Overview or sum-
mary that highlights the content of the chapter found in the student edition. This
information should provide you with a quick refresher to review before class. The
Advance Organizer Questions are restated. You might find them useful for a general
review of the chapter’s content. In every chapter in the text, Key Terms are listed and
defined in the margins the first time the term is used and explained in the text. For
your use in the IRM, we have listed each chapter’s terms. These terms are also listed
in the Student’s Resource Manual and Study Guide to ensure students learn them. We
suggest that some class time be spent reviewing each of these terms to be certain that
your students have a sufficient understanding of them.

To assist with the development of your class presentation for each chapter, we
have prepared Lecture Notes for your use. These outlines should help you provide
full coverage of each chapter’s information in your lectures. In each chapter of the
IRM and also in the Student’s Resource Manual, you will find a historical Time Line.
In many of the suggested assignments and activities, we present various ideas about
how these time lines could be used so students have a better understanding of how
the field evolved and developed across time. At the end of the Lecture Notes sections,
you will find Lecture Enhancements that give you more information about a topic
discussed in the text or somehow related to the chapter’s content. In some cases, in
this section you will find an additional Concepts and Controversy to use in class to
stimulate further discussion; in other cases, you will find background information to
use in your lectures.

Following the Lecture Notes section, you will find Class Discussion Questions.
These can be used to encourage class discussion or homework assignments. Also,
you will find Activities and Assignments that might give you some ideas about how
to more actively involve your students and engage them in their study of students
with disabilities. Each IRM chapter includes at least one Web-based activity.

We also created black-and-white IRM Transparency Masters and reproducible
IRM Student Handouts to support your lectures and instruction. Some of these
transparencies and handouts are popular features not retained in this edition (e.g.,
Focus on Diversity, Teaching Tactics, and Tips for Teachers boxes). Each IRM chap-
ter includes at least one case study as a student handout. A list of these can be found
at the beginning of each IRM chapter.

A directory of Supplemental Resources follows. It includes organizations and
agencies which focus their efforts on the disability area discussed in the chapter, as
well as professional journals for that field. You and your students will find that many
of these organizations are available to provide additional information or answer spe-



cific questions that might arise. Popular books and popular videos (and DVDs), in
which people with disabilities are central characters, are also listed. We, and many of
our colleagues, have found that having students select one of these books or videos
to read or watch and then write a critical review is a highly popular assignment. (The
directory also appears in the Student’s Resource Manual, so students can have their
own set of this information, making duplication unnecessary for the instructor.)

TEST BANK

The Test Bank contains over 1,200 items with 100 questions for each chapter. Three
types of questions are available: true/false, multiple choice, and discussion (essay).
The items are grouped together by each major section for each chapter. The test
bank can be accessed in several ways. All of the items appear in the IRM. By cover-
ing over the answers (which appear in the margin) with a piece of paper and the cre-
ative use of a copy machine, tests and quizzes can be easily generated. Also available
from Allyn and Bacon is a computerized version of the Test Bank. The
Computerized Test Bank is available for both Macintosh and IBM computers.

COMPANION WEBSITE WITH ONLINE PRACTICE TESTS

The Companion Website with Online Study Guide supports the text on a chapter-
by-chapter basis. It includes: learning objectives, study questions with text page
references, “live” links to relevant Web sites, and additional enrichment material.
You can access the Web site by using the Allyn and Bacon internet address:
www.abinteractive.com

SUPPORTING ALLYN AND BACON VIDEOS

Allyn and Bacon has developed a number of videotapes that were specially prepared
to support your course instruction. Usually it is not possible to schedule actual ob-
servations of students with all of the different types of disabilities in one academic
term. Therefore, these videos should help to: introduce your college students to per-
sons with disabilities and their families and their teachers, stimulate student dis-
cussions and critical thinking, and counter stereotypical views of individuals with
disabilities. We recommend that these video programs be used as advanced organ-
izers to introduce your discussion of a particular disability area.

The popular SNAPSHOTS videos series—SNAPSHOTS 2 and the Inclusion Video—
are available as Allyn and Bacon supplements. The SNAPSHOTS Inclusion Video pro-
files three students in inclusive class settings who are of differing ages and have vari-
ous disabilities. SNAPSHOTS 2: Video for Special Education is a set of six videotaped
segments (traumatic brain injury, behavior disorders, learning disabilities, mental re-
tardation, hearing impairments, visual disabilities) profiling three individuals, their
families, teachers, and experiences. Each program runs approximately 20 minutes in
length, and was designed to introduce your instruction on these topics.

The Teaching Students with Special Needs video, from the Allyn and Bacon
Professionals in Action video series, presents viewpoints and approaches to teaching
students with various disabilities across the continuum of classroom settings. The
video uses actual classroom footage, and also shows interviews with general and
special education teachers, parents, and students. All of these videos were designed
specifically for use in college courses.
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TRANSPARENCY PACKAGE

The Allyn and Bacon Transparencies for Special Education has been revised and expanded
since the last edition of this text, and includes approximately 100 acetates, over half
of which are full color.

DIGITAL MEDIA ARCHIVE

The Allyn and Bacon Digital Media Archive for Special Education provides charts, graphs,
tables, figures, weblinks, and audio and video clips on one cross-platform CD-ROM.
There’s a dynamic lecture presentation, too.

STUDENT’S RESOURCE MANUAL AND STUDY GUIDE

The Student’s Resource Manual and Study Guide is an applications-based workbook,
and can be ordered through your bookstore for students to purchase. The contents
of this booklet were provided by Diane Bassett, Claudia C’ de Baca, Naomi Tyler, and
myself. The manual provides an opening chapter giving college students many help-
ful hints about how to study more efficiently and effectively. This section provides
students with many study strategies they can apply before (e.g., time and organiza-
tional management), during (e.g., listening, notetaking, and reading strategies), and
after (e.g., test taking skills) to their study. The manual offers students units for each
chapter found in the text; each unit begins with the advance organizer Important
Points to Remember. The Manual also contains proven learning strategies (e.g.,
mnemonics, clustering information into main ideas and details, study organizers)
and numerous ways of having students apply the information presented in the text.
Some of the application features include: define-the-terms activities, alphabet soup
(where the special education “language of letters"—IEP, LRE, FAPE, ITP—is prac-
ticed), legislation and litigation sections, mini case studies, short sample tests, and
“Test Yourself” crossword and other word puzzles on special terms and topics. The
manual also includes historical time lines, a directory of resources (organizations,
agencies, and journals), and listings of popular books and videos depicting individ-
uals with disabilities.

AMENTC
I VEIEE N § 2

Some very special people deserve “first thanks.” To the guy who once again lost his
playmate and travel companion, was sure the book must be done by now, and in-
sisted on some normalcy during these once-every-eighteen-months periods of crazi-
ness: thanks for your endurance. Jim, we survived again! The debt of gratitude to “my
team” can never be fully repaid. To Naomi Chowdhuri Tyler, who coordinated the
preparation of the supplements that accompany this text, created the Test Bank, de-
veloped many of the activities included in the Instructors’ and Students’ Resource
Manuals—our partnership and friendship means so much to me; thanks.
Recognition for their excellence, acknowledgement for extraordinary dedication to
me and this project, and my very special thanks are owed to some wonderful people:
Valerie Easterling, once again, who handled all of the permissions; Zina Yzquierdo
McLean, for her outstanding assistance with the Instructor’s Resource Manual; and
Claudia C'de Baca for ensuring that the agency and organization information found



at the end of each chapter and in the resource manuals is as up-to-date as possible.
Without the wonderful people at the Alliance Project, work at my real job would
have suffered and life would have been even nuttier than it was. For all of your help
and support, my thanks: Janet Church, Cindy Cantou Clarke, Pam Dismuke, Jeff
Easterling, and Debbie Whelan. Thanks also go to Chris Curren of Central Washing-
ton State University for helping to conceptualize the advance organizer component
and for the case study handouts that were first used in the third edition and carried
forth into this edition. And, finally, but certainly not least, a special “hat’s off” goes
to the dedicated student workers whose attention to details guaranteed that refer-
ences actually match citations, “lost” articles were only temporarily misplaced, the
“very safe place” where important figures and tables surfaced, and resource informa-
tion was at my fingertips: Tara Stewart, Emily Jordon, and Julia Weller, and Lore
Rodriguez.

As in the other editions, voices from the disability community—people with
disabilities, their family members, and special education professionals—resonate
throughout this text. They are heard most loudly in the Personal Perspective sec-
tions found at the beginning of each chapter. To those who so generously shared
their individual stories and “spoke” for so many others, a special thanks is extended
to: Megan Askim, Karen Canellas-U'Ren, Omar Chavez, Betty Dominguez, Gloria
Inlow, Jean Gibson, Tom Hehir, Leslie Palanker, Ann Park, Samantha Reid, and
Rebecca Viers.

I believe that the Research to Practice boxes, written specifically for this text by
those scholars who conducted the studies presented, add immensely to the applied
nature of this book. My thanks are extended to: Cynthia Neese Bailes, Gallaudet Uni-
versity; Jamie Dote-Kwan, California State University-Los Angeles; Doug Fuchs,
Vanderbilt University; Lynn Fuchs, Vanderbilt University; Robert H. Horner, Uni-
versity of Oregon; Ann Kaiser, Vanderbilt University; Charles Kinzer, Vanderbilt Uni-
versity; Norma Lopez-Reyna, University of Illinois-Chicago Circle; Herb Rieth, Uni-
versity of Texas—Austin; and George Sugai, University of Oregon.

Many, many people supported my writing effort. Some of them I've never met
in person, but they unselfishly assisted in finding the right information or the cor-
rect resource. For example, the staff at Gallaudet University and Gallaudet Research
Institute was so helpful (again and again and again) while [ was preparing the chap-
ter about deaf and hard of hearing students. In particular, my gratitude is extended
to: Sue Hotto, Michael Karchmer, Susan King, and Kay Lamb. While revising, I re-
connected with an old friend, Judy Yale, and learned of the outstanding work of
those associated with the Chicago Youth Centers (CYC). I decided to highlight CYC
because the partnerships and collaborative models they use make a real difference
in the lives of children living in urban, inner city settings. In that regard, Mary
Erangey of CYC made the task so easy. My gratitude is also extended to Jean Lundy
of Metropolitan State College of Denver, and Stacey Nordwall of the American Insti-
tutes for Research, John C. Flanagan Research Center in Palo Alto, for their help to
ensure information contained in this edition is technically accurate.

I am also blessed with many close friends and colleagues, who seem always to
be standing ready to lend a hand, help make a connection, remember that reference,
or offer needed guidance. To all who went the very extra mile, I owe “ya”: Leonard
Baca, BUENO Center at the University of Colorado-Boulder; Lilly Cheng, San Diego
State University; Phil Chinn, California State University—Los Angeles; Anne Corn,
Vanderbilt University; Laura Davis, Vanderbilt University; Elise MacMillian, John F.
Kennedy Center of Vanderbilt University; Karl Murray, National Association for State
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Directors of Special Education; Dan Reschly, Vanderbilt University; Steve Smith,
Destination Films; Judy Smith-Davis, Director of the Metropolitan Washington DC
office of the Alliance Project; and Matt Timm, Tennessee Voices for Children.

Many professionals have reviewed the drafts of the four editions of this text.
Those who helped with earlier editions were acknowledged previously; however, my
thanks for their time and expertise continues. I want to extend a special appreciation
to those who assisted specifically with the development of this fourth edition: Sister
Carmela Abbruzzese, Regis College; Brian Berry, Holy Family College; Helen Brant-
ley, South Carolina State University; Rachelle Bruno, Northern Kentucky University;
Karen Cole, Northern Illinois University; Nancy T. Cupolo, Hudson Valley Com-
munity College; Paul A. Haubrick, University of Wisconsin-Milwaukee; Nedra Irvin,
South Carolina State University; Melanie Jephson, Stephen F. Austin State University;
John W. Keck, Lesley College; Cathy Kea, North Carolina State University; Thomas
M. LaGrasta, Lesley College; Jeanette W. Lee, West Virginia State College; Sister Rose-
mary Lesser, St. Joseph’s College; August ]. Mauser, University of South Florida; Ellen
Marshall, San Antonio College; Christina Ramirez-Smith, Christopher Newport Uni-
versity; Marianne Reynolds, Mercer County Community College; Helene Schaum-
berger, Adelphi University; Rick Shade, Ball State University; Janet Spector, Univer-
sity of Maine; and Jim Yanok, Ohio University.

And, finally, I want to thank the Allyn and Bacon team. My continued gratitude
is extended to Ray Short, my editor for the first three editions, who helped facilitate
the project in every way possible and advocated for elements that [ wanted included
but made his job more difficult. When Ray retired from A&B, the revision of my text
landed in the very capable hands of Virginia Lanigan. It has been my pleasure to
work with her on her first cycle of productions; she’s super! It has been such an
honor to once again collaborate with Elaine Ober, Allyn and Bacon’s Production
Manager, who decided during the development of the last edition to take this book
on as one of “her own.” She immediately caught my vision and added her creativ-
ity and sense of aesthetics to the project; the outcome is wonderful and apparent.

How can you ever thank someone who answers e-mails and telephone calls on
evenings, weekends, and holidays; is always cheerful, even when things seem im-
possible; solves problems and doesn’t ever create them; quickly gets questions an-
swered; and is also a heck of a lot of fun? Well, maybe these sentences do so in some
small way. If any of you elect to create a personal nightmare and write an intro text,
may you have a developmental editor as wonderful as Alicia Reilly.

Toward the end of a big book project like this one, nothing is more important
to an author than to work with a production packager who is professional and effi-
cient, attends to details from the beginning, is available and pleasant, and sets the
highest quality standard for those in her business. Barbara Gracia and I have worked
together three times, and I hope we will be able to do so again. And, to those won-
derul people who made this edition interesting to look at and easier for you to use,
many thanks as well: Melinda Grosser, text designer; William Heckman, copy edi-
tor; Deborah Schneck, text composition and art rendering; and Helane Prottas,
photo researcher.

D.D.S.
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