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Introduction to the Teacher’s Edition

X FABESRER RS, WS BN “BRRAT.

FiiE 5i&12(Methodology and Approach)

AT 5 B 5 (5 BY R AR SO s R ) B R, SR SERERE YRR (A R AR L. X —
TCRY LA 45 51 2 B U i S 49 0T

» i& A 2t % (Student Population)

ALy K SCHRWT S 18 BOFe) AOFhg, REFpRICHARLE: T —dediB il (HAE A bR H 5 i {T)
i R AER R AR AR IR TR . T PR B ST R B Z B AR, o EER iR E I ILE ., 2
JCEER], Al 198 REE R IE M AP AR L AR . Agde it T RER NIEZ IRILVEEAIE S
SRR, DA A SRIX B S R ED,

» A4t 4 & i% (Ownership of the Language)

AR — A H AR e~ an faf ol 2 PRAI M 1R AEK, i RIECh A A ey BRI,
AT EALL “HBIRIE", “RATCRT A “AEHET AERENTED), SESEEAEREZIK,
R S TE, BOTRBRE T 2HESEL, ftfEEd—Pmitef i ieks, x8, %
PR 1 20RER RN (LA SEBL B AT SEIE R,

» 4~ A % 4% (Authentic Models)

JESeiE E K 2 b B ARV IR IAEE, FrBlE D3 B & IR HG A 4. AEERR AR H L
I BRI i R, DAEANX —=H, @S0 24 R SR, FAEmSmA RIS
KNS b, AR G AR br K%, SRR T A EEREFnis St N4kt

ARG T N IESHI S t:, BiEEE WAIE, gikkis, —HREE. PladEEXS
G 21E “Be glad to” , “No problem™ |, “See you later” Z£# B SRS | AR,

» # % 6 A 4o 1 R, (Receptive Models)

frfi “Receptive Model” {5 F A28 Bk, HOME EERg  T# A A9 X (Produc-
tive Model) , X7y WA & fEBUIE A ARIWTIEHRE S HYT, QRIS EAR, IRCCRER. Rl
Frefs i, AR BTGNS, S & poch Bl BARM#R 2 ZI%, FERASEIRINA LR
P 5 rh R E R 2

N T HRBUESHEE R, ABRIRAE T KRMIVTIEIMEE, B 5 KPR IRE R HLE,
ffis EEE I H. 5 THE. iEAk BRI T, TR fE K S5 R iz F b it 738 .



» (i & 424 &% (Integrated Skills)

AFEELIVT, Ui, 1%, B Re S mRE b B s, £ % IERHERIE B KA T 2T,
EINARE DL R R, SR AR DRSS, BT 2R AR ] BARiE S .

Bty EMITILRE DHIRE R, A AHEERA T DRéT/CDLA R BL SRR ERE (True Voices), iX
ST B ISR R A TR A WL G 5y, T TR A2 2 DR, B A AR i T KRR GIERY
HIBZE2], (EIICUEERCh B P NIEFRE P ROLED. & EEea Tl 7 S IgR, BEEE,
B, FEA5.

o WL TC A AR AR [ 3 FTEG  SEPR O il BAEAESS . N —FF Atk AR EFAT 14825 Fn ] 15 B AR B RERY
SR

» “4x %A % (Task-Based Approach)

PR H kR R —FRE, BEEATT. FTUERH RGN AT RSER
HIHE S5 REED . BOMIf e A B 2R FUIth o, SRMEHH IR, A —2E5EF
HEATTE Ot REAR BB e R SE B MR, B E RS IS E A RESE A, Euan— AR T
HER D ANFENENER, THUGHEERSARELHKIES . Eid XX, B4R B x
BEEETRR, MRS EHREHY.

ecommended Teaching Procedures)

FOM A B aa it UL R 8y, 28R, R X e B IR Bt BOMARYE B RS
e, DARGME, Bz ifnse A p BAA R EmE .

w 3 1% # i® (Use of English in the Classroom)

SETHRIEZIR, IR B RAIShs T, R AR INE A B X [ 11 S RL S . ARG IR
£ BB iE ), 1#4n:“OK, Let’s begin!” “Any questions?” “Look at the board.” %% 2 F 45
H AL RARE IR B A ME S RIEL R EN.,

» 2 & X 4% 9 (Elicitation)

fERfEEAERR S 5IREED), WEEWBLEEIN T AR, BUhvd@d — /MRS 5%
HEERARIE S #iE, Eban: “So, 'm in a store. I want to buy a sweater. What can I say?” & “What
question did Bob ask Mary?” R R[UAS| AR HA RAE S A, Bk, M 1R S 83mu
b, EERAMAILEE T, ITEERA A REEN., hanfETHSE B ER, ZHnFES R .
“Where is this? An office? You think so? Why? What kinds of things can you see?” Z/Jifi i/ iZ i\ a] %% &&[q]
& FREE, 2HEBEFAERBHEL, EE -EENERRME, — /A0 E ZhiFstia sy,

ARPERNEIRE , AR LA B Tk, B FTA A BB RET £ ol 48 ) i A B B AR
H/NE, IHZEMLESICREERIERE, A5 RBREMTRFEE, RGN —BER Lk, AE
TOMEIZEAE, FEmAR A T — /N RE R B A BT,

» £ E & 4 5 (Correction)

R Fa, FrRlRMAEL, EREMRERIEERA AIES . (LRLMAMS S0 EAR
BB, HHEX B FRIE T E TS,



FETE A PRI S, A2 (CANTEFBRAROR A T RIS & T8 LR 21 ), B b fT14E
EARMES EOFEERS. LikiHeAkiitsk, K5 HFRSHFREHRRIHT, s FHEH
i Pl O T AR BT AR i, TR AR R TR B A R T rh A O B —— R RE
TACHMIE, BEEMEAEILFERIGE D HMEEN R, R4 ECBEINE. aRsag
WIE T BRI, —BRMIZRERS A A IE,

HEICIEH, AT A CFTERIE S R BRI A, X BB, b T e ARk
7, Bkt M ANE, w YT AR ARG, SRR A A HC S BOR R — R IE
i, RAHERIIE S B kA AR IAE. Bilan.

S: Ino go to the university.

T: You don't go to the university? Oh.

S: No. I don't go to the university. I work full-time.

X R TS, SFAAETERERS B O R BLME T LARR DR o

» A4 X% 2 (Pair and Group Work)

AZRARAE TV 2 A B0y /NS, X SUABIN A H.ORI R BA A, w48 Tof i
KEEFER SIS o X EiE 2wl AR IE AR S iB AR (m Fnml B, B RESRBY B ah Bk, B £ RN
o

A B RSN A A TEE A PRI SRS, b1l LA—E5e i AR & AE R, didix
Seihgh, FASEE T A (ERRR I NN 5T 27 2], AR ENORE A TIR K —k2it
o SR, VR TUABOR A ORIEEE, AEE X —ME S EMITRE 2 F H%T0, ATl
PAT — 675 SR o A AR R R -

* FAMZAMFERBE—TRE (WEMNEFAREERA), LB VXHBSEMRIIAE

LIRS, BONRERS A E ZHINL AT B EAUFIE, %5,

* AHME—MEBKPAMABEFD., EXERm, LM —(IFERBORE, XHLLLIERER
B, WoEHEMERDNIES), BESRIENES, FEXEES ¥R, LikEEA b
LM 2 FNEFRAWPLETE Ry, BN XA AL iRl . 2A— B2 T & 1EE 2], BmZ k)
IRV REE R

o HEMEFSEITRI, I Z Ak Z LA A B TS S L HERN & (ERIIE RS . EORUEMRA1A 152
UEIT, REMS LLAHNT R 5 UiiE, 4Bt Al AR A i fir

® (FMBFERER, TLMEBENDEDYT, LEMHEEAE, BES5FEMN, Aok

fefi IR D, (BN A BOREBYT b ITE R . FRBGEET/DE, BrX
ik, SELMER, ELHHESMIEIES .

® MELIIMIRIBR. ARIEFAEENRE N, EHE RS AN E . FERER A 5 AT 55 e B
R RPEREZ), LARBRE RV T RIS F b, ZIRATER AR, IR
SR/ 2, — Rk RIEMAI3ZDE, S TR iE, XA LA IRE MR
AL,

¢ ZFSINGIEFIMIMME. T ARG IR X HERDIE ZDBI AT, JERIFLZER 42 A AT RESY B M
ZPRGIPERRAIZR ], MR T —ERRNIEMEE S 5| 12 A R KR ZRTEZ

o REHEE, FNEMEBRAEDESLFNR, WEREEDHAEFER, PorEIEEHF
I RE



m%(lnterleaved Teacher’s Pages)

B 1 20 B RE SR AR i TN B B, IR SR, UL, 2R ER AL R
AR &%,

B ICE NI AR, KRS 25 ~ 7TiRE . & focH 6 = Mo BT iR B
JLiBsr o R bRiE S a4y, 1B S RBAZE A iR (mini-lesson) . Ho A #4> [52]
i (Reading) . F MW7 Jj (Listening with a Purpose) , 1&# 1% (Pronunciation) F15 {f (Writing) & a] 24
TERCY IR ER . ¥ockAEA B1%4E (In Your Own Words) 4, ®I H pk—i%.

/N HEA I R AT UL R TGS, IREAX M ERIMELAEMEZ. 20 S46E b isf
“Option” TG ZNFRME T HFRERM AR A, ZaTLGERAT; #r8 “Challenge” BN HE T 36 &
e Big, BB el S R E AR AR

VAT A XHE RS Eanfal 765 FI BT & TN A LSRR,

» & @ ¢ ¥ (Photo Story)

g — LTI AR R BC B f R DA RS AN BRI T 5 I AZ ST BARIE &, A R A R R
T B IES MM &, 5 TR, SIAAMK. BREEFES APE: AR (speech bal-
loons) HYFNVEA X IEAZAY. AiE HTEREER, FEMERDEM. B7RCAREEFINRETEE.

s FE(Warm up)

ERCE RS Z i A — A TSR, FRAEHE T, SCRTREA X KR
At il AT DO, FEEABERSSRIF ],

FiARIAC SRR A *E, AMIEREAEC & SFEARILA, Wl [E A EE R il
ZEH.

Aic P g o g T L SKE SR T A S RN BTEd], rTRES A e T4 N RACEFRI IS, (1§
iofE, Ao AREEAED FREN A, REREFEMRILLT .

w & H B (Presentation)

TRARNE AR REVE AT DN, SRR ARE R RA . XL
X E R AR RN, B AT A R A W s >4

Ehah—te/hal, FOMF A B2 iy RmE, R, EERBRRZAIAENFAEE
Kt . ACRBHE R RIRATLE S A T W — e WO AR, IMNEZ e —aE
JoREREHE, ST, WEPIAERMLI 2 xR —EEN, FAEHATFERE T
%, —AFHIRZELFRE T, B—IDBEELEF AN — TE R SRR AR, X288
REFGBIb ] T iR B K

C&FEM A F TR RE, XML LRPER . Flan. EF58%T, HEETITHS
Hy—{z R 5115 : “Yes, we have a double available.” [K|4 “a double” XTf#)%& =241k, —ig
AR DA ARV s e ] KA I L B A U0 1 2 (o R AT A L o

MEHBRAA NGRS (RE&SE, FEh, ik hroRmiEL, EUCRIRFESE, —
Pl B FSCFme L, 7—FhdZa&iZin RiBR L R ARE. EiRENZE T, s HixEin
RARE BB, KER LT XREREFERE FRCP, EihEd SR Rx iy,




vy 35 RY AR B R BB (To Present with a Reading Emphasis)

A 1R % 05 Aok Al 5 78 2Rl Re DA X HERE B B . Mo Bak e, #4E
PRIk, BRI FEE, AL EER A, BE LR A OB

Mot ) e R G, BOM AT AR AR, R A B, X S 1R IEIEXIE
Y ERIE S .

X — i, A el A TR B i e i I ZR R FRTE 2, B RIR M 1SS B 4k i de
A SRR A, (EEMIMAFEEZEZPAOMEMIES. £ FEBARY, A T840
HUkRA “WiA A (Confirming Content)” YL,

AL A2 A R B R R IME T, el AR M e, LR 17E 2B AT A
PR, XBE ] — B A k. 10, XTI BREENES SEEmAZN .

v [ff 11 B B FE (To Present with a Listening Emphasis)

A X TS A C P e ot mT U T NZRRT D . fERCR RoRAT e AR X — T A . X
Ak RRfR A1 BERT, EWTLART A ELIL AP SCF NS . FENMTUE BBV, SER TR
FE SR LR, XTI L, FAERTENATS —KEL—k%.

A A AR VP RE Dy BV ), (AR LERY S AR R4 AT REFR AR AN T %220, LhAA]
RIEFTE LT Lk, LF ROV NA ARG AFILRY, XHE T AR B AT TUIZRYT HEeT5 .

v ZBINEEFEBEE (Photo Stories without Speech Balloons )

TR ERERE iR, ERR A I RS ANEM . ATUARR AT R — T
7, REHHCEE .

Prf CBRIAKET RYERARZRCIIROE TRRARIFIT B B EREf N B I IRHIERL, 2Ry
R 2B HE R BRI E AR B TR PR ERE, REHLFERENA Kb —2hirg
EfR . (HErEESFPIFRARIANER Bk, ihFAXMELE M “Mr. Smith is mar-
ried” FUBRIREIZ “IEB. AEMR B REGE". BEEEAEI T RS H R AT R,
FHEM TR ZEMFSFAREL, LR A E S S IR A ORI,

» 4% A #o i 35 (For Your Students)

EEUTHR SR T, ELL “fEBmmh” AU R0 T SR A A R, 1EE. RE
FrRIEERE . WA LA A Y%

»w R F% 18 & Fo 18 ik (Social Language and Grammar)
= ZGRUIE  (Mini— Lesson)

LI “How to” FFkHFRELA BIXHEMOMIRE A BRSO RPRIES (ROhRE#E). wERf
IEROIRLL A S bE, 1R 5 5 AR K o)

w BAENTIF (Conversation)

%1% (Conversation ) & —255/  IXHE, BT HEEK (productive model), Efi 13 fit#
& HEXERAIERARPRIES, G DIERAER, X o a5 ¥R, ERIREChEER
ARiEE (productive language) HJ—iB%y.

RIEFLE, FTHRAE EBE, RER—EFT, BEAENSIFENER, REE0ULBRE,




Lb A R HIE ) Beda, BN EIEREG, AR, SR e, EEmiE
i, LERETAIE, BB REBEWHb A . SR BT TP E A X EE, e, Y
5 ek i & S Bk 5.

FExtiEh ) SR AA R SRS RE, DA AASGERIEN R, i,
ERRIEE 2 2, B e L.

WA AE B BB H iR EdR R, S AR HERNA T TR, B2 E 2w N g
G BB, RISk UdEfaeasi] T, TPt —i%2], —kfAHEit—»Mm
o, B—fPHED —MAE, BJarmARHE.

e BCR THE, FOM AT CALE M1 E Sk F RS 18 ok, XHEEHERIEH, A8
FIEENS.,

v JAICE#E (Vocabulary)

IR 25 2] b Y A TR RN IR R VR A /DN M 2R R R H LY . b A B D ER A bk, —
SE BT AR BRI, BT RS ah MER U7 L fRRE .

G SO B RTERE, KA. AR S AR UMD R R AL, DR TR
FER R B RE R, DMEFAESERTFIER i, B a8 16 5 a8 44 m i O, Bl sk
YkX 57,

Flanfnzst “the flu” —iAAYERME (AA5HE4101), WTLAZILLT s 7.

He's got the flu. Is he sick?

Does he have a fever, too?

Do you have the flu now?

Did you have the flu last winter?

B EH ATFERMRLIE, Yes/No—A™ialih & UL A W BR R FE B . A-BRIATJLA ot de
it T RAURI A

TERE o B RTER e, Eeih TR, TR mpins sy, B&iER RiaENT
RIE, WA, 2K, Bl AERY S X AR E R,

& ZHX14 3] (Pair Practice)

ERIESH T N EEPRRUKTEALAA KT R, X8 H A A & TE
ALk A A RENS G A T IR AR, NIEh A QB S,

BOMATLLE— N FESZ 61, -8B REREMXM G, e AL ERERT
Mok, A2 BEARRER Bne A EE) . A5 A —i@ I s 5 fE R AR LAY SC BRI R 7
LR F AR RET R ER 2] . BAO—Fiii R s & 1 T R Rl LE 2 BT IHAHC &,

IRAATRE, REARE AR GBI BRI A G, BH TS B AR

LR A R BRVRMRIAE AT M 2R 2], BOMAFab ey, CEREHRIRE b rTRE B AL
BR: WRAIEEER, SISMMARAME. EFiLFAHMAE, L AEXHEERSEE,

Feeeg A nREE E B R IERE LR, LA CORMIAIED Tk,

w (ESEE (Grammar Chart)

F 2 BN EYCHIEEE ASAERR LI ER MRS, MREEZNESERR L, B
RO FMIRI o g T ISR G AR AR AR IR L UFR, JEER TSI, i
A=A

% 3%k (Inductive Approach) — An’Reff & 948k, s ILABIF, RIGH AR H R




S, ST LA . TR A TR o M AR TAR, AnASRRY S 11201, i
5 ) FnZh [ G —2ety ol “sh i X -iEEME, REmMiLEATRE s AT
A BRI R .
% % %% (Deductive Approach) 74k, 4nfifZiEEEk, Ak e s HisEmN, Ri55
Hlfg, Banss 16 G RS X R 7k, Jeib FIwillkg e 4, 28 il4,
BB SeA A, LA 4n: So if the subject is “I” , what’s the verb?
What goes here? What word is missing? What part of speech is this? How do you make a ques-
tion? %5 [n] i ,
B S, 06105 EENR L, IEFAES SR, ZRPHTHEE. "TRERVIE,
MRS, Hik, LRHEFEXEMER, Eil—SRI iR I,
< & &R (Grammar Task)  CHRIEFHAEREIHMIEEIS, EXER ZEIELIHRTES
5 E Skl A PR BT T B HAR B G- ] 72 e [ i v e s e i S ftb e 5 A 4K
X PR DRGNS, ATLAME2FEAYHEER B, o nT UL 52 A T sl 6 52 i
(ESHE B T BRSNS fa . Wk nTUASS & W as R VRS A ghiE .

v JEETFIIESS (Grammar in a Context)

X L R A % ST B I A SN ZR, TRt — 28 R AlnE TS & R G,

Feib A R B R B - DA 1SRRG, XA T AR B A S anfer i as . FE RIS
Bt, B IEREONE R s RSB R R, AR AR, B, X B, Wl
CAFRAS BIHT I R — T

ST ST S ORI, BN, SRR, Sl LR A R, ARIGERN
FHEH EZNE. PR B al (A FRRE ) 0B, THEE R, AFIBRZ SFUINGREN R EH Y,

vy JEEXTE(Grammar with a Partner )

X B2 b 2R R 2 il 5 [l R AL [ 52 i B BRIBTERVINZRIE S . MR il A BRI

» & &4 & (Improvise)

“fEhE” EARME TES, EAHm, EEREKNESSERESFMNE] . XRERFT IR,

BROLAEL, IBFIRAIZGRRCH 2, R q i o BRI 2R ] o 56 T "M EET 16
NEVER AR FERG TR ARA U], SRifn, SRR fEMGE 2 A B rp R R G 2 IR R IR, W]
LAMEIE A e e ln— it . sk Rl AR 7 s 221K, X Rt f G st 2R (L & 9 — SR
B RIELRE.

v 1B EIEE(Pronunciation)

CERHSCHENT Ul e 15 BORE ) B9— A TS n R BT T A BV IE S IE RS A 2] 1B & IR IR
oyt % HOCTE & RIS .

A TE o N AR R S i B . X Seil AR IR A GE 1y, SCUINER-E A 1 7 F
Bo S AR R RTHFR & G R AYASE

ABIEFE L PR FRA RIEE AR G, A B vl A 3 3508 11 15 v S 250 5 R AU
UM, RSB I TR 2.

REHVEAIRAIZL R, BEEE, BRI AR —LE, X EELRl R R o dE—k
ERRKEL T2 AR EZR 88T UAELLG B Aok Bk BT, 200 5 v xt- a5
REGAEAE RS, JHER TR,




»w % 2%, 4 # (Games and Interactive Activities)

AR AN BE AR 5 AR LT iE s, RbriE s, WL S0EFIEN. s s 5 Ns
Wl T ARG S AR IE S Bbr, X EIEREA Bk XA B &M, &6 ARER R IRIIEAE,

ffoxTiGsh, 4 —REER, HAEAEHAEEMM 4, WS4 RREIEM. RTERIEFTAR
MBS & AR 2P —Mw, Wiz E B ERUMHE.

AR B I B Al GE S, SRR A SRR T BAA R, X ITES) B R AR R R .
AR ANPRAR IR, BB ER T AIE R

Sorry, could you repeat that?

[ don 't understand.

You mean 7 S5

K Fanfa 25 BT 8, {E2MHE 01 At — PR =

w % # < 4 (Listening with a Purpose)

B BT AL & A VT DA R RIS AR ERE ) — A . AE o0 B A A b b o 2424
et 2k . HIURE . £ CBASCHRNT Ul 5818 B ) P A WA HIZR3E RS, BT WK E
(Determine Context) FOW7EUFEE (58 (Focus Attention) . X B FlRE L T i EE sep iy
Skimming(¥{ = ) FScanning($FFE (5 B)

v QYA B (Determine Context)

XGRSV BB AE R R T DERE, BE ISR FEAENERE, HAnRE/ERIE, MIERAEE
Hoh s, RENTFBENE R 2%, il FAEMS IR SC: You are going to hear a conver-
sation. Try to discover who is talking, where they are, and what they are talking about.

fB/R, FAESEVRLRPRER— AW, BAEBITE T h AER. Kifn, AemFA4 M
Prfg, BAZIHE I 2R H A FUR IO, A AR PR AR T A R4 . sk b, BT
BRI —A~ Bbrt & R BT RO E RS A rh 2R A TR, X VT e E ST 4 75
HI— M RE .

AILAC— e, SRR FERARE, RFEW. RV REREREE R, MLkt
WAEFRMER) “who” , “what” F “where” £ TidZid. aRFAENT DREHEZE, ESIHERZ
R ZHILERE . B— FIARIRE, EREIX LR R i A KRB C. fEVTRI =i,
BRI R T B R o RIS A2 A o B, T e PR AR, T —m, 1%
HEFIFEAR B LR A £ .

XU D REREAF /MR, B i T E 2 AV R A e, Ak, MTIFEZSA
debid, FAERBHRREEROLE% T,

v [JrER4FE {58 (Focus Attention)

BeER s R D VIZRREWTHRE IR THAY, ZORFAEREB A EFEHIT I ER B BINEMRINZGN
AUABAENT IAREZR B I BR A A1 . sk, LR AETIURE, RETReRM LK,
SRIRLESE A R SE BRRIE S o b1 R HEMZR I Ot (R], AT ARSI S X SE R 24 52 gk 2]
ZJE, BEHR—ERE, i —LFERE R, —AEEE,

= [ /1# &  (Other Opportunities to Build Listening Comprehension )
B A el AR e B i B R A R, BE AT S VEGIEA R ST 24 (R0 bk, Zfi el AR




RAGEH

»w ¥+ (Reading)

CHASCHRT Ut S 1B 2R b g ipoc B0 & A — R RAVIE S SCGE, B RGP ER & ik
PR R RRRE . SRS SRR T 4, B SCR R TIMES. XA, SCEh
B BG5S AR RS AR @ — 2, o] rh SRER LR TR — ROk UF, RS A R B S A O
ARRELLRE [ Y SCRR R (R Ay ife 5 AN skl i A Tl AR IN LB S , il A AR b SO llia] 3.

P 15 SR AR 75 SO SE AL SE il A, Boke s AR D GRRET 4G B i3 . B £E 5 2 ik SCRE
Tl fa] A — S, Bk ARG, R TIRY B %S . BT b e TIR 2 R %
Al

S F AR R B i, SRS IR0 A PR AR, — AR SR RIS, (H A~ A A T LR ) 3 R R R 2
%o RIEHIRERE HETh YT, AR A B R cEh AL, DMRIEMIIRE Sk A %
KRB CR, AR A LA IR,

B2 A e e AT A 2 IR, LE A A] 2 082 Lol o A 2 Y . S o] DA SRR 22 (0 <7 R R B TR
PERE, BRESEINABATI 1 5 I ZRATI ] o
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Introduction to the Teacher’s Edition

Methodology and Approach

The following information is provided to help
you understand some of the guiding principles
behind the book and to give you some general
suggestions for using the material. More detailed
suggestions for working with each unit are given
in the interleaved pages of the units.

Student Population 7Tiue Colors 2 follows
True Colors 1 or another level-one false beginner
text. It is also written for students who have
reached a high-beginning level in their prior
studies. True Colors 1 and 2 are written especially
for students who have studied a good deal of
English but find it difficult to use the language.
They may lack confidence in either speaking or
listening and may feel the need to review the
basics of the language one more time. They will
certainly want to be able to activate what they
have learned but have never actually used. True
Colors systematically reviews basic structures and
vocabulary with a good deal of oral practice and
in this way leads the student to more confident
ownership of the language.

Ownership of the Language A major goal
of True Colors is to move beyond controlled oral
practice to freer speaking and personalized oral
tasks. The sections entitled In Your Own Words,
Heart to Heart, and Improvise, which appear
throughout each unit, encourage oral experi-
mentation and build the skill of self-expression.
The teaching notes on the interleaved pages of
this book provide numerous suggestions for
further discussion and personalization. Thus
students are led to make the new language their
own and to express themselves freely in English
from the early stages of the course.

Avuthentic Models Students outside an
English-speaking country lack exposure to natural
models of English, especially natural models of
everyday speech. True Colors aims to fill that gap
by providing numerous speaking, reading, and
listening texts that are at once authentic and
motivating for students. Students “eavesdrop” on
a number of easily understood situations and
empathize naturally with the situations and the
characters. The characters range in ages and
backgrounds to give the student practice in
dealing with a variety of communication styles.

Authenticity is carried through to the models of
spoken language provided, which include com-
mon idiomatic expressions, contractions, and
one-word answers. Idiomatic expressions such as
“Be glad to,” “No problem,” and “See you later”
are used naturally in informal contexts.

Receptive Models From the very beginning
of the course and throughout the series, students
are exposed frequently to models of the language
that are slightly above their productive ability.
These models are clearly marked with the label
“Receptive Model.” The aim is to activate the
skills of listening and reading, such as ignoring
unknown words, listening for key information,
scanning, and guessing meaning from context.
With controlled systematic practice in these
skills, students will not be at a loss when faced
with “real” English outside the classroom.

The receptive language in the course is presented
in numerous listenings and readings to illustrate
real models of language in use. Each grammar
structure is connected to a function that is easily
understood and clearly illustrates the meaning of
the language. Grammar acquires real meaning
through its use in real contexts to achieve some
purpose. It is never taught in isolation.

Integrated Skills The True Colors series aims
to develop all four skills of listening, speaking,
reading, and writing. It is understood that stu-
dents outside an English-speaking country need
to activate their receptive (listening and reading)
abilities as much as the productive skills of
speaking and writing. They also need to en-
counter and practice the target language in a va-
riety of ways. Particular attention is given to the
listening and speaking skills. Recorded conversa-
tions on audiocassette and on the accompanying
video (True Voices) are an integral part of every
unit and are intended to help students learn
from spoken English models right from the be-
ginning of the course. Pronunciation practice,
which focuses on stress and intonation as well as
on individual sounds, is integrated into each
unit. Students are given a good deal of controlled
oral practice, which gives them the confidence to
perform the less controlled speaking tasks later
in each unit. Interesting readings and real writing
tasks are included in every unit, and attention is
given right from the start to critical thinking and
reading comprehension skills.



Task-Based Approach Since speaking a
language is a skill, it is best perfected through
practice. As a result, most of the activities in the
book are tasks that the students do in pairs, in
groups, or individually. The teacher’s role is to set
up these activities clearly, monitor closely, and
provide corrective feedback when necessary. Some
of the tasks are competitive games that are
motivating in themselves. There are also
discussions and interactive activities in which one
student has information that another needs.
Students are thereby encouraged to use the language
communicatively to achieve a purpose and are kept
active and involved throughout the lesson.

Recommended
Teaching Procedures

The interleaved teacher’s pages will regularly rec-
ommend the following techniques. The extent to
which you use these techniques is up to you, of
course, and will reflect your background, your
personal approach, the training you have re-
ceived, and your students’ needs.

Use of English in the Classroom Try to
use English with your students as much as
possible. This gives them a further opportunity
to listen to English and to encounter it as a real
means of communication. Start by using a few
basic phrases regularly: OK, let’s begin! Any
questions? Look at the board, etc. To support you
in this, the teacher’s pages frequently give the
actual wording of questions and directions for
setting up tasks.

Elicitation Asking questions keeps students
active and involved in the class and lets you
know what they understand and what they do
not. You can elicit specific language from students
by referring to the context. For example: So, I'm
in a store. I want to buy a sweater. What can I say?
and What question did Bob ask Mary? You can also
elicit from students information about language,
ideas, and opinions. When you elicit ideas and
opinions, the language the students use is not so
important; what is important is the ideas they
are voicing. For example, in discussing a picture
or a photo story, you might ask, Where is this? An
office? You think so? Why? What kinds of things can
you see? You might accept a variety of responses
and be less concerned with grammatical accuracy
than with the ideas being expressed. One-word
answers may be perfectly appropriate.
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If your class is large, you may find it better to call
on individuals to respond. This keeps all students
on their toes since they never know when they
might be called on, and it also ensures that you
stay at the pace of the whole class, not just that
of the stronger students. If a student cannot re-
spond, do not penalize him or her. Just go on to
another who can.

Correction Most students, in particular adult
students, like to be corrected, especially when
they are trying out a language for the first time.
However, too much correction can be demoti-
vating, especially with beginning-level
students.

We recommend that you correct immediately
when students are practicing language in a con-
trolled way (for example, during the Conversa-
tion and Pair Practice activities) and still need
guidance with the forms. First let the student
finish the thought. Then indicate by a gesture or
a sound that there has been a mistake. Try to
show him or her where the mistake was—a com-
mon technique is to count on the fingers of
your hand to indicate the words of the phrase—
and see if the student can make the correction
alone. Above all, avoid making students feel
pressured. Give them time to think. Correct
what you have taught. If students have under-
stood your presentation, they should be able to
correct themselves.

At later stages in the unit, the students should
begin to use the language by themselves to
express their own opinions. At this stage, avoid
correcting too much. Listen instead to what the
student is trying to say and react to that. A less
intrusive way to correct during this stage is to re-
formulate the student’s phrase without stopping
the flow of conversation. For example:

S: I no go to the university.
T: You don’t go to the university? Oh.
S: No. I don’t go to the university. I work full-time.

Note that students often self-correct with this
technique.

Pair and Group Work Tiue Colors provides
numerous opportunities for students to work
together in pairs or small groups. This provides a
change from teacher-centered open-class work and
maximizes practice opportunities. It ensures that
students initiate as well as respond in English. It
also encourages students to help one another
learn and to work independently of your help.



Students can be encouraged to collaborate on the
written tasks in the book. They can complete
written activities together or compare their an-
swers to tasks. In this way, they become accus-
tomed to working together to solve problems
and begin to take more responsibility for their
learning. If your students have never practiced
speaking in English together before and are used
to lessons that are entirely teacher led, this con-
cept will be somewhat new to them. Try some or
all of the following to warm them up to the idea.

» Before you put students in pairs for the first
time, explain to them (in their own language
if necessary) your reasons for doing this. Ex-
plain that they will be practicing English to-
gether so that they can get more time to speak
and you can listen to more students at once.

e Give them a very simple task with very clear
instructions. Model the interaction first with a
student at the back of the room so that the
whole class can watch. It is easier to start with
tasks in which the language is predetermined
rather than improvised. Make sure that all stu-
dents know what they have to do and what
language they have to use. Even if this takes
some time, remember it will become easier to
set up pair work once students get used to it.

e Plan in advance how you will group students,
and tell them who to work with at the begin-
ning. Ensure that they are sitting close enough
to each other to hear. Ask some students to
move if necessary. Change pairs from time to
time to ensure that each student works with a
variety of partners.

* Monitor closely. Move around the room, listen-
ing; correct where necessary. Avoid making eye
contact so that students are not distracted by
your presence, but make it evident that you are
listening and expecting students to be on task.
Take action if students are not on task. Change
pairs or give them more work to do silently.

e Provide a time limit to encourage students to
stay on task. End the activity before most stu-
dents have completely finished, to avoid “dead
time” as groups finish one by one. If some stu-
dents finish early, be ready with something for
them to do. One idea is to have them write
something—for example, the conversation
they have been practicing—to provide a
change in pace and mood.

e [ntroduce pair work slowly to your classroom.
One activity per class session is fine to start.
Weaker students may prefer more controlled
speaking tasks. Introduce freer speaking activities

little by little, when you think your students are
ready.

* Do not expect every pair work activity to be an
instant success all the time. If an activity is clearly
not working, call a halt and change the pace.

Interleaved Teacher’s Pages

Each teacher’s page presents detailed suggestions,
language and culture notes for presentation to stu-
dents, tapescripts for material that doesn’t appear
on the student’s page, and a complete answer key.

The units are designed to be used sequentially and
to take five to seven hours of class time each. In
every unit are several identifiable sections, indi-
cated by triangles. Each of the Social Language and
Grammar sections, in which language is presented
and then practiced, makes up a mini-lesson. The
Reading, Listening with a Purpose, Pronunciation,
and Writing sections are also meant to be mini-
lessons. In addition, the final In Your Own Words
tasks can make up a lesson in themselves.

The amount of time you spend on each section is
flexible, and the course has been designed so that
you can gear the course more specifically to the
needs of your students. Activities labeled “Op-
tion” in the interleaved teaching notes provide
suggestions for alternative ways to use the mater-
ial, and those labeled “Challenge” provide ideas
for extending tasks to provide further practice or
to challenge higher-level students.

Below are some general suggestions for getting
the most out of each section of a unit in class.
Additional specific teaching notes are provided
on the interleaved pages of this book.

Photo Story (Receptive Model)

The photo story at the beginning of each unit
introduces the social language and grammar of
the unit in an authentic and memorable
context. The photos aid comprehension, subtly
depict body language and other cultural clues,
and create interest. Photo stories are of two
types: those that have text speech balloons for
reading and those that simply illustrate a story
for listening only. Unit 7 begins with an
illustrated story of this second type.

Warm Up Preceding each photo story is a warm-
up question designed to familiarize the students
with the topic of the story. This question does
not elicit untaught language from the students. It
is recommended that the warm-up question be
presented before beginning the photo story.
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